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Spas and Healthcare in Literature
— Focusing on France —

Eri OHASHI
Center for Language Studies, Nagasaki University

Abstract

In the ancient Greek period, two opposite views of the hot spring
treatment appeared: the first treated it as the miracle by the Olympus
gods, while the other treated it as a subject of scientific enquiry, which
the Hippocrates School supported. Afterwards, when the plague
prevailed in the Middle Ages, Ambroise Palais, king’s doctor, argued
that the spread of the plague was the wrath of God against the corruption of
man and banned the hot spring bath, for the reason that the poison
entered into the body by bathing. It was also viewed with mistrust
because it was an act favored by the heathens of ancient Greece.
However, Montaigne and Rousseau, who disagreed with the doctors’
assertions, practiced treatment with hot springs, and insisted on the
importance of cleanliness by bathing. Their ideas became accepted
gradually by the people, leading to a decrease in the infection of plague.
In the nineteenth century, the doctors advertised that the spa treatments
were good for health. The industrial revolution simultanroulsy caused
health resort development, which made big money, and the authors
such as Maupassant and Daudet who were interested in complex human
relations, wrote the novels set in the spa resort. In this way, Spa resort
has been inherited from the ancient times to contemporary as the
important place of the controversy of medicine, and of the literary
creation.

Key Words: Spa, Health, Literature, Medicine, Resort
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Verbs of Message Transfer and That-Clauses
- Concerning apologize, express, inform, and convince -
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Abstract
This study adopts a corpus-based approach to examine some syntactic
properties of verbs, focusing on their complement selection. Through
detailed discussion on the availability of that-clauses positioned after
the verbs, this paper clarifies and shows the fact that there have been
some changes in the complement selection. The embedded that clauses
we carefully look into are the ones that are placed after the following
verbs: apologize, express, inform and convince. For some speakers,

that-clauses without postverbal NPs can occur after these verbs.

Key Words: Corpus, complement selection, that-clauses, individual

variation

1.0 ¥

INFE CTOSFEMERICB W CIE, B & 24l (that E1)OFERER U L THE~
PRRRGEN 72 SAu, BhEA L that Fi & ORICHL 6L 2 HERERIIE A O FilHER (C-selection)
& IRAYIER (S-selection) DRTENM I S LT & 7, Z DOfasd Tl ik, that Hiz
EDZENHFINTOVRWVERNCER L CREDHEARICE b Ao Z 285
AT L7 (2003)ORFZEICEH L, KHB = — SRS TORIEESTL, that HiAvel
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R o lc@a o HIkZ B 603 5, £72, AfETIiEL. #5 apologize &

express [ZMA T, HLHHD A v —T % {riET 2E)E] inform. convince [Z-DW\ T

PR CHREEZIT O, 2 b 0@, Grammar of Spoken and Written English (BLF,
LGSWE) (1999)72 X135\ )T V + NP + that-clause D% & 2 60 & LTHRES N

TEHFTHY . BElCERE that # XA Rt T 2BEIIE I TO RV E)E

DETHD, 2 BV THEEFEOF R L MUK SHE NS — 2R T 5, 3 Hi

TIE, FATHIE CTH 2 EHQ003) 2Bl 2, 4 #iTid, K — 2% T

FH(QR003)DHFEEFT 5, 5 HiTiX, V + NP + that-clause DX % & D8I O—EBIC

b that fi 3B CE B KT BT R DB ATREIC R > TE TV A EEE M T 5,

2.0 HEICH TSR

KRB = — RS2 % W CTHRREEZ 1T 9 BifZ, 851 apologize, express 23 #URIAYIZ & 5
HERGHIEH 2 L D HEEREF b OB 2 b L ITHERR L2V, 22 Toflistd, »wi
NbA 74 VFHFICLDHAXTH DL, (D-G)oHBIL. £ £ Macmillan
English Dictionary, Cambridge English Dictionary, Oxford English Dictionary 7> %
DB TH 5,

(1) a. I apologize for taking so long to reply.
b. You should apologize to your customers for washing their money.

(2) a. She apologized profusely for having to leave at 3.30 p.m.
b. I must apologize to Isobel for my lateness.

(3) a. ‘I must apologize for disturbing you like this’
b. ‘we apologize to him for our error’

(D-G)YORBIBID L D12, BiEdl apologize D4, apologize + (to NP) + for ®
NI R SE NS — o Th D Z L PR TE D, LRROWTNOFEEIZ S B
D L IZEEE that HiR ke T 5 I T TRy, £72, LGSWE (1999)%°
Swan (2005)IZBWTH, LD N~F—r 2L 8 & LTRHITWL, 2Dz
&G, that ik, BURIAYICENE apologize 78 P& L L TWAEF L ITEZ BN
TWRWZ EBbhb,

WIT, ®hEd express IZOWTHTHA K S, 4)-(6)DfFIE, % i £+ Macmillan
English Dictionary, Cambridge English Dictionary, Oxford English Dictionary 7> %
DB TH %,
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(4) a. His teachers expressed concern about his progress at school.
b. The government has reportedly expressed an interest in the scheme.
c. I would like to express my thanks to my parents for their support.

(5) a. Her eyes expressed deep sadness.
b. I would like to express my thanks for your kindness.
c. Words can't express how happy I am.

(6) a. ‘he expressed complete satisfaction’
b. ‘with a diplomatic smile, she expressed herself more subtly’

D-(6)DBEN L & 5 SR Sk 2 — 1%, express NP / CP (=Wh-clause) + (PP)
THDHZ ENbnD, CP #ET 5 Wh-clause 2387 express D & ZAERT 5 2
EMMHRETH D Z D, MaEMIIZIE that HINAREETHDH Z L 2R T 5, LavL
72735 B#hE wonder 72 EDYE D X 512, Wh-clause [ZF[HETH 273, that HilT A
ARECH D566 H 2O T, BENC TR L S D ERITOWTITRE L WEE 2%
B CTH 5,2 Biber etal (1999: 664) LGSWE TiZ, V + to NP + that-clause ? /3% —
> 08, B express DL AITIZAEETH D Z L 2R LTV D,

INETRTEZX 91T, B apologize, express (Zi% that Hild, ®ilEER(C-
selection) S TW AWK S IZlb s, ZOFEFEIIH LT, Bl 2ERZD
BRI T D HFEOLER 2B L TV D ONEFQR003)DIFFETH . KIS H
ROWHEELZHLNZLTWD, 3EHTIE, FEHQ003)E2MEIT 52 12T 5D,

3.0 £ITHAR

F5(2003)1%, BhFAs that iz e x5 2 LA ATREMN &V 9D Z &IZBI L C. Francis et.
al (1996)<°> Alexander and Kunz (1964)DAF7EIZE K LT\ 5, ZiubhOBFSEIL, that
fizfEx 2@EAD U R b EFEET LEHRE G2 TS, Ll b, EEH(2003)1%,
1 b OBLENRBNAIFEORE A LT L H ML Tz L a4 L, 20 £ T, BNC
(British National Corpus)# M\ C#jE apologize, express. depend (ZPH9 2 57k
FErBELTW5DH, FEQ003)1%, il 55k TIXEIE] apologize & express, Zil
(B depend I that HiNBEE TE D LIRS TETNDZEEZHLMILTND,?

FEH(003)I12 &k 5 &, B apologize (T that fild gkt TV & BMF%EL LT
Turton and Heaton (1996)X° Searle (1979). Vanprays (1996)% 27 C\ 5, RiFHITH
725 B . BE IXEEHIYNIE ) HBhEA apologize 73 that Hi 4 1€ 2 2 355133
HHNIRWNE WIS E L o> TWD, )7, FE(2003)i%, Granath (1997)DAfF%E T
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. (DOBEIRETF LTS Z EEERLTWD, (7)OFNX, that FidSEhEIZ B
#fe L TV BHITH B,

(7) a. I can only apologize that we could not meet every school’s request this year.
b. We apologize that you were unable to do the work you were called upon to do.

AR OWFFEEE Z i O 3 L LT, 7 (2003)1%. Ehi apologize 73 that i % X
HZENRTEDENENI BN BNC IZX DB EITV, that HindA L5 5 D1 A]
HEThD LRSI TS, (5 (2003)8%F T 5 BNC Offil%iE L S, #x
SENOENZENO)NCET D,

(8) a. I apologize that you will have to sit through the outstanding items of
discussion.
b. (...)he apologized that for the following two years he was only doing German

opera.

EHIZ, EFHQRODEZ T =7 FIZb @) ERHEOFINZHAONDL Z L &ML T
WO, TAVADT =T H A MTALND LW ZLDHEfEh L, EOMDY A
MZREND DTS L TVRYY,

7 (2003)i1%. #hEi apologize (T that fiA i CX 2 Z L 2D LT, DL D
2T LT\ 5%, apologize & EEAVIZHEIT 2 b D & LTIEEAT sorry 23F(E L,
Z OBARFNCIL that fHiAthFi CE 5, £, apologize (X, EWRMIZ[I say 1 am
sorry| & i CE D Z LD n | say O HIEIZHS < FHEIZ Lo T apologize + that &i7s
AR Ao To T LT D, 2F V| [ say I am sorry that... (235172 1 say I am
sorry (Z apologize 23> TR -7 W H BT TH 5,

WIZ, FEEHQO003)IC K 28 express Ot #lT 5, FEQR003)I2EDE, /)
75 () (1980). Brains (2003). Jackendoff (2002)i%. express (Z that #iid % C =
W E T BN E E 5> TWnD, fFlxiX, Jackendoff (2002)ix. (9)DHI%EZEIF T 5,

(9) John expressed his disappointment.
*that he was disappointed.

L2>L7edd s, R (2003)i%, B apologize & [AEk, BNC X°v = 7 LIZB)] express
\Z that Hi3 &6t T 201032 Z & A 4aHi L. (nEA KT 85 say (I X D520
LENZ— 2 EORAMRT express b that HiA1EZ D Z E R AREICR T2 LW D i &
LTW5, B say 13, SEICLD2HIFED A vE—T &5 L, BhF express 135
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ARBEOPHZRIT D LWATND, A vE—VDIREL VD FTIRFE CRE
FFoTWHZ &b, AvE—VDmEZEENRT 285X, nod <° gesture 72 £ D
YV AFy—@EZE that HINARETED, 2O ENnD, EFQR003)IX, A vt
—VAREL R TEE express ([T BRI USHENY — U BEND K9 ICRo7 00T LT
W5, F7z. that H#i)d express (T LRV &M T 5 REEREEGSEE N L ABILD
B Z RO SRS T 5, @A, communicate something by saying Z4H7E L |
communicate something by expressing (F8E LIZ W EDEHTH 5,

BEICHEBL L 72 L 912, (& (2003) D JEI%, Ak, that BinNRA[RELZEZ b TE
7-EhETH 5 apologize & express 23 that fiz LV 55 LafEMTHEEbIC, £
DEFEDEFRIZET 2 EIT2 > TV D,

4.0 KIRWEa— /R IZ & B1RET

ZZTIE, REBEa— "X T&hDH COCA (Corpus of Contemporary American
English), GloWbE (Global Web-Based English), & " COHA (Corpus of Historical
American English)Z FH\ T, £ (2003) D5 HT D2 4P &2 MEEd %, £ (2003)43
fef4 % X 912, @i apologize (apologise), K TN express 73 that iz 6t 2 57 E 9
MOMGFEEITD, 22T =7 FOMBIZEDT GloWbE Z Wb DI, 7 AU
HEL A XV RAFEFECERNMFET 20 E B 570 ThbH, £7-. COHA % H
W2 D1, B5 apologize X° express (Z that B3+ 2 AN KL DEFEIZEBIT D
BEREBRIREDNE I DERGET A7 Th D,

Je9i%. BhE apologize 70 B BT 5,

(10)
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Tl
i)

apologized that Hi CTOMBETIX, (10)DRERBELND, (10)EH LK 1T,
COCA D354, 22 AflH 21 ABlCWC, Bhalc that finstfie L T\ 5,

w2, GloWbE ToOMBEHEFRO—H2 (1D rT, (AD)iE, 7 AU B HFEOY;
BT L, (121 XV REEOHAEF LTS, (INI2)BHLNR L S0, 7
AU IPEE, A XU RAGGE L © that #ilXE)E apologize IC##i T 5 Z L NEfRT X 5,

(11)

(12)
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CCHERE L TR LERD DI, (D-(12)IZ 75N 5 EENETOHEEICBIT
éx@1%5®#&m9ﬁfkéo%_T\QMA%mwfﬁﬁ%ﬁﬁz 295,
COHA <Tix, (13)22F 5 5HIR R 5,

(13) a. ...and so sweetly apologized that 1 could not but forgive him.
(COHA (1853: FIC))
b. He apologized that his wife was not able to be there to bow to me.
(COHA (1942: MAG))
c. They apologized that the doughnuts were from Saturday;, ...
(COHA (1966: FIC))
d. He apologized that he would not be there to oversee the job.
(COHA (1966: FIC))
e. she apologized that the outbuilding was not yet wired, ... (COHA (2006: FIC))

(I3)IZBWTHBRRV I, 2272 0 LRI that SiIEFE L TWe T T2l HE
E%ODEP’CFHD\EM“CD\?:&U\ IFETHDH, ZOFEFKI, apologize (T that HindE
AT A IRUTFRE DIFEICB T AR T RN LERLTWD, TR
UHUZ’)‘%**B@H%WE%‘ i@?@éﬂéi/ﬁﬁiﬁ& LfffLTb\T:_kiufoﬁZ)o

12, fEEHQ003)THLY EF i T2 8EhE express (2B LT, apologize & [Flkk
mﬁ%ftffﬁﬁo COCA. GloWbE, COHA DIECHiER175, (14)ik, COCA 3%,
(15)(16)i% GloWbE #:52. (17)1% COHA BREBZDOFE R %7 LT 5,

(14)



A
=
%
4
UHP

AEBENE T 2 —Fmtkl 56 5

(15)

(16)

(14)-(16)i%. Bhi express (ZITET D EHE A (7220 that Hid e 3 2 B3 25D
MBHZLEFRLTND, ZOREREEL, HEE(2003) T STV 5 F5E % i
LR TH D, ZZTHENE express (C that fi3 e 9 5 SCER DN L D FEFEIC R
LIVDLDERTHDHO0MRET 20BN 5H, COHA #HWTHREEZITI &, (17)(18)
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DRFRERDBEFOND, ZORBAERDHIX, 1980 £, 1990 44T H ED A
FERADBHNOLNTND W) FERDN D, B apologize & [FERIZ, that Hinstf
T AN REERFEREE O —MITAAEL TV Z 2R LTV D,

(17)

(18)

INETOEmEE DD L, RO L HIT7 D, HiFd apologize & express (Zi47E
% that HiNFRARER ERTH D 2 & BRBIE 2 — /S 2% FHOTOREERE R
LIXFFEND, £lo, ZONERRIL, BEDOFEFEIZAONDER TR, kb
PBINOHFEL TWEERTH D, TNE TOSEMIETIL, SEEREERE WIS
.53 52 B(variation)lZ B L CHARBREBINZ STV iRno 7z Z Licie b, 4
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5.0 inform. convince IZR 51 A#ER R

a— RZHE TR L U, EERBIEOMHHEEL £ L 07 LGSWE 10k 5 &,
)5 inform, convince 2% that Hi% & 2356, W oO#E S verb + NP + that-
clause DIEXZ L DL D E L THHEENTWD, BIfiE TICERY B 7-fEE0 AFl %
ATH LGSWE TOMHZXBR LT D L 7> TN D,

(19) a. Parents were informed that the school was closing.
(Macmillan English Dictionary)
b. I informed my boss that I was going to be away next week.
(Cambridge English Dictionary)
c. ‘they were informed that no risk was involved”  (Oxford English Dictionary)

A=V OEEE W BLENG RS L BhE inform, convince |%, #F apologize
&oexpress LRI CBEREA AT 0EB2 6D, LTch-> T, 2 b O@EhE] & [AERIC NP
PAEAEE S, BB that i CE D L IR TNDHDOTIIRVINEEZD
ND, ZORBIZHES T, KB 3 — 2R EOFEFIZ MR L, BEEzRA 5,

KHfEa— 32 COCA & BYU-BNC # H\C inform + that i & 375
L ROBIN RSN D, ZZTOTFT =L, ZESFATH S informed & i ERFH| %
t,-> informed % X34 % 722, linform + that] &£\ 9 a2~ R TORBHETH
%, avy ROEGENDL, JFIEEZFED regret to inform that #i D5 R 15 S5 3,
inform |7 that iR CE 5 = L IZRHERTE B, (Q0)DFEED DA 5% Y+ 535
FH L7 b 0% (2122107 T. (21)iE COCA Off, (22)ik BYU-BNC o fif
Thd,

(20)
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(21) a. ...we regret to inform that White House tours will be cancelled effective
Saturday, March 9th, 2013. (COCA)

b. ...my oncologist didn't inform that there was a study that showed that it did
help prevent cancer. (COCA)

c. You're uh, do regret to inform that air-traffic control has put us in a holding
pattern up here. (COCA)

d. I regret to inform that my research grant is almost completely exhausted at this
point... (COCA)

(22) a. ...he had to inform that these were evidently not shared by Bruce's own

nephew,... (BYU BNC)
b. Forward scouts came back to inform that the English might had reached
Cheswick,... (BYU BNC)

M & 72> T 282 COCA, BYU-BNC (2B W THEL BB RNI Lk,
IEMER R HIETH D LMD T 2 DIFERTH S, COHA I THDH L, (23)
2T L 91z, 1800, 1900 45X T% inform (2 that iU & T DB R o0 5,
[FAkDOHIL, Time Magazine Corpus (IZH H. 5415, L7223-> T, inform (2 that #3C
MR T DIRNTRIEDHEM TH D LMETHZ L b TERY, ZRHDOFNLT D
&L OB ABRLRINOFEEL TV Z L2725,

(23) a. Lewis and Clark, in their tour to the Pacific, inform that they found among the
natives, in those remote regions, receptacles for the dead, always lying east
and west; the door of the tomb to the east, and the bodies in the tombs lying
with the face to the east. (COHA 1823)

b. ...he would inform that it comprised a good library, carefully selected, and a
reading-room warmed and lighted, to which any clerk could obtain access
every evening by paying an initiation fee of one dollar, and two dollars annual
subscription. (COHA 1848)

c. To correct or criticize this statement I might inform that no zealous Mason
would attempt to induce any man to join the order.

(Time Magazine Corpus 1929)

QINTHET HHIE, QATRT LS T, 7 =7 LOFMH A MIBWTHRON5,
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(24) “Part of our role is to inform that you might want a job, but if you can’t speak
the language it’s so difficult.” (Winnipeg Sun — 19 November 2016)

WAz, BhF convince DA % %539 %, convince (ZEH% that BiA3 %9 2 AN
COCA. ¥ BYU-BNC Iz R onsd, 7=, RO, 7407 1 —KTHD
The Guardian (ZH R 654105, (25)(26) 2 OFFEERL TV D,

(25) a. ...we have to convince that national parks are important... (COCA)
b. Immigrants who fled countries with repressive governments are expected to be

among the hardest convince that filling out census forms will do them no

harm. (COCA)
c. In fact, the only male singer in the cast able to convince that his part might
have been written for him is Stafford Dean,... (BYU-BNC)

(26) a. Others are young, scared and inexperienced — penalized for “failing to convince”
that they could be “capable” parents while a wealthier family waits to take

their child. (The Guardian - 25 October 2016)

b. Sarah Miele initially struggles to convince that she is 12, but gradually makes

us invest in this foul-mouthed waif whose frail physical appearance belies a

steely determination and wisdom.  (The Guardian - Sunday 23 October 2016)

M-I L TV SUEBER DN L O FEFEIC R DN D FFETH L2 D00 E MR T 57201
COHA TRZRZEITO &, ROFERNE SN S, to convince that a2~ K THHET
L&, BB 1405, MEOKERIZHEY T 201X 368THDL, 3HIO>HD 1 f
FQIICHET B, 3 Bl VI 1970 A& EOFITH S = &b, convinee |-
that fiNE T A ANBREND L D122 > = DOIX IR TH 5 mTREMENH 5,

(27) The Tiger agreed with me that a lot of people stank in the prison. but was hard to
convince that he stank too. (COHA)

5HiTiX, verb + NP + that-clause DFEXZ L 5D L LTHEINTWVDLHDOD
H1225 . inform & convince Y EIiF, KEUE = — X2 % WV CELEIC that Hi23E
BT A RBIFET D0 W BIWOMEEZ 1T - 72, WMEERE 5722513, inform
(2 that i3 2T, DR v T AU DEFETIEILRINBFEEL TV D
LR T X7, k7. B3 convince | b FREDTGRNIEIE L. FLBS I i iT D 925
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TROOENDERUITER LT NH ENIo 7, that iR HLHFED A v&—
fBEEEH S TWA Z EITMEW W E b D, A vt —VZ B2 DTN L NG
e, HBOWVEHFEZILKEET 25 A8 NP BREK SN GELEZLND, &6
(Z1%. verb + NP + that-clause DX % & 28 OHA. NP IZEML @A S5
BADND IR, ZOWA, MEERE L TEEIOM@ESTIFIC that Hin%gei+ 5F
L0 BRo T, HEOBERICE UEREZH W RO WS AEELEZ 6D,

6.0 #5:E

FEATIFIE 2 B & 2 T2 Bl £ C O & KB 2 — "2 Z W TORGEERE RO, R
ENEE LA DEFOHRAE, FRINQVERREINTEEEERICIIINETE
AONTEIEFRELITRLRY  BAENFIET D2 Z BRI LN R Bbnd,
Fo, REORFETIE, FAZEDO L~V TIEAL, BFNCESE that Hiddke < B0
INKEEH SN L 9ICR o TETWVLEELH LN R o7 L Bbivd, b Dk
WX, BEICHREE T A EENERMICA v —VDEEL VO MEEEZATLBE. B
SN HEET DALELC that HiZ @RI HHEMICH DI L Z2RT b0 Bbhd, 20
FEOEZIT, HEEEEEHEEIC L RO 5858 Th 5, murmur X° whisper 72 & D FEEE
FRREEhGAICIZ, Jox ., MEIELZ S D that HIXER SN o7z, LOLERBE,
FEEEARIEEN G ORI S K 223, BUEDRFETIL Z OO B 4T 5 that FHilx
KREND, 5%IT. AvE—VOEE W IHIKEEL AT MO8, KO, R
(2% verb + NP + that-clause DR % & 2 8)F O H1T NP BATE L2V 2 & 27738
FIZDONT, EHRLMETEITUNZN,

ped

1 Zo%E, BEEoBREEICZEMESER S =581k <,

2 FEH(1989)1%. express D# (21 that HiAfEETE A2 LA B L WD, FEL L. TaH
(1989: 208) % B D = &,

3 ®hFi depend I, . AIER] on ZfEV. T OB Tl DEEIO X A T LITRR L Link
Ham DXt g LT Leyvy, depend I that Ei3#&fe T Haamic B LTt & (2003) %Mo = L,

4 FRFORM AL, LOBAAEIZE L Cb BEEEE IS SUEMEHIBNICZEA L 55, Bolinger
(1970) 72 & O fEHEICE-S % | the visible stars TiX WO b AR X5 2] %K L. the stars
visible (T, [(—FFAYIZ) RATWDHE] EWOFFRBE Y SLO L WO BBBR LD M, LT L
HEFEITE O TiEAev, FEERE. Larson (2002)IXF7E DBEAIC S — A2 2 DR BE DR A3 vl HE
ThDHIEEEML WD, Eo, BEFAPMIRHZ b2V TR AT &R T 554,
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Estimating the TOEIC Scores from the G-TELP Scores
by the Generalized Linear Model:
From the Data Obtained from Nagasaki University Students
from 2011 to 2016

Masazumi MARUYAMA*!, Shinji OGASAWARA*?,
Yuzuru UTSUNOMIYA*3
*IFaculty of Economics, Nagasaki University
*2Center for Language Studies, Nagasaki University
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Abstract
This article aims to estimate the TOEIC scores from the G-TELP
(Level 3) scores with the data obtained from Nagasaki University
students from 2011 to 2016. The problems with the previous estimation
research lie in the inadequate fit and the use of the linear regression
model, which assumes residuals being normally distributed. This study
uses both the linear regression model and the Generalized Linear
Model (GLM), which can handle categorical variables and is more
flexible in the assumption on error structure. Both departments and
entrance years are included as factors in the GLM to predict the TOEIC
scores from the G-TELP scores. The results indicate that the estimation
by the GLM is better overall to predict the TOEIC scores than the
linear regression model, suggesting (a) departments and entrance years
should be included in the model in estimating the TOEIC scores, (b) as
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is the case with the previous research, the estimated scores in the
lowest or the highest score ranges are not so precise, and (c¢) the GLM
is more appropriate in estimating the scores than the traditional linear
regression model. Further research should be necessary that will take
into account individual differences and/or time lag between the two
tests.

F—U—F: —REET LV (GLM), #ERIFET LV (LM),
G-TELP, TOEIC

[ZLC&HIZ

WA, EERRBT A NEERETARENREZ TS, Z0BEOOE %, F—F
HEIZHB T 2HB O FHELA~DEETH Y | sHliO—ERICKEREBLT A hOAaT %
FIRT 2 KRENE 2 TS (R - (v, 2009 ; g, 2009 ; #MH. 2009 ; (LA,
2009), F7=. TOEIC 2 =7 #9252 L1, REFEHBICBWTHLA HEERM
%dﬁ@o&okﬁof%fmaﬁmmci?%ﬁ%77xﬁﬁ®7v4xfy
FeTARELTHHENAZE LD, I BIZIE, BFERFCHNE L 725 TOEFL <°
[ELTS &, T4, FEMi SN AN TN 5,

R KT T, MEBERIGE A E OOVl Z BN E LT, FHIRICE
b G-TELP (L-~v 3) ZRa7 il 20% & L, 512, WEHORGERH
DEAERN T T AFRRO T DIZRHH S5, FHliOFEHELZ B & L TEA I
ABRIL, 1372 LT, TRTOEMPEEICE > T, ZOHGERENELR2bLDOTHD

Z, REROEEMEE L LI, MEET A Z ENEERFEO D> Th o7z,

—7J7. TOEIC ORFHE D WNHRICBIT 2IMBRFERNIT A ML LTOEE
MOE £ Y 2517, G-TELP A & RIFFHIC, RXKFTI \1$&&3$&®%$é
BIZ TOEIC # K¥=OHEMAAMICCIRMET 22 L Liotz, 2D, 1 ARIT 2
DIGFERBT A NOT—X2ZFH L, MHAIZ Tkawahﬁﬁkﬁé%%@ﬂb
oo, FHEORBMNL LI HFORBO AT AHEET S 2 LNE[REIZ 2~ T,

D FeFERE )RR I %wf@%émt237%ﬂﬁﬁé%mi NFRBR, 9558

AREBRA 2 712 L 2 9GEEF B OBAGRE, B FEREIZRBIT 5 R IRE, I HIT

IERFERBED AR L Mﬁkéﬂé%%#%xfwé(ﬁ%\ﬂnno%@k%\@
BOFFERBRA a7 O Az g 7o e, FEH ELEE IS, T8, XH
TEMNEB L, 4%, S F I EREFERREZ K FOEHAMIC TR 2823045
ZENTHEEIND, FOTD, —FHFDOAaAT LMD R a7 OHEENFREEL 72 b =
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EiX. BEELnWZEThD, bHAA, MT A MIBWERERDL-O, TR H#H
RRBRIIARAETHEDIFE I ETHAR,

TOEIC X7 A & L COREMENHE SN TEY . FttamicBllEns 2 &
WEHND, —J, TOEIC XEHANEMTH L Z &, 120 43 &0 5 ZERIFRIC L
90 HRENTOEMNRRERETH D72 E, Fhlck T HRES 2V, B &
IBEND L VBN RN T A Ryt TOEIC AaT7 2#HETE 52 i3, #hud z,
EMEAERTH D,

o LA R A2 HWT TOEIC A2 7 #H#E L L9 & T oA, i hanT
T, T LERATHIZRIZ, T DIEE A ERBIERIFET VA AT, TOEIC %=
T EHEE L CE R UNER, 2014; NER - AL - FEE, 2015; Ogasawara,
Maruyama, Utsunomiya & Collins, 2016), L2>L72n3 5, HEEIFRET VEZ AT
HEEICHWAIZIZMEL 2V, LOEBRET VICK 550, HEENATEE CThIR,
—BREHETHD,

L7235 T, ABHEO BIIL, ZVE CTRERFICK 2HEET VIEFE LR BT
bole 2 DO L HEER B OBE XL | L0 EICH - HEED FTREZR —
fb#REE7 /L (Generalized Linear Model; Litk. GLM) 2k 0>, 2011 05
2016 0> 6 FRNCRB K FAICTIE ST — 2 &2 T, G-TELP (EHEE¥EMHR)
LoyL 3 oZxa7 b TOEIC 2= 7 #@l, #HETHET VEHET 5L Th
Do

FATHAR

& D YEFERE IR D X a7 % MOFGFERRITRBRN BN XA aT hOHEET D
AT, ZnFETHWVL O EINTER, L&, LB - E (2014) 1%, T
KA xS E Lz TOEIC 7»5 TOEFL (ITP) A= 7 %, HEUFET LIZE -
TROTWD, FIFZEZ, EH5LTHELTLED 2 SORBOZERIFOMEZ
EREFRHBL, ThE AW TOEIC OffiET —4# %5 Z Lick->T, LYHH
DEWRERZER LTS, ZL T, EEThETHELA TN 2 DOT X D
HaB N, TOEFL (ITP) ®X#EN TOEIC ORAEL Y L <o TWa EHEL
TWb, F£7-. Hemingway (1999) i%. 360 4 TOEFL (ITP) 7% WNZ TOEIC
DT —% 6, TOEIC @ 400-450 £i1% TOEFL (ITP) @ 410-430 sUZxbhed 5 &
D EIICIEE BTl T A ORI T RBEREZFRLTWD, ZOMRETIE, W7
A MEOFEEE =75 TH o 7=, —J. Tannenbaum & Wylie (2005) iX. CEFR ®
Bl 725 Cl L~ E W I BRIEZRMN &, TOEIC & TOEFL (ITP) D#a =% Kl
ETFMTE ST HHLTWD,

FhUSMT . LE (2011 1&, ALREFREKRFOFA 114 40 HIEE L7z TOEIC



ITRIGRFSFEHENEE 7 —mkl] 65

UH
um

BELOTOEFL (ITP) 7—# Z MW\ T, fHEAREKZ RO TND (r=.65), ZOW5E
X, BIEEREFI, W7 A K& 0-100 ORI TIZEHL TN D,

TOEFL & O)?ﬁ&%uﬂéi b, FOMOEGERE SR & OWE ZRAB TR L H D,
FH B - bR (2009) 1E. KWK FFAED 200 £ROT — % 2 T, TOEIC
<> TOEFL (ITP) ® A =27 % Objective Placement Test (Cambridge University
Press) DA a7 2bHE T 5 HEIFET MK AR A RO T D, [FRERIT
R KRFIH@ET AR L THEHAHIRTEY, SRR Tix 7 <, Cambridge
University Press £ Y HRS T\ % Interchange &\ 5 L~ LRIERHEOMH L~
NEHET 272007 A N THD, AT A FirboREYFROREREIL, TOEIC T
R’= 41, TOEFL TR’=.38 CTh o7z,

Yoshida (2012) (% TOEIC ® & =27 % TOEIC Bridge 7o T3 2 €T V& E
BlJFET ML o THT - e TH D, Z OWFFTiX, TOEIC Brldge 4 Al %
® 2 A %IZ TOEIC %8k L7z 292 4 07 — & % v, HEUFOHTIZ L 0 #E
HEHLTWD, LT, &< TOHCXnT@ﬁwk%@émé BRAEIC &of\
ZOBBEADPAD THL EREL TV D, £DO—J7, 2507 A FOEFHIMIZ 2 7>
H F'Eﬁé’/l’fa7?75>2§>é LATHRT D ENHE T 2 ATREEIC b Sivoo, BRI
X BERSEROTZDIZIE, 2 2OT A FBRFERICITbh I RETHDH EFRL T
W,

LR LT A FEHAWT, TOEIC ORX a7 2 PlT 5 A5, &
A (2012) 1%, R E B O N B R WHARARFAME OERFET A ML LT,
VELC Test ' #Bi% L7z, SBHI2, # (2012) Ti%. VELC Test Z f\»C TOEIC *
a7 =TT 2ETAVEREL, PRVEVHEERHL ZE2mELTND, TV
OFERIZIE, HLEYF, EEUFOATEZ HONTWD 2, EERSIT 2 AW =TT LORE
REUT, R*= 58 Thotz, 2L, ZOHF%ETIE, VELC Test %B# @ TOEIC 7
A NZBREEHAESLEHTHY . TOEIC 58 % B CHEE S5 810Kl 5,

G-TELP 7 A2 h & M\, TOEIC A= 7 % THlIT A898 L LTk, £934I
(2012) &/ (2014) 3% 5, G-TELP 7 & ~ME, 1ERUZIE  General Tests of
English Language Proficiency & U, JERERIFEREH LIS O RGEFE E 2N & OFEEL L
Al a=—varyFRELTHBMETIENZALTVDIEZR LT A FTHD
Grammar, Listening, Reading & Vocabulary ® 3 2Ot 27 v a3 > hbik>TW\5, G-
TELP %, 5 2O#MBEICHFINTEY . Zhb —HOHETHN LN TN DD,
L~UL 3 (TOEIC 400 =225 600 SOZEEXNG) Thod, 72d., Kin L THRITT

L —HOMTEIL, WD DRWIRY . T3 2N D TH D,

Sl (2012) TiE, 2012 42 G-TELP & TOEIC O 5 55k L7z 163 4 DKk
RFRRFAIALEDZ 2T T, mEYROH L W EEXEZER L T\ 5, £k
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EREIE, R= 48 Thotz, —J7, /EHR (2014) TiE, 2012 45 G-TELP (7 A
Fihi) & TOEIC (4 AFEMi) Ol a i Lz RIFFRFRFHE 144, 1,352 40
A7 EFRAv, HEIFSHIC L 0 R EZER L TV D, ZoREREIE, R= .57
Tholz, MFZEE S, G-TELP LUl 3 /v TOEIC A =7 % T4 % # R Kok
Rak~z L &bz, #1ERIEL TOEIC 2 =7 400 £ 5 600 S DOZBRAITIRE LT
AT RETHDEEERLTND,

NSO EZT T, NER - Sl (2014) 41X, 2012 412 G-TELP (7 A%
i) & TOEIC (4 AZEMi) Oilis a5 Lim8BERORFE 1 FE0T — 212, /h
IR (2014) TIEBMS TV LB BRAE S INZ T, 1,365 4 DR a7 i &1T
ST, ZORFZETI, HEYFET VICIAZ T, G-TELP ®% %7 v 3 75 TOEIC
2 a7 ZRODHEOEBIRSTHIT> TS, S5, AANEZEEL, T—4%27 1
—= U ERITH L EBIT, 2 Wil AE AW BE A ER L. RP= .59 & o /N
(2014) XV L EWIREREZG TV D,

BT, NEER - Ll - FERE (2015) 1, RIRFO 2013 42 G-TELP (7 A%
i) & TOEIC (4 A ) OWiGa%i L% 1 #4057 —2% 1,389 405
— 2 ZHAVWREDO ST 2R ATV D, 2013 FEREIL, HERETT L OREHREN,
R’= 52 L TR, ZHULZ O4FED DL FEf STz e-Learning 428 MEL D)
RTHDLEHEL, 4 DAMOFFEFEHDRPRED ST THLLE LTS ()
M e BT - B, 2016), S5, ZOHFFETIE, BT MY TIEE D O LW EE
&) TRV OFENRERBICEEB N2 52 T0WAH Z E&EML, FHHok
277 (TOEIC A =27 MEL | FMAEBMTFI LR TEZ DN L OO FHHOAFAE)
R LT L E LT, 2EMHEEZHOWEHBERAREL WS, ZOLEHIH
e DA RO R EREL, Hullfges 1T R= .59, EEFET /LT R*= .60
ERWEEA RS 2 ENTE, £ LT, /NER - L (2014) H/NER - Fuil -
FHEE (2015) . G-TELP (L-~v 3) ZH\W\WTC TOEIC 227 2 FHIT 5. A
Zh72 G-TELP A2 =7 Lo V1%, 180 D 240 b0 THAHH LB LT 5,

FITHEDORER
AT 2 W< DBl L TX 7223, 2o 0R(TigEIE. < O5E. BRI
TRV T, S FIEREGERDRBRENS TOEIC A7 2HELTWHHOTH
Do DO, 2 DORBRO FERREFANE A LL EBRW TS Z Mm% &
FTLY, HEEBEREWEILE AR 0T, Fio, MetBLE B, —ikic, HE
JRoaHTIiL, e (k22 DNESBBRERSMATHL ERESND, 29 LIEgflc
BT A0EIX, LI ULIFBEICZE bRy, 2a7idEaEs LTHR->Th L &iT
EZONDHLO0, FEFNZIII YV b T —Z LIRS BETH D, B EIC T
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LCEBRMMEZEMAT 52 L1, BEE S 5285700, RENRT M ERL A
THELRSZR2, LA, EROM LRV EDIEINRBERTHSH, £TZ T, b
NoOIFH T b T —F %W D ZENTE, DOEBRDA U OFEEREEZ T 5
ZENTEDLFEEMANT, TOEIC 2Aa7 #iH, #HETLIVNERNHDL EEZ LN
Do

SHIZ, AaTIZEETLTHAHHERGMKLRITNIER BV, EET-BIX
THVE CHREEIZINE Sz G-TELP & TOEIC 2 a7 b, HE XA EIRET LIC
Ko THERNIRD TE 7= (Guil, 2012; /NEJR, 2013, 2014; /NVEJE - SLili, 2014),
L)L, FEICLDZT =40, FEZLICEZBELSNER IS 2D, G-
TELP 7»5 TOEIC A2 7 2##ET 5LV ) HIICH G &, SEH B, Co#EX
AOIUZ X0 ont W BENRAE T D, Fiz, FECAFLER (2 X, G-TELP ©
7+ —LE BT D, FELIE, Bih) EWVomBERIL, WBRIZ AT~ T
4 IICEBEEZTNDEEZLNDTD, INDEZHFHHICKHHT2HEH AT
b, BV DX, THHDER| \ﬁ%-%ﬁ%?wmméminé:&ﬁ%
F LU,

MRAE
EMELSLUT—4

ARFZEIL, FIRRS: 8 280 9 FROA 1 FFRPETH D (RIFETlE, HH L,
EEERIE, ER SRR O 2 BRSO T CTOMrT D), 2011 AFELX D 12 4
WHENBIET 2B IGER BB O I8V T, G-TELP (EHFEHEMK) O L~ 3
T RTINS 2R T3 OB AR L TE T,

G-TELP i%. TOEIC ® X 9 72 Norm Referenced Test (FE[ALVEUEHLT 2 k) &%
H7p v b5 —EWHOFETTE O AR % Criterion Referenced Test (B AR HAE
YEPLT 2 ) & UTALERM T S Z & T& (MR, 2013), 27z, G-TELP T
. LD (EWY) B LaUL 5 (V) ETESEN 5 20 LULICERE INT
W5, G-TELP (L1 3) %, TOEIC 2=7 400 7»5H 600 mEEEZXHE L, X
B V=T 7, VA= 0bRedifrchs (ks va ik, 100 5T, &
#1300 AR .

AWETETIE, 2011 AFEAFZE D 2016 HEFE TORFMATFH D 6 FEMizbHT-
LT =2 EHNDHZ L ET D, G-TELP (L-L 3) (Zik, RUEESEOIWITT A b
<‘:L“C%’E%C@EJ&ZQ7¢_Ab>ﬁﬂf-§éﬂ“@‘éo ARAFFEDENLRKTF T, B
ATREZR K DT, 1 AERTHL, 1 %M. 2 ERTH E I3 icix, 2h e, 2011 F)e
5 2013 FFETRHRIL 74— 52 HNWTE T, 72720, 2014 FFENSIE T+ — 25K
FLTEBLTETNS
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BFHOBBRERBIZBITAED 20%1%. G-TELP 227 TiRF v Bk
B 7 T A% LT 5 FEHICB W T, WEHEAER 7 7 A EE L LT, G-
TELP X227 ZHW\W5,

T—RINERE

T2 ETIEX, ULFIORTHEY THDH, G-TELP i 1 Alz, THREHREL] ©
FEERFMIPIC, EICET A4 ) =T —3 a3 v 2 HANIZ T R Y B R AN EGE
BENEM LT, ZORET 1| FROLERBTHD, £, BEEDFEDR 2T
M. Mo B RV,

TOEIC Z=2 7% 1 RO D TH D, G-TELP [AEE, 2011 FEEAEE S 2016
EEANFEETORAT 2T =2 L LTHWTWA, Eii 1% 2013 £ A%RE £
TIX4H (OFEV, AFEER) BDERTHY, 2014 FE1HI1X 7 A FiHIR) &7
STW5, ERIZEH L TX, EFHICERLNTWDEN, FEIZLPENEH DL LD
O, YD 1 FREPZBRL TE, SBRERB IR a 72O TR, g%
SR I\, B, ARAFZE X, TOEIC 72\ L G-TELP oWk a5 L
ST FEB X O G 228 Lo T2 AL DN T, BEMNGE Lo Tz,

W5 6 FRNCHE S N -maRERIT, BasBmAerRd, Ml 7558 - FRBIC
TOEIC # £ U G-TELP #A U2\ T, AR L OMEHEREN &) HER T 2 0h %
RLTWD, 2013 £ 2014 4F L oMz, G-TELP A a7 3 Fa b T FlEL T
W5, 2014 FEND, B 7 r—2RHWON, JVKEREVEEE -T2
LICEBHBETHAS D,

X0 FHICHET S &L I L E, TOEIC 1Z&5ERC 35\ T8 S R
ICEB L, R L U TERBPEERAM A AN D S EM E2 R 2 ENbnd, ok
ZIUE, EFEIEZRNT, AT A RO, ER RS TR T A EmI
D, EFEERELRRAETL S, 2012 HIC 558.9 mERLERLARE, A4 TREL TV
%o 2015 FITITENL & HETICFE- T2, EFEERICIIT S TOEIC R a7 Tl & 3
HickBi s 237 EAPHEERLIZHEREEX NS, EFTESR X O¥ERH
R T FEIZBWT, FEICNEMAANR D L FESHERIND, & 2, &
FEEIEL, 2011 FIZB W TEEFREFRHIR W T, AR ED o2, Ll
2015 FTITHEFTICBWBISN T LE 72, BAEEIIBITD A a7 28 - THEH%E
HEDOWFERENZH LD EIE, TR THDZLEZRLTWDEEEZD00E LR,

—J5. G-TELP [ I iR BT D 20 u, MBI RS 3 2288 (T2, #
B, KEFT) BV TOAMHBRIZANEDY . FrEBicis VT T EAN
Bbhben, KZEOANRKESLTHMOANFTHGEN SN EED LRV Z B EIT
NoE BRPZELTNDZ LMD, kR /1ER & L CTix, G-TELP 28 X V5 t)
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Tl
i)

THHNE L, &5 0E, G-TELP DBEUEREMICH AT D DIZK L,
TOEIC A aTIZKBHRA 2T 4 TN ko TAELERENL LI
7200,

DAE

ARFFEIL, #EERE T v (LM; Linear Regression Model) X OV (LR
7/ (GLM; Generalized Linear Model) %M\ T, G-TELP A = 735 L O Z K H»
5, TOEIC 227 ##ET 5D TH5H, GLM 1L, #MEtET V7V FEOOED
Thbd, VDLPLEUFIHCOEIITENDT HE IS AR, 2012 ; B,
2015), GLM 21X, W< O ORENTFET 5,

#1C, LM Akk, #ETRlT2 W5, o0, BOEHAEHET A
WA T DL 2B T D, MIBETNVELARELDZIATHD, 272L, HEESH
DEBHINEEZ AT D EIFR O 2, A SICI Tk & 72T Tlidze <, IR ET
R SN2 T —Z XA BRETHER SN T —% (D7 IV VT —%) HIEHTE
by BEERASA 7y b GHERKLT 1 THLIRAZLE) ., BRkE GiAZLEKD n
®) ZELILLAEETH D,

200, VBB ERWS, Ve 7BRERWDZ LT, T2 NATHMHE
ENBLEEOD, HIWEAREHE TX 5, vy b7 —2CHLNC ERPHFET S
T4 BEEEATLT 272 LM BERREE T — 2 LB ARECTH D, -
Tl Vo 7BfAE/ES 2 & T, MBFBDEREZ FICHMEICHE TE 5 LITR6 720,

5310, MEMEZENAETH D, fE (RE LT XD ELE O
B, i7%) 2RBTHOMEBEIBINTE 5, T —ZIZBWT, #EEN LM 128
WORE SN D K ) RESBRERMiZR~T Z 8, ENTHD, LA, B
MLBRWGEEREHARTHA S, GLM I, IEHSMCRY Y o, o m L.
SEIERNGAAERINAETH D, AL, BANIVY T —2ThHZ L, ¥
ERNC HFERR I DR E S BD L WO EBRIA RS, A0 _HoMEHwHA Lz, AD
TSI T U T HICHWAENTED H 2T, AU YV ALY Hils i
XL THEETH %,

IR, BB X2 T AOREERET Ve 8, L0 EMECHERNS DTS
Vo7 %AREETDHRIELREIN, Anond Loz oo55, LnL7eRG,
bivbon?y GLM # W2l ZOFEENSTHDH, GLM X, 2 Ea—X
ZHOVIVTERIZIZE B CKD L, B X527 V0REBERET VT LIE LI
FHRICER 2B AR ERRZLEE T 5, 70 E LTEBEN»S Lk
WS, 7 T A3 7 EHEE A R SN A BHIZE VTR, GLMBAEFRITH S,

AHFGEIL, RS A SFE X T, LR TET VAR - o LTz,
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logy= o +Bix1+Prx2+ Psxs+ ¢

y: TOEIC 2= 7

x1: G-TELP A=

Xoo R (9 KYE S R, RIS %ﬁﬁ H, LA, BREERLES, JKPESER,
SRS SHES £ s VS S B[:%ﬂ ESH0)

x3: R (6 KHUE ;2011 AFJE, 2012 E};{\ 2013 £, 2014 FFE, 2015 B,
2016 )

a: IR

B1: G-TELP % =2 7 OI%#K

Ba: FHER ORI

B3 FERDLREL

€ FRAE

FATHFZED R LT LM LT 57280, ATisE & B2 LT 02 W CToMr
L7,

y=a« +,81X1+ &

MIZ X SR E GLM IZ X DR L%, AIC ORMFHREILRE) 2 AV TRRE
TV Z7ELTOTRAEE LW - BETT 5, ABFEIL, ricdhic> T, #
ARtaHTEREE R (Ver. 3.4.0) & vz,

HBR
BREIFETIL(LM) R =504

1%, MEEIFEOIERTH D, RER) S G-TELP 2 =2712C, TOEIC &
a7 & 4EIFR, HEFFTRETH D Z L RFATIN D, RIEREL 5% KAV THET
PICHE CTh oo, RBFEIC L HHEERRIL, BTN S RE T 200 L
Ezxohb,

HEERERIT, AR EALE B L ORE FALE ISR W TY T E 0 23, FRICHREE T
MEICBITDEEZZTOETFHEATHE, HVERVWZ LI, AaT7BAICRDZE
WD, TNHRERIT, REAZRITH0MCERSMERAT 52 EICHKT 5H
fEEEZOND, THEY ., LM 1% TOEIC 2 a 7HEEIZH WA ITIZRARNH 5 L&
2L 9,
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x1 ERSTHERES

e M @A# L 5;& N
-425.06 -58.71 -4.41 559 429.96
MRl EERLE MR p
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Practical Use of Improvisation in Second Language Education
- Introduction of Lesson Plan with Three Types of Improvisation Games -
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Abstract
Although it has been widely noticed that Improvisation Game (IG) has
positive learning effects, it has not been used as useful tool in language
education because a) most language instructors have no facilitating
experience of IGs, and b) there are few studies clearly show how we
can effectively utilize them in class. This study aims at a practical use
of IGs, and has proposed that they should be divided into three types
according to their learning effects. Following a brief introduction of
IGs and the three-type categorization, this paper presents the procedure

to make a lesson plan with IGs.

Key Words: Second Language Acquisition, Improvisation Game,
Icebreaker, Assignment of Meaning/Concept,
Performance
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Songs as a Tool for Developing Students’ Descriptive Writing Skills

William COLLINS
Center for Language Studies, Nagasaki University

Abstract

With the ready availability of music videos via online video-sharing
sites, teachers of English as a Foreign Language (EFL) can draw on an
enormous quantity and variety of such videos as listening, language
learning and language development resources. Since students find it
familiar and enjoyable to view such music videos, they tend to respond
enthusiastically to learning activities that make music videos and songs
the focus. This article discusses two learning activities with songs as
the focus: (1) Grammar pattern and creative writing combination
exercises and (2) Descriptive language devices. In the first activity, the
conditional tense is featured prominently in The Beach Boys’
“Wouldn’t It Be Nice”, and students are given a set of frames in which
they can insert their own ideas to generate writing topics. In the second,
descriptive linguistic devices like adjectives describing sense details
and vivid verbs are highlighted in The Eagles’ “Hotel California,” after
which students use a story frame to insert their own ideas to write a
creative story.

Introduction

Students in the humanities program at Nagasaki University are required to take the
English Communication classes (I~3), and come from many different departments
including Pharmacy, Medical, Nursing, Economics, Education, Fisheries,
Environmental Science. Given the compulsory nature of these classes, students’
attitude toward their participation in the classes is often one of passive acceptance,
and it can often be a challenge to motivate them to study. With the ubiquitous
influence of social networking sites and video-sharing sites, teachers have a ready
source of enjoyable and authentic English learning materials to engage the interest of
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students. Not only are music videos in particular a great source for audio-visual input
for student listening activities, the songs themselves are a wellspring of descriptive
language and multi-word expressions. In addition, students can explore cultural

differences when viewing videos and listening to songs.

Combining Grammar Patterns and Creative Writing

One use of English songs used by the author in his English Communication classes
involves a song with numerous examples of the conditional tense. The lyrics for the
song, “Wouldn’t It Be Nice” by The Beach Boys, are shown in Appendix 1. This
activity is conducted in four stages. In the first stage, students read the song lyrics,
along with the Japanese translation. In the second stage, students search the lyrics for
examples of the conditional tense. Figure 1 shows the instances of the conditional

tense in the lyrics:

Figure 1: Conditional Tense Usage in “Wouldn’t It Be Nice” lyrics

1. Wouldn t it be nice if we were older?

2. Then we wouldn t have to wait so long

3. Wouldn t it be nice if we could wake up

4. Happy times together we 'd be spending

5. I wish that every kiss was neverending

6. Maybe if we think and wish and hope and pray it might come true
7. Baby then there wouldn t be a single thing we couldn t do

8. We could be married

9. And then wed be happy

In the third stage of the activity, students watched the music video. In the fourth
stage, students were given a set of conditional sentence frames in which they could
insert their own word ideas to form a topic about which they then write as a creative

writing exercise. The sentence frames given students are shown in Figure 2:

Figure 2: Conditional Sentence Frames for Creative Writing Topics

Writing Topics: (Z 5 72572 b FIREDZME-> T, T L TEDRENFFEIT/R -T2
HRZEGE LT, TOFFELE-oTTF SV,
(1) Wouldn’t it be nice if I had-------------- . Then I would/could-------
[Example: Wouldn’t it be nice I had unlimited money? Then I would/could......
«“ «“ “ atwin “ «“
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(2) Wouldn’t it be—(JZ 45 7il)---if there was-------- ? Then we’d---
[Example: Wouldn’t it be cool if there was a special door to take you anywhere in a second?

13 13 13 13

life on another planet? Then....
« «“ « “ amachine to tell us what others were thinking?
(3) Wouldn’t it be—(JEZA7)---if | was (@)---------- ? Then I could-------

[Example: Wouldn’t my life be different if I was born in China. Then...
“ “ “ “  “ aboy instead of a girl?
Wouldn’t the world be better if everybody-------
Wouldn’t Japan be a better country if-----
(4) Wouldn’t -------- be--------- if I could---/if I had----/if I was----Then---

[Example: Wouldn’t it be exciting if I could be somebody else for one day? Then...

Figure 3 shows sample student-generated topics using the conditional form:

Figure 3: Student-generated topics using conditional form

Wouldn’t it be sad if there was not animals? Then we’d be bored when we go to
anywhere.

Wouldn’t my life be different if I did not have a interest in drawing? Then I could not
enjoy drawing, it meaned there was not my good point.

Wouldn’t it be nice if I had played soccer more earlier. Then I could more enjoy soccer.
Wouldn’t it be exciting if I was in family with brothers or sisters and parents? Then I
could speak a lot in my house.

Wouldn’t it be sad if [ was a totally blind person.Then I could not enjoy art things.
Wouldn’t it be nice if [ were born in area which was spoken in English

Wouldn’t it be nice if people’s hearts never turned cold.

Wouldn’t it be nice if we were always full of joy!

Wouldn’t it be fun if I could chat with many animals.

Wouldn’t the world be different if everybody lives in one island and no culture or
religion?

Then we would be same life and I couldn’t feel cultural differencies. So I think this is so
boring.

Wouldn’t it be nice if I had more considerate younger brother ? These days, He
sometimes says "Shut up " to me

Would’t be happy if there are an island which don’t require any home work for us, I
could spare more time for my family.

Wouldn’t be peaceful if there was no war or conflict?

Wouldn’t it be nice if there was a machine which can operate the weather? then we’d
hang out the laundry anytime.
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Raising student awareness of descriptive language

Another useful application of song lyrics in stimulating student’s language
awareness and development is found in songs that tell a story and set a scene using
descriptive language such as adjectives and vivid verbs. One song which is an
excellent source of descriptive language is The Eagles’ song “Hotel California”. (The
lyrics to the song are shown in the Appendix 2) This is a popular song from the 1970’s.
The 1970’s were known in the US as the "Me Decade," in which, as a reaction to the
political and social activism of the 1960’s, people tended more toward introspection,
private pursuits and, in extreme forms, hedonistic indulgence and drugs and sexual
promiscuity. This trend was especially strong in California - life was just a party, no
responsibilities - a big hotel! This song is about the dark side of that lifestyle -
including drug abuse, which was especially prevalent in the 1970’s. This activity is
conducted in four stages. In the first stage, students read the song lyrics, along with
the Japanese translation. In the second stage, students search the lyrics for descriptive
words and images. By way of explanation, students are reminded that descriptive
words tell us how something looks, sounds, feels, smells and tastes. Images in this
case are defined as words, phrases or sentences that paint a picture and enable the
reading/listener to imagine the scene clearly. After the teacher has invited selected
students to come to the front and write the descriptive words and images they found
on the whiteboard, the remaining examples are identified by the teacher. All of the

examples of descriptive words and images are shown in Figure 1:

Figure 4: Descriptive Language & Images in “Hotel California”

How it looked
Dark desert /in the distance / shimmering / my sight grew dim /

How it sounded / What he heard
I heard the mission bell / There were voices down the corridor / voices are
calling from far away

How it felt
cool wind in my hair / my head grew heavy / sweet summer sweat

Images
There she stood in the doorway / Then she lit up a candle / mirrors on the ceiling / pink
champagne on ice / stab it with their steely knives / I was running for the door

In the third stage students watch the video of the song being performed in concert.
The last stage, the students are given a story frame with a basic outline of the story
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with blank spaces followed by the appropriate word called for by the context in
parenthesis. The frame is shown in figure 3 below:

Figure 5: “My------ Evening” Creative Writing Outline

My------- Evening

Last weekend, I had a/an (adjective) night. (someone you
know) and I decided to go to a movie, and then get something to eat. On the way to the
movie theater, we saw a (noun). It/he/she was (adjective)
and it was (what was it doing?) (adverb) at/towards
us. We were really (feeling), and so we (verb) it.

The movie we saw was set in (name or type of place), which was a
(adjective) place. In the movie, (famous person) falls madly in
love with . It was love at first sight, and they decided to (verb).
But then (famous person) discovers that is really a
(shocking thing) which is why s/he is always (something s/he’s
always doing). When s/he discovers this, s’he decides that s/he must L
thought it was a (adj) movie.

After the movie, we went to a restaurant called “The (adjective)

(animal). There were some very unusual foods on the menu. We asked the

waiter about some of them. First we asked about (strange food#1). The waiter
said, “Oh, that’s (adjective). Then we asked about (strange food#2).
The waiter made a/an (adj) face and said, “Well, that one is , (adj.)but
it’s also somewhat .(adj) Finally, I decided to order the (strange
food #3) . I will never forget the way it tasted!! It was very
(adj )and also .(adj) I put too much (something you put on
food) on it and I had to drink a lot of . After I ate it, I felt
I will never forget that (adj) night. After I got home, I wrote, “I don’t
think I will ever (verb) (person’s name) again!” in my diary.

The students are given the option of choosing their own words to fit each blank, or
finding one in a sample list at the end of the print. The list of hints and words are
shown in figure 6:
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Figure 6: List of possible word-choices by part of speech:

Examples

1. (what kind of evening?) amazing / surprising / unusual / exciting / weird / strange /
cool / interesting / relaxing / scary / fun / funny / exilharating A3 #Z &L/ E D - £ 9
7/ thrilling < O S® D, BIMINZR, AU ARO[ ...

2. bank robber / spaceship / creature from another planet / monster / naked man / fire /
giant gorilla / giant cake / flock of killer birds / flying car / witch / hobbit / man dressed
as a woman / rock band / [your own idea............ ]

3. Adjectives short, funny-looking, big, mean-looking (EHiZ 9), friendly/ happy/
old, frail-looking (b AV, (I 720, K255 5 T %) armed (=[XIg5FFH @), masked
(fiifi % 725> 72) dangerous, bald (1%1772), silly-looking( .72 55D 72T HiL7210Y)
chubby (£ %25 Ko7, HIEHD) pudgy (TASY L7z, Ko72) clumsy-looking
(2B, Bixoffivy) red / reddish-brown / square / huge (=immense/enormous/
gigantic)/ bird-like / bat-like / ape-like / snake-like / Slimy (¥2%¥2 % L7=, #&igtEo) /
fuzzy (\(FIXD L 7%, FIX7Eo72) / sleek (728 %7%73?, DORD®H %) / Shiny (RHTUH
®) well-dressed (F&fifi>72) / gooey (7=~ 7=[#X3X]F %) / transparent (iBH72) /
shaggy (B, Ee< Ux b D) furry (FzEEHD) eV11 looking, timid (337 L7z)
bug-eyed ((BWWCO)HZ I L) scaly (9 AZ Do 5H; 9 A ZIKD) sexy-looking / ugly /
horrible (A L) / gruesome (£ - & 7~ %) suspicious-looking (& L\ )

4. Verbs laughing / smiling / grinning (# % /i T% 9)/ making___ faces / making
noises/ moaning( 9 ® <)/ growling( 9 72 %) / charging( (AIZ) Fx¥ —T T %) /
glowing(Jt % it-2)/ sparkling (& & <)/ shimmering(b 56 5%) / flickering(FAJ#& 9
%) / singing / floating ({5 9 )/ staggering (& A & A## <)/ stumbling (-> % 7 <)/ zooming
(T = EEENTTEVIRES) slithering(F° 535 %) / snarling(l A2 Te X 72 L 0) 9
72%) / screeching(i# & 3 LWLV 2 817 %) / snorting(F 21 & L CRWEZ T
%)/ running / dancing / spreading(J~ % %) / looking / grunting( (K7e &%) 77— 7 —
<) / melting(¥%} %) / vibrating (#2E)3 %)/ flying / pounding(iX AL IF AW F) /
crackling(/NF /N F & & 72T %)/ blazing(¥k 2 32-2) / rolling (#5725 % )/ bouncing(#s) /
skidding (#7# v )/ aiming at (JH 9 )/ skipping (Bk#a[E]5; X% > 79 5)

5. run away from / sample (% 7.9 %) / steal / try / flirt with (\ 5 -2 <)/ tickle (< <
%) give (it) a (present / manicure / massage / kiss / hug / haircut / nickname /...) get in /
take a bite of / run away together / get married /fight with / attack /

6. Adverbs loudly / happily / cheerfully / hysterically(O& < B LY, RODIEE 572
V) / ominously (F%#(Z)/ mischievously (W73 &4 & 72, b AIEX L 722)/ quietly /
warmly / sweetly / shyly / strangely / ferociously (IXI#)/ fiercely (3£%112)/ furiously (¥
L <)/ suddenly / softly / briefly / brightly / passionately (1%#\f912)/ peacefully /
beautifully / badly / blankly (IZA<°V &, 1E22A & LTC)/ angrily / quickly / frantically
(CEIEEL )/ blindly (X°#< b 12)/ mysteriously (72Z ® U 72) longingly (& Z 23410D)
helplessly (£ 9952 &6 T&9, J172<) intensely (B\Z7z, 5871)




Songs as a Tool for Developing Students’ Descriptive Writing Skills

7. Food adjectives crispy (/XU /XU [# U % U ]¥ %)/ spicy / creamy / rich / moist (# &
KR DBH D, Lo& Y L) crunchy (7 %7 &LENT 5) fresh / soggy (AEBET D,
5072/ stale GHfiEC7evy, i < &) / mouldy (MU= 22O W)/ juicy (D Z )/
tender (Zz 523\ («>tough).) / roasted / baked / bitter/ tangy (*0 - &4 %)/ tart ([
LB 1E) /sour ([BU L < 22T o1/ salty / sweet / smoky (Z (X L)/ minty
/ dry / leathery (O~& < f#V )/ slimy / chewy / tasty /

8. Feelings moved (J#&#)) L 72)/ touched (J&#) L 72)/ confused / ecstatic (A TH K ?)/ angry
/ disgusted (ffd < =% H < L72)/ terrified (R44172)/ embarrassed / enraged (O < o
72)/ ashamed / lovestruck (— H TH#172)/ jealous / surprised / shocked / amused /
curious/ sad/Happy / sorry (for it) / sick / depressed

9. Place Adjectives beautiful / great / wonderful / dangerous / terrible / strange / hot /
Warm / cool / cold/ remote = out-of-the-way(~~A U¥/2) / relaxing / polluted (754 O &
V) / dry / tropical unusual / unique / uplifting / inspiring /

10. Making___ noises strange / animal / machine / computer / funny / buzzing / banging

11. Making__ faces cheerful / friendly / funny / rude / sly / secretive / silly /

12. Verb + Adverb Examples

Smile (warmly/shyly/mysteriously/strangely...)/ Moan ominously / Laugh (hysterically/
helplessly/happily/shyly/...) / Growl (ferociously/fiercly/...) / Charge (furiously/
suddenly/...) / Glow (warmly/brightly/...)

The aims of this exercise were (1) to raise students’ awareness of the wide range of
descriptive language available to convey a vivid impression of particular phenomena;
and (2) to enable students to see language as a source of pleasure, not merely as focus

of anxiety over correct or incorrect answers.

Conclusion

In this article the argument was made that the proliferation of video-sharing sites
provide teachers with a valuable resource for interesting and authentic language input,
namely, music videos. It was argued that in particular, two features of English songs
are beneficial to students’ language development. The first benefit is in combining
grammar patterns and creative writing. The song “Wouldn’t It Be Nice” by The Beach
Boys was cited as an example of this. In the lyrics of this song, the conditional tense is
featured numerous times, and after students searched the song to find all examples of
this, they were given a creative writing exercise. The second benefit of songs cited in

this article is in raising students’ awareness of the wide range of linguistic devices in



[ElEPNeE

i

=it

FHENTEE o 2 —imtE] 56 5

descriptive writing including sense adjectives, vivid verbs and verb-adverb
combinations. In future articles the author will explore assessing the degree of
appropriate modifiers for a given context.

Appendix 1: “Wouldn’t It Be Nice” lyrics

Wouldn’t it be nice if we were older?
Then we wouldn’t have to wait so long
And wouldn’t it be nice to live together
In the kind of world where we belong

You know its gonna make it that much better
When we can say goodnight and stay together

Wouldn’t it be nice if we could wake up

In the morning when the day is new

And after having spent the day together

Hold each other close the whole night through

Happy times together we’d be spending
I wish that every kiss was neverending
Wouldn’t it be nice

Maybe if we think and wish and hope and pray it might come true
Baby then there wouldn’t be a single thing we couldn’t do

We could be married

And then we’d be happy

Wouldn’t it be nice?

You know it seems the more we talk about it
It only makes it worse to live without it

But let’s talk about it

Wouldn’t it be nice?

Goodnight, my baby
Sleep tight, my baby
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Appendix 2: “Hotel California” lyrics

On a dark desert highway, cool wind in my hair
Warm smell of colitas, rising up through the air
Up ahead in the distance, I saw shimmering light
My head grew heavy and my sight grew dim

I had to stop for the night

There she stood in the doorway;

I heard the mission bell

And I was thinking to myself,

“This could be Heaven or this could be Hell’
Then she lit up a candle and she showed me the way
There were voices down the corridor,

I thought I heard them say...

Welcome to the Hotel California

Such a lovely place (Such a lovely place)
Such a lovely face

Plenty of room at the Hotel California
Any time of year (Any time of year)

You can find it here

Her mind is Tiffany-twisted, she got the Mercedes Benz
She got a lot of pretty, pretty boys she calls friends
How they dance in the courtyard, sweet summer sweat.
Some dance to remember, some dance to forget

So I called up the Captain,

‘Please bring me my wine’

He said, ‘We haven’t had that spirit here since nineteen sixty nine’
And still those voices are calling from far away,

Wake you up in the middle of the night

Just to hear them say...

Welcome to the Hotel California

Such a lovely place (Such a lovely place)
Such a lovely face

They’re livin’ it up at the Hotel California
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What a nice surprise (what a nice surprise)
Bring your alibis

Mirrors on the ceiling,

The pink champagne on ice

And she said ‘We are all just prisoners here, of our own device’
And in the master’s chambers,

They gathered for the feast

They stab it with their steely knives,

But they just can’t kill the beast

Last thing I remember, I was
Running for the door

I had to find the passage back

To the place I was before

‘Relax,’ said the night man,

‘We are programmed to receive.

You can check-out any time you like,

But you can never leave!’
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Defending the Yes No Test Nonword Approach with Regression Analysis

Raymond STUBBE
Center for Language Studies, Nagasaki University

Abstract
Recent research has questioned the validity of the yes-no (YN)
vocabulary test format. It has been found that YN test-takers who do
not claim knowledge of any nonwords (zero false alarmers) still over-
estimated their knowledge of the tested items, thereby questioning the
effectiveness of the whole YN nonword approach. This study will
demonstrate that the nonword approach should not be abandoned for
two reasons. First, the results from the zero false alarmers in one study
can be used to create a regression-based scoring formula for adjusting
YN test results in a different study to better reflect those test-takers’
actual vocabulary knowledge as demonstrated on a translation (L2 to
L1) test. Secondly, applying this regression-based formula to the
simplest of the established YN scoring formula, 4-f, accounted for the
increases in over-estimation of word knowledge nonwords were
originally designed to indicate. Practically half of the individually
predicted scores (n = 455) fell within five percentage points (plus or
minus 4.8 words of the 96) of her/his actual translation test score. Fully
85% of these scores were within ten percentage points of matching
translation score. This suggests nonwords should be maintained, in
conjunction with appropriate scoring formulae. Classroom implications

are presented.

Keywords: yes-no vocabulary test; nonwords, pseudowords; regression
analysis; L2 to L1 translation test; scoring formula

Introduction
Yes-no (YN) vocabulary tests have gained acceptance in L2 vocabulary research as
an expedient way of measuring learner vocabulary knowledge in a relatively short
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period of time (Meara & Buxton, 1987). The YN test presents learners with a list of
words and has them signify their knowledge of each item by either checking (or
circling) that word, or by selecting either “yes” or “no”. Read (2007, pp. 112 - 113)
notes: “Despite its simplicity, the Yes/No format has proved to be an informative and
cost-effective means of assessing the state of learners’ vocabulary knowledge,
particularly for placement and diagnostic purposes.” As YN tests rely solely on self-
reporting, the actual lexical knowledge of the students cannot be verified. One
concern with this format is whether YN test results accurately reflect the test takers’
knowledge of the tested items, or do they overestimate the number of words actually
known (Read, 1993, 2000). To compensate for the potential of students claiming
knowledge of words they actually do not know the meaning of (over-estimation),
nonwords, also called pseudowords, were introduced to the YN test by Anderson and
Freebody (1983) testing first language (L1) readers. Nonwords were introduced to the
field of second language acquisition by Meara and Buxton (1987). In such YN tests,
claiming knowledge of a real word is known as a “hit”, while claiming knowledge of
a nonword is called a “false alarm” (FA). Not claiming knowledge of a real word is
labeled a “miss” and not claiming knowledge of a nonword is a “correct rejection”
(see Table 1).

Table 1. YN Test Responses

Item Yes No
Real word hit miss
Nonword false alarm (FA)  correct rejection

Note: Based on Mochida and Harrington’s (2006) Figure 1.

However, the relationship between self-reported and actual vocabulary knowledge
remains unclear. Stubbe and Yokomitsu (2012) reported that Japanese learners could
on average only provide correct Japanese translations for half the words they reported
knowledge of on a YN test. Similarly, Waring and Takaki (2003) reported a 70%
difference between self-report and translation test results. Eyckmans (2004) in a series
of experiments reported YN scores that were between 2.4% through 45.4% higher
than matching L2 to L1 translation test scores (mean of 23.7% higher YN scores).

As introduced by Anderson and Freebody (1983), nonwords are commonly added
to YN tests in order to detect such overestimation of actual vocabulary knowledge
(Read, 2000). A number of scoring formulae have been devised which provide an
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adjusted estimate of learner actual vocabulary knowledge by comparing counts of real
words reported known to counts of nonwords reported known (e.g., Anderson &
Freebody, 1983; Meara & Buxton, 1987; Beeckmans, Eyckmans, Janssens, Dufranne,
& Van de Velde, 2001). The four established scoring formulae compared in Huibregtse,
Admiraal and Meara (2002) are h-f, cfg, Am and ILsar.

It remains unclear which, if any, of these scoring formulae is preferable for
improving the predictive power of YN tests. Mochida and Harrington (2006) proposed
a research design for examining and comparing the efficacy of these various formulae:
1) Give learners a YN test of L2 words, 2) subsequently give learners a graded test of
the same words, also referred to as a criterion measure, and 3) correlate the criterion
measure to the YN test as scored under the various formulae suggested by the
literature, to determine which formula yields the highest correlation.

However, Mochida and Harrington (2006), comparing YN results with a
subsequently taken multiple-choice vocabulary test, the Vocabulary Levels Test (VLT,
Nation, 1990; Schmitt, Schmitt, & Clapham, 2001) failed to detect substantial
differences between the four established scoring formulae. As a result of such findings,
the manner in which nonwords can effectively be used to adjust estimates of
vocabulary knowledge derived from YN tests remains in question (Schmitt 2010, p.
201). Shillaw (1996) found little difference between YN tests results with or without
nonwords and suggested that a Rasch misfit analysis would work just as well for
identifying cases of over-estimation of lexical knowledge, at least for Japanese test-
takers. Mochida and Harrington (2006) suggested that nonwords could be replaced
with low-frequency words the test-takers are unlikely to be familiar with.

Pellicer-Sanchez and Schmidt (2012) also conducted a YN study, but added
response time (RT) as one of the variables under consideration. Response times (RTs),
meaning how quickly participants select either “yes” or “no” upon seeing a word, are
based on “the assumption that faster responses would be more certain and accurate
whereas more hesitant and inaccurate ones would be reflected in slower RTs”
(Pellicer-Sanchez & Schmidt, 2012, p.489). Personal interviews were chosen as the
criterion measure to ascertain participants’ actual vocabulary knowledge in order to
determine the amount of overestimation of vocabulary knowledge on the YN test. Of
the two studies presented, their second study is directly related to this one. This
second study compared the RT approach with the traditional YN scoring formulae
approach. Overestimation rates were calculated for each level of false alarms on their
YN test, zero through eight. It was found that the RT approach was best for those
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students who did not check any nonwords (hereinafter zero-false alarmers). The best
scoring formula for adjusting YN test scores for the false alarm levels of one through
seven was h-f. Isdt was the best formula at the highest level of eight false alarms.

Pellicer-Sanchez and Schmitt (2012) first calculated two different criterion
measures, labeled A and B, in their personal interviews. Under Criterion A students
were presented with a card showing three possible answers (meaning recognition), but
only after failing to recall a correct meaning for the tested word (meaning recall). “In
‘Criterion A’ ... one point was awarded if either meaning recall or meaning recognition
were scored as correct responses. In the stricter ‘Criterion B’, one point was scored
only if the meaning recall answer had been provided” (p. 495). These authors chose to
use only Criterion B (meaning recall) as their criterion measure for comparisons with
the four established YN scoring formulae for the same reasons that Waring and Takaki
contend that the meaning recall (i.e., their L2 to L1 translation test) is the better
measure of actual student knowledge of the tested words. Both studies explain that
meaning recall ability is closer to the demands of natural reading, where glosses do
not normally exist, than meaning recognition ability, where the test-taker is able to
select or guess the correct meaning from a series of provided choices (Pellicer-
Sanchez & Schmitt, 2012, p. 496; and Waring & Takaki, 2003, p. 149). For a full
description of meaning recall versus meaning recognition see Laufer and Goldstein
(2004, pp.405-407).

Similar to Mochida and Harrington (2006) and Shillaw (1996), discussed above,
Pellicer-Sanchez and Schmitt (2012) also questioned the value of including nonwords
in YN tests. Discussing, false alarms (FA) they found that:

... the absence of FA does not imply the absolute lack of overestimation. In fact, around 80%
(NS = 78.95%; NNS = 80.56%) of those participants who had not selected any of the
nonwords in the Yes—No test still showed overestimation, as shown by the interview responses.
This is a crucial issue and questions the use of nonwords in Yes—No tests. If the purpose of
including nonwords is to control for overestimation, but there is still overestimation in
participants’ responses even when they did not select any nonwords, this questions the
effectiveness of the whole nonword approach. (Pellicer-Sanchez & Schmitt, 2012, p. 500).

The nonword approach is based on two assumptions: the most reliable results come
from those participants who do not check any nonwords (zero false alarmers); and,
increases in nonword reports indicate increases in overestimation. This paper will

demonstrate that the nonword approach should not be abandoned for two reasons.
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Firstly, the results from the zero false alarmers in one study can be used to create a
linear regression-based scoring formula for adjusting YN test results in a different
study to better predict those test-takers’ actual vocabulary knowledge as demonstrated
on a subsequently taken meaning recall translation (L2 to L1) test of the same items.
Secondly, applying this regression-based formula to the simplest of the established
YN scoring formula, %-f, accounts for the increases in over-estimation of word
knowledge that nonwords were originally designed to indicate. As the term suggests,
h-f'is calculated as: the YN hit rate, or the rate of “yes” reports, minus the false alarm
rate, or the rate of nonword reports. In the following section, this paper will review
the use of nonword data in YN tests, and discuss a relatively new method of scoring
YN tests with regression formulae, which are based on comparisons of learners’ YN
test results with subsequent meaning recall translation tests scores of the same words.

Background
Approaches to utilizing YN test nonword data

The use of nonwords in YN tests has remained common through present-day
versions. Examples include Eurocentres Vocabulary Size Test (Meara & Jones, 1990);
and, EFL Vocabulary Tests (Meara, 2010). The proportion of nonwords to real words
varies between tests, but usually falls between 25% and 40% (Pellicer-Sanchez &
Schmitt, 2012). All of the established YN scoring formulae utilize the hit rate (the
number of hits divided by the total number of real words) as well as the FA rate (the
number of nonword checks divided by the total number of nonwords). Accordingly,
the differences between the proportions of nonwords to real words used in various
studies do not impair comparisons.

As mentioned, the nonword approach is based on two assumptions: the most
reliable results come from those participants who do not check any nonwords (zero
false alarmers); and, increases in nonword checks indicate increases in overestimation.
There exist two approaches to utilizing YN test nonword data (Schmitt, 2010). One
use, based on the first assumption that low FA rates indicate high reliability, is to set a
maximum acceptable number of nonwords beyond which “the data are discarded as
unreliable” (Schmitt, 2010, p. 201). Schmitt, Jiang, and Grabe (2011) set their
acceptance limit at three (10% of their 30 nonwords), as did Barrow, Nakanishi and
Ishino, (1999). Stubbe (2012a) demonstrated that a cut-off point of four (12.5% of the
32 nonwords) better suited those YN test results.

The other use of YN nonwords, based on the second assumption that overestimation
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rates increase with rising FA rates, is to adjust the YN scores using a scoring formula.
The test results from learners checking nonwords are adjusted using a variety of
formulae, to better reflect their actual vocabulary size (Beeckmans, et al., 2001).
Huibregtse, et al., (2002) found that their /sr formula had the best prediction ability of
the four correction formulae, but that the simpler A-f formula worked just as well
under most conditions. Mochida and Harrington (2006) and Stubbe (2012b) similarly
report that Isar had the highest correlation of the four correction formulae with a
subsequent multiple-choice test of the same items, while YN raw hits had the lowest
correlation. Eyckmans (2004) however, comparing YN test results with a meaning
recall (L2 to L1) translation test reported that the cfg formula had higher correlations
than 4. Eight years following the Huibregtse et al. (2002) study, Schmitt (2010, p.
201) noted that “it is still unclear how well the various adjustment formulae work.” As
reported above, Pellicer-Sanchez and Schmitt (2012) found that /-f was the best of the
four scoring formulae, except at the extreme FA levels of zero and eight found in that
study.

The four established YN scoring formulae

All of the four established YN scoring formulae (4-f, c¢fg, 4m, Isr) use the variables
h and f: where h denotes the hit rate, the number of hits (word reports) divided by the
total number of tested words; and f denotes the number of FAs (nonword reports)
divided by the total number of nonwords. The formulae for each of the traditional

scoring formulae are:
h-f (Anderson and Freebody, 1983):

true hit rate = h—f
cfg (Meara & Buxton, 1987):

. h—f
true hit rate = ——

1—f
Am (Meara, 1992):
G (h=h
true hit rate = 1 1—f h

Lsa: (Huibregtse, et al., 2002):
4h*(1—f) — 2+ (h—f) * (1+h—f)
4h*(1—f) — (h—fH)*(1+h—Hf)

true hit rate = 1 —
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Both 4 - f and cfg are based on the ‘blind guessing model’ where students either
know a word or do not, and blindly (randomly) guess either ‘yes’ or ‘no” when unsure
(Huibregtse, et al., 2002). This model does not allow for the possibility of partial word
knowledge, nor sophisticated guessing. The other two formulae, 4m and I are based
on Signal Detection Theory (SDT), which “provides an advanced model of correction
for guessing behaviour (Nunnally and Bernstein, 1994)” (cited in Huibregtse, et al.,
2002, p.233) that allows for partial word knowledge as well as sophisticated guessing.
It should be noted that each of the four scoring formula produce a rate, that is a
number between zero and one. To allow for direct comparisons with test results, either
those test results must be converted to rates or the formula results must be converted
to words by multiplying each rate by the total number of tested words. The latter
approach was used in this study.

Scoring formulae based on regression analysis

A newer form of YN scoring formula is based on regression analyses of learners’
responses on YN tests with subsequent graded tests of vocabulary knowledge. The use
of nonwords in regression-based scoring formulae for YN tests was first proposed by
Stubbe and Stewart (2012). Regression analysis was utilized because it allows for the
prediction of scores on one test from scores on a different test (Tabachnick & Fidell,
2007). Using Mochida and Harrington’s initial research design, Stubbe and Stewart
(2012) proposed a method for devising scoring formulae for YN tests that include
nonwords using regression models. The procedure for this is as follows:

1) Learners complete a YN test that includes nonwords, followed by a criterion
measure, such as an L2-L1 translation test of those same words;

2) A linear regression analysis is run on the data with learner scores on the
translation test used as the dependent variable, and the count of real words
reported known and the count of nonwords reported known as separate
independent variables;

3) A scoring formula is created based on the resulting linear model (for
example: True number of words known = 10 + (YN Score x 0.7) — (False
Alarms count x 2), and

4) The accuracy of the resulting formula is evaluated by using it to predict the
vocabulary knowledge of a separate, demographically similar group of
learners who have similarly been tested under the design in step 1.
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Stubbe and Stewart (2012), utilizing data from a previous study (Stubbe &
Yokomitsu, 2012) presented two regression-based scoring formulae. The initial
formula was based on the entire item set of 120 real words and 32 nonwords (n = 69),
and had an 7 of 45.2%. This formula was reported as “True number of words known
=8.14 + (0.41 x YN Score) — (1.94 x FAs)” (Stubbe & Stewart, 2012. p.5). This initial
regression-based scoring formula was improved by utilizing item analysis to select 40
of the 120 real-words on the YN test of Study 1 which had “the highest phi
correlations to translation test results, and the 9 nonwords with the highest negative
point biserial correlations to overall translation test scores” (Stubbe & Stewart, 2012,
p. 6). After conducting a similar multiple regression analysis, the resulting prediction
formula was reported as “True number of words known = 3.26 + (.51 x YN Score) —
(2.39 x FAs)” and had an #? of 59.1% (Stubbe & Stewart, 2012, p. 6). This improved
formula is hereinafter labeled S&SRF (for Stubbe & Stewart regression formula).
Following both of these regression analyses, residual plots were checked to ensure the
appropriateness of applying regression analysis, as suggested in De Veaux, Velleman
and Bock (2008). Both plots revealed that the residuals were reasonably evenly
distributed around the regression line with no bending or thickening at either end,

thereby confirming the appropriateness of using linear regression analyses.

Aim

The aim of this study is to determine the usefulness of a simple regression-based
scoring formula, calculated using the YN and translation test results from only the
zero false alarm participants in one study (Stubbe & Yokomitsu, 2012; hereinafter
referred to as Study 1), and applying it to the 4-f adjusted YN scores in a subsequent
study (Stubbe & Hoke, 2014; hereinafter referred to as Study 2) for the prediction of
matching Study 2 translation test results. The scoring formula A-f was selected
because Mochida and Harrington (2006) reported that the “simpler 4-f yields results
which are comparable to the more complex cfg and s formula (sic)” (Mochida and
Harrington, 2006, p. 90). Stubbe & Hoke (2014) found that 4-f' was the best predictor
of translation test scores compared to the other traditional formulae: cfg, Am and L
as did Pellicer-Sanchez and Schmitt (2012) for seven of the nine FA levels found in
that study. To assess the effectiveness of this simple regression-based scoring formula,
labeled OFAsRF (for zero false alarm regression formula), its YN adjusted scores will
be compared with those of the four traditional YN test scoring formulae as well as
S&SRE.
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As mentioned above, the use of nonwords in the YN test format is based on two
assumptions: a) reliability varies inversely with FAs, thus the results from examinees
who do not check any nonwords should be the most reliable; and, b) increases in FAs
signal increases in lexical overestimation on the YN test. Using only the zero false
alarm results from Study 1 to create the new YN scoring formula OFAsRF tests the
first assumption, and applying it to the /-f adjusted scores in Study 2 tests the second
assumption. Generating OFAsRF using only the zero false alarm data in Study 1 should
address Pellicer-Sanchez and Schmitt’s (2012) concerns regarding the value of
nonwords in YN tests.

The aim of this study can be put as a research question: Can the regression-based
YN scoring formula OFAsRF derived from one study significantly improve the ability
of h-f adjusted YN scores to predict translation test scores in a different study,

compared to the other available YN scoring formulae?

Methodology

As the regression-based scoring formulae employed in this study were derived from
Study 1 data, for the prediction of translation test scores from YN test results in Study
2, the methodology employed in both studies is reviewed below.

Study 1 methodology

Study 1 uses data from an investigation into student knowledge of English
loanwords versus non-loanwords (Stubbe & Yokomitsu, 2012). English loanwords are
words that have been adopted into the Japanese language (L1), ““bargain” and
“helicopter”, for example. Non-loanwords are English words which have not been
adopted into the Japanese language and thus remain in the L2 vocabulary. A sampling
of four English loanwords (LWs) and four non-loanwords (NLWs) were randomly
selected from the top half and the bottom half of each of the eight 1000 word
frequency levels in the JACET List of 8000 Basic Words (JACET Basic Word
Revision Committee, 2003); (see Note 1 for description; hereinafter the JACETS8000).
Unfortunately three words were found to be in the wrong frequency level and one
NLW turned out to be a LW. These four items along with a corresponding member
from the opposite LW or NLW group at the same frequency level, had to be deleted
from the item pool, leaving 120 items (60 LWs and 60 NLWs) of the original 128. A
YN test was created containing these 120 words. It also contained 32 nonwords (25%
of original total of 128 real words). All items were randomly ordered. The nonwords
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were randomly selected from Tests 101-106 of the EFL Vocabulary Tests (Meara,
2010). A decontextualized, single word translation test (English to Japanese) was also
created which contained the same 120 words, randomly ordered. The L2 to LI
translation test format test was selected as the criterion measure because: a) translation
ability is a strong indicator of which words students can actually understand while
reading (Waring & Takaki, 2003); b) meaning recall, which this style of translation
test measures, "essentially corresponds to the lexical requirements of reading and
listening (the word form is encountered and the meaning must be recalled)" (Pellicer-
Sanchez & Schmitt, 2012, p. 494); and c) “asking participants to provide mother-
tongue equivalents of the target language words was the most univocal way of
verifying (accurate) recognition” on the YN tests (Eyckmans, 2004, p. 77; accurate
added by this author). Additionally, other leading vocabulary researchers agree that
meaning recall L2 to L1 translation tests are an acceptable method of assessing the
most important component of vocabulary knowledge, the form-meaning connection
(Schmitt, 2010; Laufer & Goldstein, 2004; Nation & Webb, 2011).

Both the YN and translation tests used in the Study 1 were given to Japanese
university students enrolled in mandatory English classes (n = 71). TOEICO Bridge
Listening & Reading Test scores for the participants ranged from 90 though 140,
roughly equivalent to 200 through 395 on the TOEICO Listening & Reading Test
(Educational Testing Service, 2006), or very low Al to mid A2 level of the CEFR
(Educational Testing Service, 2015). The YN test was given at the beginning of a
lesson. This was a paper test in which the students signaled whether they knew the
word by filling in either a ‘Yes’ bubble or a ‘No’ bubble beside each item. The same
students took the paper translation test towards the end of that same lesson in order to
maximize the pairing of YN and translation tests. The YN test was scored by means of
an optical scanner; the translation test was hand-marked a native Japanese teacher of
English.

Forty of the 71 second-year test-takers in Study 1 did not check any nonwords (zero
false alarmers). These forty YN test scores were used as the independent variable,
with translation test scores for these same 40 as the dependent variable, in a simple
regression analysis to create the YN scoring formula OFAsRF, discussed below.

Study 2 methodology
To improve the separation between adjacent JACET8000 levels in the Study 2

(Stubbe & Hoke, 2014), words were sampled only from the bottom half of each level
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(words 1501 through 2000 for the 2K level, for example). This was done to allow for
clearer comparisons between adjacent levels. One effect of this was to eliminate 50%
of Study 1’s items (60) from Study 2’s item pool. It was also decided to reduce the
total number of tested items from 120 to 96; six LWs and six NLWs from each of the
eight levels of the JACET8000. This was done to reduce the burden of marking the
expected 400 plus translation test forms, but it also reduced the number of Study 1
items used in Study 2 by a further 16. Thus only 44 items from Study 1 were used in
Study 2 (see table 2). Additionally, only the nine best predicting Study 1 nonwords,
identified in the Stubbe and Stewart (2012) study, were used in Study 2.

Table 2. Items tested in and shared between Study 1 and Study 2

Sy omwords
Study 1 120 32
Study 2 96 32
Shared 44 9

Two tests were again created: a YN test with the 96 words, plus 32 nonwords; and a
translation (English to Japanese) test containing the same 96 words. In both tests,
items were randomly ordered. Participants in Study 2 (n=455) also took the YN test at
the beginning of a class lesson. Again, this was a paper test in which the students
signaled whether they knew the word by filling in either a ‘Yes’ bubble or a ‘No’
bubble beside each item. The same students (n = 455) took the paper translation test
towards the end of that same class lesson in order to maximize test pairings.
Participants were all EFL students enrolled in one of four Japanese universities. About
40% of these participants had TOEIC scores in the 350 to 450 range. As in Study 1,
the YN test was scored by means of an optical scanner. The translation test was hand-
marked by three native Japanese raters. Inter-rater reliability was 92%, and Facets
analysis (Linacre, 2012) indicated that the raters were basically equal with overall
measures of 0.02, 0.02 and -0.04 logits.

Development of a new regression-based scoring formula, 0FAsRF
As discussed above, the S&SRF scoring formula was generated using test data from

the Study 1. Following the item analysis that identified the 40 best predicting YN
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words and nine best nonwords, a multiple regression analysis was undertaken in
which these YN word and nonword scores were used as two independent variables,
with matching translation test scores as the dependent variable.

The new OFAsRF scoring formula (for zero false alarms regression formula) was
generated using the same reduced item set of Study 1, but only for the 40 examinees
who reported zero FAs on the full item set. Due to the absence of FAs, only a simple
regression analysis was necessary, with YN real word scores as the sole independent
variable and translation scores as the dependent variable. Prior to running this final
regression analysis, a scatterplot of YN test results and translation test results for the
40 false alarmers was examined to check that the straight enough condition had been
satisfied; it had. Results of this simple regression analysis along with the OFAsRF
scoring formula are presented in the Results section, below.

Data analysis

Descriptive statistics, correlations (Pearson Product-Moment), #-tests (two-sample
assuming unequal variance) and the simple regression analysis used to create OFAsSRE
were all calculated using the Data Analysis ToolPak add-in for Microsoft Excel 2010
(see Dodge & Stinson, 1999). Residuals were calculated using the Root Mean Square
Error method (De Veaux, Velleman, & Bock, 2008) by squaring the differences
between each translation test score and each matching YN prediction (YN hits, h-f; cfg,
Am, La, S&SRF and 0FAsRF) summing those squares, calculating the means, and
finally acquiring the square roots. Proximity of individual predicted scores were
calculated by subtracting each participant’s translation test score from the YN hits, h-f,
OFAsRF predicted scores for that same participant. Differences between -4.8 and 4.8
of the 96 tested words were counted and included in the 5% category, and differences
between -9.6 and 9.6 were counted and included in the 10% category. As the graphs
produced by Microsoft Excel are not of journal quality, the residual plot mentioned
above was created by running a standard least squares model in the statistical software
package JMP 8 (SAS, 2009).

Results

As OFAsRF was developed specifically for the present investigation, the descriptive
statistics and results of the regression analysis are presented first, followed by the
results of Study 2.
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Developing 0FAsRF

As discussed above, the YN scoring formula 0F4sRF was generated by running a
simple regression analysis on the data from the 40 zero-false alarmers in Study 1 using
only the 40 real words and 9 nonwords identified in the item analysis by Stubbe and
Stewart (2012). The mean YN score for these 40 test-takers was 20.13 of the 40 real
word items, which was 46.4% higher than mean translation score of 13.75 (see Table
3). The resulting regression had an 7° of .587 (see Table 4) and the coefficients for the
variables were 1.513 for the intercept and .608 for the YN results (see Table 5).
Accordingly the formula for 0FAsRF was determined to be:

“True knowledge of tested words = 1.513 + (0.608 x h-f)”;

h-f because, as discussed above, it has been found that A4-f had comparable or better
predictions than the other established scoring formulae (Mochida & Harrington, 2006;
Stubbe & Hoke, 2014). Following this regression analysis, a check of the residual plot
again revealed that the residuals were reasonably evenly distributed around the
regression line with no bending or thickening at either end, thereby confirming the
appropriateness of using linear regression analyses (see Figure 1).

Table 3. OFAsRF Regression Analysis Descriptive Statistics
(from Study 1 data; n = 40, k = 40 words, 9 nonwords)

Test / item mean SD
Tr scores 13.75 5.49
YN scores 20.13 6.93

Table 4. Regression Statistics (from Study 1 data; n = 40, k = 40 words, 9 nonwords)

Multiple R 0.766
R’ 0.587
Adjusted R? 0.576
se 3.58
Observations 40

Note: se denotes Standard Error
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Table 5. Regression Parameter Estimates
(from Study I data; n = 40; k = 40 words, 9 nonwords)

Coefficients se t Stat P-value
Intercept 1.513 1.38 2.36 0.02
YN score 0.608 0.06 8.43 0.00

Note: se denotes Standard Error

Figure 1. Residual plot of Zero FAs regression analysis

(n=40, k= 40 real words and 9 nonwords)

Study 2 results

Means and standard deviations (SDs) for Study 2’s YN and translation tests (Stubbe
& Hoke, 2014) are presented in Table 6. Similar to Study 1, the YN test means was
considerably higher than the translation mean (48.82 versus 27.06, respectively). The

reliability (Cronbach alpha) for these two tests was high at .96 and .92, respectively.

Table 6. Summary of YN and translation test results (n = 455, k = 96)

Test Mean SD  minimum maximum reliability
YN hits 48.82 17.23 3 61 0.96
YN FAs 2.17 3.16 0 22 n/a
Tr score 27.06 12.16 3 61 0.92

Note: SD = standard deviation; Tr = translation test; reliability = Cronbach’s alpha; n = 455; k = 96
real-words and 32 nonwords on the YN test and 96 real-words on the translation test. The mean and

SD figures reported in Stubbe (2013) were percentages, and are thus slightly higher.
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Means, SDs, correlations with the translation test scores (), and residuals for the
four established scoring formulae as well as for the two regression-based scoring
formulae, S&SRF and OFAsRF, are presented in Table 7. It can be seen that OFAsRF
had the closest mean to the translation mean (27.23 and 27.06 words, respectively). A
paired f-test between the translation test scores and OFAsRF revealed that the
difference between the means was not significant (¢ = .542, df = 454, p =.588, two-
tailed). The effect size (Cohen, 1988) was very small at d = .015. The difference
between their means of 0.17 (27.06 - 27.23) is much smaller than the difference
between translation scores and the next closest scoring formula, S&SRF, which was
4.10 (27.06 - 22.96). A second t-test revealed that the difference between the
translation mean and the S&SRF mean was statistically significant (= 11.69, df = 454,
p > .001, two-tailed; effect size was medium at d = .377). OFAsRF also had the
strongest correlation with translation test scores (.833), tied with A-f because, as
mentioned, OFAsRF was applied to the A-f adjusted scores. Finally, OFAsRF had the
smallest residual at 6.74 words, considerably smaller that the residual of S&SRF (8.53
words). For these reasons it was concluded that OFAsRF was the best of the six scoring
formulae.

Table 7. Means, SD, correlation with translation scores and residuals of the six scoring
formulae (n = 455, k = 96)

Test / SF mean SD r residuals
TR Score 27.06 12.16 1.00 n/a
YN hits 48.82 17.23 721 24.86
h-f 42.29 16.53 .833 17.88
cfg 45.46 17.50 .807 21.24
Am 33.11 26.57 739 20.35
Isdt 50.02 13.55 775 24.61
S&SRF 22.96 9.39 737 8.53
OFAsRF 27.23 10.05 .833 6.74

Note: SF denotes scoring formula; » = correlation (Pearson Product-Moment) with translation test
scores; the four established scoring formulae (4-f, cfg, Am and Isdt) each produce rates that have
been changed to words by multiplying each rate by the total number of word items (96).
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The strength of using regression analysis with zero FA results from one study to
predict translation test scores from YN test results in a different study can be seen in
the difference with /-f'to which OFAsRF was applied. Although the correlation with
translation scores is unaffected, the OFAsRF mean is considerably closer to the
translation test mean of 27.06 than the A-f mean (27.23 versus 42.29, respectively),
and the residuals are much smaller (6.74 versus 17.88). However, except for
correlation, all the analyses thus far have considered only the various mean scores.
This next analysis will look at the predicted scores for each of the 455 examinees.

Proximity of individual predicted scores

In this analysis the score predicted by the YN test and the two scoring formulae,
OFAsRF and h-f were each subtracted from the translation test score for each of the
455 individual participants to evaluate the usefulness of the individual predictions.
Table 8 displays the number of individual participants with predicted scores within 5
percentage points (+ or - 4.8 of the 96 words), and 10 percentage points (+ or - 9.6
words) of his/her actual translation score. These percentage point values were selected
because in Japan letter grades are normally given representing a score within a range
of 10% (a C represents a score between 60% and 69%, for example). Thus a predicted
score within 5 percentage points represents plus or minus half a letter grade, and a
predicted score within 10 percentage points represents plus or minus one letter grade.
Compared to the YN and the 4-f predicted scores, OFAsRF, with 85.5% of predicted
scores within 10 percentage points (or one letter grade), appears to predict translation
scores reasonably well. The efficacy of using regression analysis to improve the YN
test’s forecasting ability is demonstrated by these OFAsRF predictions, which are
substantially better than those of the /-f'adjusted YN scores to which it was applied.

Table 8. Proximity of predicted scores to actual translation test scores (n = 455, k = 96)

Test / SF within 5% within 10%
YN hits 26 (5.7%) 69 (15.2%)
h-f 54 (11.9%) 136 (29.9%)
OFAsRF 251 (55.2%) 389 (85.5%)

Note: SF denotes scoring formula; within 5% denotes the number (and %) of participants with
predicted scores within 4.8 words (5 percentage points); within 10% denotes predicted scores
within 9.6 of the 96 words.
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The robustness of the OFAsRF can be seen in how well it predicted the scores for
the FA outliers. FA reports in Study 2 were practically continuous from 0 through 16
(no reports at 12 FA counts). However, two test-takers reported 20 and 22 FAs. The
OFAsRF predicted score for the former was 16 percentage points above his/her
translation test score. The predicted score for the later, the highest FA report, was

within 5 percentage points of his/her translation test score.

Conclusion

This study has investigated the usefulness of a new regression-based YN test
scoring formula, 0FAsRF, which was prompted by Pellicer-Sanchez and Schmitt’s
(2012) questioning of the YN test nonword approach. The results presented above can
be seen to validate two assumptions underlying the nonword approach: reliability
varies inversely with false alarms; while overestimation varies directly with false
alarms. OFAsRF was generated using the YN and translation test results only from the
40 zero false alarmers in Study 1 (Stubbe & Yokomitsu, 2012). Based on the second
assumption, OFAsRF was then applied to the /-f adjusted YN scores in a different
study (Study 2; Stubbe & Hoke, 2014) to predict those 455 test-takers’ scores on an
L2 to L1 translation test. The adjusted YN test scores predicted by both regression-
based formulae, OFAsRF and S&SRF (Stubbe & Stewart, 2012), were compared with
scores predicted by the four established scoring formulae; 4-f; cfg, Am and L. It was
found that OFAsRF had the closest mean to the translation test mean and that its
residuals were the smallest. Additionally its correlation with translation test scores
was the highest (.833), tied with the A-f correlation. Moreover, the means of the
OFAsRF and the translation test were not significantly different. The effect size
between the two means was similarly very small (d = .015). Finally, it was also found
that for 55.2% of test-takers, OFAsRF predicted scores were within five percentage
points of their actual translation test score, and that 85.5% had predicted scores within
10 percentage points.

This study does suffer from a number of limitations. Studies 1 and 2 both
investigated student knowledge of an equal number of loanwords and non-loanwords.
Likely other item sets will be comprised of different ratios of loanwords, or cognates,
to non-loanwords/cognates. Whether and how this affects the effectiveness of OFAsRF
warrants further investigation. Also having an equal number of items from each level
of the JACET8000 does not reflect the normal distribution of words in most texts.
How mix of item frequency levels affects the usefulness of 0FAsRF should also be
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investigated. Further, the four institutions involved in this project were all Japanese
universities, so the usefulness of OFAsRF in settings outside Japan is uncertain and
warrants further study. Finally, the English proficiency levels of the participants were
quite low, and the difficulty of the tested items was quite high overall. How well
OFAsRF performs for higher level students, and/or easier item sets should also be
investigated.

These results have implications for scholars as well as classroom teachers. For
lexical researchers, the concerns raised in Pellicer-Sanchez and Schmitt (2012)
regarding the effectiveness of the whole nonword approach seem to have been
alleviated. The results presented above suggest that nonwords are valuable and
researchers should continue including them in their yes-no vocabulary tests.

Classroom teachers, or foreign language programs administrators presently using
translation tests to assess students’ lexical knowledge for non-grading purposes, could
consider replacing the cumbersome translation test format with the easier to
administer YN test format using the zero-false alarm regression approach outlined
above. Compared to the timed-response approach described in Pellicer-Sanchez and
Schmitt (2012), the OFAsRF procedure may be more suitable for classroom teachers
(and foreign language programs administrators) not having access to timed-response
software. Before the next translation test session, give the same students a YN test of
the same items that also include between 25% and 40% nonwords, (for a good
selection of nonwords see Meara, 2010). After scoring both tests, the YN /-f adjusted
scores are easily calculated in spreadsheet by following the 4-f calculation procedure
outlined towards the end of the Introduction, above. The scoring formula OFAsRE
“True word knowledge = 1.513 + (0.608 X h-f)", can then be applied to those A-f
adjusted scores, and compared with the translation test scores, on a student by student
basis. Should the scores predicted by OFAsRF prove unremarkable, a revised OFAsRF
can be calculated. A regression analysis can be performed using the YN scores from
only the zero-false alarmers as the independent variable and their translation scores as
the dependent variable. A revised scoring formula can then be acquired from the
Intercept and YN Score values listed in the resulting Regression Parameter Estimates
table (see Table 5 above, for an example). To check the predictive ability of the
revised formula, a second study with similar students and items using both testing
formats can be undertaken. Should that revised formula prove reasonably accurate in
predicting translation ability from the 4-f'adjusted YN scores, consideration could then
be given to using yes-no test format to diagnose the vocabulary knowledge of students.
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Thereafter, the reliability of the scoring formula can be re-evaluated by giving a
sampling of the participants a translation test of the same items and comparing those
results to their YN /A-f predicted scores. Naturally, as YN tests do rely on student self-
assessment, using them for high stakes purposes (assessing student grades, for
example) is not encouraged. By periodically checking the accuracy of the YN A-f
adjusted scores using the outlined sampling procedure, teachers and administrators

can continue using 0FAsRF with confidence.

Notes:
1. Uemura and Ishikawa (2004, p. 335) provide the following description of the
JACET List of 8000 Basic Words:

In 2003, the Committee of Revising JACET List of Basic Words published “JACET
List of 8000 Basic Words” (thereafter JACET 8000). The JACET 8000 is a radically
new word list designed for all English learners in Japan. This list is based on two
kinds of corpora: the British National Corpus (BNC) and JACET 8000 sub-corpus.
Although the BNC consists of 100 million words, most of them are taken from
British English texts that are several-decades-old, and English texts for learners are
hardly included. Therefore, the committee has compiled a corpus of approximately
six million words to supplement the BNC. Its data comes from the recent American
newspapers, magazines, and scripts of TV program or cinema, and also from
children's literature, junior or senior high school English textbooks, and various
English tests conducted in Japan.
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The Syllabus: An Opportunity for Reflection

Brien DATZMAN
Center for Language Studies, Nagasaki University

Abstract
This paper sets out to define the place of the syllabus within the
curriculum. It begins by defining what a syllabus is and the purpose it
serves. This is followed by an overview of some factors that need to be
considered when creating a syllabus. Finally, various syllables designs

are reviewed and analyzed in terms of their strengths and weaknesses.

1. Introduction

The syllabus occupies an interesting space in the curriculum. It is subject to both
conceptual and administrative constraints from above and materials and classroom
from below. From the top, linguistic, second language acquisition, second language
learning, and educational theories and research inform administrative decisions, which
in turn take into consideration institutional and societal factors, to provide a
framework from which an instructor can begin to design a syllabus. From the bottom,
materials, the classroom, class size, learner experience and expectations, teacher
experience and expectations, and evaluation all place limitations on syllabus
possibilities. It has to both conform to these constraints and allow room for
negotiation within a course, balancing general principles and factors of practicality.
The syllabus is analogous to the teacher, and represents an interesting space from
which we can objectively or, at least in a less subjective manner, explore and reflect
on our beliefs and practices in regards to second language teaching. This paper is a
brief overview of what a syllabus is, the (possible) role it plays in the curriculum and
classroom, and a look at some of the design choices that have been proposed
throughout EFL and ESL literature.
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Syllabus: Definition and Purpose

Over the last 40 years there have been numerous definitions of syllabus by a
number of ELT theorists and practitioners. With some variance in wording and content,
they all refer to the syllabus as a document that states what is to be learnt, in what
order, and how it is to be assessed. Dubin and Olshtin (1992) provide a useful
itemized list of questions that they believe a syllabus should attempt to answer:

» What are learners expected to know at the end of the course, in operational terms?

» What is to be taught or learned during the course?

= When is it to be taught, and at what rate of progress?

» How is it to be taught, including procedures, techniques, and materials?

* How is it to be evaluated?

Syllabus design requires answers to questions of objectives, content, sequencing, time,
method, and evaluation.

Brumfit (1984) situates and summarizes the characteristics of a syllabus in a more
detailed manner:

1. A syllabus is the specification of the work of a particular department in a
school or college, organised in subsections defining the work of a particular
group or class;

It is often linked to time, and will specify a starting point and ultimate goal;
3. It will specify some kind of sequence based on
a. Sequencing intrinsic to a theory of language learning or to the structure
of specified material relatable to language acquisition;
b. Sequencing constrained by administrative needs, e.g. materials;

4. It is a document of administrative convenience and will only be partly justified
on theoretical grounds and so is negotiable and adjustable;

5. It can only specify what is taught; it cannot organize what is learnt.

6. It is a public document and an expression of accountability.

Brumfit sees the syllabus as a context specific, theoretically based, temporally and
materially constrained document designed to hold both teacher and class accountable.
The syllabus is a translation of the theoretical into contextually constrained practical
action. Importantly, he recognizes the syllabus as an idealized document of
administrative convenience. For the learner, it cannot define what is learnt, and for the
teacher, it cannot guarantee what is taught or how it is taught. It is negotiable and
adjustable. The degree to which this is true may vary depending on the institution, the
skill of the teacher, and the experience and proficiency of the learners involved, As a
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public document, he notes the importance of the syllabus as a learning and reference
material for other teachers, available to both scrutiny and improvement. It is a
document that can provide a common frame of reference that allows for professional
awareness and cooperation among teachers.

Hadley (1998) and Rabbini (2002) see the syllabus as a philosophical statement on
the designer’s beliefs and opinions on the nature of cognition, language, and learning.
Often these are a reflection of the SLA research and popular methods of the time. One
need only look at the evolution of syllabus designs, from structural to communicative
to task-based or linear to cyclical for example. Hadley adds that the syllabus serves as
a document of power, a political manifesto, to which the learner can receive
benefits from cooperation or deal with the consequences of non-cooperation, such as
denial of credit or limited opportunities, whether career or education related. From
these views, it can be surmised that the syllabus is document of import and
consequence.

However, this view may also be, like the syllabus itself, an idealized version of the
role of the syllabus in many educational contexts. Sinclair and Renouf (1988) point
out that it is often the case that the syllabus, out of convenience, is dictated by a
textbook. It is a table of contents, based on other courses and textbooks, and it is
subservient to the methodology of the textbook chosen. They argue that content
should be considered separately from methodology, and that this dictates specification
of content prior to choice of materials. Throughout the literature, many state that a
syllabus, by definition, cannot dictate methodology, but only content.

Syllabus: Context and Objectives

The core of a syllabus is the selection and sequencing of content. However, before
this can take place, the syllabus designer must first take into consideration the context
and objectives of a course.

Widdowson (1984) places an emphasis on context when it comes to both syllabus
design and method of instruction. He argues that it is preferable to use a plan that is
most likely to be received locally. Educational policies concerning whether there is an
emphasis on developing learners in line with future social roles or as individuals need
to be taken into consideration. He refers to these respectively as, position oriented and
person oriented contexts. In position oriented contexts the ideal is that of a
behaviourally conformist leaner with an emphasis on testing, while person oriented

contexts will have a focus on the development of autonomous learners who are
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working towards self-realization. The responsibility of the syllabus designer, in
Widdowson’s opinion, is to adapt to these realities, and not the other way around.
Studies by Grifee (1995) and Rabbini (2002) illustrate this point in a Japanese context.
Both found mixed results in their experiments with syllabuses more traditionally used
in western educational settings.

A common goal of most language courses is to increase the proficiency of the
learner in terms of competence (grammatical, discourse, and sociolinguistic),
performance (receptive and productive), and/or awareness (explicit and implicit) in
the short-term and to set a foundation for learning in the long-term. Ullmann (1982)
and Stern (1992) argue the best way to achieve this is with a multi-focus approach that
extends the syllabus to incorporate wider educational goals. They advocate for
multiple syllabuses within one course that provide for four components: the target
language, (the target) culture, communicative activities and general language
education. They see the four syllabuses as complementing each other and creating a
condition in which the learning of the target language will become more efficient and
more relevant to the learners’ experience both in the present and the future. In syllabus
design, planning not only involves consideration of the type of syllabus, but also of
how many are needed.

Willis (2000) looks specifically at language program aims and categorizes them
under three broad headings: leaning about a language, learning to produce a language,
and learning to use a language. Learning about a language refers to learning of
grammar and explaining how a language works. Learning to produce a language refers
to the accurate production of the language, while learning to use a language refers to
communicating in the language with a high tolerance for learner error. These aims
correspond to the grammar-translation approach, the behaviourist approach, and the
communicative approach respectively. He notes that while the aim of many TEFL
syllabuses is to promote language use, the measure of success is often in the form of a
public examination or performance and, thus, will represent an attempt to predict what
will be learnt. This inevitably leads to a focus on language knowledge and production
rather than language use. A learner may be competent, but perform poorly, and vice
versa. The issue becomes one of methodology and evaluation, both subject to the local
context and teacher preferences, but not necessarily one of syllabus design.

In considering the context and the learning objectives of a particular course,
situating the syllabus in the larger scheme of things in terms of context, education, and
the learning process is both necessary and worthwhile.
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Types of Syllabuses

In presenting and discussing various syllabuses, it is important to acknowledge two
points. First, Widdowson (1984) categorizes the syllabus as a stereotypic construct,
one that provides only a point of reference for the work to be done in the classroom. It
is a framework that helps facilitate, not determine, the learning process and should be
regarded as such. Although this is true, it is difficult, if not impossible, and not
productive to discuss various syllabuses without consideration of the implication they
might have on methodology, and as such, the following summary will include a
discussion of some of those implications. Second, Brumfit (1984) argues for a norm of
eclecticism and tolerance of diversity when it comes to syllabuses. It is not a
theoretical statement, and should not be treated as such. Although this writer’s
inherent bias towards one or more the following syllabuses may come through in the
descriptions, it is hoped that syllabus choice and design be viewed from this
perspective and not one of dogma. Like teaching methods, it is not one size fits all. It
should also be noted that what follows is intended to be a brief synthesis of some of
the descriptions and perspectives on different syllabuses, and that anyone wishing for
a more detailed look at syllabus design will find a number of relevant texts in the
reference section.

Syllabuses have been variously classified and defined under terms such as structural,
functional, interactional, experiential, non-analytic, and content. These syllabuses
have in turn been categorized as being either synthetic or analytical, process or
product based, and, when used together, as eclectic, proportional or variable. White
(1988) contends that all syllabuses can fall under one of two groupings, Type A or
Type B, and this provides a convenient and useful point from which to explore the

variety of syllabuses found in the literature.

Type A Syllabuses

Type A syllabuses are concerned with what is to be learnt, the subject and content.
They have a linguistic or semantic/pragmatic focus and consist of a list of discrete
items with an objective of mastering those items either inductively or deductively. The
list is created by an authority, usually the teacher, and may consist of grammatical
structures, communicative functions, situations, topics, or skills sequenced according
to some criteria, such as complexity, need, or distance. Success or failure in a class
with a Type A syllabus is often defined by the learners’ ability to produce those items
accurately on a public exam. Implicit in the Type A syllabus is the belief that from
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accuracy comes fluency and that learning a language is a linear process.

Type A syllabuses have been built upon one another. Most grew from the structural
syllabuses of the 1960°s and 1970’s. Structural syllabuses consist of a list of discrete
grammatical or linguistic items, such as sentence pattern or tense, that are selected and
graded based on coverage, complexity, learnability and teachability, grammatical
distance, frequency, or combinability. They are most commonly based on complexity,
and move from simple to more complex forms. From this linguistic base, contextual
layers were added to future Type A syllabuses and included functions, notions,
situations, topics, and skills. The list of possibilities for selection of content in each
are innumerable. Items are, as in structural syllabuses, presented as list of discrete
items. The difference lies in the sequencing. Though they may be organized from
simple to complex, more often sequencing is based on needs, utility, interest, or
generalizability. Willis (2000) points out that these syllabuses are actually disguised
linguistic syllabuses. Each of them are realized by the language they require. Intended
as a communicative syllabuses, there is no requirement that the methodology applied
in the classroom be communicative. Likewise, there is no requirement that a structural
syllabus not be realized with a communicative methodology. This is not to discount
the value they add. They provide context for the learner, shift some of the focus away
from form to meaning, and, potentially, add motivation. These syllabuses have been
combined to complement each other, as found in eclectic, proportional, and variable
syllabuses.

Type A Syllabuses: Advantages

Advantages to a Type A syllabus are mostly related to their convenience. They are
clearly organized, appear logical, and are familiar. Syllabuses from other disciplines
are often designed in a similar manner. They provide for a measure of accountability
to both the teacher and student. They are a public document to which both can
measure their progress. Objectives and assessment criteria are clear and allow both the
teacher and learner to easily manage their instruction and learning. They present
learners with language that is broken down into discrete items that appear manageable
and that don’t overwhelm them with the enormity of the task in front of them, that of

learning a language.

Type A Syllabuses: Criticism
A major criticism that affects all Type A syllabuses is that they do not reflect SLA
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research findings about the nature of the language learning processes. The listing of
linear, discrete linguistic items or grammatical structures implies that they are to be
learned in isolation and then synthesized into a whole language. This does not reflect
SLA research findings (White, 1988; Long & Crookes, 1993). Research in SLA has
conclusively proven that language acquisition is not a linear process. If the objective
of the class is promoting a competence in language use, it is possible, and maybe
probable, that a syllabus of this kind is setting a learner up for failure in the short-term
or long-term. Assessment and objectives in Type A syllabuses encourage growth in
knowledge of language and a focus on accurate production at the expense of
meaningful communication. They promote “native like” mastery as an attainable and
desirable goal when, in actuality, it is probably neither attainable nor desirable.

Type B Syllabuses

Type B syllabuses are concerned with how the language is learnt, stressing process
over product. They are learning centred or learner centred, and may involve the
learner in syllabus design, objectives, and assessment. They may or may not involve a
pre-selection or arrangement of items. Activities place an emphasis on fluency and
meaning, and implicit in the approach is that accuracy follows from this.

The most extreme version of a Type B syllabus might be Breen and Candlin’s
(1984) process syllabus. It is learner centred, learner led, and has an educational rather
than linguistic basis. The syllabus is a joint plan created and negotiated between
teachers and learners form the start of the course until the end. It is unique in its
retrospective nature. It is more accurately seen as a record of what was done, than a
plan of what will happen.

The procedural syllabus was established by Prabhu in the Bangalore Project (1987).
It is learning centred as opposed to learner centred. Tasks are designed in advance by
the teacher and are focused on themes that are relevant to the learner and the
classroom. Selection of tasks are judged by whether or not half of the class will be
able to complete half of the task successfully. The focus is on the successful
completion of the task rather than the outcome. There is no attempt to focus on the
language or to provide a rule of grammar or spelling.

The task based syllabus developed by Long and Crookes (1993), like the procedural
syllabus, takes task as the unit of analysis, but with one notable difference. Unlike
both the process and procedural syllabuses, it allows for a focus on form. They believe
SLA research findings motivate a focus on form and propose the use of pedagogic
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tasks and other methodological options to draw students’ attention to aspects of the
target language code as opposed to the use of a Type A syllabus. Learners are expected
to learn language by interacting communicatively and purposefully while engaged in
activities and tasks that are graded according to their difficulty. Factors such as task
length, complexity, and the language required define the level of difficulty.

Type B Syllabuses: Advantages

The strongest argument for Type B syllabuses is that they reflect SLA research
findings. Learners do not learn language in isolation, as itemized lists, or in a
presupposed order (Long & Crooks 1993). Thus, they are respectful of the learners’
inner syllabus. They attempt to define and create conditions where the learner must
use the language for real purposes, not contrived or memorized dialogues. These
conditions lead to a focus on meaning and fluency which allows learners to better
prepare for those conditions under which they will have to deal with the language
outside the classroom. This closer connection to use in real situations may lead to

learners who are more intrinsically motivated.

Type B Syllabuses: Criticisms

Like Type A syllabuses, it is not hard to find arguments against Type B syllabuses.
For all three syllabuses grading and sequencing is problematic, there is often a
purposeful lack of a focus on form, and they may not be appropriate for all contexts
(Nunan, 1988; Long & Crookes, 1993; Widdowson, 1984). The redefinition of roles
involved for both teachers and students may be problematic in certain classrooms and
cultures. There are also accountability problems and the danger of a syllabus that
lacks in specific, concrete goals and objectives that could lead to a directionless
learner (Nunan, 1988). This also may lead to a syllabus that is less useful as a
reference material for other teachers.

Conclusion

The designer of a syllabus, in most cases, will take into consideration aspects of
both Type A and Type B syllabuses, and should not feel limited to one or the other.
The principles of selecting and grading content has been traced back to at least the 16
century (Mackey, 1965), and there is no reason to believe it has been perfected in the
last 40 years. The highly individualized and context dependent nature of teaching and
learning languages has taught us the benefits of a multi-focused approach when it
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comes to both research and methods, so why not the syllabus too. With careful
consideration and negotiation, a syllabus can hypothesize what language learners
might be exposed to in a class, reflect how and what was actually presented, and
provide an important document of reference for administrators, other teachers, and
learners.

Education, especially in regards to language learning, is a complex and dynamic
process that calls for continual reflection and consideration for both the learner and
the teacher. Syllabus design provides an annual opportunity, before each course, for
teachers to take a moment, reflect, and contemplate their beliefs and opinions on
language and learning, their educational context, and the current research findings in
SLA.
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Study Abroad: Objectives and Potential

Brien DATZMAN
Center for Language Studies, Nagasaki University

Abstract

This paper provides a brief summary of student expectations,
experiences, and evaluations of a 3 week study abroad program.
Findings reveal that all students were more than satisfied with the
program. The paper then goes on to discuss the role of the study abroad
experience in the context of a higher education, and some methods
which have the potential to bring an academic focus to the whole
experience, not just the language classroom.

Introduction

In August of 2017 19 non-English majors from Nagasaki University departed for a
3-week study abroad program. Upon their return, a small survey was administered
concerning their expectations, experiences, and evaluations of the overall program.
Unfortunately, there were only 10 respondents. The researcher acknowledges the less
than scientific rigor applied to the administering of the survey, and has already
undertaken a similar project with this lesson in mind. The small sample size along
with the limited scope of the survey may not provide for an adequate overview of the
program, let alone for study abroad programs in general. However, this does not mean
that the responses collected should not be taken into consideration, or that they may
not provide a point from which some useful observations can be made.

The online surveys were administered in both English and Japanese using
surveymonkey.com. Students were given the option of responding in English or
Japanese, and almost all students chose to answer in Japanese. In addition to basic
information regarding gender, year, and major, students were asked to answer 16
questions related to their pre-departure expectations and experiences, their on-site
experiences, and how they might improve the program. The following is a very brief
summary of some of their responses. For anyone wishing for more detail, the
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researcher would welcome any inquiries.

Study Abroad: Pre-Departure

The majority of students decided to participate in the program because they wanted
to visit the United States and were particularly interested in the day trips to New York
City and Washington D.C. They were also impressed by the explanation of the
program during a program introductory session.

Students were asked what their goals and expectations of the program were and
most of the answers were variations on improving their English skills, making friends,
or learning about American culture. When presented with more detailed goals and
asked to rank them, personal growth was the number one goal cited, followed by
improving English skills. Improving test scores (TOEIC, TOEFL, etc...) was the least
cited goal.

In regards to the pre-departure program provided by the university, students were
most impressed with the travel arrangements and the information provided on health
and safety. Though marked as satisfactory, the pre-departure aspects rated last were
the number of orientations, use of pre-departure information and resources provided,
and English language training provided.

Study Abroad: On-site

Students were more than satisfied with the host university, specifically citing the
support and helpfulness of the on-site directors and the quality of the classroom
instruction. Experiences with host families varied, but overall were satisfactory,
especially in terms of their ability to communicate with their host family members.

All students seemed more than satisfied with their overall experience abroad using
words like stimulating, meaningful, and fascinating to describe their experiences.
They also commented on how they were now more motivated to study English, more
interested in foreign places, and felt like they had matured due to their experience.
They were able to make friends, converse comfortably in English with a variety of
people, experience the culture, and gain a sense of self-confidence. The day trips to
NYC and Washington D.C., in class experiences with other second language learners,
and just walking around the campus area were all cited as aspects of the experience
they enjoyed the most. When asked if there were any aspects they did not like, most
cited an occasional inability to understand someone or to be understood due to the
speed of the English and the language involved. Two students noted some frustration
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with the amount and difficulty of the homework assignments.

Academically and culturally, all students answered that their goals and expectations
had been met or exceeded. They cited how fun it was, how much they had learned,
what a good environment it was both academically and locally, and how great a
cultural and personal experience it was, as reasons they would recommend the
program to other students. When asked if there was anything they would change, two
students mentioned that the program was too short.

Conclusion

The responses to the survey are a great endorsement for this study abroad program
and, probably, for study abroad in general. It is likely the case that most study abroad
programs would produce similar responses. In fact, it is likely that, outside of the
classroom experience, one might have similar reactions and responses to any travel
experience, whether domestic or international. This is in no way a criticism of the
students involved or the study abroad program. If anything, it is a criticism of the
survey itself. A more rigorous and qualitative approach might have yielded more
interesting insights into their experiences. This, however, is not the topic that this
paper is concerned with. Instead, it is a focus on what the purpose of a study abroad
program is in regards to higher education.

Is it to provide students with an opportunity to study English intensively in an
English speaking environment? It does provide them with some intensive language
study in a classroom, but it does not require one use the language outside the
classroom, particularly in situations where they are travelling as a group. Use and
experience with the host language is highly dependent on the willingness of the
learner, the quality of their homestay, and the program itself. Is it to provide students
with a meaningful cultural experience? Again, it does provide them with an
opportunity for this, but it does not require nor guarantee one, and it is also dependent

on one’s definition of cultural and meaningful.

Study Abroad: Objectives

In recent years the Japanese government has set a series of educational goals and
policies designed to promote intercultural awareness and exchange in its education
system. At the university level these goals and policies are often seen as related to the
foreign language classroom and the study abroad experience. Many universities offer
the opportunity to study abroad during the summer and winter breaks, for a 3-week
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period. From the government, university administration, and staff point of view, these
sojourns are seen as an opportunity for students to focus on improving their language
skills through intensive instruction, homestays, and other extracurricular activities.
Often, a stated purpose of increasing TOEFL, IELTS or TOEIC scores is made explicit.
In addition, these sojourns are also seen as a means for broadening students’ horizons,
by promoting intercultural awareness. Thus, the stated purposes of the programs are
educational in nature, as opposed to one of tourism or business.

Research in the area of study abroad in the last 30 years has consistently produced
results that are often inconsistent, and sometimes contradictory (Byram & Feng, 2006;
Dufon & Churchill, 2006; Freed, 1995; Kinginger, 2009; Regan, 1998; Wilkinson,
1998). Studies have often focused on oral, aural, and grammatical proficiency and
though the majority of them show the relative benefits of a short stay abroad, a great
many also reveal those gains to be minor and variable. These findings highlight the
unstable, complex, and dynamic nature of the study abroad experience and have led to
a realization of the need to account for the whole person and whole context (Atkinson,
2002; Byram et al, 2001; Ingulsrud et al., 2002; Jackson, 2008; Jurasek et al., 1996;
Larsen-Freeman, 2011; Lee, 2012; McKeown, 2009; Pelligrino, 1998; Stimpfl, 1996;
Tarrant, 2013; Wang, 2010). This has resulted in a number of qualitative studies which
further highlight the individual nature of the SA experience. How can academic and
educational goals be met and reconciled with the reality of the highly dependent and
variable study abroad experience? Before pondering a possible solution to this
question, it might be best to stop here, and provide a hypothetical example of a
possible day in the life of a student abroad.

Picture a student on their third day of a three week program. They are just starting
to get over their jet lag. Their morning class has just finished and they head to the
local cafeteria for lunch with some of their fellow sojourners. A brief encounter with
a cashier and they are off to a table to discuss with their classmates, in their first
language, about the lessons they had that day, the dinner they had the night before,
and how tired they are. After lunch, they put on their headphones, listen to some
music and walk around campus or the neighborhood until it’s time to head back to
their homestay. All the while they are texting in their first language with their
classmates on the program, messaging with their family and friends at home, and
looking at news or entertainment in their first language. After dinner with their
homestay family, it is on to their homework while they continue texting friends,
family, and classmates, listen to music and play games on their phone, or watch a TV
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show in their first language on their tablet.

Depending on the extent and quality of the conversation with their homestay family
and the cashier at the cafeteria, they are participating at a linguistic minimum in their
local environment and are, potentially, paying a limited amount of attention to their
surroundings. Their participation in the linguistic and cultural environment is surface
level at best. There is nothing inherently wrong with this. It is the choice of the student,
and it is more than likely not the case for most students, if any, but it is possible. The
study abroad environment is an entirely different one today than it was just 15 years
ago.

Study Abroad: Potential

Without explicit, well defined objectives and purpose, it is possible for a learner to
spend just as much time connected virtually to their home country as it is
linguistically and culturally in the host country, and most of that time in the host
country is spent in classes and on homework. Intensive English study is the one thing
they could do in their home country. In terms of the cultural and general education of
the student, what are they likely to achieve or experience? Now, it is not possible, nor
desirable, to control all aspects of a student’s experience abroad. Personal growth,
independence, and self-discovery are integral components of the study abroad
experience. It does seem, however, that an added academic component, whether it be
linguistic or culturally based, with a focus outside of the classroom, or on the
classroom itself, would provide for a more immersive and fruitful experience in the
host country.

What much of the recent research on study abroad has suggested is the need for a
connective line running from pre-departure through to re-entry in order to align and
relate the experience to the learner’s broader educational experience. To this end,
Robert’s et. al. (2001) and Jackson (2008), among others, have used modified
linguistic ethnographic projects to monitor learners’ experiences and to assess
individual students in regards to changes in their intercultural competence,
personhood, and perceptions of their experience.

In pre-departure classes, learners were trained as amateur ethnographers and
required to undertake a small ethnographic project in their home country. Exploring
their home communities and making the familiar strange gave learners an insight into
their own cultures and language, and provided a starting point from which they could
begin to compare it with the culture or language of the host country. In addition, it
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sufficiently prepared learners to hit the ground running when they reached their host
countries. In the host country, they were required to do an original ethnographic
research project of their own choosing. The research project required and motivated
students to observe and participate in their local surroundings. Upon return, students
were required to write a research paper in their first language or the second language
about their project. This provided an opportunity to reflect upon and critically analyze
their experiences.

These projects have shed light on the feasibility and positive effects of a linguistic
ethnographic project at their respective institutions and within their programs. It must
be noted that the learners involved in these projects were at an advanced level and the
duration of their stay abroad ranged from five weeks to one semester. A similar project,
whether ethnographically related or not, with students of a lower proficiency on a
shorter program would certainly require major modifications, but may still be
beneficial and desirable.

Kinginger (2009), provides a number of tasks related to interaction, language use,
dialects, and identity that students of varying proficiency could do to compare their
home country with their host country, culturally and linguistically. If a student is not
strong or confident in their English ability, they could focus on the observation and
description of a communicative event or interaction in the classroom or in a coffee
shop. Students of a higher proficiency could investigate the relationships between
language use and age or region through interviews with their host families, students at
the host university, or their classmates from other countries. Ideally, they would
develop a project of their own, possibly related to their major. These projects could all
be done in the homestay, the school, or in the local community.

Conclusion

A 3-week program is very short. By the time students have adjusted to their
surroundings and gained some confidence, it is just about time to return home. Pre-
departure training and preparation in projects and tasks like those mentioned above
motivate and require students to immerse themselves in the local environment upon
entry and place the entire experience in an educational context. Learners are culturally
and linguistically engaged outside of the classroom. It would require more investment
in pre-departure instruction and training and, ideally, a more prominent place in the
curriculum, but in the end, a stronger tie to the broader educational goals of a

university education would provide a much more meaningful and impactful
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experience for the learner to reflect on and analyze critically upon return, both in the

short-term and long-term.
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Kobori Enshii, Feudal Lord and Tea Master

—The Development of Tea Rooms in the Keicho and Kan’ei Period—
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Abstract

In the second half of the sixteenth century, a commoner named Sen no
Rikyii became the foremost tea master to Toyotomi Hideyoshi, ruler of
Japan. In 1591, Rikyd was forced to commit ritual suicide and was
succeeded by Furuta Oribe, one of his students. Unlike Rikyi, Oribe
was not a commoner but a feudal lord. Oribe would later become tea
master to the second Tokugawa shogun Hidetada, and after he himself
was forced to commit ritual suicide in 1615, he was succeeded as tea
master of the realm by another feudal lord, Kobori Enshii.

This paper will discuss the role Enshii played in the development of the
tea ceremony, then known as chanoyu, during the Kan’ei period, and

will focus on the development of the sukiya (%)= or tea room.

Keywords: chanoyu, Furuta Oribe, Kobori Enshii, Toyotomi Hideyoshi

1. Outline of Kobori Enshii’s Life

Kobori Ensht /M) (1579 —1647) was a feudal lord of the beginning of the
Edo period (1624—1645). During the Kan’ei era &7k (1624 —1645), he achieved
great fame both as a supervisor of architectural constructions for the shogunate and
imperial court, and as a master of chanoyu.' Preceded by his own chanoyu master
Furuta Oribe & Hf# (1544 —1615) and succeeded by Katagiri Sekisht 7 #il £ 1
(1605 —1673), Enshii in particular became famous as one of the three consecutive
feudal lords and chanoyu masters of the realm, who after the untimely death of Sen no
Rikyt TFI{K (1522—1691), were responsible for the development of chanoyu to the
form that we still know today.
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To understand the influential role Enshii played in the development of chanoyu and
the tea room it is necessary to first examine the rise of the Kobori family to power
under the government of the Toyotomi and Tokugawa families, and in particular
Enshii’s own relationship to both the court of the Tokugawa shogun and the imperial
court.

Enshii was born the eldest son of Kobori Masatsugu /Mg EK (1504 —1604) in
Omi Province ¥TiT.[E (present Shiga Prefecture) and his father was a vassal of the
Azai clan that ruled the northern part of Omi. After the defeat of the Azai at the hands
of Oda Nobunaga in 1573, Masatsugu became a vassal of Toyotomi Hidenaga &K 75
£ (1540—1591), a younger half-brother of Toyotomi Hideyoshi £ 75 & (1537 —
1598) and the latter’s most trusted advisor.? The historical developments that would
follow brought the Kobori family close to the center of political power.

In 1582, Oda Nobunaga % H{g & (1534 —1582) was ambushed by his vassal
Akechi Mitsuhide #1575 (1528 — 1582) at Honnd temple A #E<F in Kyoto.
Hideyoshi avenged his lord and took control over the country.

In 1585, Hideyoshi appointed Hidenaga lord of Yamato, Izumi and Kii, and the
Kobori accompanied him to Koriyama castle #B (L3 (present Nara prefecture).
Masatsugu moved up the ranks and became county magistrate #£7£1T of Yamato,
receiving a stipend of 3,000 koku.®> Although Masatsugu did not achieve the fame his
son later would, he was also supervisor of a number of works of construction under
Hidenaga.*

After Hidenaga died in 1591, Masatsugu became a vassal of Toyotomi Hideyasu %
Fi 75 1% (1579 — 1595), who had been adopted by Hidenaga as his heir.” When
Hideyasu died only four years later,° Masatsugu became a direct vassal of Toyotomi
Hideyoshi and in 1596, moved to Rokujizd in Fushimi {k 575 HijER.

It was probably around this time that Enshii became acquainted with Furuta Oribe,
who as a vassal of Hideyoshi also had a residence in Rokujizd, and started his study of
Zen Buddhism with Rinzai priest Shun’oku Sosen #/ZE5%E (1529—1611).

In 1597, Enshii married the daughter of Todo Takatora f# %2 & € (1556 — 1630) who,
like the Kobori, had served the Azai, Hidenaga, Hideyasu and at the time of this
marriage served Hideyoshi. Takatora’s military prowess and service to Hidenaga were
such that in 1585, Hidenaga had rewarded him with a stipend of 10,000 koku, and in
1587, he received the senior fifth lower court rank 1E#47 T and the title of Lord of
Sado &= ~F.” Although Kobori Masatsugu had not moved up in the ranks as fast as
Takatora, Enshii’s marriage to Takatora’s daughter can be seen as a confirmation of
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the Kobori’s rising status. An interesting point that should be noted is that Takatora,
next to his military prowess, was also well-known for his skills as an architect and
was responsible for the construction of a great number of castles. That Ensht would
follow the example of his father-in-law as supervisor for construction works is clearly
no coincidence.

After Hideyoshi died, Masatsugu served Tokugawa leyasu 1&)115 5 (1543 —1616)
and after the battle of Sekigahara in 1600, he was rewarded for his services with an
appointment as lord of Bitchii Matsuyama castle fi " #2 LI (present Okayama
prefecture), making him a feudal lord or daimyo K4 of 10,000 koku.

After Masatsugu died in 1604, Enshii succeeded him as lord of Bitchii Matsuyama.
The domain at that time had a value of 14,460 koku, but Enshii allocated 2,000 koku to
his brother Masayuki =17 (1583 —1615) and became a daimyé of 12,460 koku. He
ruled this domain until 1619, when he was transferred to Omi Komuro ¥7I./=8. His
descendants would rule the Komuro domain until 1788. Enshti was also appointed
governor of Bitchil i H [EZ=1T.

In 1606, Enshii was appointed sakuji-bugyo {717 for the first time. A sakuji-
bugyo was an official of the shogunate in charge of architectural and construction
matters. Enshii was summoned to supervise the construction of the residence of
Emperor Goyozei % 5 K& (1571 —1617). After completing this task, he fulfilled a
number of positions within the administration of the shogunate and in 1608, was
responsible for the construction of the donjon of Sunpu castle B&fF4, for which
Ieyasu rewarded him in 1609, with the junior fifth lower court rank #¢#A7 F. Ensh
also received the title of Lord of Totomi 1z#{1.5F, making his official title Kobori Lord
of Totomi Masakazu /)N 1% /T 5F B —, which became abbreviated to Kobori Enshi.?

During his career as an official of the shogunate, Enshii was involved in the
construction of a large number of buildings for the Tokugawa government, including
structures at Sunpu castle B2}k, Nagoya castle 4 723k, Osaka castle KP#k and
Fushimi castle R JiL3k. Enshti was also requested to supervise the construction of
buildings and gardens for the personal use of third Tokugawa shogun Iemitsu 7&)!15Z
Jt (1604 — 1651). In 1629, he was ordered to supervise the redevelopment of
Yamazato [LIH in the Western citadel of Edo castle and after completing this work, in
1633 he was requested to build a stately mansion for Iemitsu’s personal use at
Minaguchi castle 7K [ (present Shiga prefecture). In the same year, Enshii also
supervised the building of a residence and garden at the Second Citadel at Nijo castle
TS5 D, both the seat of the shogunate in Kyoto and the residence of the shogun
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when he visited the area. This garden still exists today.

Kobori Enshi’ Enshii‘s garden at the Second Citadel of Nijo castle

In 1636, Enshii was next summoned to build a palace and tea pavilion in Shinagawa
for Iemitsu. That the shogun was satisfied with his work can be concluded from the
fact that after the completion of this palace, Enshii was summoned to perform a
chanoyu ceremony at the tea room he had designed.

From the above examples, Enshii’s close relationship to the inner circle of the
shogunate is clear, but on orders of the shogunate, Enshii also oversaw the
construction of a number of imperial palaces and gardens, most notably that of Sentd
Imperial Palace {lliiif#177 and garden for Emperor Go-Mizund /K& & (1596—
1680), of which a part, although in an altered form, still remains today.'” Enshii’s
involvement in the construction and rebuilding of palaces and his design of gardens
for the imperial court also led to a cordial relationship with members of the imperial
court like Prince Hachijo no Miya Toshihito /\Z&= {8 £ (1579 —1629). Prince
Toshihito at an unspecified occasion presented Enshti with a tea jar called ‘Odaimyd’
A KA. To showcase this tea jar, Enshii built a new tea room he named ‘Tengd-an’ #z
£ /& at his estate in Fushimi to which he invited the prince for a chanoyu ceremony.
This tea room still exists and will be discussed later as one of the rare remaining
examples of Enshii’s tea room design.

It is often thought that Enshii was involved in the construction of the famous
Katsura Imperial Villa f##f'= and garden, regarded as absolute masterpieces of
Japanese architecture and garden design, for prince Toshihito. There is however no
proof of his involvement, nor are there any sources remaining that can be used to
clearly identify other specialists that could have been involved. The garden does
resemble others designed by Enshii and considering the cordial relationship Enshii had
with the prince, it seems plausible that the prince consulted him. It would be pure
speculation to connect the fact that the prince presented Enshii with a valuable tea jar
to the construction of Katsura Imperial Villa, but even if Enshti was not directly
involved, it is evident that it was strongly influenced by his other designs. As will be
shown later, Enshii himself was also greatly influenced by his experiences at the
imperial court.

— 116 —



Kobori Enshii, Feudal Lord and Tea Master

Garden of Sentd Imperial Palace  Hojo garden at Nanzen temple ‘Odaimyd’ /A X4 tea jar

Next to his work for the shogunate and the imperial court, Enshii also supervised
the construction of buildings and gardens for a number of temples. An example is
Kohd-an pavilion fll %, which he built in 1612 at Ryiiko-in #E5¢z,!! at the request
of monk Kdgetsu Sogen {17 525t (1574 — 1643).1? This pavilion includes a room used
for chanoyu that is known as Bosen-no-seki ‘5 25J#. Together with the aforementioned
Tengd-an, Bosen-no-seki is one of the few examples of tea rooms designed by Ensht
that still exist today and for that reason will be discussed later.

In 1632, Enshi also constructed the Hojo garden J7 L2 at Nanzen temple B =7
in Kyoto, at the request of monk Ishin Saden LA 2R (1569 —1633). Stiden was an
advisor to leyasu, Hidetada and later also Iemitsu, and played a significant role in the
development of the Tokugawa shogunate. This garden remains today.

Enshii had an impressive career as a supervisor of construction works, through
which he interacted with the inner circle of the shogunate, the imperial court and the
Buddhist clergy. Next to this he also fulfilled important positions within the
administration of the Tokugawa shogunate. In 1617, he was appointed governor of
Kawachi Province {"N[E, in 1622 governor of Totomi, and in 1623 of Fushimi R &
In 1642, Enshii was also appointed commissioner in charge of solving the Great
Kan’ei Famine %7k ® K#Lff, which would be his last official position within the
administration. In 1637, Enshii also took part in the infamous suppression of the
Shimabara Rebellion i @ L, but although Enshti was born during the Azuchi-
Momoyama period Z EHkILEE (1573 —1603), a time of continuous warfare, he did
not make a name for himself as a warrior, contrary to his father Masatsugu.

Ensht held various important positions within the administration of the Tokugawa
shogunate and interacted with many of its top officials, but he also had another,
mostly overlooked, direct connection to the family of the shogun through his
concubine Misawa no Tsubone —iR/m (1611 —1656). After giving birth to Enshi’s
fourth son Masasada B H (1641 —?), Misawa served as a wet nurse for fourth
Tokugawa shogun Ietsuna f&)I| 5 # (1641 — 1680).'°> She obtained the rank of
otoshiyori #1457, the second highest rank within the Ooku K. or Inner Palace of
Edo castle."
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Ensht died in 1647, at the age of 68, at the governor’s residence in Fushimi of his
own design. He was succeeded by his second son Masayuki =22 (1620—1674).

2. Kobori Enshii and Chanoyu

At the time Ensht was born, chanoyu practice had become an integral part of the
social life and etiquette of families belonging to the upper-tier warrior class.

In 1585, the Kobori family accompanied Hidenaga to Koriyama and came to live in
an area close to Nara and relatively close to Kyoto and Sakai, where at that time
chanoyu had become widely popular. It is not clear who first taught Ensht chanoyu,
but, it was inevitably a part of the education he received.

According to an entry in the Hoko-densho /A {52,"° Enshil explained that he was
told to serve tea to Toyotomi Hideyoshi, when the latter visited the residence of his
brother Hidenaga in 1588.'° Hidenaga had summoned Sen no Rikyi the day before
this visit to help him prepare for the occasion and Enshii saw him doing a tea
ceremony for Hidenaga. As Enshii was entrusted with the task of serving tea to
Hideyoshi, it likely that by the age of nine, Ensht had already been taught the basic
rules of etiquette and had received at least some instruction in chayonu.'” It also seems
likely that Rikyt instructed Enshii directly at this ocassion, but the latter does not give
any details concerning the occurrence of such instruction.

This is the first and only time Ensht met Rikyd, and there was no exchange
between the two men after that. Mori Osamu and others assume that this meeting
strongly influenced Enshi’s attitude towards chanoyu, but the above entry, the only
existing source concerning this meeting, gives absolutely no indication of that.'8

That the practice of chanoyu was a part of the social life of the Kobori family is
also clear from other sources like an entry of 1593 in the Matsuya-kaiki f2=%70."
This entry shows that in 1593, Masatsugu invited Matsuya Hisayoshi f2R/A 4 (?—
1633), a lacquer artist and famous chanoyu connoisseur from Nara, to a chanoyu
gathering at his residence.?® This indicates that the Kobori family had more than a
superficial interest in chanoyu and that Enshii’s father not only regarded chanoyu as a
necessary part of the official etiquettes, but was actively engaging in its practice.

It is not clear from what age Enshii developed a personal interest in chanoyu, but he
himself first appears in an entry concerning a gathering of 1594,>' when at age fifteen,
he accompanied his father to the house of Hisayoshi’s father, Hisamasa A (1521 —
1598). Interestingly, Rikyt also first appears in the same chanoyu record by Hisamasa

at age fifteen, albeit 57 years earlier and as the host of that gathering, not as a guest.”
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In 1596, following the death of Hidenaga and his successor Hideyasu, the Kobori
moved to Rokujizo in Fushimi {R 7 /NHijEk, to serve Toyotomi Hideyoshi. It was
probably around this time that Enshii became acquainted with Furuta Oribe, who also
had a residence in Rokujizd, and that Enshu started his study of Zen Buddhism with
Rinzai priest Shun’oku Sosen &F/E5ZH (1529 —1611). Sosen was the abbot of the
Daitoku temple Xf#<F in Kyoto and befriended many famous chanoyu masters like
Imai Sokyt 4 H5%/A (1520—1593), Rikyd, and feudal lords like Kuroda Yoshitaka &
255 (1546 —1605), chief strategist to Hideyoshi. He is also known as the instructor
of Takuan So6ho RFEFE2 (1573-1645), who was exiled by Tokugawa Hidetada, but
pardoned by Iemitsu, who took a great liking to him.

As Mori points out, some sources say that Enshi started his study of Zen Buddhism
as early as age fifteen or sixteen.?® This is very well possible, as it is also quite certain
that he started his study of chanoyu before moving to Fushimi; it is however not likely
that at such a young age he would have regularly travelled from Koriyama to either
Kyoto or Fushimi. It is therefore more plausible that he started his study with both
men after moving to Fushimi, around the age of seventeen.

The first record of a tea gathering organized by Enshii himself dates to the 24" day
of the second month of 1599, three years after he moved to Fushimi, and can be found
in the record of Hisamasa’s son Hisayoshi /A% (?—1633).%* Next to this entry, Enshii
appears again in Hisayoshi’s records as a host in 1601. He also appears as a guest in
1599, and twice in 1602.%

The entry from the sixth day of the third month of 1602 is also the first entry in
which Ensha appears with Oribe. They travel to Yoshino 7% in Nara to view the
cherry blossoms and commemorate Rikyt. During the gathering Ensht performs a
Kusemai dance #i#E while Oribe accompanies him on the taikd drum.?® As there only
exist a limited number of trustworthy sources today that concern tea gatherings, the
fact that this entry is the earliest proof of a connection between Enshii and Oribe does
not mean that their relationship did not start earlier. It would appear from the purpose
and details of their gathering that they were already closely acquainted at that time.

After 1602, there is a gap of 16 years until 1618, during which Ensha does not
appear in any of the existing records. The above entries are therefore the only sources
concerning Enshii’s chanoyu activities until his late twenties. Fukuya Nobuko claims
in her detailed and informative work, Kobori Enshii no chakai, that there are no
sources concerning Ensht’s activities in the Genwa period Jofn (1615—1624) and
that there is a gap of 25 years.?’ That is a correct assumption when discussing only the
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gatherings Enshii organized himself, but the Hoko-densho and Matsuya-kaiki records
show that Enshii was a guest at gatherings in 1618 and 1622, and more importantly,
performed a daisu sado ceremony 13-1-4<iH, the most official chanoyu ceremony, in
1619.2® Enshil performed this at the residence of Doi Toshikatsu +#-FI (1573 —
1644), who in 1610, had been appointed roju # or ‘Elder’ of the shogunate and at
the time of this gathering was one of the most important advisors to shogun Tokugawa
Hidetada #1175 (1579—1632). There is great significance in his participation in
this particular gathering as it proves his close connection to the absolute inner circle of
the shogun. This entry also shows that although during the Genwa period Enshi did
not appear often in the chanoyu records of commoners like the Matsuya family, he
was clearly regarded as a sufficiently experienced practitioner of chanoyu by members
of the upper-tier warrior class.

According to Mori Osamu in Kobori Enshii, Enshi also assisted shogun Hidetada at
a three-day chanoyu gathering the latter organized at Edo castle in 1620.* The source
Mori uses, Edo oshiro osuki no sho 1L ¥ 7.2 3 is in private possession and
cannot be found in any of the national archives or other databases.*® For this reason it
is difficult to judge its value, but considering Mori’s status as a member of the
Cultural Property Protection Committee it is also difficult to ignore it. If this source is
reliable, this would be a strong indication that already at the age of 41, only four years
after Furuta Oribe had committed seppuku, Enshti was regarded by the shogun as one
of the foremost chanoyu masters in the country and that he not only served shogun
Iemitsu, as is generally known, but also his father Hidetada when the latter was still in
office.

The research on the history of chanoyu is greatly troubled by a lack of reliable
sources and is mostly based on the records of commoners like the Matsuya family. In
the Edo period (1603 —1868), the Matsuya were still widely recognized as experts on
chanoyu, but compared to the end of the sixteenth century, they were less often invited
to gatherings with participants of the highest level of the shogunate, and they simply
did not have the same strong connection with Edo, as they had with Kyoto. The fact
that Enshii did not appear much in their records during the Genwa era shows he was
not very active in this field, but is also caused by the fact that he just did not take part
in those events that were recorded by the Matsuya and others.

From 1626, Enshu starts to appear regularly again in various records, but although
he organized 35 gatherings in 1626 and 34 in 1627, there are also years that he does

1.31

not appear in any records at all.”* For some years this can be explained by his personal
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circumstances. In 1629 for instance, he was occupied with the redevelopment of the
West Citadel of Edo Castle, but for other years there does not seem to be a clear
explanation, except for a simple lack of available sources.

Ensht started to organize chanoyu gatherings on a larger scale from around 1626,
three years after he was appointed governor of Fushimi. It seems that his appointment
as governor, which made it necessary for him to associate with people from different
classes in the territory he governed, and the increase in the number of gatherings he
organized are in some way related. The broad range of guests Enshu invited to his
gatherings, ranging from higher ranking officials of the warrior class, to merchants,
medical doctors, artists, craftsman and members of the clergy, as is shown by
Fukaya,** seems to confirm this assumption.

Enshii continued to organize tea gatherings until about a month before his death in
1647, and he seemed to have enjoyed its practice at a later age.*

3. Kobori Enshii, Chanoyu Master of the Realm

Almost every work concerning Kobori Enshii mentions that he was the official
chanoyu master of Tokugawa Iemitsu,** but in the Tokugawa Jikki 1)1l %42, the
official record of the Tokugawa family, there is no entry indicating that he held such a
position. The simple fact is that there did not exist an official position as ‘tea master of
the shogunate’ in the Tokugawa administration.

Chanoyu practice had become an integral part of the social life and etiquette of
families belonging to the upper-tier warrior class and already during the time of
Ieyasu, the Tokugawa employed officials known as chado 7% %, who took care of the
shogun’s tea houses, utensils, chanoyu instruction, ceremonies and so on. In 1632,
under the rule of Iemitsu, the shogunate implemented a new system in which officials
known as osukiya-gashira 18457 E2 8, supervised all of these tasks at Edo castle.

In the records of Enshii’s own chanoyu gatherings, five men appear who are called
chadé of Edo castle {17738 2, and whose names are given as: Kytisei /K7, Risai #
77, Kytumu {K¥%5, Yoko # 17, and Soen %[, without any other specification of who
they were.*® The word chadé was used at this time to refer to the osukiya-gashira and
these five men were the officials responsible for everything having to do with chanoyu
at Edo Castle. Of these five chado only Soen appears more than once in these records.
None of these men appear in other sources related to Enshii and there is no evidence
that suggests that Enshi instructed them or was in any way involved in supervising
their professional activities.
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The idea that Enshii was the chanoyu master of the shogun is mainly based on the
fact that in 1636, at age 57, Enshii was summoned to perform a chanoyu ceremony for
shogun Iemitsu at the shogun’s Shinagawa Villa. It seems justified to question why
one official ceremony for Iemitsu would make Enshii in particular the shogun’s
official chanoyu master, because there are a number of other officials of the shogunate
whom Iemitsu met with for the purpose of engaging in chanoyu gatherings. Examples
of this are Elder Kutsuki Tanetsuna #3AfE# (1605-1660) whom he met 12 times and
Hotta Masamori # [ (1606—1651), another key figure of the shogunate, whom
he met no less than 22 times for this purpose.®® Iemitsu met with these men
considerably more than with Enshii, yet these men are not considered to have been
Iemitsu’s tea instructors. This may be due to their elevated position within the
shogunate or the fact that they did not leave a name for themselves as chanoyu
masters in the way Enshii did. Nevertheless, in comparison to Iemitsu’s many visits to
them, it seems justified to question why one official ceremony for Iemitsu would
make Enshii his official chanoyu master. None of the works about him give a
satisfying answer to that question. To the author it seems more likely that he was
granted that honour for his work on the design and construction of the villa.

Next to this occasion, there is only one other record of Enshii being summoned by
Iemitsu to perform a ceremony, which was in 1643. Although it is very well possible
that there were a number of unrecorded gatherings, two recorded ceremonies for
Iemitsu seems a meager number compared to the 22 times Iemitsu summoned Hotta.

Ensht was obviously not Iemitsu’s official chanoyu master, but it is clear from the
Sadoshiso-densho that Enshii was counted among the four fathers of chanoyu by his
contemporaries and was regarded as the greatest chanoyu master of his generation.’’
As a high-ranking official of the shogunate, architect, garden designer and chanoyu
master, he had a close connection to the imperial court and also to the inner circle of
the shogunate, maybe already as early as in 1620 when he supposedly assisted
Hidetada. Moreover, since 1624, when he became governor of Fushimi he had been
one of the people responsible for the area of Uji 5§ where most tea was cultivated
and almost all daimyo had their private tea plantations.

Ensht was in many ways connected to the world of chanoyu and the Hankanfu ¥
7, a work written by Arai Hakuseki #r:H 4 (1657 —1725) in 1702, describes him as
someone with unparalleled skills in the way of chanoyu, calligraphy, poetry, and with
an eye for rare utensils.’® Arai based this work mainly on tradition and many of its

entries are incorrect, but this does give an impression of the way in which Enshti was
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viewed by his contemporaries.

In the less than two years that Enshii was appointed commissioner in charge of
solving the Great Kan’ei Famine, he organized fifty chanoyu gatherings in which
essentially everyone of importance in the shogunate participated. This is the ultimate
proof of Enshii’s elevated position in the shogunate and the world of chanoyu. Enshti’s
ideas about chanoyu, its utensils and architecture consequently spread nationwide and
made him the most influential chanoyu master of his generation.

Ensht did not occupy an official position as chanoyu master of the shogun, an
office that in the Kan’ei period was fulfilled by lower ranking officials that were
known as chado or osukiya-gashira. He was, however, widely acknowledged by his

contemporaries as the foremost chanoyu master of the realm.

4. Tea Rooms before Enshu, Rikyt’s Time Period

One of the most distinctive features of chanoyu gatherings is arguably the usage of
rooms that are specifically designed for this purpose. For a correct understanding of
the role that Enshii played in the development of the tea room, it is necessary to start
with an explanation of the tea rooms that were designed and used by his predecessors,
but an almost complete lack of contemporary sources seriously complicates this kind
of discussion.

At present, there exists only one tea room that is attributed to Rikyd, a two-tatami
room with a sumi-ro 47 that is known as Tai-an 5. At present, Tai-an is located at
Mydoki-an temple & in Yamazaki, Kyoto, and it has been designated a national
treasure. There is no actual proof that this tea room was designed by Rikyi himself
and it is also not exactly clear in what year it was constructed. The value of this tea
room lies in the fact that it is both the oldest remaining tea room with a nijiri-guchi i
M, and the oldest remaining two-tatami tea room, and as such it represents the
developments in the tradition of chanoyu at the end of the sixteenth century.

There are two sources that are used to support the claim that Rikyt designed Tai-an.
The first is the oral tradition of Myoki-an, that says that it was built by Rikyd for
Toyotomi Hideyoshi at the time of the Battle of Yamazaki [Lil&dHE, in 1582. At that
time, Rikyl possessed a house in the vicinity of Myoki-an and according to this
tradition, Tai-an was moved to its present location after Rikyi had left the area.

The other source that is used to support this claim is a map of 1606, known as the
Hoshakuji-ezu % <7 #2[X.%° This map, dating from 24 years after the Battle of
Yamazaki, indicates that there was possibly a tea room at the spot of the present
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temple, but it does not show the size or structure of this construction and is therefore
far from a direct link to Rikyu. Later records also show that there was a tea room at
Myoki-an, but that this structure did not match the present Tai-an and further weakens
this theory.*’

Whether Tai-an is or is not a tea room designed by Rikyd, it is a good example of
the simple and rather rough tea rooms of just two and three tatami known as sukiya #X
772 that came into fashion at the end of the sixteenth century.

Yamanoue Soji Il 5% (1544—1590), a student of Rikyd, explains in his own
tea record, the Yamanoue Sojiki 111 7% 7t that Rikyt told him that these small rooms
were the essence of the tea ceremony and this seems to have been the general
consensus at that time.*' This statement is often misunderstood as meaning that Rikyii
was the first to design these kind of rooms, but there is no proof of that. There is a lot
unknown about this period and there seems to be a tendency to credit Rikyi, the most
famous chanoyu master of this period, with almost every development that occurred
and can not be explained. It is important to realize that according to the same
Yamanoue Sojiki, Hideyoshi employed no fewer than eight tea masters and it is
inconceivable that only one of them had the aptitude to develop and innovate.*?

Another new development at the end of the sixteenth century was the usage of the
so-called daime-datami & B &, a tatami of approximately 3/4 the length of a standard
tatami. The daime is the minimum size of space needed to prepare tea, but as a
consequence of its smaller size, the daisu shelf used for official ceremonies cannot be
used. This meant a separation from the official ceremonies performed in the stately
rooms or shoin F5E of the warrior class and the nobility.

Rikytl was not the only tea master who designed small rooms, and it is clear from
the Matsuya-kaiki and others that their usage was widely spread. He did, however
experiment with extremely small rooms and Soji explains that Rikyt surprised the
people of Kyoto when he designed what is called a ‘one-and-a-half” tatami room. This
seems to imply that he was the first to have done that. His example was, however, not
followed by many and it is difficult to find a room of that size in later times.

What is clear is that at the end of the sixteenth century, alongside the performance

of chanoyu in shoin rooms for more official occasions which continued as before,
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there was also a movement towards the development of smaller and simpler tea rooms.
It became common to use clay walls 1-5# without wallpaper, to make windows by
leaving a part of the building’s walls unplastered, showing its structure, known as
shitaji-mado T #1175, to show the structure of a part of the roof instead of having a
closed ceiling, a practice known as kesho-yane-ura {LFEEMRE, and the pillar and
style of the alcove or fokonoma K @[] were made of natural wood instead of
lacquered and square-shaped treated timbers as was the case with shoin rooms.

The rooms became smaller, simpler, rougher and in a way resembled a romanticized
version of the dwellings of a recluse. This was a new development and this type of
design became known as ‘séan’ Hifig. Soan chanoyu did not replace shoin chanoyu,
but was performed by the same people at different occasions: The shoin chanoyu at
official gatherings to entertain important guests, and the soan chanoyu as a more
aesthetic pursuit.

soan alcove with daime kesho-yane-ura (right) shitaji-mado

5. Tea Rooms before Enshii, Oribe’s Time Period

Oribe’s usage of materials for tea rooms did not differ much from his mentor Rikyf,
except for his incidental usage of bamboo as room pillars, but as previously discussed
by the author in Furuta Oribe, Feudal Lord and Tea Master, The Development of
Chanoyu after Rikyii,* the tea rooms designed by Furuta Oribe had a number of
characteristic features that were not found (or less so) in the tea rooms preferred by
Rikyt and his contemporaries. The most noticeable difference is that he did not follow
the trend of designing extremely small tea rooms. On the contrary, Oribe actually
designed an extra space known as shoban-seki FH£)f that enlarged the room without
changing its fundamental structure. This shoban space was used by the retainers who
accompanied a feudal lord, so that they could assist their lord without actually being
present in the tea room itself. Another function of the shoban space was to give the
somewhat confined room (in Oribe’s case usually about three tatami) a larger
appearance when thought necessary. It was the most noticeable innovation Oribe
made to the tea room, but it was not widely followed by others.

Oribe also started a new custom of changing rooms during the tea gathering. After
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the first stage usually taking place in a sukiya, he would have his guests move to a
room known as kusari-no-ma $1Df#, of which the design was a mix of an official
shoin room and a sukiya. The gathering would typically end either in that room or the
guest would move to a shoin room. The usage of this kind of room gained wide
popularity among the members of the elite of the warrior class, not in the least
because the use of an extra room offered the possibility to display more artifacts. It is
often claimed that Rikyi opposed this practice but there is no proof of that except for
a widely quoted entry in the Nanpéroku #5775 #%, which is unreliable.**

Another characteristic is Oribe’s use of windows. He made use of the effects of
light-fall by placing windows strategically around the tea room and made the room
considerably brighter than was the case with the designs by Rikyl and his

contemporaries.

En-an /& (the shoban-seki can be seen on the left) a kusari-no-ma

Oribe, a feudal lord himself, took into account the needs of the upper-tier warrior
class. In the Furuta-Oribe-tsukasadono-monsho (7 HiHR 1EE:EE), a collection of
writings concerning Oribe’s chanoyu collected by his students, it is explained that
when entertaining guests of high social status known as ‘kijin’ & A, the smallest room
to be used was that of three-tatami-daime.*> Miyashita Harumasa gives a list of 26
designs of tea rooms that were designed by Oribe and out of these, 13 were of a three-
tatami-daime rooms and not one was smaller than two-tatami-daime.*°

En-an #¢f& which appears in the above pictures, is the only tea room designed by
Oribe that still exists today. He gave it to his brother-in-law Yabunouchi Kencha #H
#llf (1539-1627) and it was moved to Hiroshima, in 1814. It is a three tatami-daime
sukiya, with a shoban-seki, is connected to a Kusari-no-ma and has ten windows. It is
a splendid example of all the characteristics of Oribe’s tea room design.

As Murai Yasuhiko concludes, Oribe was very much aware of the fact that at the
beginning of the Tokugawa period under the reign of Hidetada, social conventions had
become stronger and the Tokugawa tried to establish a strict social hierarchy that

would strengthen their control over the country.*’
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6.1 Enshii’s Tea Rooms, Four-tatami-daime Sukiya

The rooms that Enshii designed can be divided in smaller sukiya rooms in the soan-
style, and rooms of four-and-a-half tatami and larger, that are best described as shoin
rooms with a soan-style twist. This chapter will discuss the first category.

From the Matsuya-kaiki and other records, it is clear that Ensht preferred to use
four- tatami-daime rooms, but none of the rooms he designed have survived until the

present.

Oribe preferred to attach a shoban-seki to his room (left; V), but Enshii incorporated
that one-tatami space into it, without a fusuma to close it off (bottom; V). Above this
tatami he placed a kesho-yane-ura ceiling to indicate its humble position in the room.

Ensht also moved the daime temae-za /SHi% on which the tea was prepared, in
front of the seat of the second guest. This way, all guests had a good view of the tea
ceremony and it also created a space in the wall in front of the fokonoma that he used
to add a kywji-guchi #5110, an entrance to serve the meals that are part of the
ceremony. In Oribe’s room the shoban-seki had been used for this, which meant the
guests had to move to the further side of the room to eat and later after they that
finished, they had to move back again. Ensht avoided this situation through this rather
practical innovation.

Enshu kept the nijiri-guchi in the same spot in front of the space for the third guest,
but because the size of the room had changed, this was no longer the corner of the
room, as was until then the usual place for a nijiri-guchi, but had become its center.

Enshii had created a room that was practical to use and took in account the needs of
the members of the upper-tier warrior class, who were usually accompanied by their

retainers.

6.2 Enshii’s Tea Rooms, Sukiya Remaining at Present

There are four sukiya designed by Enshii that remain today; Tengd-an &5 at
Tokyo National Museum, Hasso-an /\ % /& at Nakajima park in Sapporo, Yosui-tei #
25 at the Museum of Furuta Oribe in Kyoto and Konchin-in Hasso-seki 4152 /\ 4%
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J# at Nanzen temple, also in Kyoto.

Tengo-an is a two-tatami-daime room with a mukogiri 7], that Enshii designed
after he was presented with the tea jar ‘Odaimyd’ by Prince Toshihito as was
discussed in chapter 1. Tengd-an is an extremely small room and it shows that
members of the upper-tier warrior class and the imperial court enjoyed the smaller
sukiya rooms and that notwithstanding their elevated status, it was not necessary to
create larger rooms to welcome them. Enshii did, however, make one adjustment to
welcome the prince: He added a so-called kijin-guchi #5 A\ 1. This was an entrance of
two paper sliding doors next to the nijiri-guchi which was used by guests of high
status who could walk into the room and did not have to ‘crawl’ into it. The kijin-

guchi itself was not an invention of Ensh, but already existed.

Hasso-an was moved to Nakajima park in Sapporo, in 1935. It has the exact same
floorplan as Tengd-an, and the only important difference between the two rooms is
that Hasso-an does not have a kijin-guchi. This seems to indicates that Enshii made
this addition in honour of the visit of the prince. Together with Tengd-an, Hasso-an is

also proof of the fact that Enshii designed rooms smaller than three-tatami-daime.

Yosui-tei is a standard sukiya of three-tatami-daime, but it is in two ways
characteristic of Enshi’s taste: firstly, it has the nijiri-guchi situated in the center of
the wall and not in a corner, and second, the room has a large number of windows.
Yosui-tei has no less than thirteen windows, which is a larger number than any other
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sukiya in the country. YOsui-tei was kept in storage for 140 years and only in 2015
was it re-discovered and rebuilt under supervision of Nakamura Masao H#1E 4, a

well-respected specialist on the history of Japanese tea rooms.

Konchin-in Hasso-seki is a room, that although it is called the ‘eight window room’,
does not have eight windows. It actually has windows over the whole outside wall,
which makes it exceptionally bright. It was not originally built by Enshi, but he
refurnished an existing room at the request of monk Ishin Siiden. Nevertheless, of all
the rooms introduced in this chapter, it is the one closest to Enshii’s image of court
inspired elegance. Hasso-seki is a three-tatami-daime room, with the femae-za next to
the tokonoma. For the posts of the tokonoma a pine tree and an oak were used, and for
the pillar of the femae-za, a cherry blossom tree. The style is black lacquered and
altogether this room is a singular surviving example of how Enshii brought elegant
and refined elements of the shoin into the sukiya. The entrance to the room is a nijiri-
guchi, but it is entered from a corridor which is a fusion of shoin and soan. The
complete wall on the inside of the room consists of white doors that can be used as
kijin-guchi.

Because of the lack of sources concerning Enshii’s design of sukiya, it is difficult to
come to a firm conclusion. The existing sources show that he often used four-tatami-
daime rooms, but his example was not widely followed and none of these remain. At
first glance, Enshii’s sukiya look quite traditional and not very different from his
predecessors or contemporaries, but the tokonoma ot Hasso-seki and the fact that both
Hasso-seki and Tengd-an combine the use of a nijiri-guchi and kijin-guchi, shows that
Enshii had the needs of the upper-tier warrior class and the imperial court in mind
when designing them. All of his sukiya have many windows, or else a few large
windows, making the rooms light and pleasant; his example was also followed by

many.
7. Enshii’s Tea Rooms, Shoin
More than for his design of sukiya, Enshii is known for his use of elements of the

sukiya in shoin rooms and vice versa. He incorporated the temae-za into the shoin and
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he brought the shelves of the shoin into the sukiya. An example of the first is Bosen-
no-seki and of the latter Mittan % &, both situated at Daitoku temple.

Bosen-no-seki is arguably the most famous room designed by Ensha. It is part of
Koho-an which he built in 1612, on the request of monk Kdgetsu Sogan. The building
was named after the Buddhist name of monk Shunoku S6en, who was the founder of
Ryiikd-in temple, and was also Enshii’s Zen instructor. It was first built next to Rytiko-
in, but later moved one kilometer west of the main hall. Enshii himself was buried
here.

The original Bosen =25 tea room was destroyed in a fire in 1793. It was carefully
rebuilt by Matsudaira Fumai 248k (1571 — 1818), daimyo of Matsue, and a
famous chanoyu master himself.

Bosen is a shoin of twelve tatami, with a temae-za and a ro cut next to the
tokonoma. The tokonoma itself, the ceiling and the walls of the room are in
accordance with shoin architecture, but by adding a femae-za and ro to that, Enshtu
created an unconventional fushion of soan and shoin style architecture. This room is
therefore an excellent example of Enshii’s unique and innovating sense of design.

The room is entered from an outside corridor and through a sliding door, not a
nijiri-guchi. It has a chozubachi SF/K#k water basin for purifying one’s hands before
entering the tea room, which is a common feature of the sukiya. This basin is, however
installed in such a way that even though the corridor is partly lowered, it is difficult to
use. Next to the chozubachi are stepping stones and if one approaches the room from
this side, the chozubachi could be used, but that is not the intention which it seems to
have been designed.

A paper window is installed over the whole length of the corridor, but the lower part
of it is open, and if one were to use the stepping stones this could function as a nijiri-
guchi, but that, again, is not the purpose of this setting.

The whole landscape is made to look like the garden of a sukiya, but is in fact an
excellent example of the unique way in which Enshii played with the conventions and
introduced a new concept of appreciation of chanoyu, combining both the elegance of
the shoin room, with the pure simplicity of the sukiya.
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There is one more existing example of how Enshii brought the sukiya to the shoin,
or rather brought the shoin to the sukiya, and that is a room called Mittan.

Mittan is a room of four tatami-daime that has all the elements of a shoin room. The
sole reason for the construction of Mittan was to display a scroll by the hand of the
Chinese monk Mittan Kanketsu #; & /d £t (1188-1186), and for that purpose the room
has a prominent tokonoma. But it not only has a tokonoma, it also has both a
chigaidana-shelf Z#l, and a tsuke-shoin shelf {3, Its walls are papered with
paintings by Kand Tanyt 5F#F £ (1602—1674) and the doors of the chigaidana-shelf
were painted by Shokado Shojo fafEEMsE (1584-1639), two of the most famous
painters in Japanese history. It would be a perfect example of a most elegant and
refined shoin, except for the fact that it has a daime femae-za and a ro added to its
design.

Enshii’s design combining sukiya and shoin architecture, like that of the above two
rooms, has been copied and innovated in many ways. Not only in the world of
chanoyu or by members of the warrior class, it has had a lasting influence on Japanese
architecture as a whole.

9. Conclusion

At the end of the sixteenth century, chanoyu practice had become an integral part of
the social life and etiquette of families belonging to the upper-tier warrior class. In the
seventeenth century, under the rule of the Tokugawa, Japan transitioned from a state of
continuous warfare, to a rigidly hierarchical society in which social movement was
discouraged and strict rules and etiquettes were enforced for all social classes.

Rikyt was succeeded as tea master of the realm by Furuta Oribe, a feudal lord who
was in turn succeeded by another feudal lord, Kobori Enshii.

Oribe implemented the rules that were created for the different social classes into
his chanoyu, but there is no evidence that he intentionally designed a form of chanoyu
especially for the elite of the warrior class and he certainly did not exclude
commoners from its practice. What occurred instead was an institutionalization of
differences in the treatment of individual guests depending on their social status in
which he just followed the conventions of Tokugawa era.
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Oribe designed larger rooms, with a greater number of windows than Rikyt and his
contemporaries. To fit the needs and interests of the members of the upper-tier warrior
class and their entourages, he also designed the shoban-seki and the kusari-no-ma, a
room in between a sukiya and a shoin that was soon adopted by the members of the
elite.

By adjusting chanoyu to the conventions of his time and adding his own sense of
design, Oribe laid the basis for a new style of chanoyu practice for the elite of the
warrior class, that was continued by his student Kobori Enshii.

Enshii had a great talent for architectural and garden design, and through his work
as a sakuji-bugyo he became acquainted with and appreciated by members of the
clergy, the imperial court, the warrior class and even shogun Iemitsu.

Enshii moved up the ranks and when he was appointed governor of Fushimi, he
obtained an important position within the administration of the shogunate, and at the
same time in the world of chanoyu, as the magistrate responsible for Uji.

He interacted with most of the people of political and cultural importance of his
time, and his way of chanoyu, and his ideas concerning architectural and garden
design spread nationwide and set a new standard of chanoyu appreciation.

From the design of his tea rooms, it is clear that he regarded chanoyu as an aesthetic
pursuit that was to be performed in smaller soan-style rooms, albeit not as small and
rough as those of Rikylu and his contemporaries, but that he also understood its
importance as a part of the lifestyle and social etiquettes of the upper-tier warrior class.

Like Oribe, he used a large number of windows and experimented with the effects
of light, but unlike Oribe he incorporated elements of shoin architecture to the sukiya
like the lacquer styles he used for the fokonoma. Conversely, he applied the rules of
the sukiya to the more official shoin, creating a soan influenced shoin which made it
easier to combine chanoyu practice with other aesthetic pursuits and the social events
of the elite. This was an example that was widely followed and has had a lasting
influence on Japanese architecture.

Enshii did not set out to create a practice of chanoyu for the warrior class, and he
often associated with members of other classes, as is clear from the records of his
gatherings. He was however, strongly influenced by the delicate and refined culture of
the imperial court, and made the tea rooms less rough and more elegant, a form of
design that was widely appreciated by the warrior elites and the imperial court. Ensha
also played a profound role in the development of chanoyu utensils, but, this will be
the subject of a forthcoming article by the author.
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Ensht greatly influenced Japanese architecture and garden design, and although he

was not officially the chanoyu master of the shogun, he was widely regarded as the

foremost chanoyu master of the realm and was in that sense the successor of Rikyt
and Oribe.

10

11
12

13

14

15

16

At the time of Kobori Enshii the tea ceremony was usually referred to as ‘suki’ 454 (%) or
‘chanoyu’ 3<%

Hidenaga was a brother of Hideyoshi from, according to most sources, a different mother.
There is also a theory that they had different fathers. Owada Tetsuo /NFIH ¥ % (1585).
Toyotomi Hideyoshi & E 75 . Chuokoronsha H19/AG#t, Tokyo. p.67

Mori Osamu ## (1967). Kobori Enshii /)¥# 3% . Yoshikawa Kobunkan # )II54 3CHf,
Tokyo.p.19.

Idem. p.16.

Hideyasu was the second son of Hidenaga’s elder sister sister Tomoko % 7- (1524 —1625).
According to Kuwata Tadachika, Hideyasu died of smallpox or measles. Kuwata Tadachika %
HEH (1971). Taikokashindan KFEZ E M. Shinjinbutsu-oraisha A #7134k, Tokyo. p.25

After the death of Hideyoshi, Takatora served Tokugawa leyasu f8/)I155E (1543 —1616) and
would in 1600 become lord of the Imabari domain 4 4% at Shikoku (70,000 koku, later
increased to 200,000). In 1608, he was transferred to the Tsu domain #E7# (220,000 koku).
Enshii is another name for T6tomi province.

Left: with courtesy of the Kobori Enshii-ryli School of Tea Ceremony. Right: by the author.

The building of Sentd Imperial Palace were destroyed by a fire in 1854. The gardens remain,
but large parts were later altered by Go-Mizund.

Ryitiko-in is a sub-temple of Daitoku temple X##=F in Kyoto.

Sogen was a child of Tsuda Sogyt #:H 5% &% who with Sen no Rikyai and Imai Sokyt 4 H7=/A
(1520-1593) was known as one the three chado 45 or chanoyu masters of Hideyoshi.

Misawa no Tsubone fulfilled this task together with Yajima no Tsubone % &5 (?—?), who in
1656, became the second lady to reach the rank of Joro Otoshiyori FJIE#14E%, the highest rank
at the Inner Palace, but was exiled in 1675 after poisoning two of her rivals.

This rank was the equivalent of that of rgjii ' or ‘Elder’ for man.

Urabe Noriko | #Bili7- (1988). Jinbutsujiten: Edo-60ku-no-onnatachi N 7T F IR B O
% 7= 5. Shinjinbutsu-oraisha #r A#4E k+t, Tokyo. p.203.

The Hoko-densho #i/AMsE is part of the Sadoshiso-densho 75853, which was written
by Matsuya Hisashige #2/2/A & (1567-1652). It discusses Rikyi, Furuta Oribe 7 Hf##5 (1543
—1615), Hosokawa Sansai #)/| =75 (1563 —1646) and Enshi as the four fathers of chanoyu.
Hisashige also wrote part of and edited the Matsuya-kaiki (see note 19) on which the Hoko-
densho is largely based. Overall, these two records are regarded as reliable sources, although
there is some discussion about the accuracy of some dates.

Matsuyama Ginshoan 2 1LMGHARE (1974). Sadoshiso-densho #5385, Shibunkaku JESCR,
Kyoto. p. 299.
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In the original text, Enshii says that he was ten years old when he met Rikyd, but this is his age
according to the kazoedoshi 5 2 % calculation method, including the year of birth.

Mori (1967), p.32.

The Matsuya-kaiki is a collection of records of chanoyu gatherings written by three members of
the Matsuya family from Nara, The Matsuya were a family of lacquer artists and chanoyu
connoisseurs. The Matsuya-kaiki consists of the records of Matsuya Hisamasa #2=/A B (1521-
1598), starting in 1533, his son Hisayoshi A% (?—1633), and Hisashige himself, who edited
their records after Hisayoshi died and attached his own. The Matsuya-kaiki ends in 1650.
Hisashige also wrote the Sadoshiso-densho (notel5), Overall, these two records are regarded as
reliable sources, although there is some discussion about the accuracy of some dates.

Sen Soshitsu 5= et all (1967). Sado-koten-zenshii part 9 Matsuya-kaiki 751 #4245 9 &
FA 450, Tankosha #224t, Kyoto. p.182, entry of the 17" day of the eight month, 1593.
Matsuyama (1974). p.247. Entry of the third day of the second month.

Interestingly, this entry does not appear in Hisamasa’s own record.

Sen Soshitsu T5%2E et all (1967). p.2, entry of the thirteenth day of the second month, 1537.
Mori (1967). p.36.

Sen Soshitsu et all (1967). P.169. / Matsuyama (1974). P.248.

Matsuyama (1974). P.249-254. As a host on the eleventh day of the twelfth month, 1601; as a
guest on the sixth day of the third month of 1599, the twelfth day of the fifth month of 1602
and the eleventh day of the twelfth month of the same year.

Kusemai Hi%%, is a form of dance originating from the beginning of the Muromachi era.

Fukaya Nobuko % /Z{5 1 (2009). Kobori Enshii no chakai /MNiizEM 04523, Kashiwa Shobd #
#5, Tokyo. P.202.

Matsuyama (1974). P.254-257. Entries of 1618, third month, third day; 1619, ninth month, sixth
day; 1622, tenth month 29 day.

Sen Soshitsu et all (1967). P.222. Only the entry of 1619, ninth month, sixth day.

Mori (1967). p.19.

Mori passed away in 1988 and the author has not been able to obtain access to this source.
Based on Fukuya (2009).

Fukuya (2009). p. 27.

Yamashita Noboru [LF#E (2017). Oribe, Feudal Lord and Tea Master, The Development of
Chanoyu after Rikyi. Journal of Center for Language Studies Nagasaki University £ K#5
FEHE i v ¥ —imtE. Nagasaki University Flf K.

Iguchi Kaisen #: A #E{l et all. (2010). Sado daijiten 751& K& . Tankosha #8224k, Kyoto.p.453.
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Thank you for your prompt reply.

Thanks for getting back to me.
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Purpose

[ am writing to enquire about...

I am writing with some news about...

I am writing in reference/regards to...

I am writing to you in reference/regards to...

I am contacting you as ...

I am writing in reply to your letter/email/ request/ enquiry regarding ...
I’m pleased to confirm our appointment at/on ...

Regarding ,can you tell me ...

If possible, could you let me know ...

I am thrilled to learn that you won...
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