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SREHEMEE X —1X, SNEFEHE OEE & UGB I D B Z kR T o T
WE T, R 26 FEEEDOTEE A 0T, 1RO FEEE v & —OIFEh 2 i HICHE L E T,

AV ERE O HAZN ) LEHRE ) oW EIZ M R ELEO DI, FD #{To T\ E
T WEREET DEMR I OUEICITRERMOL Y 7). TWESNEHBBEEOR Y
HE—LACS Z#HMI—) & WO T —v THHMELFEEAITVE L7, Mk L TAR
RS IEHEMAT O AT 22 2T [ a—r Uz -8R RO H Y i
DWT ) (¥5E FD) ., (WIENEBEHEDOT /747 7 —=v 7% L bl ol th#]

(FIENERE FD) #35E LE Lz, sEAIICIZ. 7 a— L AMERKR O 72 O HGER
Bllz1— A (Special Course in Academic Skills: SCAS) #1493 2% SCAS F— L4 &,
HEEITHEER (KIRKFFEESUEMZERL « %55 FD) ., WA R CGRER T4
EiE#E L #— 98 FD) ZBHE L THHEEZITWE LTz,

WEAE 11 A2, % 18] Nagasaki Language Studies Conference (NLSC 2016) = A&
VA —TETITVE Lz, HHEK2O Charles Cabell i#RT DR FFRRE ISR X, HaE
B, SMNEREEIRIE, SREMIRICED D 8 A OFANIC LAV —7 v a vy T EBEL F
L7z, ZINE IR Eaghl 0 S A LB O RF: . SR & OSINE S ifaE 2
TclZEE L,

KENS | WEINTOEMB R FEIESOHFHEREIT O [ RGEFE R E)
(E-Lounge) & [EFEHE U = B L Ml U CAKMIZIREN LE LT, 7HT I >
7« AX VO b E R E LT 3EER R 7 e 77 A(SCAS) & 361, AME xR 70
EFHER, IR ERER 2 B B R o CHGREHE N Om L2 BIETE0H 5
FADIRIIRD Z L AW L TVET,

FIMEANEFETLE - a T A MNEEMUE Lz, WEEEND, HIREEHEYE -
S — L HEE LT, MPAEDOAARERERRELMA THREL TWET, FRNLL
SN LT, JEEEEM, FIESMNERERY 10 407 LBy T —a o THREWE L2, N
AT, AT TRIIE Ty =7 ) THANENTED 12 £HORFFAEICL DT
FLETarobEMLUE L, REZIT, RERZEEX TUELHRR, LV L
TERBIZLTZWE S TWET,

ARAEE SN L 7= AT 8 F 2 A D 7 D DRI ESCRRE T L DRI HOWVW T, K
FOBRTHENZLET, HE - IEEIEEEE OB RSB ICE R 57
BVl MIFPRO—HER ST 5D TTN, {7 N —Tnbikx i 3dE s,
e-learning #H . MM ER & OB, SMNEEBHBAR LR S EREL TV
L&, Sty —OFENICHRL TV E £ L,
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HEFE OB DR & REERIH
EENEEREMN L SHEDER (2)—

FRE BB 476 7
IR - AU

On Rhetorical Questions and Their Constraints in English and Japanese
— An Exploration of Uniformity and Variability of Human Languages (2) —

Toshiaki INADA*!, Noriko IMANISHI*?
*'Nagasaki University, *?University of Tokyo

Abstract

Rhetorical Questions (RQs) have been known to behave differently in
English and Japanese. We argue that the differences can be attributed to
the fact that RQs in English (RQF) do not have the same syntactic
structure as those in Japanese (RQ’). While there is no morphological/
syntactic clausal marking in RQF, sentence-final expressions in RQ’
have a function similar to the complement of “verbs of saying.”
Based on the arguments in Inada and Imanishi (2016), we claim that the
constraints on multiple-wh-sentences and the other unique properties in
English and Japanese RQs should be reduced to the syntactic/
morphological properties of the two different language types.

Key Words: rhetorical question, multiple-wh-construction,

language variability, clausal typing

1. FC®HIC

EREEER, MR LM, e sCicBb 2 L, RIS aE0 WH #E ST O RO b
FEICIM AT, #ak - BHR - BIE « BREE DA v ¥ — 7 = A A& 25 BLmi 50 O PR A fE Ik
L LTHERBERZR D, FHI. JWEFRR L SFEOIMUOTRIEZR L DRADY L)
BLEN D, (EREREMIR & 2 OB SCOMZEIE. vk THO R R ERE &
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NTNWDEIETEZRVERE BT HATRE “the third factor” OfEHIZEFEE L H 5 b
DTH %,

FGH - 478 (2016)TiX, HEFEOEFREEER & BEME SO BRI 2t LT, (1) X
B A TROFEAT AR T D CRRBMNBEIE T HE/EL £ 5 CTRVWERETIE, SiF
HEH EOEFEE LT 2 AITE R H D Z & (1) BEFEEER O R R 72 A
Z DIRESMEIL, A ARGEOHUAL R A & Do aE i & 55 - 3%0)4’ SHE—=T A
ZHFINSHATE S Z & (111) T OO HIEFEDOEREEEM oM@ S S AE ST, 5
FEDOEERHE L (1) DFFEY A LD LA OIRR & LTI ~& Th
HZ LI,

AFE T, EERoOfEHE - 4V (2016) O FEEDOZEMEIZOWT, HIZH#FED WH-
TER DKM, FEETEIE & B9 5 FEEEN R L 2 HUALMEIE O H JEGERIOMHESF 5
BT 52 LIV RET 5, R, ERFRRNICR T 22 H WH-AHIK), (SRR &
JERE SRR & OFEIME, Pied-Piping OfilfI72 ElZoW T, fEkD 7T 7 r—F ORE
REBERL, L0 XWFHEHES,

FTRMIC, AFROFEZFH - 57 (2016) OFIREFHEE L TiRrT D ERO &
91272 % (RQ = Rhetorical Question, EQ = Echo-Question, GQ = Genuine Question),

(1) HEFED RQ DHLEIX E 2Bk D D
KA A B S iEEM OB Z UL L TWH HAGEX A 7 L% 5 Tl
YRS A T OFEEFEORFE L LTI TE 5,
a. BAGE RQ OMEMEIX, BAGE EQ & RERIC, EAMNICHKIFEF DG H
RSCOFEME 2 R,
b. #5E RQ OFREMEEIX. 2558 EQ TR TH V. RQ 1L GQ DiEEHZIR
Th b,
(2) B#EED%E WH-RQ OMHIEIL E 25K D Dh
a. JEEDOZE WH-RQ BFF SN2 D1, in-situ WH %3873 B Ak A 03 72
WD Th D,
b. AARENZE WH-RQ 23 a[#E7 DL, WH-MORM: & (1a) 0 A/ Th
Do
(3) AZFED RQ VLA HRE S & FAEL L 2 Rt & e o D7
a. RQIZBIF 5 WH-EALF O IL, KBS LTI CTh 5,
b. RQ @ WH-AJDfEIZ, &ML & [RIERICE 7 Cldievy (B _ &/ T L T
WHIEZELD),

aiam 2GR D HHNT, EFEEER] (RQ) LI DWW THER L TR <, FEATHETIE

i2i



RQ % . Quirk et al. (1985), Han (2002)% ® & 5 \Z{affy 7223z 0 s JBE=avic
IFERM T o D A FEEEMHC I E M O & T OWEIZR IS D) IZRET D
3235 & Sadock (1971), Pope (1976) Sprouse (2007), Rohde (2006), Caponigro and
Sprouse (2007), Oguro (2014)%5 D X 9 (2, ITFEDOHFFEIC W B 5 IR O BEf S0 (E
B THLINEEE - WENEOEETHLTWDL D)V IR A D VGRS DL, AT
3 FEHE - AT (2016) LFERIC, BRAE DL > Tilkim T 2. At DOikim D 727>
T, WEOHET, £E WH SXXOfIKREICBWTIEE TR, Ll &
FEEER O WH MERDNEREE ST IZ 3517 5 WH AJOZEIR & i T LT D &) FiRTIE
LRy, ZOFERITIEERQOFMEZ LY LT LIHDOTH S,

RQ (Zi%, B LEERT (EQ) <M ¢ (Exclamatives: EXC) & Ak, WH-R1% 5
el & R WH-A D720y Yes/No # A 75, LATOiEmmOP T, HIEE
DR E Z OMIROMALAZEE T 2 FRITWMF 1B TH 528, ZEH WH #HX
RoniTE A OFEFE (Pied Piping) O rEOfEZ £ Clix, WH-HZ2 BT O KD 7
ERHRELELTND,

2. BREDLE WH £[XD RQ fERIZDUNT
BEMISCIT, HGHELHE M OFIRILD 523, HEETH A AGE THMPEER (GQ) L EF:
M (RQ) OMFEITHN T 5, HIIEX, BB D@)IE RQ MIRO)NFARETH 5,

(4) a. Who will come to the party?
b. FERNN—T 41K D D?

(5) a. No one will come to the party.
b. §EH /=T 11T,

F72. RQIFKGEIHIFIZZ T 2 Z Lvb, (6)D &L 51 RQ Z#FFET 2 kG - EIk
FIBREE Tl RQ MR OL 3RS 5 (RQ MRIZEERIZ T —2 LTRT),

(6) a. After all, who will come to the party?! (RQ)
b. Who will lift a finger to help John?!  (RQ)

LU, 55D ZE WH %M (M-WH) i3, GQ fi#fuIT& 228 RQ iFfRIX T 72
v\ (Sprouse 2007, fizHH - 474 2016, fiH 2016),

(7) a. Who ate what? (GQ/*RQ)
b. Who will bring what to the party? (GQ/*RQ)

igi
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c. What did I give to whom? (GQ/*RQ)

(8) a. *After all, who ate what there?!
b. *Let me get this straight. Who will bring what to the party?!
c. *Who will lift a finger to do what?!

5. AAGED M-WH (Zi3€ 0 X5 2372z <. RQ MRy IEETH L (HH L
RQ Z #5592 XRZ (... )D & DITR$TZ LT % fiil - 576 2016),

9) a. (...)FfERMAT 2B A_T=D?!
b. FEHMHL BT,

(10) a. (...) HEDSS—F 1 1A %45 5 THeF= DN
b. #HEL =T 4 I B FFo TRARN -T2,

HAGEICIE RQ IR AR TS (11) O £ 5 7R3CRFHN B 5728 RQ RIS L0 W]
RN THLGEN DL, TOXIREETH, (12) (13) ® & 52 M-WH XD RQ fi#
BUTBLLE S 7z,

(11) a. #DSkD L EH D
b. HENTARN=T A IAT<HD (THN?!
c. WREARZEETHHD (TY) 1?!
(12) a. #EDMAIZ/N—T 4 IZFRi-> TRIZLE S D!
b. HER KA L7z LE 5 D!
c. ZARIFIZ, FEBMERAD &5 H DN
(13) a. ZORERIMIRNIZ S E 70D 2 L2 ?
b. Z OMENIMNIRINT HFEMITE T D Z & 92!
C. TARIEAZTIITHEIATE XM EFTOIDZ L9

TOXHRBHEFED RQ OMEIZEZ N 500, Fil - 41 (2016)@:}1
Inada and Imanishi (2003) T L7277 7' 1w —F |2 X 5 LEERM S (EQ) DT
HAONWT, RO LHIZFER L, £T. BHEEEO EQ 1%, £ 254G fbiﬁ’%{ftzflﬂé

H #5500 EQ OFHE
(14) a. 7555 EQ X, WH-AJBE) D72\ “Wh-in-situ #30” Th 5,
b. AAFEEQIE. SUREEL [~y 7| ICX 25 GEaEFEH0 Th o,
(Inada and Imanishi 2003)




H JE3E D EREEER O FriE & HEashilz

EQ MEATHEED H’*ﬁkL L) (Reprise Q) THDHD EIFE/A D | HAGE
EQ (X, FEAMICHGRBFIM S & @O HALEEZ Lo A TH D (HAFET
1T, STRFHNER OSA b EQ OMEEEE I ZHLA LM & i),
H% 2. BIEEED RQIE (15) Dt AFE>, Z D Z Lnh ., BQ DOFiERE L 1T
ZRQ b (16)D & 9 7RG T Ao A T ER DB I BAE L U 7= %5585

SFED ., JEE

%@jm*%& Mz fro L RETE %,

H35380 RQ OFHE
(15) a. #FERQIE. GQ LRI UMAEERZR D, $FADOLH A T ERITFRIZ72\0,
b. HAFE RQ X, GQ &I/ D UH A 7 HER%E SURICR SRR M LT

5,

H 52580 WH-EQ/RQ Dt aht &
(16) a. %% FF: [wh-x C! [....t-whx...] ]
b. HAFE : [[[... wh-x...]C']C* (=EQ/RQ) ]

B (2B

I:l

HAFEOHERE (16b) @ C*i%, EQ T <3gI/H>. RQ Tix <k -

HHUEHRTCHLVHEROXRKREL L LTHENT S 08D D,
. FEEETIX

®i9@5$%®ﬁ EREVEIT, FRI - 475 (2016) THE L= & 51
Skt A RQ WAHETHHZ &b bransd (U

RA[ReZ2 L X A 7. Bl 21X fm
13 T3S, E I3 Lj( (EQ) ),

H A4S EQ
(17) U: AR B7R S0,

E: [T T??

H J<if RQ

(18) a. (L.)[(FAREZAT)MEZ@D]EFTH>D |
b. (...) *Drink what (at such a place)?! |
# U C in-situ WH 3CiZ

F£7-. Sadock (1974)% 055 L T\ D X 912, HFETIE,
RQ R G- 2 H7avy, Ziud, ®IZEm T 5 & 212, WH-HOMEAWHIE “HE<
~NE (W) B ICRESNDIRELZ LA ONIFHETHLH D,
(19) a. *Bill lent money to who(m)?!
(Sadock (1974: 125))

b. *Bill ever lent money to who(m)?!

i5i
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(20) a. *After all, John will ever donate what?!
b. *John will lift a finger to help who?! (FéH - 478 2016)

INHOBERIZESL &L FEEO M-WH X T RQ fFIRMAFLIE S5 Dk, LLTFD
ot5focEl%§§0)RQo>@u\c_oté<‘:wo — AL TE R TE D,

et & RQ fiEHR
(21) a. FFERQIE. GQ LR UHGERAZ L., Kl OLH A FFRITR =20,
b. HEFETIL, SCHED CP ik H D5 WH-A)IZ DA, RQ DENFHETE 5,
(22) a. HAGE RQ X, GQ LIXERL DA DICREREZR G, HaBiIICITFEEE)
FSCTCTH D,
b. HAFETIX, CP OB RIZE Y, XH DO WH-AJIZ RQ OENF 5T
o

A A5570 WH- ﬁi ERNCRH TS, ok (#1k) 1389 F(licensor) |2 & - Tik
F5, BlAE, LMK (everyone: FrEAfb) / [HED KT (someone: F1E &
fl:)/ rﬁ%'@%ibu (anyone: F HIEIN) / THES K72 (no/anyone: 75 ERHR) D L 5
. X oA WH-AOMEE L B> Tnb, E-> T, BAFED RQ » WH-
fuil . WAFIC & 2T RQ AR (RQ HOfHE) MARER A L B Z > T D 5,
LIFOE T, BEESCd M-WH XX° Pied-Piping OHFIR & xR L7223 5, H¥EEE
® RQ OFEFERHME & £ OREFERY, BURAY, BREEIIHIK &2 BICHE 2,

3. BEEOREXDOHIF & RQ EIR
FREDMST (EXC) I2B W T, £HE WH (M-WH) XBFFENR2NZ LML
TV % (Lahiri 1991, Ono & Fujii 2005, Ono 2006, fii H 2006), fth)5, HAZED EXC
(ZIEE D XD RflRITA B ey,

(23) a. *How many students they invited to how many parties!
b. *What a present John gave to what a woman!

(24) a. (MEZ L DFEENTE L ORMNZHE L LTND AT
b. & WM & RVl a2EE BIf A7

Ono (2006: 71-74)%,, Bk & 1T HE22 0 . HAGETIE M-WH SUBFFEN 508, D
BRONDOEUENRDH D LR RTN0D, FlZIE, (25)26)D L 9 Zexttb &ML T\ 5,



(25) a. 7RATHWTHER R A TEHE L WREZ RN =D 725 9,
b. RATEWELARRATHEZHLDIEA D,
(26) a. * R A TEWEANRR A TERCHDDES S,
b. ¥ A THEWEN R A TERIZH D DIEAH D,
(Ono 2006: 71-72)

Ono (2006: 72) ® M-WH OO H1C “2 5D WH OFEE (degree) |2 B 13 8 57 &
WO RIFIR, BET 5L TEHX) o WH-HOEMIE TS _EHE] IZRESND
DT, RN “~FEXT7Z” LR TERTNEIRE RN E W FEMGRN (72X
BR - HGEA X —T 2 A AD) FHFELTIRAOND DD THD, DF D, FEEL
(RN A D~ EReERR BRI DY 8 % D1 TR,

(25) a. [Fh\ T3 L DWIEZ -] XX 72
b. [RVWELARHEFIZHDLD)ITEET

(26) a. [BIVELADBEEICH DD TSRO 72 (B Z & TR
b. [BWENRICH DD 1, (2 E7D)

BLERVRN Z &2, MR AT S e\ WH-E S, TS R&EZ L2 ERT 5
BEEENF O LA L TIEFFA &b, (Huddleston 1993, Lahiri 1991)

(27) a. *Who John married!
b. *Where John came from!

(28) a. We can’t believe [who John married].
b. It’s incredible [where John came from)].

(29) a. *Which man married which woman!
b. It’s amazing [which man married which woman].
(30) a. How many birds there are on the fence!
b. ?*How many birds are on the fence.*
(31) a. It’s incredible [how many birds are on the fence].
b. ?It’s amazing [how many students attended how many classes]
(Huddleston 1993, Lahiri 1991, Ginzburg & Sag 2000, f# FH 2006)

INEOBRIESS & BESCORHE (FFIR)  LRBAIRIMFIC OV T, RO L H 72
—IRALDBIRR TE D,
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EXC fi# R -
(32) a. ¥FED EXC Tlx, (BrfF D) XH A 7#Forix CP BT A2\,
b. HAGFED EXC Tix, BEOEIEKI TH D WH-H) & RO WrHE R L
BATRRENRD,
(33) a. #FETIE, CP FEICKH L7z WH-AICOBFLED B (< R EOR
5) BTE D,
b. HAGETIZ. CPHEBROWIERTZNR LT O WH-0 EXC R 23873 2,

M-WH A3, #5ECiE EXC fi#iR &R IC RQ fARICEB W CHHIES A D%, X
B A T HFRT DGR TR0 2372 < LD CP FHIHRUS TIFEE AT S 720 b
Thbd, DFV, FIEI TR L DIZ, HIEGED RQ OEA OFMIX, W& O Fiio
&9 B HGEERMED R TH D,

RQ fi#fR
(34) a. #FERQ L, GQ LFRILHREEAZEL, FrADOLH A TERRITFF -0,
b. HAGERQIX, XX¥A T D ICRFREZFFD (MBI HEEEIRIM SO
(35) a. HFETIE, CEAD CP R H D WH-MIZO A RQ OfFE (BT~ X )
I TE D,
b. AAZE T, CPHEROERNCHO WH-AZ RQ D% A 5T 5,

Ono (2006: 113) %, M-WH JEEESCAFRA S0 old, “SrfEzhdy” (Intervention
Effect) 2 X% & FET D, EEELO WH-4X TfEE)  (Polarity Item) TH V|
(B6b)D L D IZAEGEHERE T Cract I C-FHISND Z LK VRBAIEND LIRET 5,
F 7o, BRSO TIESCEHO WH-R O I, FocP N TH L L LTn5D,

(36) a. What a big house he has!
b. [cp Cracr [FocP [what a big house]i [ Foc [irhe hasti]]]]
(37) a. *What an expensive present you gave to what a stupid boyfriend!
b. [cp ... Cract [FocP Wh-exc ] [ Foc [ip ...Wh-exc ] ]] ]
T | (Ono 2006:111-113)

M-WH X Cix, 37b)23r3 &L 912, FocP WIZKEE) L7 Wh-exe X IMET D Z LIk
V. Cract 23D Wh-gxc ZFA[TEX 20 5, L LZ @B Tlk, BAED
M-WH & SCI2 381 5 Whegxe X728 TERN RIS L 0 BHIE SRV O3 8] 5T
X720,
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Barry (2007) IX RQ MR I{ERFICEVHIEEN A Z 0B D Eim LT D,
Barry (2007) 13 H EFEDEERISCIC BT D MER RISV THFET L. Rizzi (1997) ©%y
B CP {iGRICEE DWW T, RQ XX TAJELH BJ (left periphery) %, ForceP > FocusP
EWVWIH AL, RQ i#IREZ%2 1T 5 7-9121L. WH-MJIX FocusP 7°5 ForceP ~&
LRI DERET D, EDOW, WH-’—J@HIJO)E;{[:?%@% (IITETF L 720 SCEELISS
O WH-AJIFRE AT S 4720,

fit 7. Sprouse (2007: 577-579) Ti&. W7 H AR AL L2, RQ @ WH-
ANEAIGORMEZFF S L RE L T D 6 ZOREIC ZduE, 2 >0 WH-A 3 H
WZHFET 5 &, EH0E2CBHICEE L THMOMMEFWH-1]234%Y . RQ & L TR
NN LD, L LA, Sprouse (2007) O TIX, 7o H5E & 1T R
@ . BARGED RQ-WH [IAINGATIZ 72 WO 00 60 Tlid vy, WH-ADOFERE - #

FE L AT O & 2 AR S IT b e | BEOFH & IEE 20,

Ono (2006) M7 hﬁ% Y B> M-WH HI 0355 . Barry (2007) @
ForceP ~® LF BENZ LA NEDES ., U RFA LTS 20T, £9. AARED
RQ Tl E;ﬂ%ﬁv‘xb\@rﬁ ZRET B RERAREA 23 22, iNZ C. Barry (2007)
DOIRET % ForceP ~ORB 8L, MEEER S (GQ) b “HHMOBUEDHEZE” L) ¥
RO NEFFOZ ENDG, 28 RQ EITICEFHE SN D DONHRH L TIERY, RQ FFH
D FEFED ST 1F, RKEESNRAD D GEE - BEEPIEA L TWDIET0) 1FHRICED
HHDTH D, Fiz. FocusP 7> 5 ForceP ~D &)k A% 4 (criterial
freezing) (CHLfiT 228N L H D 5,

RO EZA, ZHDOREDTEIL, #3500 RQ/EXC-WH :,tjuﬁu%f s
éﬂiﬁb\ EEBARZITEE R\, BATO A B = X LOFEIEA/ NG Tlidagim L

. EEZRNT, AARFEOREESCTIEL, WH-A) (Nante/Nanto...) ﬁlfx&@gfb%%
7‘6 Z& b, 3R (CP #EIR) ICIXBERISC TR DWERBLN XX A 7R RE LT
e LT, XD Wh-exc Z58[ T& 5 2 & Th 5,

4. RS h1-fRE
JEED RQ/EXC (11T, ®IGT 2 AAGEIZH A, EA OSGEMRIKIN & 5, AifE
Tix, M-WH XOHIFINCE D 2 SREMZRIT, FRRTTAL S A 72 EET 5 1L
AR LTS Z e & /z, L L, RQEXC (TIFMIZ b RETT NS Re 2k
PENRDH D, Fio, AARGEORERSUIIL, FFERRREEFRZ LE L 95 RQ DAL b
W) RERRECR DD Z L b HBNTND, LUT T, 2o DlEEZERT 5,

4.1. RQ BRIZE [+ 5 Pied-Piping D H#9
FEFED RQ I D g5 C b ST L U= FrE 2R3, Wi & b plEe & 1

igi
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0. BEFOREEE (Pied-Piping) #7F S 7200,

RQ-Pied Piping:
(38) a. What weapon did he shoot the man with?!

b. ?? With what weapon did he shoot the man?! °
(39) a. What house could she live in?!

b. ?? In what house could she live?!

EXC-Pied Piping
(40) a. In which house do they live?

b. *In what a charming house they live!
(41) a. With which men did she dance?

b. *With what strange men she danced!

(Ono (2006: 2), Emonds 1985)

Z 2T, ZORKICEET A REY e 3 E, 3 Si TR L7z RQ & EXC OfiFik %
%Hﬂ“éi@éf’ﬁ:&c}:(} LF ZRrOEXEDIFEL LTEDL XL THA I EVWIHLLT
DEIBRFEBLERARDICE EDDH, FFETIE, AIEFAOMAEHSIE, MFEER S &
BIREIME SLICEB W THEETH D, MHIZONTIE, TOEWMRAE LF Kord L
T wh A7 (2T null EET) 12X DR - EZLHE (Operator-
variable) &\ ) RARNDEERSND EBEESIN TS, #iEDO RQ & EXC OfiFfRIz
BWTIX, WH-ANTZEALGT E L TERED D NE L L L TOMEEZ LT, Al
B ORI L0 g2y WH 26795 & 72> Ty (RERR) Ak, WH %6
FRET 2 Bl & L COERMMES WH 45N & 8% 0 RiE 2 a9 5 a1
FIAEROERRE L LT S22 o T, RQ & EXC DR %2 EH 4 2 EE -
BIEIZHRIGT D L 972 LF FoRa R TE 20,

4.2. BAEDOHHKES & XEO WH-a 0O KT EE
#iED EQ/RQ/EXC IRFEAT AR H A 7 % ST LM A A KX | %HiET 5
HK;;.@ EQ/RQ/EXC (2t~ BEAOENHKRH L Z &2 Rz, LarL, AR
FETCH TR kﬁﬁtéhéi IBWTCIL., B ORERKN D DEAND B,
KB (2011a, 2011b) . JEH OEERMSCOFES “RAMGEROEE LITRR DR
%ﬁ%%of%wﬁfij&@&%%%X_%ﬁéﬁ%%wﬁﬁébfwéo

(42) a. (&KL EFATNDD !



H JE3E D EREEER O FriE & HEashilz

b. (AIZZARITIZILSNTNED !
c. (MEXANEMPD S ->TNDHD !

D OBMERO UM OFREED 1372 < i, RO LI IC—FEDOEE/ A
7X€f%0ﬁﬁ)€7ﬁ>fr7_%héo - T, RQ LI LIRS E 2 Db FLe
A

(43) a. K7 Ewieln,
b. FARITITL <,
c. XANEMLYE O 7,

KEF (2011) 12X D &L A2)D X D UM T DOIT 4., 1TADRSG, BifEX R &%
KT TnWd, ZhbOXXH ETilam L7 RQ E[EFED “XXH A 77 nE 5 h
IR ORMPZIN TS, L, BHEXTH LA, THEEWNSAT A D
WIE THATSCOIRD &2 2 23580 & 0572 L 5RE DMEE U CREET 2 W BB ik iE IR %
FFo Tl RQ L FBED “EBREZNE ZHz2 T\ 5,

INHOXTIX, MUF/GEET ) RRFEOCHETH LGAIIE. [TE2FA TWHD D!
(G 5o TWVDHD ! | DX IIATADRIR~DIEHEZR L TWDHR, T | 2k
FEOETIIRWES, TTABRER~OI ] 2R L TWD, £/, T % CHEICF
OWEIL T, [FARRIORFEOELAN DA BIZARL LT, lHFEOZ LITHERCREEN %
L TH DTS (KEF 2011a, b),

(44) a. (IDMEZN IS £ T !
b. ARG 22K AT

ZDOES N TRDT-T3) Tk, MuT ) Mo ISCAME Kb AR THY . &
LA CTIIRBRIC 2 D, Fhogeili & i3dEZ Lizc< v, 2% Y M-WH TR
ER=Y A% AN

(45) a. "R EHRAEFATND D!
b, M LMD IS HEAR T2
C. *MBLIEEBIRD AT
(46) a. *a[ZA 5> THD!
b. *FHEIMI[Z 5> THD!
c. AT ZZ AT LWV TH D!
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d. ?%GENME LA EF > TV L D!

ﬁﬁ’é’ﬁif“@%%%c’ﬁédb\f N BD7-TL) OREERD & 2 OFFERE

R DL A TRARITFENCIT R, 2O E~— 7 T HfaadioniE,
D WH-/nUf: JTThHHEEZD, BB, TEAOWH-AA, “BREET 0D F OfE 2 3
#H” (HL., THINTWDHIREERIC i%@ﬁ%%t?%@i@wift)kwo
EEIREOMRE R RO L B2 5 Z L3 TE 5 10 5, Z O E IR HHE
ERNTND, 2F 0 BRI ST E OER R, ZD0H, XCEELLWW)&E'?D
M-WH 281 5 X o WH-AIZIE, Zo&EIZfF5TEhntEI b b,

S
AN Tl B EGEDEREEMSCORHEN E 26RO WD A, BHEd
> WH-HEST, i UBERSC, S ORI 2 Z 5395 2 LI2 k- T, REMIC
RS % 2 & AR ATz, FRERNCEMERO A, ED X5 kA L 0 EFEEER
L LTCOMRERD D 200, £7o, TOMRNPEZ BNDERIZTIZE D X 5 2 Hfil#23
BHNDDINIHOWNT, FEH - A1 (2016) OIEIZHESW TR L, HEFEICRIT
% M-WH XX RQ R al &1L WH-A)IZ RQ &AL OME 2+ 53 23 I &fFD H
FEEDMIEDIFAETH D LW I MR ZIRR LTz, 0 HEGEORA SO MEIL, [
LSO S Z BT 2 W S i OfEE OMEICER T2 6D TH 5,
?E%F'ﬁ?éﬁ%TZ{Tﬁbﬁ%Jﬁﬁ% AT D72 0IZiE, SHEOT —F T 7 F v —,
FRCHERE « BHR - W - BEEDA ¥ — 7 = A R S D B0 O " RE A
*BEVEFH ZA LN LR TIE R b, A/hEwiL, WH-BRERE S 2 Iy BiF T
D=z TR TH D, KeblFHROHEFFATHICHE R INDHFDONLFHE L FOEE
FORNE DK E (expressive meaning) 5 DFEHERAN 72 E K O SUELOFREEITIZ AR
REEMERNAGND, XOEJEDE O CP fEkIZ I 2 BEREEIRE O B4 Ok
EXEDOFEIMB ) BRI L - TEDOR I REHEE LI L L) LT oAb E
NTW5b, BlZiX, Speas and Tenny (2003) %, Rizzi (1997) O 55k CP oirad & 6
WIEIR L C, B LR E FOKEI 2 #iEE L L THAIAL, HEENEA (utterance
content) A & U CER T DGR T 44) (Speech Act Phrase : SAP) % #i7- (238 A
L. MR ERO a2 2 DftaaRnaien L TWD, A/NmCRIEE Lk D
TRAEFEEE R DRSO SL OfFIR 2 $HV )y © 5 WH-RJHESC 00 5 55 ) 72 208 )] 5 75 [
AOHIKIEL SAP O S MFEERMEL LRI T D LTI TRBTE 52208 Lz
M. RIELTEDE )RR L > CTAMOEFHBEEREOREZHIHTE L NZ LD
EAH DD, Hish « HHR « B - KEEDA U H—T oA ADMHEHED T, XFA TR
FEEEAT 2\ BIR T D SORKRBID BT 253 L £ 0 TRVWEETIX, FidEH ko



EiE A ST DM BAN ED L D BRI TR > TWDLDONER LT HZ &N
HETHAH N, AT, REEHRICKTE L TEL S 9 5 WH-AHESL D RQ,
EQ, EXC OfEFIZEIT 5 M A& fRilk ) — (b & W O THOR L7y, A% ORI
ZO— b E BRI RET 5 2 L Th B,

i

*AMFIEIL, PR 28 AR A AR FH AR R i L o058 [SUiE & B
TR« BREEA 2 — 7 = A AWPZE—EREEER & WH #3000 <o T (EEATSE C:
WHERFEE AR OBR A% T T\ 5,

1 EREEERT (RQ) & IHMHNTHOWTIX, TRED K D ISR D DD, [HIEM
W 2RO L OICIRE (F3% RQ) T 52, [HiFEEMFFA @ “genuine request
for unknown answer” L IIHRRDFFEDO N AR OREMBEAOL] 25T (L#
RQ) 7z4rhiid (Dayal (2016: 283-285) H& /),

(1) a. RQ is interrogative in structure but displays a strong assertive force and
generally does not expect an answer. (Quirk et al. 1985)
b. RQ has the illocutionary force of strong assertion of opposite polarity
from what is apparently asked. (Han 2002)

(i1) a. RQ has the syntactic form of question but the semantic value of a
declarative. (Sadock 1971, Sprouse 2007)

b. In RQs, the Speaker and Addressee must share prior commitments to
similar obvious answers. (Rohde (2006: 134))

(ii1))  RQ is an interrogative clause whose answer is known to the Speaker and
the Addressee, and they both also know that the other knows the answer
as well. An answer is not required, but possible. Either the Speaker or the
Addressee can answer. (Caponigro and Sprouse (2007: 129), Oguro
(2014: 3))

2 AARGEOEREEMIT. BRICBOTHMRICB O THHEESY A 7 L3R £k
TH DN, ZIUTEE % 2SCREHDMEFNIHEbN D Z L L LB S5, N
DIFSCREFHUTKIS LT, RQ IR FE Cidle <, BRUTS Ul BBt L nl &
WARH D, FRLOERZR “= M7 | BOERIERINA T RAEfED N E D DS
TRE, EFIENH D (FH - 576 2016),

(i) a. ZOMBEIINBIZIINT- O E S D2 L2 (DELCTRE LAV =00
72 i)
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b. ZTOTNRELRDHEIIFHOFITE I 7o TWNDHZ N2 (B L
W= Ly Tl )
C. HbOF—LAPEBETELDIT—RKNDIZRDZ L (PETHLTER
WwW="FETxn THE))
ZO XD RXOEFSRIT, AAED RQ XX EOFEIIN TR Lz X 9 2585
FFANEAE B F O SLORE R Z TV D 2 & E LB D D, TD XD A,
JRESC D WH-A)HY T N E /e fE) 2 2R3 5 o L [EEkIC, RQ @ WH-A)
IE, Wbl TEE D LB TOEIZ R A FROE] 2 EkT 5720, RQ XNEE
E’Jiﬁ/\/f TAEROEZEZDOND, DFEV, )DL I RIEFED RQ Tlk, HEX
EEEME TR DR,

HAGED WH-A) DR L A 3E5ED Wh-TEE F OFER ODHJC ZOWNWT, F-FE
FELIEE. HARGELEHEFEDO Wh-IHE FORDI BV OMHEIZOWTIL, FiE
(2014, 2017) =H,

JEEL SO I -2 TiE, Elliot (1974), Emonds (1985), Pesetsky and Torrego

(2001) ﬁEEH (2006)fmaménm\aoto . REEBIC R DR B,
il % © WH- A& o SR C b 7 - BBEE (Tio-C B8))

ﬁ@w@f\%%i&@“i@%ﬁ%@wﬂ&wk®\@E%ﬁﬁf%&w(@
ANELHD),
(1) a. How many birds there are on the fence!
b. *How many birds are on the fence!
(i1) a. *How many students attended how many parties!
b. *What a man married what a woman!
Petetsky and Torrego (2001)?D X 512, 7 WH-A) & & TeBEf 30 & L L D JRAE
DIFEWIT LD, HIA B EBEE TILRNL L2 WD T Y 72 & I13E 2 e
(F5E WH-HRBENZ L 0 C [+wh, +uT] FHE2RET 5 ; LSO TIE T-to-C B 8)
72N D T, EFED T-FMHEREG D722 CPHEKICA D),
FGF (2006) Tld, SFEORESCITEERM L E 272D “3C# A 77 (clausal type) &
EE AT, B ER—EA TR IR0 e R L, prid TS IR
RRBAIGFMENE bR N ERE ST,

Ono (2006: 108) %, FERDOATEN R, L0 —ixAic, THePEIE]  (Polarity
Item) SO FEEZRM CTHBLZIND LTV 5,
(1) a. *John didn’t give every charity a red cent.



b. *[Neg ... [every charity ...[aredcent...]]]
(i) a. *Who is in love with who the hell?

b. *[Q ... [who ...[whothehell...]]]

UL, SMERRICEY M-WH BFFS 20V Thiud, e
WRBHAE B RN 22 oy, F2, BAED RQ TIXREMIERENB N2V i
BRAICERA L7 udZe 6720, AR EiETIE, BB SCe B AGEDO RQ (X,
HOABA L DORFEZ 2 TWD T2, A UFHGERREZFFOZ L2 | ZOE "
FMEHLAATHTH D,

Sprouse (2007) TiE, KD X HIZBRXTNWDEN, REZD XS ITRET D0 OF0
BiE72u, NG WH (21, “First Move” &9 5038 2 0T, EE O
] WH W2 &2 5,
“The wh-phrases in RQs display the “adjunct” property of not co-occurring
with other arguments.” (Sprouse (2007: 577-579))

HAGE RQ ik, Barry (2007) D5 2 ST ERIRIT /20,
(i) a. *Every time, who can afford this?!
b. Who can afford this every time?!
(i) a. 5, EXMTERERD (EF9)) O
b. i, ENHEICMELESTND (EF9H) DO
A A—TRED AR TS, HGEEITHRR Y . HARTIE RQ AEIRANHE I S 7guy,

PEFEICREWVWTS, TReo(b)d X 5122 E WH-L D RQ fFFRIZ T 221,
(1) a. Shei hui lai?  (GQ1/RQ))
who will come
‘Who will come?’
b. Shei chi le shenme? (GQ/*RQ)
who ate-asp what
ok ‘Who ate what?’
*=‘No one ate anything.’
L, WEEEDA 7+ —~ 2 M, BARFEO ORI &M U725 ah8ha (2
FE SN L HIAL L TIE RQ R AIRETH D L HE L TV D,
(i1) Ni shuo [shei chi le shenme]?
you say who ate-asp what
(lit.) ‘Do you say who ate what?’
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= ‘No one ate anything!’

9 FHELZRWVEEE LIFIRFIZ, BIERES (“Law Court” TOELS) Tid, RQ MFR2
Tﬁf%ékﬁibt4/7ﬁ—7/b%w

10 Cheung (2006: 43-46) 1%, (i) Dk 57 THELEMC) (NWH) & FESHESC T
SCHAO BEMFA (F55E CTld “since when”) @ EALFEMK (Quantificational Domain:
QD) %, =FE3CHR (the associated conversational background) T& % & ik ~=Tu»
%, NWH Tif, Fie® X 912 Adjunct-Doubling (SCEAD &[G & SCH O NG o
) NARETH D (FBH « 47 2016, fid H 2016),

(1) Since when has John been working at UCLA since 2000?
‘No way has John been working at UCLA since 2000.’
(Cheung (2006:29))
SFD, TMEIN TSR (QD) 75 1%. (aggressively non-D-linked)
“what-the-hell”72 & & [FIERIZ, MISTDEBEG XL NN &b, HERMIC
B NEY S

11 AN CTIRET 2 A 2 B b3 2 BRI, BBRER WV RIE 2 etk (I — R
L TEL, HFEDO RQ O L I ITHREN /2 XX A THRREFFT- 72\ WH-H]3C3,
()-(iil) D & 5 7 HARENCAER L D 24, 202 LIXGERM RN E LT O
FEMEITHE 2 B AR,

JEEE T — /N AL RQ OHIAL LA R 205705, BEaEEGE OHIBTICIB N TS|
EANZELD 203, HUALENT, M-WH XEFHAETHHDH N5,

(1) (She said no parent should have to make such choices.)

I retorted that who could better make that choice than the parents?
(i1) a. Iretorted that what else could I do in such a condition.
b. (%) John retorted that who ate what at the party.
(ii1) a. (%) I exclaimed in a retort (that) what kind of barbecue place doesn’t
have beer.
b. (%) John retorted that who lifted a finger to help what.

WL BEWRDA v 4 —T 24 AThDH LF FRIZBWT, kaiffHE ED L)
IZHY AT RQ OFFFRICEHR I D 2L E A THERDE IS ND D, S HIC
%7% IZ Lo TEPNTZR QOEREBRVHEIAATI A EBFFEOER L ED L 1T

HLTXRERDERFRR L RDONEMAT 52 LiF, FERIHREDOFR D
) k 2%,
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Embedding Direct Quotes

Akira HIROE
Center for Languages Studies, Nagasaki University

Abstract
In this paper it is shown how direct quotes are embedded in the entire
sentences with the reporting clauses and what mechanism makes it
possible for embedded direct quotes to have their own and different
illocutionary forces than those in the reporting clauses, thereby
inducing root phenomena.

Keywords: direct quote, clausal adjunct, illocutionary force,
bare-embedding

1. (FC&HIZ

AFTlX. E#EES|IHSC(direct quote) P MuiEHfi(reporting clause) % £ 5 U & 4 ARIZ
ED LI RIBRTHOIAENTND DN, FTEHOIAENICEEEG TN E 51D A
1 = R N CIREEH &1 e 25856 O ) (illocutionary force)z &0 Z & B FEE/R DA
B 52T 5,

REmOMERUX, 5 2 HiCIXENE say OFEEEAVRFEMEZ R U7z Munro (1981)% Y
R, FoMBEREERT S, # 3 ST, EESIHSTOEDIALIERIZ OV T
U7 BIT(2012, 2014) 24085 5. 5 4 fiCIE. BHEQ009)A5 % L7, EHE|
&R UAHINGARTC o 2 B0/ RIFIE O 28 L. BRIL(Q2014) TlRRE s [HEH
DA Zx(bare-embedding) | &V 9 FEEEEAE A RE L2 rs K0 BWEiAAZ 52 5 Z
EINAREZR Z LR, S HIIAGR TH D,
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2. Munro(1982)

AREITIE, AERSHEDHERIIBIZE & W 9 SUIRT, 16D TEHEES I SCZ 1 9 U E D
Heaa Al 2% > 7= Partee (1973)D, (E#2) SIHLE Z D5 A FGEE LI I8EhHE
ZRPET 5 EH & OMIC ED XD RSN B 5 D, LD RIBEIR—E 2B E 2 |
EL4ZG| S L BiE say & ORGGEIBIR A 520 L K 5 L7/ Munro (1986) % #E
BT 5,

L&a%i%ﬁmbfwék —EIZIEB 2 b TWD IR 7238551 T A EhF say

TAVE CHOERIICIRY LT Hav, MshEE 3@ IR 5 B BUFEMIES & FIsk, EHE5] ST
%) say [ZIBIR S 7z HREMIA T 5 0 L i — ki Td > 7= (e.g., Collins (1997),
Collins and Branigan (1997), Moltmann (forthcoming), Rosenbaum (1967), Stockwell
(1977), and among others), %7, UT(I) HRENTWD K5 et 2 MEt L TH
E9., TRET, (DITRESNTWVD K HIC, EHESIHUIMzEH OB O H 155
HELTERENTWND LDOEXN K TH ST,

(1) TP

subj A"

T

AV4 quote

& AN Munro 1, D X 5 eiEEIL, FTH Y —REEHNIE T KGREIT> T\ D, !
(2) a. “lhoo” (*-@) aachi.
woman obj say
‘He says, “Woman” ’
b. “Hilha” (*-a) aachi.
dance obj say
‘He says, “She’s dancing”’

FHY—FETIE, QTRIEINDS LY, BNEEZ~Y—/7T5EERE-aA PHLHD
O, BEHERIHC (E7245000H 2 W0I345040) BEkT %6, £ OERIXERES I H
IZIE~—27 ENBRNT EDN D, Efﬁ%lﬁiiﬁ ERR B CTO HIEETIX 20, &
Munro (ZFET D, 2 Lo, T8 Y —BICHIGETH 207200 E KT e~
——NHFETDHNH EVS T, %EHT%H%@E‘}E#??ZZ)Z‘OTTifib‘ HEET
HAEED RN D Lo E 9 vIE, HGE L VO EBISFENIC, 85 say J&ﬁ‘?ﬁﬁ“é
EHZ5 U B IREDONLE 2 5O TIIW RN E WD 2 & 2R T FaERIRELO A i



EHE5 | I SC DR 8O IA DA i

o TS,
S B2, Munro 1%, ATFQR)D L 5 el Zarl & LT, B HICHEE] say Ot
E’JHE’JE:.“C&)Z)&E%EL“CU\Z)

(3) a. What did John say?
b. John said, “Mary’s here.”
c. John said it/ that/ something.

(3b)T. it, that, something (F\ T4 H HAYRE L L CTHE(argument) DNLE % (5D 5 X
LFTHLZEITAENTHY . £ 95 LIRAF &R CALEICAE C 5 E S| HSCUTE)
7 say OFGERERGES E EELTWE D00, ZOERICHIIENH S, (Ba)llik
VT, what (X say @ HRUREONEIZH & L THMUPRA (external-merge) Siv, D%,
W O HEE & R, WAOPEA (internal-merge) & W 9 BEIC L 0 SCEEDOALE IZ wh B
HINTWDER, @OFITEEZIND X HIC, BbIzBT 5 ERESIHCA what & [FH
CHHELTDOARAT—H AR TWDHNE I mITEED LW, 3

(4) What did Sue say?
a. Sue said that she would leave soon.

b. "Sue said, “I will leave soon.”

4z T, What did Sue say? &V 95 wh EEfISCizxd 2% & LT, (4a)iLiEy)
TED3(4b) X% 5 TiEZ7pvy, FERIE 23 AT SUIR CTHEFE S AL/ FEE L D IEME IR Tt A 3K
Z2NR D 4 (4b)i What did Mary say? Dt 22351272 0 2 720,

YL b, Munro (1981231 2 04r1%, ifmd & 2 A, B say & e 95 EHE|
MSCIHGEERO BIEE2 DD, HDHWVIEE D TEHRWON, £ 9 TRV ETIUE, £
DE I IBRFFEOAT —H A /T HDNE N -T-, EESIHTZE O L OOFGEREC
DU THARE R w2 H LA Ty,

3. EiL(2012,2104)

AETIX, EESIHXZEDO S OORHEIZ OV Tha U2 BHT(2012, 2014) =83 5.,
EHESIHSCE IR 285, — &I mE (@) - slHE WS BREEEET 5,
(5) a. Mary said, “You’re a genius.”

b. John asked, “Is there anything I can help you with?”
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FAENITE o 2 —imtEl] S 5

G)THESND L OI2. ZOERRMED B E G| S & 3l 4 2 Bha (3@ < &
LZENTHRINDN, BT LEEZ D TIERY, UTOFZHE L THL D,

(6) a. This guy saw me walking by with a cigarette and he went “Hey, you got one?”
(H117(2009:219))
b. The man laughed, “You really believe that's true?”
c. Henodded, “Yeah, yeah.”

(6a-c) CHIZ XD go. laugh, ZHUC nod 18] B AMCHMBIFACIEA < . HAYEEL L
TEHEGIALZEIRT 5 2 I3 TERY, 29 LRI, B SO ING i
(clausal adjunct) T 5 Z L AR/ L T D, EHESIHIHMIE THL L) 36
7R DRERERREILE LT, EESI AL OERORY H LA TE RN E N ) FENRZE
FToid, LTOBNZHET DWATHEEZRET L TR KL D,

(7) a. Francine whispered that we should turn down the stereo.
b. Sue said, “John murdered a strange man!”

(8) a.*What did Francine whisper that we should turn down?
b.*Who did Sue say, “John murdered?”

(7a)(8a)?> whisper (% 3 EEAEREENG(manner-of-speaking verb) | L FHEIN TV 5 b
DT, ZO that EIIAMFAEH ZHER L TWD LS TWVWD 2 &5 (Baltin
(1982)), EHEGIH L FEAEEREENGI O that & & WAL, AHINGIER & ET I, (8b)
TEEINAIY HLBA(b)E WA THIC TERWEEEZFATH LN TE D, LK
1T(2012, 2014) 1 3% % 9 TR L7,

4. =BRE

INETRR L TELFEEL ZNCESHERMNBENG | BEH0| A NG &
ThHD &V FRICITHEGRANC ORI O ZEENR D D, & ZAN, HESIHXH
#aa (B 2 \WITEE 2 3 ToalE) (SBIRSNRW IR CH 0 23 b, (5 &1
RIEDHFEFDO N LD S D, ZORR, ZORFEO LGSR S b EHBL
(root phenomena or main clause phenomena) @i <5, °

(9) a. The husband said, “Is he a true police officer?”

b. Bob shouted to me, “The answer, | was waiting for.”



EHE5 | I SC DR 8O IA DA i

FEEOLGG . MG CIXEMBIZITEC RN L VI ORI E TO—RINRBIET
bole, UTOBIZEELTHED,

(10) a. the analysis which the scholar has never referred to is known to the audience
in the conference.
b. Jennifer married a man whom she happened to meet on a sightseeing tour.
c. The woman who John gave a present betrayed him.
(11) a.*the analysis which never has the scholar referred to is known to the audience
in the conference.
b.*a man whom did she happen to meet on a sightseeing tour.
c.*the woman who a present, John gave betrayed him.

(10)(I DO BIEBHRE O BI723, B3, EMBSEEE IR, CI2bhnb b,
7 CAHINGEEICH D1 X T OEES I H UCBW TAREEFHRANBEINDIDEA D,

COMEEERTHICHT0 ., EmEQR0)DEIRNB BT/ D, mEE(2009) Tk
FEEE I IXH B AU RN G Ef (central adverbial clause) & JED I F S (peripheral adverblal
clause) > “FEF ORI 23 &V . FLAMEIFEIZERE CH DI 0b b3
WZAELDITTDOL— F‘(mood)%i‘%ﬁ‘??’?'?’%ﬁ U 7 1 (modality) = & 3 EIFA 1S4 L %
T, EHBGBIEE S, EHITFES T 2 MEER TS FTRE R FEFEEREE Th
% &5, Haegeman (2006)@%%%% SBXOEONITE S BIZHAGEICHEH L,

W=7 T774—WT7 Fu—Filh->T, CURIZAEL D) JELMEGEIHE oG %
RS, LR X 5 128248 L TV % (SubP: subordinate phrase),

(12)

ForceP

Force

Force SubP

(12)i%, %M. fa. WIEE W oo REED ) % EEERIZT 2 Force 23 EIHIEIFH %
HR L TV DREEE 72> TR Y B, Force BWiE L WO HEED 12 Ff> T b
Ytr. £ ® Force IZIBR S L RIFIHIIWIE & W 9 FEED ) & R AT I > T
Do LR D, AK, (EREEZn BIRICEGOREED NN H Y | HEEBH
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um

ﬂ&%?é%L%@ﬂTé@@% BRI N DRFED N ERET D END) A=A L
. EEESI ARG & F CAHMEG E NI AT —F 2% 2L LTH, TOFEFE
@ff/ TIEZ T AN,
ZIZT, MREL LT, BI04 TRE Sz [FEMDIAZ(bare-embedding)] %
RTHED,

(13) Bare-embedding
a is bare-embedded in B iff a can directly be embedded under a complementizer-
less B.

FHOIAR E WD BIEIX, & 5 0EFREE K 0 O SUEFREICHISUERE 2 4 S 371

HDIATDKGEEETH 1 . HDIA 72 SUEFRE I AL O SUEHEIRE O GE#AE D k52
L n i, TEESIHXIOSA . BESI A A EERHICHDIATL S OO, (R
METDHIED T EMEINDZ EiFn, 202 &iE, UTOFEEND ERIND,

(14) a. John said (*that), “I’m going.”
b. Mary asked (*if), “Is there anything I can help you with?”

(1HDONFTNDOFNZ BT HHISULFRIEFF SR, fiSUEFEMBEE 2N 3 2 556
D71 (IDDOFITIHENT N HWIE) (ICHDIA NI ERES I H AT 2580 %
BT HHEHIEE Do TBY | fiSUEEERFF SN2 &V D FHRITRE & 1T L
TRFEONEFALTNDZ L ERLTND,

L7eho T, ZTTREL TV L EEG XD DIAEN T X RRORIEIL, B,
(15D X Hiz7eb,

(15) ...V...[cp [co] ... ]

Kim CTOREIL, BHEEOBANHE>TH, RO DLMED D L5 iARROMEIE THE
SISO EREZ B T & 5,

5. #&ah

A CIE, BRSSO 2 L TV D LW I FEILE . £ D o T AniEi
SEBEGIHAIE LT D E WD mbEEE LW ) [5IEFEN TR Lf::k\
ELEES IR ER L ITR R 2 RFEO N R, KR E L TEFHBARPEIR S
D2 L FRBDIAR LD | OB T & LR HEERAFITIE T L 72 4R _E-zaa?%a%é
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it

*ztﬂﬂ?wi BT i e (RINE S 15K02068) DIEEIZ —HZ T T\ 5, A% RS

ChHic), A 74— b & LTRMMLS 7 —F OEMEOHIRNITH /) L TWiz72un iz Josh

Norman K% #uiZ Judith Rabinovitch FICI3E#H L i 5,

1

FA Y —fELiE, KEI Yy BN TREEL TV ey A a X T UIRO—ETh DT
1Y — IR EE L TV SR
BT (2014) Tl ®REFEDOEIESRE-i NF B Y —sBO HMGE~— 7 — LB LI-iE 2 o> Z &
WIS TN D,
(i) a. A= “LAUSLICH2tD CHEAS LI
Gmnin “alkkessmmnida” rago daedapaessimmmnida
He T understand quote-marker replied
“I understand,” he replied.
b. Gmnmn “alkkessmmmnida” *irago daedapaessmrmnida
HEEREICIE, BAGED [& ) IS T 25| H~—F—rago "& 0 . SIHESIZ4TIRBNH 2
Ba. (ODEFD (rago O L 5 IedigiEsE -R" 0T 6<, UL, Kam T D EHE5] HSCH
KDGEITIE, QOB RTEIIZ, WRDLERETY -2 < 2 &1Eruy,
Munro (1981)Ti%. What did you say? &\ 5 B 3Ciid, o B)F TIIBIR SRV ERESR
(R HEEEE) 2% what IZFHY 9 2 BERICHEEHML IV BiF say (SHHY T 2 5572558 (=
b« AT AFERN T A TEE) 3D L DIERN D D,
(4b)H Sue 2SR ATZNEDOHEIR, #1213 repondent 73 Sue 23R _7- N % varbatim [Zf5 2720,
LV S TDRULDGEIT, bHAAMYRIRE L2,
FHIBLR DA U D HEEERBEOFEM 72 /04712 B9 L TIE, Jiménez-Fernandez and Miyagawa (2014)
B,
BIREI b EEHRNEBILE SN 56 L LT, Jiménez-Fernandez and Miyagawa (2014)iZLLF
D& plafEn LT D,
(1) a. A university is the kind of place in which, that kind of behavior, we cannot tolerate.
b. Syntax is the kind of subject which only very rarely will students enjoy.
PRI, BETQ014) 22,
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Application of Improvisation to Second Language Education
— Three Types of Improvisation Games —

Mai KUMAGAMI"!, Mari MIYAMOTO™
“ICenter for Language Studies, Nagasaki University
*2Creative Communication Company

Abstract

This study aims at a practical use of Improvisation Game (IG) in
Language Education. IGs have been created as training tool to
develop the abilities needed in one of the performing genres,
Improvisation, which requires players to act spontaneously without
script/direction prepared beforehand. Although it has been widely
noticed that IGs have positive learning effects, there are few studies
categorizing IGs based on crucial factors such as learners’
proficiency. This paper gives a brief introduction of IGs with
examples, and proposes three types of IGs on the basis of its
properties that can solve traditionally argued problems in language
leaning.

Keywords: Second Language Acquisition, Improvisation Game,

Icebreaker, Assignment of Meaning/Concept,

Performance
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i)

1. FC®HIC

AWFZEIL, A7 rv 4 ¥— 2> (Improvisation : A > 71, HIf) O Fik%r
SHBHAEBEICBWUEAT2ZLZHMELTCVD, A7 ry s B—ra it EIC
BB EORBSGBICH T H2REFIEO—DOTHY, ZOJMFELLTINET
rralgf 7o 8—varr—o (LT IG) BREBERINATWD, ZDOEMHD
GIHBIEORB DI E 57, BREROLEFESCTFROCETOaI =)
—3a VEBABRICE TKATWS, EF, ZOMENER SNFHBEHBIZBNTH
HEHINTWDED, TONREOREEL LT HHEITZLRINTNDEHDOD
(Adebiyi & Adelabu 2013, Hi/hEE - #8)11 2015, &4 2009, FEF 2012), #EEFO
BENELHBTEE 72 & OBUSITEES W T IG 2R B LIKRINIZ T D580 1
OB LTI TR, ARRTIE, 8 SiEEAMRICIE W T ORI
Sh, AREFGECEM LT 7 — FREICBWTHEL OFEFENANTWD HAGE
BRI BIT M E R T 298 % IG BAETHZ L2k %, & L TEERICE
SWTIT- 721G O =/ FICB L TR T 5,

2. Av7Ad4E—avsh—4L UG) ElE

ZLDABFEERE TV —, U= v a v b CHEARLKDBREHNE LT
—AIZBMULIERBR S D725, TOXHIRTF—HBF T H—F—h, LI L —v
av—h, JIVZAT 4T RI~RELIRLIERR>T-4RITHIEHh, SREFEIC
RO T4 2BECIEHIN TS (eg. TELOLEFE), IG LHEEUL-b DL
%L DM, BT F—21%, HHERA T e T 1 B—2 3 COFANCESW
TIG ELTOFEHEZSEHAL TN HDIZRDL, LR TIIARFZERX SR ET 5 1G 12
DNTEERR L TV,

21. 4174 €— 3>

Ar7avaB—rardily, ZO4O@EYNEEEZFETLIRIOZLE2FH, H
AR N D 5 EREFERLI 2=V W E LR, HEXZOETHEZTAT
7 ERIRFICRBLT 5, TDH, f 7m0 B—a roEFIT HARZE) TH
MZE) HHE] LW Z00ORmEREREZ K AHINENDDH, ZO@ER =Hi%
EIHI OO HEE LTHOYONDDON IG THhDH, ITHETIE, HEEDLZDDA
TyunvaE—rvary (NTx—vrRA) DS, FIZEEETFES I = —va
RENBERICBWT, WHhIEHEBEY —LVELTEH SN v T ey s B—vay (&

1 IG OFIZIEFALHDTH- THRRSTZAFITTIHEIN T2 b Db H D, TIUTRE ST E
DARPBMFFEICR SNV, IG OPEEITIE U T &V EREAZRB O TN T 5720
Thbd, F—2408—, b LITHERDIFERIZEHORETH D,



AEFEHBFICBIT A T a4 B—a v OiEM

— ) EEEICE DEHAA 7 e Y ¥ —3 3> (Applied Improvisation: i A >
Tr)] LS,

2.2. IG M JRAE|

IGIZBWWTEMEIL T =X, 7 F (Yes and) ] OJFANCHED 7 TiFe b
WV, ZHUFEBAN THET LIRAOHF T, MFEOREZELGETTZIT ANEMFEL L5
LB, WIZEORBERBES DL L EEWT D, @R TOBRR T % R > THI
E TR 21T 5 72D, MEDRRETHH LWRBEZZ T ANL T TR, 22
WZH LWRBLZINZ T TER L RN HTH D,

IG PEA G TIEHSIND L HICR2 0 2 DT — 5 - A ROT7 — LENHIR
INTVDN (eg BT~ v 7 v A XK 2016), 1IG #IEHT2I2HZD Z
DJFRNZ 3 Z BT 5 Z L 72 LIC 1G OREGD Z LI TE R, Fl2ITH R
T BIEHER BB LICA R VAR SINTE 5 K0H, 1G OFRHETH 2 BNELPEN
By, L LSBT RSNV — V22 T AN H DR ZMEIZE LY 5
HEWHIET IR, TR OFERANZHE> TS, HDHTF—LEBO LRI, &
IMFNIN— NV EBE LB RICEFEZNZZ0 752 L3S0 Thsd, =
O B O EFRDTEENF O — RO D&, M ~DE K E AT,

23. IGOFEREMR

MK TR MBIFEM SN TS IG 1L, ITEARICBONTHFEL DB B RD
DT a s T ARRKFREDODHEBLG TIHEH I TS, HU/hE - #8110 (2015)
XI5 F—0, hELDaIa=r—a a0 LT, THA 20 R RE
KA TF A MIKT LM EED SO, ACOAENEZZRIEL T, (FK) —
BEMOHLOEDDT =T 4777 FNafEY BTV EBRHTHDL, | LWHTH
A ORI Z A 7 BMEBUET D k- (p. 485), #RJIZGERIE LT LA
y7uv—rvay NZBWTHWLNE IG OFT A % (HE) BT 290%%
WL TWb, iz, £2<® IG T TR TERWIEORBLAFEESBEL, £
AR ET T DN BRI e e RBLA AN LB S 503, iy T ¥4
YOT R ANTHER DRILE OxtEE] THAIZ T L T—EBHRoH 50 E 2D b D%
EVHITFHEN) Z &) EEBEICEHELTWDE LTS, /2, v~ LR
7 A AL (2016) 1T FELDOFEFEICE T D IG OFRICHONTHETND, fi
XD LMD 1G (FARERN RIEBI O CF & HEICA RIS %éﬁ?é%bé%@z
550i:%ﬁ%&ﬁ%k%i%ﬁ%@%#@%%ﬂﬁé% , IBRJE TR R

2 BT LD TUEERC L 2 FHROBERFE) 7u s/ 7200820247 v U —rvav
NEAINTWND,
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Tl
i)

EWVOEREIG LWV OO L LTRET 2 Z LA AETH S, (pp.75-76)

3. IGD=9%

ST HICHDLIERNITEAL bBIZZAET N, 22T MEEENRN) 15
FEE) [SEEN]) ICHb 3 =>0RBEICK > T#EREHED D,

R AN OFEEEZENERT HMEO—2I12 MEEER) N ond, FEEN
ZHRBERHCREEDEGIISEEGORERWEEL 0D, TNERVRS Z LI
Ko TEhHFEN72FE N He L 725 (Krashen 1982),

FIEI TR L9212, MEETE) A7 v 4 B—ya BT R0 —E
Thbd, IG ATRITEYHAZ L TWDHERIZ, EFOFEMNEMTCERNELTH
EFTZTAN, ENEEPTTLDOOITENEZEZEZFITTHZ EnRkO6ND, ZRET
THRLZEDHEEERZHER L 9 528, M T IG ZFNAKOHE 17 —atk) RN
BEOBEREGIT 5, FFICA— AW ) SEEANHS TH L DX Z O HMIC
WLTWDEN, TOXIRT—2% [(OT7A AT L—0—] L LTHET D,

W T5EFEES) T 2MERET NG, FHENSHELTET 5 HNCEE
132 THDD, BEOLLGEROAEZE G LIV EV I FEHE TV 2WTHAHH, L
U, To7RiEEN7R LI, BIZ sl o7c LTHH 2 L~ LT
T, ELHEOHMNEZERTERWI L LERTH D, WRREEOEGT, L E
D CIEMERSHERIUCR DT Z ENTE RN T, ZOXLEMETEEOKE pEE
b7 95,

IG IZBWTEME I O SO BRI ST D72, 2RI L CHLA
EMZ D7 EOMERIEEZITO ZLIXTERY, BANBA VA NT 7 X —DfRITHE
S>ThHHHBEHERBEORTHD VT NV—FIURZ D BE, RRETV—TOBINE
FEENEL R UER - #1822 OHFEICE VB TTWD DI TiEky, 2070,
ZOHFEIZEID Y TONDIREHLERER - M2 FET L2 eE D, 20
IO ESNZEAICE L T2 1G 13 T@OFEMNk - #EE0ERY ) & Lot
%, OL OWfEZREVT, SINED 1) REHBOHBICE L T ii) BRI ME ORI
ERBIEIVNERNDHDLHTHD,

KBIZ, SREEROMBEEZEIY Ty, —B, H5REOSHEMMSRAEEG Lz L
LChH, WUNGEMTED X ICR2DITITH07eRBBA0NETH S, WRIL - STIRIZ X
STRRIZEWREAT HDSHERIERT DMWY XA I 71E, BHETHEATZHEM
BRIZT TV RV, LnL, Z<OEEETFEE N HENICHE A OBHICER
WCUHEELEMNTIHEZEOND DI TIERY, IG TIHRARRI O o TiES)
THZERZA2HDHN, ZOMEIZE > TEEREFERNAIREE 2D, ZOX 7%
IG X TOFEEH] L LTHETH, OQLDiEVWT, 1) SHEANREINT,
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=t

i) BMERBIEDSHEERALZHN DA TH D,

IG 253875 LT, &9 DUELRERITFEHEORMETH D, SiERIEH
wﬁwIGu T@v«wm%”% EoOTTAARATL—h—L L THEMTLHIEN
TEXDLN, HIHEEERAZHAND IG X DOESERAZREOFLEEFICL > TEE
%-ﬁém%é®t WZIEH &, % DFEBEE ST TA AT L—h—L LT
EHENY %, 2F0, FALF—A7EELTHHEEEO LV K> THENERD
DTHDH, FDI=, KEPEETSH IG O=/SHICBWTER 1 Lo [F—a
4 (558 HE) x5 EERE)) o=HBEZ®RIT, RU7—2030RICk->T
%IJ/\%éE BT 22 2RI D, Bl2IE G2 7Ty T X (30 1% T4 %#BE

DB E (E#kFE - High) | }:ofdﬁ’%xj‘v—ﬁ—mﬁb, REOFEF

(*ﬂﬁ‘&% cLow) 2L > TOEKE - #E50E 4 28T,

=1 1GDHEH

Q7 A AT L—H— QY - BADH % @E
# T— L4 HE %5 T— b HE X T— b HE k5
Gl ;Ei;jf; i | Al
G2 |75 97~ N/A | All
B | High |77 v 70X #K Low

G3 | #niEIL | 40| Al

717 —mR—/ | f | High | #T7—H— 1, Low
G4 | VrFa— |HE| Al ZU—x4y 7| N/A | All
G5 if:iif;‘ g3 | All
G6 i LTn50| TR | All
G7 R— ¥R HEE All
G8 v 7Y veal NA | All
G9 figgerts | N/A | High
G10 b vF A 5—| N/A | High

FowELES (G1~10) NELCHDFERBPL—ANELCTHDHZ L EFEL T
5o BIZIEG3 @ T4HIBIL) & ThHT—R—] IZFECL—LZHNTNDER, #
) EREHEE OEWNSL R D — A4 THENTWD,

MN
mm

3 B SREENTIRICBWCHRA L T2 EB OB REIEFICEE RSN ERO—2>THY, —
B2 SEEHFREZZW T2 00D, FHRETHHERICET 22K E THAOTE (FA ) 2
Aubhnsg, LasLIG idkc 28 HEH 29 729 ::T@FW%ﬁJmﬁ%&ﬁ%fmﬁ
BEE TRV, AT, MUiZo 1G 2349 % QIEHM% AL IAE DN Ko TR B,
MkE =T LT D,
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LT TIE, #HFOW 900 IG 245 T LTI 54,

3. FARTL—Hh—

ek, LUFClEsm&% Pl (Prayer 1), P2 (Prayer2), ..t#id 5. Glo®
(R—=T 47« TV =T 4 7| ITEBN T >TITO, Pl R TP2 &
WS WBA ORI ZIRZ, P2 bW THSOARIZIcZ D, £ DHBRENENME
FOARZINAZFREY, REZEICFACZA I 7 TEILREDOREZLT 1 £y b
DT T 5, PLIZ P2 DBRICWD P3 ORNCEEIL, MLZ EZ2EVIET, 1Y R
Wbo7-5 Pl i P4 ORNCEBEIT A, [RIFFZ P2 1L P3ORHICEEIL, WML Z & 21T
o IERBEN L TWERENHOFIZAY HORNTEITo TRy a v N TT 5,

Bl Pl TEV )] -P2 &3] »Pl T3] -P2 £V 1] -PI&P2 1L
AL !

G2 D 17Ty I X bEBANTHICR>TITH, Pl IZEmOFTOHED (P2) |
BT CFRENL, P2IX Pl ZETefECHIT CTREMNMLS, ek, %é&ﬁ
¥ % HRTHRT LD,

G3® T4mEiE L) BEERICEIZZ2VIT 9, B ORI Gl 217-72%12179 IG T,
HMTEOLFIEORNER— 2T 5, R— V3B Lot o TH Y ZEIIZENME
DHAT D,

ENHNA— VEHE T —EARERMER SN2 &b, F— A% IFICED
HDITET A BT EBRRET, B LW IT5Z R LI Y S22z
W, K LIEBRICITEAO—KEEHEL Z LN TED, ZRHORND, BERNRE
FEIH H O OB AFIIT 74x7v—ﬁ—kbfﬂ%ﬁé_&#ﬁwf%é Bk

DERMEIZL ST, P2 TFTEZALED (1 06 10 ETIRICE X 206 Tz
& &EEILTNS) ZREIGHLAEETH D,
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Taking a Bath and the Greek Myth

Eri OHASHI
Center for Languages Studies, Nagasaki University

Abstract
This paper studies the relation between the water, especially taking a bath and
the Greek Myth. In Iphigenia in Tauris of Euripides, the human sacrifice who
proves the obedience to the gods to receive the divine favor, must be soaked in
water. The Ancient Greek believed that the water drove away human impurity
and sins. However this ceremony with the water was only a passive act for
sacrifice's body. In Odyssey of Homer, Odysseus takes willingly and often a
bath. When he is tossed by the will of gods in the first half of the story, the
mysterious power of goddess Atene who protects Odysseus is shown
sufficiently at the moment of his bathing. But when he regains a king of Ithaca
by his will in the second half of the story, the power of Atene weakens, and
the women’s, for example, his wife’s and his nurse’s, brightness appears. This
tendency of the progress from the mythic power to the human intellect in the
situation of bathing becomes clear after the Ancient Greek age. This subject

will be the next analysis.

Key Words: water, take a bath, Greek Myth, Homer, Odyssey
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Teaching Large English Communication Classes in Japan:
Focusing on Increasing Student Interaction

Siewkee BEH™!, Pino CUTRONE™
*I Center for Languages Studies, Nagasaki University
*2School of Global Humanities and Social Sciences, Nagasaki University

Abstract

This paper examines English Communication classes in Japanese
universities. First, a brief overview of English education in Japan is
provided. This includes plans for reform, as well as information
concerning the limited opportunities that Japanese students have to
use English outside the classroom. Second, the writers discuss the
effects that classroom size and layout, as well as the number of
students in each class, have on student interaction and performance.
Third, in conclusion, the writers suggest that teachers explore a task-
based approach to language teaching, as well as the use of
classrooms specifically designed for an approach that emphasizes
active learning.

Key Words: student interaction, large classes,

English communication classes, active learning,
task-based approach
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Furuta Oribe, Feudal Lord and Tea Master
- The Development of Chanoyu after Rikyt -

Noboru YAMASHITA
Center for Language Studies, Nagasaki University

Abstract

In the second half of the sixteenth century, a commoner named Sen-no-
Rikyl rose to the position of foremost tea master to Toyotomi
Hideyoshi, ruler of Japan. In 1591, Rikyl was forced to commit ritual
suicide and although until that time all of Hideyoshi’s tea masters had
been commoners, Riky(i’s place as tea master of the realm was taken by
Furuta Oribe, a feudal lord. Oribe would later become tea master to the
second Tokugawa shogun Hidetada, and was succeeded by another
feudal lord, Kobori Ensh.

This paper will discuss what social and political changes caused this
swift from commoner to warrior class tea master and will explain what
role Oribe played in the development of the tea ceremony, then known
as chanoyu, for the warrior class.

Keywords: Furuta Oribe, chanoyu, tea ceremony, Toyotomi Hideyoshi

1 Introduction: The Development of Chanoyu after Rikyi

In the second half of the sixteenth century, Sen-no-Rikyd (F#4K, 1522-1591), a
commoner, rose to the position of the foremost tea master and one of the most trusted

advisors of Toyotomi Hideyoshi, ruler of Japan.

Hideyoshi had a great interest in the tea ceremony, or ‘chanoyu’ (A3%;) as it was
then called. According to the Yamanoue Sojiki (11 b5 "FC), a record written by one
of RikyQ’s foremost students, Yamanoue So6ji (I 7%, 1544-1590), Hideyoshi
employed no fewer than eight tea masters: Tanaka Soeki (FH H152%), Imai Sokya (5
a2, 1520-1593), Tsuda Sogya (#: M 5% M, ?-1591), Ja Soho (=i, ?-7),
Sumiyoshiya (Yamaoka) Somu ({17 & « |15 %, 1534-1612"), Mozuya Soan (J51%



[ElEPNeE

i

=it

FAENITE o 2 —imtEl] S 5

22, 2-1594), Tanaka Joan (FH H#A %2, 1546-1607) and Yamanoue S6ji himself?.

‘Tanaka Soeki’ is the name by which Rikyli was known among his contemporaries
and Tanaka Joan is Rikyl’s eldest son from his first wife. Joan is better known as Sen
Déan (T-i&%), the name he adopted later.

All of the above-mentioned tea masters were commoners and members of the
upper-tier merchant class of Sakai, a wealthy and powerful city in the vicinity of
Osaka. Sakai was not only Japan’s richest trade city at the time, but it was also the
center for the production of and trade in firearms. As a part of his strategy to
strengthen his control over the country, Oda Nobunaga had sought rapprochement
with the city and had employed a number of its most influential merchants as his tea
masters. Hideyoshi had continued this policy’.

With the backing of Hideyoshi, Riky(i became the most influential tea master of his
time and played an important role in the further popularization of chanoyu. However,
in 1591, RikyQ was forced to commit ritual suicide or seppuku (9Ji€) by his patron.
After Rikyl’s untimely death, it was not one of the remaining seven commoners that
served Hideyoshi as tea masters succeeding Riky(, but Furuta Oribe (5 H##%E5, 1544-
1615)*, a feudal lord and student of Riky.

This paper will discuss the position of Furuta Oribe as feudal lord and tea master,
explaining what socio-political changes caused the shift from commoner to warrior-
class tea master. It will also discuss what role Oribe played in the development of
chanoyu at the beginning of the Edo period (1603-1868)° and in particular what role
he played in the development of a form of chanoyu for the warrior class.

2 Furuta Oribe and the Rikyi Shichitetsu

As mentioned, in 1591 Rikyl was ordered to commit seppuku. What offense Rikya
had committed to receive the wrath of Hideyoshi remains unclear. There are different
theories concerning this matter, however these are not part of the focus of this paper
and will therefore not be discussed here.

Hideyoshi employed seven other tea masters alongside RikyQ but it was Furuta
Oribe, a feudal lord and student of Rikyt, who followed in his mentor’s footsteps and
became the leading tea master in the country.

Oribe was the son of Furuta Shigesada (5 HEE, ?-1598) and together with his
father first served Oda Nobunaga. Because of the important role Nobunaga gave to
chanoyu in his political strategy, also known as ochanoyu-goseidé (HZ55HIBGE, i.e.

‘the way of tea and politics’), most of his vassals practiced it and it seems therefore
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likely that Oribe did too. However, until Oribe reached his forties he does not appear
in any entry of the records of the tea gatherings compiled by his contemporaries and
from this it may be concluded that he did not have much of a personal interest in it.

In 1582, the Honnd-ji incident (AHETFDZ) occurred, in which Nobunaga was
attacked at the Honno-ji temple in Kyoto by his trusted vassal Akechi Mitsuhide (F1%}
ot 5, 1528-1582), and committed seppuku. After Nobunaga’s death, his vassal
Hideyoshi defeated Mitsuhide and established himself as the new leader of the country.
Many of Nobunaga’s former vassals became vassals of Hideyoshi and Furuta Oribe
was one of them.

Although, as will be discussed later, the Tokugawa seem to have appreciated
Oribe’s skills as a tea master more than his skills as a warrior, his services under
Hideyoshi were such that in 1585, he was appointed daimyé or feudal lord of
Yamashiro-Nishioka ([l fi), a domain of 35,000 koku® in the south of present
Kyoto prefecture. At the same time he was also promoted to the lower fifth court rank
(f¢FLAZT) and received an honorary position known as Oribe-no-shi (k& ]1)". It is
since this time that Oribe, who whose birth name was Furuta Shigenori (/7 H E2X),
became known as Furuta Oribe. When Hideyoshi passed away in 1598, Oribe retired
and left control over his domain to his heir Shigehiro (FEJX, ?-1615).

However, in 1600 Oribe came out of retirement to support the Tokugawa and their
allies in the battle of Sekigahara and was rewarded for his services with an
appointment to the position of daimy6 with an income of 10,000 koku. It seems that
Oribe’s support of the Tokugawa in the battle that would decide the fate of both the
Toyotomi and Tokugawa clan was largely recognized and this raises questions
concerning the image of Oribe as lacking in martial skills.

As mentioned, Oribe did not seem to have had much interest in chanoyu when he
was younger, but this changed after he came into the service of Hideyoshi. Oribe
became a student of Rikyt, who like him had become a vassal of Hideyoshi after first
serving Nobunaga. From this time onward, Oribe appears in various tea records and
he would later become known as one of the seven foremost students of Rikyd, also
known as the ‘Rikyi-Shichitetsu’ (FIURLHT).

This list of the Riky(-Shichitetsu or just ‘Shichitetsu’” was not put together by Rikyl
himself, but is an invention of later ages and can therefore be regarded as arbitrary.
However, the fact that Oribe’s name is on this list does show the recognition he
received from his contemporaries. There are a number of different theories of who
does and does not belong within the Shichitetsu. Some versions also include Rikyl’s
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son Sen Ddan and Oda Nagamasu Uraku (fkHE 4% - A2, 1547-1622) , a younger
brother of Nobunaga®.

The most widely recognized version of the list is the one that appears in the
Koshingegaki (iT.% E &), written by Riky(’s great-grandson Sen Koshin Sosa (1.2
SR, 1613-1672) in 1633. Sosa was the tea master of the Kishti Tokugawa family (#2
JI1#J11) and the Koshingegaki contains the official lineage of the Sen family as it was
presented to the Tokugawa. It also contains many entries concerning Sosa’s father, Sen
Sotan (T35 H., 1578-1658), and his great-grandfather Riky(. As there are very few
reliable contemporary sources concerning Rikyt, this manuscript is often used for
research into the development of chanoyu. It is, however, not a contemporary source,
and although it seems to a great extent reliable, it should be kept in mind that it was
written over forty years after Riky(’s death.

Concerning the seven tea masters belonging to the Shichitetsu the entry in the
Koshingegaki gives the following seven names’:

Gamo Ujisato (742 FCHE, 1556-1595)

Takayama Ukon (= [LI453T, 1552-1615)

Hosokawa Sansai (#)| =77, 1563-1646)

Shibayama Kanmotsu (i |1, 2-?)

Seta Kamon (#fi 75, ? -1595)

Makimura Toshisada (4081 51, 1546-1593)

Furuta Oribe

It is not exactly clear on what criteria this list was based. A famous student like the

Nk

aforementioned Yamanoue Soji is for instance not included in it even though various
sources show that he was one of Riky(’s foremost students and it seems to ignore the
fact that he was one of Hideyoshi’s eight tea masters.

What all the Shichitetsu do have in common however, is the fact that they were
feudal lords. Rikyl had a great number of students among the feudal lords of the
country and as all of the commoners among his students are omitted, this seems to be
a list of the foremost of his students among them.

Although this list is in fact not a list of all of Riky0’s students, the fact that Oribe is
included in the Shichitetsu together with other acknowledged tea practitioners like
Gam6 Ujisato, Shibayama Kanmotsu and Hosokawa Sansai, does show the
recognition he received for his achievements in the world of chanoyu.

Until the time of the reign of Hideyoshi, the vast majority of the leading tea masters
in the country had been commoners. To explain the reason why in this time period a
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feudal lord became tea master to the Toyotomi and later the Tokugawa family, it is
necessary to take a closer look at the socio-political developments in Japan at the end
of the sixteenth and beginning of the seventeenth century.

Furuta Oribe'”

3 Chanoyu and the Development of Class Society

As mentioned above, Oribe was the first feudal lord to become tea master to
Toyotomi Hideyoshi. At the end of the 16™ century, Hideyoshi took a number of
measures that would lead to the development of a social system that was based on a
strict division of social classes. In 1588, peasants were prohibited from possessing
weapons and were forced to give up the weapons they already held, a measure known
as the katana-gari (JJ¥¥) or ‘sword-hunt’. This was a measure to both control the
group of people that had weapons and could form a large force of potential enemies,
and at the same time also to help establish a stable group of farmers. This measure
was extremely important to secure a steady supply of food, which was in turn
necessary to stabilize society.

In 1591, the year Rikyl died, Hideyoshi promulgated the ‘Separation Edict’ (&4
el 43), which prohibited warriors from becoming merchants, and peasants from
abandoning their fields and engaging in business or craftsmanship.

During the Sengoku-period (#&[E 1%, c.1467 - ¢.1603), a period in Japanese
history that was marked by near-constant warfare and political intrigue, many vassals
of lower ranks overthrew their lords to become feudal lords in their own right, a
practice known as gekokujo (Tl I-). The Toyotomi government tried to prevent this
kind of practice and the promulgation of the Separation Edict was one way in which
they tried to stabilize society by limiting social movement, the same kind of social
movement that had enabled Hideyoshi himself to rise to the position of kanpaku (B4
H), and become the most powerful man in the country.

Under Hideyoshi’s rule, a beginning was made with the division of society into four
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classes: those of the warriors (samurai), farmers, artisans and merchants. This system
was gradually developed further in the first decades of the Edo-period and was
completed under third Tokugawa shogun Iemitsu (#1152, 1604-1651).

This division of society naturally also influenced the world of chanoyu and Oribe
made it an essential part of his chanoyu etiquette. However, commoners were not
deliberately excluded from its practice; rather, what did occur is an institutionalization
of differences in the treatment of participants of the ceremony depending on their
social status. A form of etiquette based on social status was in itself not a new
development in chanoyu nor in fact a diversion from RikyQ’s ways. The Yamanou
Sojiki-record is one of the sources that clearly show that the etiquette of chanoyu
already distinguished between people of different social status even if they
participated in the same gatherings. It has, for instance, a number of entries that
explain how nobleman or kijin (£ A\) should be treated when they took part in a tea
gathering, or how one should behave when invited by someone of such high status''.

The Yamanoue Sojiki-record also explains that within ten years of the start of
Hideyoshi’s reign (1585-1591), ‘the usage of three tatami and two-and-a-half tatami
rooms without regard to social status or rank’ had become common'?. In other words,
within the practice of chanoyu it seems that these social difference had faded.
However, at the end of the 16" century, the division of society into social classes
became stronger because of the measures that were taken by Hideyoshi, and it can be
argued that Oribe on the one hand, upheld the etiquettes of chanoyu as they had
existed all along and on the other, adjusted them so that they better suited the
changing social circumstances at the end of the sixteenth and beginning of the
seventeenth century.

Commoners such as Sen Sosa did continue to instruct the warrior class, but they no
longer held the high social status that Riky( and the other famous tea masters of his
time had enjoyed.

Because of the important role that chanoyu had been given by Nobunaga and later
his successor Hideyoshi, chanoyu had become an inextricable part of the etiquette of
the warrior class elites. The fact that a feudal lord like Oribe became the foremost tea
master in the country can therefore be seen as a logical consequence of the above
described socio-political developments that made it more complicated for a commoner
to interact with members of the warrior class even at a semi-private social level.

There is also an often quoted theory that Toyotomi Hideyoshi requested Oribe to
develop a form of chanoyu that better suited the status and etiquette of the warrior
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class elite than that practiced by Rikyt. This theory is based on Kuwata Tadachiku’s
1979 research of the Furuta-kafu (75 M527%) ", the family record of a branch of the
Furuta family that served as house elders of the Oka domain in present Oita. Part of
the Furuta-kafu describes the history of the head branch of the family, which became
extinct when Oribe and his family were forced to commit seppuku and it is this part
that was published and explained by Kuwata.

However, a recent study of the manuscript in possession of the Taketa Municipal
Historical Museum (Taketa-city, Oita prefecture) by Miyashita Harumasa of the
Furuta Oribe Museum, has shown that the text doesn’t read °‘Hideyoshi’ but
‘Hidetada’, indicating that Kuwata somehow misread this. ‘Hidetada’ in this source
points at second Tokugawa shogun Hidetada, and the Furuta-kafu does therefore not
link Oribe’s development of chanoyu to Hideyoshi but instead to Hidetada, thirteen
years later than was argued by Kuwata.

Hidetada was responsible for the promulgation of various edicts that strengthened
the division of society into four classes that was started by Hideyoshi, including the
1615 ‘Laws for the Military Houses’ (55415 L), governing the position of the
warrior class and ‘Laws for the Imperial Court and Court Nobles’ (ZEH W /AFREIEE),
governing the responsibilities of the Imperial court and the court nobles. A request by
Hidetada to develop a form of chanoyu for the warrior class would therefore be in
according with the role he played in the social-political developments that established
the class society of the Edo period. However, there is no additional evidence that
supports this claim by this branch family of the Furuta. Furthermore, although the
Furuta-kafu is one of the few remaining sources related to Oribe, the fact that it was
not produced by Oribe or another member of the main branch of the Furuta makes it
difficult to accept it as a primary source for Hidetada’s involvement in the
development of chanoyu.

Although the entry in the Furuta-kafu may not be sufficient proof that Oribe was
actually requested by Hidetada to develop a new form of chanoyu, it does show that
his relatives considered the changes and adjustments Oribe made in the practices of
chanoyu (as discussed later) to be intentional. The record strongly indicates that Oribe
tried to develop a new form of chanoyu etiquette, either on Hidetada’s request or on
his own initiative, that distinguished itself from the one that was practiced by
commoners like Rikyt.
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4 The Decline of Sakai as the Center of Chanoyu Practice

Next to socio-political developments, another factor that strongly influenced the
position of commoners in chanoyu is directly related to the declining influence of
Sakai city, home of most of the commoner tea masters. After having brought most of
Honshu and Shikoku under his control, Hideyoshi started a military campaign to
subjugate Kyushu. In July 1586, he moved into Kyushu and by April 1587, Hideyoshi
had brought all the daimyo of the island under his control.

The city of Sakai was no use to him in this campaign and instead he changed his
focus to another trade city, Hakata in northern Kyushu, which was an important center
for trade with Asia. It is no coincidence that from around this time, Kamiya So6tan (##
& R, 1551-1635), a tea master and merchant from Hakata, begins appearing
regularly in various sources as a guest at Hideyoshi’s tea gatherings. With the support
of Hideyoshi, S6tan became the most influential merchant of Hakata and in return he
financially supported Hideyoshi during his Kyushu Campaign.

Hideyoshi’s invasions of Korea (1592-1598) were another reason why Hideyoshi
kept a close relationship with Hakata: because of its close location to the Korean
peninsula and its connections with Korean merchants, Hakata was of great interest to
him.

Rikyl was forced to commit seppuku in 1591 and shortly after that the two other
great tea masters of Sakai, Tsuda Sogya (1591) and Imai Sokyl (1593) also passed
away. Their deaths effectively ended Sakai’s special relationship with Hideyoshi and
its role of importance in the world of chanoyu. Sotan would continue to play a role of
some importance, but he never reached the fame and influence of Riky( and the other
masters of Sakai.

5 The Image of Oribe as Tea Master

As the aforementioned list of the Rikyl’s Shichitetsu shows, there were a number
of feudal lords among Riky(l’s students whose abilities as tea masters were widely
recognized. That Oribe had a closer relationship to Rikyt than most other feudal lords
is clear from a great number of sources, the most famous one being the letter Rikyt
sent to Matsui Hiroyuki (23582, 1550 - 1612), house elder of Hosokawa Sansai, in
1591. In this letter, Riky0 describes his surprise to the fact that Sansai and Oribe had
come to see him off when he was placed under house arrest in Sakai two weeks before
he was forced to commit seppuku'®. Both Sansai and Oribe are included in the list of
the Shichitetsu. Interestingly, however, the list of the Shichitetsu in the Koshingegaki
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is followed by a remark by Sésa saying, ‘Oribe has no talent for chanoyu’!”. This is as
interesting a remark as it is awkward, as it seems quite unlikely considering the large
following of students Riky( had among the feudal lords of the country that Oribe
would have been named to this list if he really did not have any talent for chanoyu at
all. It would have been sufficient to have made a list of the ‘six students’ of Rikyu.

In addition to Oribe’s inclusion in Sosa’s list of the Shichitetsu, there are a number
of other sources that support Oribe’s status as a tea master. The most important source
is arguably Matsuya Hisashige (f2a/=/AH, 1567 - 1652), who was the last of three
generations of the Matsuya family that contributed to the famous Matsuya-kaiki (2=
£370) tea record. Part of his work was reprinted in 1926 by Matsuyama Ginsho-an as
Sadé-shi-so-densho (F5EVUHIAE) or “Written Records of the Four Founders of the
Way of Tea’ and in it Hisashige includes Oribe in his list of four founders of tea,
together with Riky(i, Hosokawa Sansai, and Kobori Enshii'®. The fact that a
contemporary of Oribe, who was the co-writer and compiler of one of the most
important tea records in Japanese history, regarded Oribe as one of the founders of the
way of tea is clear evidence of the recognition he received from his contemporaries.

Oribe is also mentioned in the Tamon'in-nikki (% H Pt HFC), a highly reliable
historical record that was written by the monks of the Kofuku-ji (Blf&<F) temple in
Nara. An entry from 1599 mentions a visit by expert tea master Oribe from Fushimi,
again supporting that Oribe’s position as a tea master had been generally accepted'’.
In addition to being referred to as a meijin (4 \) or ‘expert’, it is important to notice
that the monks chose to call him a tea master instead of using the titles he held as a
feudal lord.

Another source that proves Oribe’s status as a tea master, albeit in a somewhat
negative context, is the Sawashigetsu-shii (7% 7545 7 #£)'. The Sawashigetsu-shii
consists of a collection of the teachings of Riky(’s grandson Sotan that were written
down by his student Fujimura Yoken (BEATH#F, 1636 - 1728). In one of its entries,
Riky@’s eldest son Dbéan complaints about the fact that although Oribe is widely
known in the world as a tea master or tea expert, the way in which he arranges the ash
in the brazier he uses is poor. This entry clearly shows that Ddan was aware of Oribe’s
reputation as a tea master, although Oribe’s practices may not have been to his own
liking.

Oribe also appears in a large number of entries concerning tea gatherings. In 1607,
he joined Oda Uraku (included among the Shichitetsu on some versions of the list) to
perform a tea ceremony at Osaka castle for Toyotomi Hideyori (& F.75#H,1593 -
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1615), Hideyoshi’s successor as head of the Toyotomi family. In 1610, he was invited
to Edo castle by Tokugawa Hidetada. At this occasion, Oribe not only performed tea
for Hidetada, but on his way to see the shogun first performed a ceremony for retired
shogun Tokugawa leyasu in Shizuoka before proceeding to Edo. It is actually from
that time on that Oribe was regarded as the de facto tea master of the Tokugawa
shogunate, although no official position as such existed.

Kumakura Isao explains that although Tokugawa leyasu did not show a great
interest in chanoyu at any time, he did show a great liking for Oribe'”. As Kumakura
points out, the Tokugawa Jikki (#8)!13%5C) records of the Tokugawa family state that
although Oribe had made little name for himself as a warrior, he had in the field of
chanoyu?®’, which is a sharp contrast to the remarks made by Sen Sosa.

The above mentioned sources refute Sosa’s critical remark concerning Oribe’s
abilities as a tea master and there are a number of other sources, like the
aforementioned Matsuya-kaiki record, that show Oribe’s intensive involvement in the
world of chanoyu. S6sa’s remark criticizing Oribe in the Koshingegaki is in fact the
only source that questions Oribe’s abilities as a tea master, although admittedly the
entry concerning Dodan in the Sawashigetsu-shii is also rather critical of the tea
gathering Ddan took part in.

It seems likely that both Déan and Sésa disagreed with the way in which Oribe had
moved away from the way of tea as originally practiced by their ancestor Rikya, and
this might have caused them to be quite critical of Oribe. However, there is a
difference between disagreeing with Oribe’s tea practice and stating that he has ‘no
talent for chanoyu’. It is clear that Oribe’s talent was widely recognized by his
contemporaries and it is plausible that this criticism of Oribe’s talent for chanoyu
stemmed from Sésa’s opposition to the changing social and political conditions that
directly influenced the Sen family’s social status and its position as tea masters of the
higher elite of the warrior class. Sosa wrote the Koshingegaki at the request of
Tokugawa Yorinobu (#8)![#8 5, 1602-1671), head of the Kish(i Tokugawa family that
employed him as their head tea master. Yorinobu had requested an explanation of the
lineage of the Sen (Tanaka) family and S6sa may have felt the need to appeal to the
status of the family as the ‘true’ heirs to Riky@’s chanoyu in order to protect the Sen
family’s position as tea masters to this important branch of the Tokugawa family.

Although the Sen family may be regarded as the legal heirs to the legacy of its
ancestor Riky(, Rikyl had a great number of students and all of them could claim to
be heirs to his chanoyu practice. The fact that the social status of the Sen family as
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commoners in the changing socio-political circumstances prevented them from taking
his place as the tea masters of the realm, may have been a reason for S6sa to make
such critical comments about someone who was acknowledged as the foremost tea
master of the country and who was respected to such an extent that Sosa could not
omit him from the list of the Shichitetsu he published in his own record.

Sésa’s infamous remark is in fact the only source that criticizes Oribe’s qualities as
a tea master and seems to have had a disproportionately strong influence on Oribe’s

image.

6 The Image of Oribe as Warrior

In the same way that the remark by Sosa negatively influenced the image of Oribe
as a tea master, so has the aforementioned entry in the Tokugawa Jikki, stating that
Oribe had made little name for himself as a warrior, influenced his image as a warrior.

It seems strange however, that although Oribe joined many of the battles and sieges
that were fought by both Nobunaga and Hideyoshi, somehow survived all of them,
and was subsequently appointed by Hideyoshi to the rank of daimy6 for his
achievements, his skills as a warrior are questioned.

Oribe became the foremost tea master of Japan and that he achieved more fame as
a tea master than as a warrior is clear. However, his military achievements were
reason enough for Hideyoshi to appoint him daimy®d, as is also remarked by Kuwata
Tadachika?! and to survive the turmoil of the Sengoku period. Furthermore, his
support of the Tokugawa at Sekigahara was clearly such that the Tokugawa appointed
the then-retired Oribe again to a specially created new position of daimy®d.

However, in spite of the close relationship Oribe seems to have had with the
Tokugawa, he was accused of high treason during the battles at Osaka in the summer
of 1615 (K Pk & @ ). It remains unclear whether Oribe indeed betrayed the
Tokugawa, but there is no evidence that he appealed the verdict. Oribe and his entire
family were forced to commit seppuku.

A misinterpretation of Oribe’s dishonorable deed and the fact that as tea master of
the realm he was obviously more famous as a tea master than as warrior, may be

blamed for the fact that such a questionable image of him as a warrior remains.

7 Oribe’s Tea Ceremony and Utensils
In the preceding sections, Oribe’s rise to the position of leading tea master of the
country was explained against the background of the socio-political developments at
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the end of the 16", and beginning of the 17" century. In the following sections, the
contents of Oribe’s chanoyu will be discussed.

To determine to what extent Oribe’s chanoyu differed from that of his
contemporaries, and if it was indeed specially designed for the needs of the warrior
class as was stated in the Furuta-kafu, the logical thing to do would be to perform a
comparative research of different sources that describe the performance and etiquette
of chanoyu as it was practiced by Oribe and his contemporaries. However, at the end
of the sixteenth century, chanoyu was taught through oral tradition and not through
written instructions. A good example of this is the aforementioned Yamanoue So6jiki-
record, which describes the history of chanoyu and some of its philosophical
background, while being particularly detailed regarding the utensils that were used for
the ceremony. It does not, however, give any detailed information concerning the
performance of the ceremony, only stating that it should be taught through oral
tradition??. Oribe’s chanoyu is no exception and there are no sources that describe its
performance.

Hirota Yoshitaka of Kobe University’s Graduate School has conducted research
comparing the differences between the ceremonies of 44 tea traditions that still exist
today, including that of Oribe”. Hirota’s research gives an interesting insight into the
differences that exist between tea ceremony schools at present and the possible
background of these differences. However, as it does not use any historical sources it
cannot be used to determine to what extent the ceremonies performed by these schools
represent chanoyu as it was performed at the end of the 16th century. Another problem
with this research is that many of the present schools actually developed during the
Edo period, after Oribe passed away. For instance, the three branches of the Senke
family known as Ura-senke (2£T%%), Omote-senke (& T-5%) and Mushanokoji-senke
(R /I T%) that are the main schools of tea today, were established in the 1630’s.

Although there are no sources that describe Oribe’s performance of the tea
ceremony, the entries concerning Oribe in the Sotan-nikki and other records of tea
gatherings do contain some remarks about the utensils he used and Oribe seems to
have had a great interest in their form, shape and color. The earthenware of his own
design, also known as oribe-yaki, is known for its extravagant shapes and colorful
designs and these designs were so extremely different from what his contemporaries
used that in the Sotan-nikki they are specifically called he-ukemono (~v 7 & /)
meaning ‘playful’ or ‘funny’**.

As Oribe’s contemporaries did not hesitate to comment on the utensils he presented
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but had nothing to remark concerning the ceremonies themselves, it seems safe to
assume that his performance of the ceremony was not particularly different from that
of his contemporaries, at least not in a way that they found ‘playful’ or ‘funny’ enough
to discuss in their records.

Oribe’s design did become very popular in his time as explained by Yabe Yoshiaki*
and others, and is still produced today. It did not however replace already existing
forms of pottery, thereby creating a new style of utensils especially for the warrior
class, but was used along the more traditional forms and pottery by members of the

warrior class, as well as commoners.

examples of Oribe-yaki

Although there are no sources that concern the performance of the chanoyu
ceremony, there are sources that show that there were two clear differences between
the way Oribe and Riky(i made tea for their guests. The first can be found in the
Koshingegaki in which Sosa states that Oribe preferred to make his koicha (J£45) or
‘thick tea’, thicker than Riky® did*®. This is probably related to the fact that at the
beginning of the 17" century, it had become fashion to have usucha (%) or ‘thin tea’
after koicha. This meant that guests did not have to leave with the full and bitter taste
of koicha still in their mouths, but softened this taste with usucha?’. Hence, koicha
could be made thicker and tastier, the way it is still made at present.

It is since this time that the custom of drinking usucha after koicha became an
integral part of the chanoyu gathering, but this is not a development of Oribe’s own
design. It rather seems to have been the fashion of the day and there are no sources
available that prove that this development can be attributed to Oribe.

The same can be said about another difference between the ceremony of Rikyt and
Oribe that has become common practice in the chanoyu ceremony. When performing
the koicha ceremony, Rikyl would prepare one bowl of koicha for every guest
separately, Oribe on the other hand would only prepare one bowl of koicha to be
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shared by all of his three guests®®. This way of serving koicha also seems to have been
the fashion at that time and there is no proof that this development can be attributed to
Oribe.

Oribe’s tea ceremony was in some ways different to that of his master Rikyt but he
seems to have followed the conventions of his time and there is no proof that he
personally initiated the changes that occurred. On the contrary, the utensils he used
were of a radically different design than those of his contemporaries. There is,
however, no indication in any source that this design was related to the development
of a form of chanoyu for the warrior class, but rather seems to have stemmed from
Oribe’s own creative vision. His utensil designs remained as a separate ‘Oribe-style’
and as such had an abiding influence on chanoyu, but they did not replace the designs
that were fashionable before his time nor did they become part of a specific form of

chanoyu for the warrior class.

8 Oribe’s Tea Rooms

Next to the ceremony and the utensils that are used during the ceremony, the most
distinctive feature of the chanoyu is the usage of chashitsu (75=5), rooms specially
designed for the purpose of holding a chanoyu gathering. A comparison of the tea
rooms used by Oribe to those used by Rikyl and his contemporaries is complicated by
a lack of contemporary sources concerning in particular Rikyl. However, the tea
rooms designed and used by Oribe have a number of characteristic features, some of
which were not found (or less so) in the tea rooms designed by Rikyl and his
contemporaries.

Particularly noticeable differences can be found in the size of the rooms he
designed, the way in which he used windows, the fact that he often added an extra
space known as shoban (FHf¥) or shoban-seki (FH£Ji5) and his usage of a room
designed by him, known as kusari-no-ma (${D[#). The following sections address

each of these differences in turn.

8.1 Oribe’s Tea Rooms: Size and Shoban-seki

Rikyl used all sorts of tea rooms, depending on the situation and the guests that
were invited. He used the official shoin (FFt) style rooms for ceremonies related to
affairs of state and like his contemporaries seems to have had a liking for the four-and-
a-half tatami room. However, after he became a vassal of Hideyoshi, he started

experimenting with smaller tea rooms and he seems to have developed a taste for
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En-an #HEfE Roteki-an 535 &

small tea rooms of three tatami to one-tatami-daime®. A daime (+ H) is a tatami of
3/4 tatami (approximately 135 cm x 90 c¢cm), that was used as temae-za (#iRiA), the
tatami on which the host sits during the gathering. The daime-tatami is the smallest
possible space in which to prepare tea; in contrast, a one-tatami space is regarded as
the smallest size tatami for guests to sit on in the case of a visit of one or two guests.

Oribe seems to have preferred rooms of a larger size than were used by Rikyd,
especially when entertaining guests of high social standing, so-called ‘kinin’ (i \).
This becomes particularly clear from an entry in the Furuta-Oribe-tsukasadono-
monsho (7 B0 F [ 5 ), that literally states that when entertaining kinin, the
smallest room to use was that of three-tatami-daime®’. Miyashita Harumasa gives a
list of 26 designs of tea rooms that were designed by Oribe and are included in works
like Ensdjiii (i34 38), written by Kamiyanagi Hosai ( LM77, 1591 - 1675), a
student of Oribe’s successor Kobori Ensh®*'. Out of these 26 designs, 13 are of a
three-tatami-daime room and none are smaller than two-tatami-daime.

His extensive usage of daime is another distinctive feature of Oribe’s tea room
designs and out of the 26 designs presented by Miyashita, no fewer than 22 include
one. Even though Oribe preferred to use larger rooms than his teacher Riky, he did
not compromise the usage of the smallest possible tatami size as temae-za.

Oribe’s usage of the daime-tatami was in agreement with the teachings of his
master Riky(, but he invented another way to enlarge the tea room without actually
enlarging the space that was used for the official gathering itself, by adding a so-called
shoban or shoban-seki. This shoban-seki is a one-tatami space that can be closed off
from the main space of the tea room with sliding doors, and is an addition to the tea



En-an tea room. The shoban-seki can be seen on the left.  En-an tea room seen from the shoban-seki

room that does not compromise its conventional floorplan. This shoban space was
typically used by the servants of a feudal lord or kinin, so that they could accompany
their lord without actually being present in the space of the tea room that was a part of
the ceremony itself. Another function of the shoban space was to give the otherwise
somewhat confined three-tatami-daime room a larger appearance when thought
necessary, without actually changing the setting of the ceremony. Oribe only used the
shoban space for rooms smaller than three-tatami-daime and seven out of the thirteen
tea rooms he designed of three-tatami-daime and smaller, were equipped with a
shoban-seki. The two rooms that appear in the pictures used for this section, En-an (#&
J&) and Roteki-an () /%) are both three-tatami-daime rooms with a shoban-seki’2.

The addition of the shoban space may appear an insignificant innovation, however
the fact that Oribe actually created space in the tea room for servants to accompany
their master, thereby enlarging the room and the number of individuals present, can be
seen as a radical separation from the way of chanoyu of his mentor and was at the
same time a revolutionary development in the setting of the tea room. Even though
Oribe enlarged the tea room considerably, he did not compromise the intimacy that
was one of the key features of chanoyu. The shoban-seki was the most noticeable
innovation that Oribe himself made to the tea room and that convincingly differed
from the designs of the tea rooms of Riky{ and his contemporaries.

Murai Yasuhiko concludes that Oribe reintroduced the treatment of guests
according to social status where Riky( had tried to ignore social status within the tea
room*?. This innovation or invention by Oribe clearly had the needs of the upper-tier
warrior class in mind. Rikyl experimented with the size of his tea rooms trying to
achieve the ultimate environment for his chanoyu gathering and ignored the
conventions concerning social status. Oribe on the other hand, was very much aware
of the fact that at the end of the 16™ and beginning of the 17™ century these
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conventions had only become stronger. He lived in a world that was no longer that of
‘gekokujd’, but that of Tokugawa Hidetada who tried to establish a strict social
hierarchy that would strengthen the Tokugawa’s control over the country.

It is important to recognize, however, that Oribe did not merely add space to the tea
room to serve the needs of the kinin and their servants. Oribe himself did not seem to
have liked spaces that were too confined, as can be concluded from the fact that there
are no designs of his hand left of rooms smaller than two-tatami-daime and that two
out of the four rooms that he designed of two-tatami-daime have a shoban-seki, even
though that was a size Oribe did not usually use for kinin.

8.2 Oribe’s Tea Rooms: Windows

Another characteristic of Oribe’s tea rooms are the large number of windows he
used and the various new designs of windows he applied. Tea rooms from before
Rikyl’s time were usually relatively large rooms of four-and-a-half-tatami and
typically had no windows, but used shdji paper sliding doors (F&1-) to bring in light
from the outside. The rooms were therefore relatively bright. In RikyQ’s time, tea
masters started designing smaller rooms, and experimented with the use of windows
instead of sliding doors, making the room darker and more intimate.

Oribe, however, preferred to make his tea rooms brighter and he implemented a
large number of windows. He regarded windows as an important part of the design or
‘landscape’ of the room, and felt that the usage of windows had a positive influence on
the state of mind of the participants in the tea gathering®*. He used windows in the
roof of the room, known as tsugi-age-mado (¥k_F1F74%), constructed windows in the
walls of the temae-za, making it a stage for the performance of the ceremony, and
even constructed a window in the wall of the tokonoma alcove, the so-called ‘Oribe-
mado® (f7), creating a natural, modest spotlight for the flowers and scroll that

were displayed there.

view from the shoban-seki of En-an windows at the temae-za of Roteki-an
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Oribe made use of the effects of light-fall by placing windows strategically around
the tea room and as an overall effect made the room considerably lighter than was the
case with the designs by Rikyl and his contemporaries. Oribe’s tea room En-an for
example has ten windows, including two windows in the shoban-seki and the window
in the tokonoma. Tai-an (#§/#&), the only tea room still existing today that is directly
linked to Riky, only has three.

Oribe’s student and successor, Enshli was clearly influenced by his mentor and
further enlarged the number of windows, going as far as designing a room with

thirteen windows.

8.3 Oribe’s Tea Rooms: the Kusari-no-ma

The greatest difference between Oribe’s chanoyu and that of Riky(’s was Oribe’s
usage of the kusari-no-ma. The kusari-no-ma was an official style room with a writing
alcove known as shoin (EPt), in which Oribe would prepare a tsurigama (#158), an
iron kettle suspended on a chain, the whole year through. He used this room instead of
the tea room itself to serve meals and display certain more elaborate artifacts than the
ones that according to the ruling etiquettes could be presented in the ‘simple’ and

‘rustic’ rooms that were used for the tea ceremony.

example of a kusari-no-ma example of a tsurigama kettle

Depending on the participants and the circumstances, guests would leave the tea
room through the kyiji-guchi (f5f1:1), an exit that was also used for serving the
meals that were part of the tea ceremony and would proceed to the kusari-no-ma,
where the entertainment of the guests would continue. The use of this kind of room
gained wide popularity among the members of the elite of the warrior class, not in the
least because of the possibilities it opened to show more artifacts, and it became a
characteristic feature of the chanoyu of the warrior class. There is, however, no
evidence that Oribe created this room to develop a form of chanoyu for the warrior
class. Oribe had a great fondness for the usage and display of rare and unusual utensils
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and more than anything the creation of a room where these artifacts could be shown

seems to have come from his artistic approach to chanoyu.

9 Conclusions

Rikyt, the foremost tea master of Toyotomi Hideyoshi, died at the end of the 16th
century, a period in which Japan transitioned from a state of continuous warfare and
upheaval created by the practice of gekokujo, to a rigidly hierarchical society in which
social movement was discouraged and strict rules and etiquettes were enforced for all
social classes, including the warrior class elite.

Because of the important role that chanoyu had been given by Nobunaga and later
Hideyoshi, chanoyu had become an integral part of the etiquette of the elite of the
warrior class. Most of the tea masters employed by Nobunaga and Hideyoshi had been
commoners, but the socio-political developments that occurred at the end of the 16"
and beginning of the 17" century made it complicated for commoners and the elite
warrior class to interact with each other, even at a semi-private social level. As a
consequence, Riky(i was succeeded as tea master of the realm by Furuta Oribe, a
feudal lord who had been one of Riky(i’s foremost students.

Oribe, who had earned recognition as a warrior lord, being appointed to the position
of daimy6 by both Toyotomi Hideyoshi and Tokugawa leyasu, became widely
accepted as Riky(’s successor, even though after his death he was harshly criticized
by Riky(’s great-grandson S6sa who accused him of having no talent for chanoyu.

Oribe’s abilities as a warrior have also been questioned, but there seems to be no
basis for questioning his achievements in this field nor in that of chanoyu. His position
as feudal lord and his talent for chanoyu allowed him to become the foremost tea
master of the Tokugawa shogunate and based on his own ideas concerning art and
design, he created his own style of chanoyu enjoyment, different from that of his
mentor Rikyt.

The record of the Furata family states that Oribe was requested by shogun
Tokugawa Hidetata to create a form of chanoyu that was suitable for the etiquette of
the warrior class. This part of the record is quoted in almost every work on Oribe, but
there is very little evidence that he actually tried to do this.

The shoban-seki that Oribe designed fitted the needs of the upper-tier warrior class,
and the kusari-no-ma room he designed was also appropriate for the entertainment of
kijin. Consequently the usage of both spaces was quickly adopted by the members of
the elite and with their design Oribe laid the basis for the development of a form of
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chanoyu that was in particular enjoyed by the warrior class.

It is however, not clear if Oribe did this intentionally. Some of the rooms Oribe used
the shoban-seki for were too small to welcome kijin and it clearly also functioned as a
tool to adjust the atmosphere of the tea room for other purposes. The same can be said
about the usage of the kusari-no-ma room. Although on one hand the comfort and
structure of this style of room were appropriate to entertain kijin, it also seems to have
satisfied Oribe’s own artistic ideas concerning the display of artifacts.

Oribe implemented the rules that were created for the different social classes into
his chanoyu, but there is no evidence that he intentionally designed a form of chanoyu
especially for the elite of the warrior class. Commoners were not deliberately
excluded from its practice and what rather occurred was an institutionalization of
differences in the treatment of participants of the ceremony depending on their social
status that followed the conventions of Oribe’s time.

Oribe had a profound influence on the creation of new styles of pottery, today
collectively known as Oribe-yaki and also strongly influenced the further
development of the design of tea rooms. Oribe made use of the effects of light-fall by
placing windows strategically around the tea-room and as an overall effect made the
tea-room considerably brighter than was the case with the rooms designed by Rikyl
and his contemporaries.

Oribe laid the basis for a new style of tea enjoyment that was continued by his
student Kobori Enshii, and that would become particularly popular among the
members of the elite of the warrior class but except for the records of a branch of his
own family, there is no clear evidence that supports the theory that this was his

explicit aim.

1 There is some discussion concerning Sumiyoshiya’s date of birth and his death, this paper
follows the explanation of the Sad6-daijiten. Tsutsui H. (editor) (2010). Sadd-daijiten 4578 K&
#. Tankosha #42t. Kyoto: p.616

2 Kuwata T. ZMHEH (1971). Sadd-koten-zenshi, Yamanoue-Soji-ki 7 it #2245, (L 52 — 5,
Part 6 5 7/<%. Tankdshinsha #4887k, Kyoto: p.105

3 Yamashita N. [l (2016). The Development of Tea in Japan from Kissa to Chanoyu, the
Relationship between the Warrior Class and Tea. Journal of Center for Language Studies
Nagasaki University FIff KF#SFEHEE ML > ¥ —Fte. Nagasaki University & IR K52,
Nagasaki: p.92-95
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Tea Saint: The Image of Sen-no-Rikyi in the Yamanoue Sojiki

- Rikyti’s Way of Tea Explained by His Foremost Student -
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Abstract

In the fifteenth century a simple and rustic form of tea appreciation
developed in Japan that would later become known as ‘wabi-cha’.

In the sixteenth century, Sen-no-Riky( became one of the tea
instructors to Toyotomi Hideyoshi and under the latter’s patronage, was
largely responsible for the further development of this wabi-cha into
the tea ceremony that we still know at present.

Rikyl had such an influence on the development of the tea ceremony
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that he is often referred to as a ‘tea saint’. However, contemporary
sources concerning him are limited and the only source that gives a
more or less complete picture of his thoughts on the meaning of the tea
ceremony is the ‘Yamanoue Sojiki-Record’.

This paper will discuss Rikyl as he appears in this record and will
discuss what facts are known about his role in the historical
development of the tea ceremony seen through the eyes of one of his

foremost students, Yamanoue Soji.

Keywords: Sen-no-Riky, chanoyu, Yamanoue So6ji,
Yamanoue Sojiki-record, wabi-cha

1. The Development of Tea Appreciation Prior to Sen-no-Rikyi

The consumption of tea has been a part of Japanese culture for hundreds of years. It
was first introduced from China by Buddhist monks at the beginning of the ninth
century. In 894, official relationships between Tang Dynasty China and Japan were
abolished after which the interest of the Japanese court in China largely disappeared.
Tea was still consumed in Japan, but only on a minor scale.

In the fourteenth and fifteenth century, there was a revival of interest in Chinese
culture among the members of the court elite and warrior class. The Ashikaga shogun
family took a great liking to tea and under their patronage the appreciation of tea
became an important part of the customs and etiquette of the members of the elite. The
Ashikaga also established a vast collection of Chinese tea utensils or ‘karamono’ (F&
¥) that was known as the Higashiyama Collection (3R|Li#147). The collection was
compiled by the déboshii’ ([FIFA%4%), the chamberlains of the Ashikaga and became the
standard for the appreciation of all sorts of utensils.

In the fifteenth century a new form of tea appreciation which is now known as
‘wabi-cha’ (f£7%) developed that did not solely center on karamono, but for which
utensils from Japan and other countries in Asia were used. Traditionally, Murata
Shuké (£ HERSE, 1423-1503) is credited with its establishment.

Wabi-cha became extensively popular among both the upper-tier merchant class
and elites of the warrior class and when Oda Nobunaga deposed the last Ashikaga
shogun in 1573 becoming shogun himself, he adopted the Ashikaga’s exclusive tea
culture as a symbol of his cultural sophistication and turned it into one of the political
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tools affirming his position as the new ruler of Japan. He employed a number of tea-
masters, one of them being Sen-no-Rikyl (FFI{K, 1522-1591), a wealthy merchant
from the trade city of Sakai.

When Toyotomi Hideyoshi succeeded Nobunaga after the latter’s untimely death,
he continued to treat tea as a political tool. However, contrary to Nobunaga, he
himself showed a great personal liking for it. Hideyoshi also employed a number of
tea-masters and Sen-no-Riky is regarded as the most influential among them. During
Hideyoshi’s reign, tea practice or ‘chanoyu’ as it was then known, further developed
into the tea ceremony that we know at present. Rikya is attributed such an influence
on this development that he is often referred to as a ‘tea saint’ (4522) and every utensil
or invention of some excellence seems to be regarded as having stemmed from his

genius.

2. Historical Sources Concerning Sen-no-Rikyi, Tea-records and the Nanpéroku

In almost all books on chanoyu, Rikyl is presented as the person who further
developed Shuko’s wabi-cha into the tea ceremony that still exists at present, but Sen-
no-Rikyl was certainly not the only tea-master of status and ability of his time. There
were others, for instance Imai Sokyl (4 H%/A, 1520-1593) and Tsuda S6gyl (HH 7=
K, ?7-1591), who were also in Hideyoshi’s service and who together with Riky( were
known as the ‘three masters of the country’ (KT =7%F)". However, RikyQl was not
only one of Hideyoshi’s tea masters, he also became one of the latter’s most trusted
advisors. This combined position of tea master and advisor to the most powerful man
in the country made him one of the most influential tea-masters of his time, but there
remains in fact very little evidence of what his ideas concerning chanoyu were, what
he actually achieved, or how his contemporaries viewed those achievements.

One would assume that there are numerous historical sources available concerning
a man of such exalted status. However, on the contrary, a discussion of his ideas
concerning chanoyu is seriously complicated by a lack of reliable sources. Riky(
himself did leave a number of private and business-related letters, however, he did not
leave any detailed works concerning chanoyu.

To study the tea ceremony of Riky(’s time, there are some contemporary records of
tea gatherings that can be used such as the ‘Tendjiya-kaiki’ (K F=FE250), which is a
compilation of tea-records written by three generations of the Tsuda family including
Tsuda Sogyt. Other famous records are those of the above-mentioned Imai S6kyu and
Kamiya Sotan (f=%4E, 1551-1635), a wealthy merchant from Hakata. However, a
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problem with using these sources is that, although these records generally have a high
level of credibility, they typically only state the facts their writers found interesting
concerning the various tea gatherings they participated in; the names of other
participants, utensils that were used, the food that was served, etc. They do not discuss
the philosophy behind chanoyu in any great detail. In some cases the writers just state
the names of the participants and for one reason or another refrain from writing
anything else.

Furthermore, the records concern only those gatherings the people who wrote them
participated in; obviously, not all of Riky{’s tea gatherings were recorded by them.
The value of these records is therefore limited when it comes to a research of Rikyu’s
attitude towards chanoyu and his role in its development.

There are two sources that profess to give a more or less complete picture of
Riky(’s ideas concerning chanoyu: the ‘Nanpoéroku-record’ (Fd /5 #%) and the
Yamanoue Sojiki-record (1L 52 —F2).

Nanp(”)roku2

The ‘Nanporoku’ is the only record that claims to discuss Riky(’s tea practice in
detail and for this reason is widely quoted. It was supposedly written by one Nanbo
Sokei (Fh2RE), who according to the Nanporoku itself was a student of Rikyd.
Tachibana Jitsuzan (3Z{E3£1L1, 1655-1708), a counselor of the daimyd of Fukuoka
claimed that he discovered parts of the Nanporoku over a number of years after
having been offered a part of it when on his way to Edo in the retinue of his lord.

Problematically, Nanbo Sokei does not appear in any record of his time at all,
which is more than surprising for someone who must have been one of RikyQ’s
foremost students, being able to write such an extensive work on his tea ceremony.
Furthermore, there are so many inconsistencies in the format of the text that it is clear
that Jitsuzan rewrote the text or even compiled it himself completely®. One example of
such a historical inconsistency is the fact that this manuscript is the only text
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published within a hundred years of Riky@’s death that links chanoyu in detail to the
Chinese Philosophy of Yin and Yang. None of the sources related to Rikyl nor any of
the other remaining sources concerning chanoyu in general, including the
aforementioned tea-records, makes any mention of this at all.

However, during the Edo-period, the Nanpdroku was regarded by many as a work
that was wholly or at least in part written by a student of Riky(, and it therefore has
had a great influence on the interpretation of chanoyu as practiced by Rikyl. The
work has become a kind of ‘self-fulfilling prophecy’ as tea-practitioners in the ages
since it was published, have been adjusting their tea ceremony to it.

The use of the Nanporoku as a historical source has led to a great number of
misconception concerning the history of the chanoyu and is best avoided.
Unfortunately, the length of this paper does not allow for a more detailed discussion of
this work and this will be left for a forthcoming paper by the author.

3. Historical Sources Concerning Sen-no-Rikyil, the Record of Yamanoue Soji
The only reliable contemporary source that gives a more or less complete picture of
Riky@’s ideas concerning chanoyu and its developments in this time-period, is the
Yamanoue Séjiki-record, written by Yamanoue So6ji (11 52 -, 1544-1590)*. Soji
studied with Rikyl for over twenty years and his appearance alongside Rikyl at tea
gatherings has been verified through a number of records of these gatherings. Unlike
the alleged author of the Nanporoku, Nanbo Sokei (who as explained before, cannot
be traced in any official record), So6ji’s existence has been confirmed and so has his

relationship with Rikyf.

Yamanoue Séjiki—record5

S6ji, like Rikyt, was a commoner from the wealthy trade town of Sakai city. In this

time-period, Japan did not yet have a system of surnames, and as he lived south of
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Sakai at a place known as Yamanoue, this is how he became known. The first record
of him participating in a tea gathering is an entry in the ‘Tendjiya-kaiki’ of November
1566, when he participated in a gathering held by Riky(®. The first record of a tea
gathering he organized himself dates from as early as January 25 of 1568’. It seems
that from this time on, he organized one or two ceremonies a year. The above is in
according with his own record, in which he states that he studied for twenty years
under the supervision of Rikyt®.

A variety of sources also show that S6ji was introduced by Rikyl to Toyotomi
Hideyoshi. He was employed as one of the latter’s tea masters or ‘o-sado’ HIZ55H,
however in 1584 he angered Hideyoshi and lost his position as his vassal. He fled
from Hideyoshi’s wrath to Odawara, where he was supported by the H6jo (db5%)
family, a strong opponent of Hideyoshi rule.

In 1590, at the time of the subjugation of the H6jo, S6ji had an audience with
Hideyoshi at which Rikyl was also present. According to the Chdéandoki-record (&[4
i 50)° written by Kubo Choandd (/A {4 & B %, 1571-1640), he there angered
Hideyoshi again, who had his nose and ears cut off before having him beheaded. As
S6ji wrote in his own record of 1588 that he was 46 years old, this would mean that he

was 48 when he was put to death.

4. Different Versions of the Yamanoue Séjiki-record

It is not clear what the original name of the Yamanoue S¢ji-record was. At present,
there is no remaining original version of the record written by So6ji himself. There are
however a number of versions of the record that were given by him to his students.
There are three different names that are used for the copies that have been located at
present; Chakimeibutsu-shii (Z5#54 #%) or ‘Collection of Famous Tea Utensils’,
‘Yamanoue So¢ji-ki’ and ‘Soji-ki’, which is basically just an abbreviation of
“Yamanoue Soji-ki’. Between 1588 and 1590, S6ji gave copies of this record to a
number of his students and the contents of the various copies differs slightly. The
Chakimeibutsu-shii for instance, does not contain the introduction to the history of
chanoyu that most of the other versions do contain. The substantive differences
between the copies are minor and do not concern any changes in the meaning of the
text nor do the texts at any point contradict each other. There are no discrepancies in
the names of the people that appear in So6ji’s text, his explanations of the meaning of
chanoyu, the various utensils he describes, or S6ji’s comments.

S6ji might originally have used a master copy, but it seems he lost this copy and
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consequently the contents of his writings changed slightly. In a version of 1589, S6;ji
explains that he has lost the copy of a work he had received from his teacher (Riky(),
together with his own notes of thirty years of instructions. He lost them in what he
calls the ‘present turmoil’, which probably refers to the siege of the H6j6 by
Hideyoshi, and he apologizes for the fact that because of this loss he suddenly had to
write this text from memory and therefore might have mistaken some of the kanji
characters he used'’.

The works he gave to his students were regarded as ‘secret-teachings’, a very
common phenomenon in traditional Japanese arts. To receive this kind of written
instruction from a teacher was seen as a sign of the latter’s approval of the level that
student had achieved.

The remaining copies of the Yamanoue Sojiki-record are dated between 1588 and
1590, the year Sgji was killed. It is important to note that in the years Soji gave his
record to his students, Riky® and other famous tea masters like Imai S6kyt and Tsuda
Ségyl were still alive as this means that So6ji could not have written anything that
either Riky( or his contemporaries could have declared to be false or mistaken. The
Yamanoue Sojiki-record can for this reason be regarded as a reliable source
concerning Rikyl and his thoughts on chanoyu. Moreover, S§ji states a number of
times that he is just transmitting the knowledge he has in the way he received it from
his teacher. As Riky( was still alive when he stated this, it is safe to assume that this is
indeed true and Riky( had no objections to the way in which S§ji’s explained his
thoughts concerning chanoyu.

For this paper the manuscript that was published in the Sadokoten-zenshd (7518 7
ihi4#£)! will be used, as this manuscript in its printed version is the most accessible
to anyone interested in further research concerning this subject. For an explanation of
why this particular manuscript was used for the Sadokoten-zensh, the author refers to
the explanation given by its compiler, Kuwata Tadachika (3 [ {2#]).

5. The History of ‘Wabi-cha’ in the Yamanoue Sojiki-record

The Yamanoue Sojiki-record starts with an introduction of the historical
development of chanoyu. The introduction by S6ji is accurate and similar to the one
given in the first chapter of this paper and for that reason will not be reproduced here.
There are however, two points that need explanation. The first concerns the
transmission of wabi-cha to the court of the Ashikaga shogun, and the second the

name of Riky(i’s teacher.
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Concerning the introduction of wabi-cha to the Ashikaga. S6ji writes that through
an introduction of a chamberlain named Noami (FER[ 7R, 1397-1471), the eighth
Ashikaga shogun Yoshimasa (£, 1436-1490) started to study tea with Shiiko at the
famous Silver Pavilion in Higashiyama, after which its practice spread among the
members of the elite. Most history books concerning chanoyu present this as a fact.
However, although the Yamanouesoji-ki can generally be regarded as a reliable
source, Noami was no longer alive when the retreat in Higashiyama was finished in
1482. As there is no other source that links Shukd directly to the Ashikaga, it is
difficult to accept this source as evidence of a direct connection between Shuko and
the Ashikaga. While it is very well possible that Néami introduced Shukoé at a time
before the construction of the Higashiyama retreat, there is no proof of this. It does
seem likely that the chamberlains took an interest in wabi-cha as a new form of
entertainment for the shogun and that through them it spread among the elite'?.

Another point that needs explanation is the question of who taught chanoyu to
Rikyt. Most books on the history of chanoyu mention the name of Takeno J66 (%
#AIRE, 1502-1555). J66 was a famous merchant, who like Riky® came from the city of
Sakai. According to S6ji he possessed no fewer than 60 meibutsu and was one of the
most influential tea masters in the history of chanoyu. Interestingly, although Soji
does not at any point explain directly who RikyQ’s teacher was, he himself often
mentions the name of his own teacher, ‘Soeki’ (7%%)) as Rikyl was known by his
contemporaries. This seems awkward. Sji is obviously proud of his connection with
Rikyt but for unclear reasons does not discuss his own teacher’s teacher.

A person Soji does mention is a certain Tsuji Gensai (31 %%, ?-?), who according to
S6ji was the only student of J60 to receive the secret instruction of ‘kotsubo-no-daiji’
(/& / K=) concerning the usages of certain tea-containers'® and it was also through
this Gensai that Rikyl and finally S6ji received the manuscript from Shuko6 that forms
the major part of his own record'. Contrary to what might be expected Soji does not
praise Gensai but describes him as someone with no ability for tea at all, calling him
the worst tea practitioner in the land'.

It seems very unlikely that someone of such low ability would be the only student
to receive important secret instructions and a manuscript that even someone as famous
for his talent as Rikyl did not receive from the teacher they both shared. The only
logical explanation would be that Riky( was a student of Gensai or at least received
instructions from him as senior student after their teacher passed away and later
received the manuscript that was given to Gensai by J66. For some unclear reason S6ji
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disliked him enough not to want to write this in his manuscript, or perhaps he did not
want to mention that his own teacher had not received full instruction from Jo0.
Although Gensai appears in a number of entries in the tea-records of his time, he did
not manage to make a name for himself and even the date of his death is unknown.

6. The Role of Meibutsu in Wabi-cha

The Yamanoue Soéjiki-record consists in large part of a record known as the ‘Shukd-
ishi-mokuroku-catalogue’ (¥t —#% H #%). This manuscript is a list of 23 categories
containing 212 meibutsu utensils that were used for chanoyu, from tea-cups to incense
containers. According to tradition, this manuscript was originally written by Murata
Shukd. There is no direct proof that this manuscript was actually written by Shukd
himself, but it has been handed down from generation to generation of tea-masters.

The version in S6ji’s manuscript has been adjusted by J66 and in many places S6ji
has added the present value of the various utensils, their history and where he does not
agree with the contents he either gives his own opinion concerning the utensil, such as
‘this might not be appropriate at present,” or quotes Rikyli, who obviously also used
this list as he passed it on to S6ji as a part of his teachings.

This focus on famous utensils seems to contradict the image of ‘wabi-cha’ as a
simple and rustic form of tea appreciation. However, in this context simplicity should
be understood as simple in comparison to the lavish form of tea appreciation that was
popular at the court of the Ashikaga.

In the case of wabi-cha, Japanese-made utensils were used next to the more
exclusive karamono that were popular at the court of the Ashikaga. In time these
Japanese utensils became meibutsu in their own right and they can be found on
Shuko’s list together with karamono pieces that were included in the Higashiyama
Collection. It is however clear that some of the utensils were contemporary pieces and
those are probably part of the additions that were made by J60.

We know from other sources that Riky( initiated the use of Raku-ware (ZH%)
pottery for chanoyu, but S6ji’s record does not state anything about utensils that might
have been specifically used and designed by Rikyt. This shift in the usage of utensils
from Chinese karamono to utensils made in Japan was a significant development,
however not one that Riky( can be credited with.

In wabi-cha, meibutsu utensils were not displayed to the same extent as was the
custom at the shogun’s court. Sgji states for instance that in the case of serving meals,

young people can use meibutsu three or four out of ten times, but he does not find this
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appropriate for older people, who should use them even less'®.

Wabi-cha combines a simple kind of room and atmosphere, with a moderate display
of meibutsu, a style S6ji explains with a quotation from part of a poem that means
something like ‘a valued horse tied to a simple hut’'”. One should also realize that
what is seen as just a simple tea-room was a room built for the sole purpose of
performing the tea ceremony, something that could only be afforded by the very rich.
It calls to mind the ‘simple’ countryside cottages that Marie Antoinette had built for
her entertainment next to the Palace of Versailles.

one of Marie Antoinettes’s ‘simple’ cottages at Versailles'®

The importance of the knowledge and possession of tea utensils can also be seen in
the way contemporary tea practitioners were divided in three categories; the chanoyu
practitioners (45%5# ), the ‘wabi-stiki’ practitioners (f£ U %7), and the masters (£ \).
Connoisseurs of the artifacts used for tea who were also proficient at the performance
of the ceremony and taught chanoyu to others belonged to the first group. Tea
practitioners that didn’t possess any meibutsu utensils at all were known as ‘wabi-
suki’ on the condition that they had the right mental attitude, could design utensils by
themselves, and were people of distinguished achievements. People who met all of the
above conditions and possessed karamono utensils were known as masters'”.

This division in categories and in particular the importance that is given to the
knowledge of utensils and the possession of karamono seems to contradict the image
of wabi-cha, but S6ji discusses this extensively. He explained that from the past, there
was no tradition of using written works for the instruction and transmission of
chanoyu. Therefore, to master chanoyu and fully understand its meaning, it was
important to study the old meibutsu as this could help to reach an understanding of the
way of thinking of the masters of the past. He continued by saying that next to this
study of utensils, one should take part in gatherings together with people who had
already mastered chanoyu and through these experiences develop one’s own style®.
The study of utensils is therefore not regarded as merely an understanding of these
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utensils, but as a way to understand the deeper meaning behind chanoyu and as a way
to further develop one’s own mastery of it. As he states in his record, his manuscript
was merely a list of the most famous meibutsu®! and his text was just an introduction
for beginners with no value for anyone who had already achieved a full mastery of
chanoyu?.

To S§ji the study of meibutsu was, more than anything, a way to understand
chanoyu as it had been transmitted from generation to generation, and he used the
term meibutsu in particular in connection to the artistic value utensils had, not so
much their economic value. S§ji also states that although one has to study the ways of
the past, the concept of chanoyu should be adjusted to the changing times®. This
again shows that to him the knowledge of meibutsu was a tool to reach a deeper
understanding of chanoyu, and also a way to achieve its further development.

Chanoyu is centered on the entertainment of guests and guests are best entertained
with utensils that are rare or of great quality. However, the Yamanoue Sojiki-record
makes clear that this entertainment should not be overdone.

7. The Philosophical Background of Chanoyu

After the explanation of meibutsu utensils, the Yamanoue Soéjiki-record continues
with two sets of rules that tea practitioners should keep in mind and a series of
answers by Rikyl to questions of Soji. The two sets of rules are not a part of the
document by Shukd, but were added by J66 and Shoji.

S6ji states that chanoyu developed from Zen Buddhism and that tea practitioners
should therefore behave as Zen priests**. The connection that is usually assumed
between Zen Buddhism and chanoyu is largely based upon this statement by Soji,
although interestingly enough there are no Buddhist proverbs used anywhere in the
text nor does S6ji use language or terminology that is connected to Buddhist
philosophy.

Soji also explains that when Noami told eighth Ashikaga shogun Yoshimasa about
Shukd, he told him that he studied the way of Confucius®. The combination of
Confucianism and Buddhism was obviously not seen as problematic as he continues
to explain that Shuko used a Buddhist scroll he had received from the renowned Zen
priest Ikkya Sojun (—AR%#E, 1394-1481), and that in his chanoyu, next to the way of
Confucius, the way of Buddhism could be found as well. There is, however, no
explanation in the text about what makes chanoyu compatible with either Buddhist or
Confucian philosophy and obviously it is assumed that this is understood by the
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reader. In the same way, no practical examples are given, only general remarks are
made, like those stating that tea practitioners should be ‘pure of heart’, ‘be moderate
with alcohol’, ‘become friendly with people who are more proficient at the way of
chanoyu’ and that the mental state and determination of the practitioners are
important?, statements that it seems were assumed to be understood by the members
of the elite who were educated in both Buddhism and Confucianism.

Concerning religion he also states that next to politics, financial matters and private
matters, one’s religion should not be used as a topic for conversation during a
ceremony. He obviously did not regard the practice of chanoyu as a religious act in
itself. The only topics he found suitable for conversation were those topics that
concerned chanoyu?’.

More than Buddhist or Confucian terminology, S6ji used Renga-poems to explain
chanoyu. This, however is also not explained in detail, and the significance of the
meaning of these poems to chanoyu depends solely on the interpretation of these
poems by the reader.

Although it is said that chanoyu is based upon Buddhism, to some extent upon
Confucianism, and in some cases explained through the images of renga-poetry, So6ji
does not explain in any detail what the practical consequences of these connections

are for the performance of chanoyu.

8. Technical Developments in Chanoyu

When discussing the tea ceremony it seems natural that the way the ceremony itself
was performed would be a part of the discussion, however, there are no sources from
the late sixteenth century that can be consulted. As mentioned before, the records of
tea gatherings did not contain such detailed information, and chanoyu had a tradition
of oral, not written, transmission. There are a great number of schools of tea ceremony
at present that are related to Rikyt, but most of them show such differences in their
explanation of the tea ceremony that it is impossible to determine what Riky(’s
chanoyu might have looked like. This can also be concluded from the comparison of
44 different schools of tea by Hirota Yoshitaka (Jis [H 5 42)%,

The only clear difference between Rikyt’s chanoyu and that of his contemporaries
to be found in the Yamanoue So6jiki-record is the fact that S6ji and Rikyt regarded the
thin usu-cha (77%) tea as the more official kind of tea, and not the thicker koicha-tea
(I 4%) that according to S6ji, his contemporaries mistakenly took for the more official

of the two?. At present koi-cha is still served in the more official part of the ceremony
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and it seems that concerning this particular aspect, Rikyl’s opinion did not prevail.

The Yamanoue Sgjiki-record does not explain which utensils were used by Riky(
and if there were any utensils he designed. The records of tea gatherings could be used
as a source for further research but are not a part of the present discussion. It is also
important to realize that although these record may give a general impression of the
time period when they were written, they are merely records of the gatherings their
writers happened to take part in. Private gatherings like those between Rikyl and
Hideyoshi were obviously not recorded and therefore it cannot be said that these
records give a complete picture of the world of chanoyu.

One subject that is discussed in the Yamanoue Sojiki-record is the development of
the usage of different sizes of tea-rooms>’. Séji explains that according to Rikyt, J66
preferred four-and-a-half tatami rooms for the usage of karamono utensils, the same
size as Shukd had used, and two-and-a-half tatami rooms for wabi-cha. According to
Rikyt this four-and-a-half tatami sized room was used by all tea masters of standing
who owned karamono, including Rikyt himself. J60 also designed an even smaller
room of two-and-a-half tatami for one of his students.

Rikytl himself designed a three-tatami room that was also liked by S6ji and went as
far as to design a one-and-a-half tatami room in Kyoto that was the only one of its
kind. According to So6ji, Rikyli was a master of such a level that he could turn
‘mountain into valley and East into West’, freely breaking all the rules of chanoyu®'.
However, he also warns that this kind of thing could only be done by a master of
Riky(’s level and not a mere beginner.

Rikyt also explained that at first, rooms smaller than four-and-a-half tatami were
regarded as rooms only suitable for the practice of wabi-cha, however, during the
reign of Hideyoshi, the use of smaller rooms also became accepted for ceremonies
with karamono®?. A feature of the usage of these smaller rooms was that attention was
no longer paid to the differences in the social status of the participants. Here Rikyt
describes a significant change in the practice of chanoyu, but it is not a change that he
initiated or can be credited with.

Rikyl was not the first to design tea rooms smaller than the four-and-a-half tatami
rooms that were used by Shuké and J60, but he was the first to design a tea room of
the extremely small size of just one-and-a-half tatami. At present rooms of such small
size are rare, possibly because they are difficult to use unless one has reached a very
high level of understanding of chanoyu. Rikyl can therefore be credited with
establishing the extreme boundaries of chanoyu.



9. Conclusion

The goal of this research has been to discuss the facts concerning the role Rikyt
played in the historical development of chanoyu seen through the eyes of one of his
foremost students, Yamanoue Soji.

The discussion of the contents of the Yamanoue Sgjiki-record has shown that it
holds hardly any specific information concerning Riky® himself and what influence he
might have had on this development. The record describes Rikyl as a master of the
highest possible level, who could turn ‘mountain into valley and East into West’, but
except for the one-and-a-half-tatami room Riky( designed, no specific examples are
given of Rikyl’s innovations. If Rikyt was indeed responsible for certain important
new developments one would expect S6ji to have recorded those. However, the only
examples of Rikyl showing a diverging opinion from his contemporaries are the fact
that he regards usu-cha as the most formal kind of tea and not koi-cha as seems to
have been the consensus in his time, and the fact that he regarded the one-and-a-half
tatami room as the zenith of wabi-cha. His first opinion concerning usu-cha seems to
have been ignored by his contemporaries and the usage of one-and-a-half tatami
rooms has never become widespread.

Rikyl was not the only tea-master of status and ability of his time and it seems
likely that other tea masters also played a role in the development of chanoyu. He was
possibly the most influential of the three great masters of Hideyoshi, but from what
S6ji explains it can be concluded that his chanoyu was based on the rules that were
handed down from the times of Shuk6 and J66 and except for the above-mentioned
two points did not diverge from the consensus of his time.

S6ji handed copies of his explanation of chanoyu to his students when Rikyt and
the other great tea masters of his time were still alive and any kind of exaggeration
would have been noticed immediately. This might explain why there are no specific
examples given of Riky(’s greatness.

While the Yamanoue So6jiki-record can be regarded as a reliable source concerning
chanoyu at the end of the sixteenth century, it does, however, not support the image of
Rikyt as a ‘tea saint’. Rikyd, as tea master and advisor to Hideyoshi, must have been
a man of great influence and power. It is possible that he played an influential role in
the popularization of chanoyu and through that its development, but the only proof the
Yamanoue Sojiki-record gives of that is the veneration S6ji showed for his teacher.

It seems likely that many of the ideas concerning the image of Riky( are based
upon the Nanporoku. The role the Nanporoku played in the development of this image
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will be investigated and discussed in a forthcoming paper by the author.
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An Introduction to NTeQ Model Lesson Design

Lee FLAKE
Center for Language Studies, Nagasaki University

Key Words: NTeQ Model lesson, design, instruction

1. Introduction

Perusing new skills and knowledge is part of my professional growth plan. Skills
and knowledge include improving and applying technological proficiency. Such goals
have become an asset that strengthens my identity and skills as an educator. I want to
continue learning and stay current on educational issues as well as technology trends
in order to remain an effective instructor. On November 5, 2016, as a presenter in the
2016 Nagasaki Language Studies Conference (NLSC) sponsored by the Center for
Language Studies at Nagasaki University, I introduced the NTeQ Model of lesson
design, Native World® Computer-Interactive Program (CIP), and Cyber Classrooms
created by resources on TaskStream® as examples of e-learning. I will maintain a
webpage for the presentation featuring source material. Due to the guidelines on
article length, the NTeQ Model lesson design will be the focus of this paper. For
details on the Native World® Computer Interactive Program (CIP), and Cyber
Classrooms, please refer to the webpage for more information. This
webpage, with “NLSC” as the password, is available at the following
URL/QR Code: https://www.taskstream.com/ts/flake1/NLSC
2. Analysis and Philosophy Constructs of NTeQ

NTeQ lesson design model was developed in response to Internet and

technological advancements in education. NTeQ is a morph acronym meaning
iNtegrating Technology for inQuiry. In the intended instructional sequence, this 10-
step approach includes Specify Objectives, Computer Functions, Specify Problem,
Data Manipulation, Results Presentation, Activities During, Before and After
Computer Use, Supporting Activities, and Assessment (Morrison & Lowther, 2005, p.
12). The NTeQ Model flow chart is included as Figure 1 at the conclusion of this
paper. Through the NTeQ Model, the roles of the teacher and student are altered. The
instruction design is student-oriented meaning that students are empowered and take
on the role of a researcher whereas teachers assume the roles of designer, manager,
and facilitator (Morrison & Lowther, 2005, p. 15). The NTeQ Model is perhaps
unfamiliar to many traditional educators and seeking to understand this model, which
is unique in that the traditional roles of teacher and student are altered with the
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computer taking the role of a conceptual tool that bonds the method of the model
with the intentions of the lesson design.

Several differences exist between the traditional teacher’s classroom and the NTeQ
Model classroom. When looking at the NTeQQ Model, the observer notices that the
students actively participate in their learning. The opposite occurs in the traditional
classroom where the teacher directs the students’ learning. In the traditional classroom
the teacher imparts information to the students. The teacher lectures to the students,
distributes papers for practice and assessment, instructs students to read various
chapters in the books. The instructor bases tests and quizzes on the book’s information
and the lectured material.

The students’ learning in the traditional classroom can be minimal due to limited
interaction with one another. In essence, the teacher assumes the larger role while the
students remain inactive for most of the class time. The NTeQ Model of the classroom
has a more open approach to teaching students. The teacher takes a passive, yet
engaged approach to instruction. The role of the teacher in traditional classrooms
promotes that of the teacher as the central figure for knowledge and support. This
instructional design often relies on direct instruction models. University of Phoenix
(2008) describes the teacher’s role in the traditional classroom as the “sage on the
stage” (p. 3) and the teacher in the NTeQ philosophy-based classroom assumes the
role of the “guide on the side” (p. 3). Study of both traditional and NTeQ Modeled
classrooms determines this description to be fitting. The technological skills of the
educator are less demanding in traditional classrooms although the instruction
supports differentiation. Morrison and Lowther (2005), describe the teacher’s role in
the NTeQ Model as that of designer, manager, and facilitator. The role of facilitator
implies that the students are somewhat self-governing over their academic studies. As
students become more involved in the learning process, the teacher begins to guide,
rather than enforce, student learning. The students take on more responsibility in each
lesson and are involved in all aspects of learning and research (Morrison & Lowther,
2005).

In the NTeQ classroom, students are energetically involved in their work. The
students become more inquisitive and use technology as their means to gain
knowledge. The students complete a number of tasks that they present individually or
in groups to communicate what they learn. The instruction design of the NTeQ Model
delivers student-oriented lessons to empower students and to assist them in taking on
the role of a researcher. Learning comes from participation and active engagement as
students become an investigator of knowledge. Technology and computers exist as a
tool for student investigation. Instructors use projects and presentations to provide
students with an opportunity to demonstrate acquired knowledge.
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When considering the role of computers and technology in the NTeQ student-
oriented classroom and traditional teacher-oriented classroom, instructors consider
that the lesson materials influence the mode of instruction. Integration of computers
occurs throughout the curriculum in NTeQ philosophy classrooms. The NTeQ Model
also incorporates Bloom’s Taxonomy and supports higher-order thinking in its lesson
design (Morrison & Lowther, 2005). The computer and the NTeQ Model work
together well. All lessons incorporate the use of the computer and it provides the main
learning tool during the entire unit. By using the computer, students review, analyze,
and manipulate data by incorporating a variety of programs which include databases
and spreadsheets. Morrison and Lowther (2005) believe that the teachers “need to go
beyond computer literacy to become technologically competent” (p. 12). Along with
the use of the computers, the NTeQ Model develops lessons that require the students
to think at a higher level, bases lessons on real-life experiences, and requires all
students to be dynamically involved.

The NTeQ Model consists of 10 components. The planner analyzes each step of
the lesson to insure that the instructor implements each component. However,
Morrison & Lowther (2005) state, “The NTeQ Model is not intended for use with
every lesson taught. It takes a careful analysis of what the students are going to learn
to determine if technology can be integrated” (p. 41). The planner determines each
lesson that will incorporate technology before following through with the NTeQ
Model. Lessons that apply the NTeQ Model deliver student-centered instruction and
encourage students to dynamically participate in learning development. The students
are learning through discovery rather than mimicking the process modeled by the
teacher. The students work collaboratively through the learning process by gathering
the data, researching information and analyzing the results of different tests they
perform. With the teacher as the facilitator, the students make decisions on how to
manipulate information, review data and apply research. The lesson and environment
work together. The set-up of a lesson includes preparing for the type of environment
that promotes learning through student-centered activity.

3. Strengths of NTeQ

Investigations through technology afford important benefits to the classroom
situation. Several strengths accompany the NTeQ Model. The most obvious strength
surfaces in the skills which the model develops for the students. NTeQ instruction
increases a student’s ability to “answer inquiries, solve problems, or share ideas and
results” (Lowther & Morrison, 1998, p. 33). Students require each of these skills when
they enter the workforce of the future. Future demands of work production aim at the
social process. The students’ practice of social skills through collaboration and
assistive group work aims to address these skills. The collaborative element of the
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NTeQ Model tackles the development of teamwork. The model also trains students to
research and assess Internet sites for applicability to the problem at hand (Ikepeze,
2006). Another strength of the NTeQ Model surfaces in the development of these
skills. The NTeQ Model also supports the change from computers as drill and practice
solutions to computers as viable tools (Clark, 1998). The deliverance of meaning and
communication through a variety of electronic media are a necessary skill for the
future workforce. The NTeQ Model promotes this development and assures the
model’s role as a strong strategy in the classroom. The internet challenges the
students’ skills for navigating the enormous amount of information, and world-wide
resources need development and support (Ikpeze, 2006). The strategies of NTeQ
support a student-oriented environment. This shift leads the students from a receptive
position to a position of active involvement and exploration (Ikpeze, 2006). The
student-centered aspect develops competence in higher level thinking and creative
problem solving. Improving analysis, logic, and evaluation skills are vital to the 21
century developing student (Kim, 2006). With NTeQ active learning method, students
become active, motivated learners working on cognition as it applies to real world
perspectives.

Ross, Morrison, Lowther, and Relyea implemented the Anytime, Anywhere
Learning program in grades five and six classrooms. The foundation of this
implementation drives from the NTeQ Model. The authors identify benefits of the
plan and model by stating that their students’ competence with computers and the
internet increased. Moreover, the students’ skills with word processing, databases,
research, and communication improved (Ross et al, 2000). The NTeQ Model, supplies
a skeleton to develop the collaboration, problem-based learning, and technological
integration. The 10-steps of the NTeQQ Model enables teachers to improve strategies
for instruction. The sequential steps for identifying standards, objectives, procedures,
and assessment assures that the plan is of high caliber. Designing before, during, and
after technological constructs fosters the development of strong lesson plans and
assures student development. Ross, et al (2000) “conclude that becoming effective
integrative teachers require changes in teachers’ epistemological beliefs and day to
day practices of structuring their classrooms” (p. 6). The NTeQ Model answers the
need for a method to promote these changes.

4. Conclusion

Educators should have an understanding of technology and have a variety of
technical skills. Teaching will always require the human touch of the instructor and
overuse of technology can isolate the student; however, when effectively used in
conjunction with the teacher’s lesson, technology can enhance instruction. The author
feels that the NTeQ design, CIP programs such as Native World®, and Cyber
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Classrooms are effective methods for supplementing instruction. E-Learning will
continue to change as technology continues to advance. The author feels that it is
important for educators to consider the benefits of adopting technology into their
instruction strategies. The NTeQ Model lesson design uses computers as a tool for
obtaining information and promotes the human element of discussion and encourages
higher-order thinking. Knowledge of modern assessment practices and technology can
help educators conform to the needs of EFL learners. Technology provides effective
assistance for instructing and assessing student academic performance. Besides being
well-versed on various educational theories and practices, effective educators possess
skills, knowledge and an aptitude for teaching.
Figure 1:
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1. Introduction

The process of acquiring another language involves a multitude of factors that
include: cognition (i.e. memory, attention, learning strategies), socio-cultural (i.e.
immediate environment, local, national, global) and affect (i.e. feelings, emotions and
moods). However, approaches and methods of foreign language teaching and learning
have often centered around a cognitive approach that focuses on developing mental
processes and capacities. This has caused the role of affective factors to be relatively
neglected (i.e. Arnold, 1999; Macintyre, 2002). While the author of this paper
recognizes the need to understand foreign language learning from a complex point
that acknowledges all of the previously mentioned factors, this paper will present an
appreciation of how emotions are crucial to foreign language learning and teaching.
The purpose of this paper will be to introduce the significance of emotions on the
process of learning and introduce some suggestions to allow foreign language
educators a chance to reflect on their practices, and inform their pedagogy and

classroom management.

2. Cognition and affect in foreign language learning

Affect is an umbrella term that covers feelings, emotions and moods (Williams,
Mercer, & Ryan, 2015) and is closely connected with motivation, attitudes and
behavior. Over the years, motivation and attitudes have already received much
attention and discussion within Second Language Acquisition (i.e. Gardner & Lambert,
1972; Dornyei, 2009). This research has gradually produced various theories and a
large amount of evidence to suggest that positive attitudes are associated with a
willingness to keep learning (Lightbrown & Spada, 2013) and that motivation occurs
from creating and maintaining an ideal L2 Self vision (Doérnyei, 2009). Nonetheless,

understanding foreign language learning has been primarily viewed from a cognitive
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approach, where learning is viewed as a series of mental processes such as
remembering, recognizing and thinking, thus promoting learners to develop strategies
to analyze and work out rules. (i.e. Lightbrown & Spada, 2013). One advantage of the
cognitive approach to learning is that foreign language learning encourages a more
active learning process. However, this paper will argue for the need consider the
importance of affect within foreign language learning, namely the significance of
emotions.

The foundational aspect of emotions influencing our daily lives is demonstrated by
Shaules (2015, p. 96) as being “...critical in the formation of intuitions, sensations of
rightness and wrongness that guide our reactions to everyday life”. Also, Maslow’s
hierarchy of needs (1987) further demonstrates the fundamental element of emotions
and feelings on our daily lives. Maslow’s theory explains how higher level cognitive
demands cannot be fulfilled without satisfying more fundamental security or
interpersonal needs based on emotions and feelings. With regards to education, Meyer
and Turner (2007, p. 243) show how fundamental emotions are as ““...emotions help
define classroom experiences, providing powerful rationales for engaging in and avoid,
even abandoning, teaching and learning opportunities”. In addition, Williams et al.
(2015) point out that emotional reactions, positive or negative, are integral to the
foreign language learning experience.

Even though this paper asserts the importance of emotions within foreign language
learning and teaching, the author appreciates the complexity of cognition and affect
and now both are intertwined to form a sense of self, subjectivity, meaningful
decisions, interpretations of situations and memories (i.e. Immordino-Yang, 2015;
Williams et al., 2015). However, understanding the vital role of emotions within the
process of foreign language learning presents certain benefits to both educators and
learners. Educators have a chance to understand issues surrounding learner's lack of
confidence, anxiety or interest, and learners have the opportunity to reflect on how
their own emotions create their relationship towards that language. The next section
will determine a useful explanation of emotions and continue to develop the benefits
of understanding foreign language learning and teaching from a perspective of

emotions.

3. Determining emotions and appreciating learning from an emotional perspective
The definition of emotion for this paper is taken from the field of psychology.
Keltner and Gross (1999) explain that emotions are “...episodic, relatively short-term,
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biologically-based patterns of perceptions, experience and communication that occur
in response to specific physical and social challenges and opportunities™ (p. 468).

3

Reeve (2015) also concurs with this definition, but adds that emotions “...help us
adapt to the opportunities and challenges we face during important life events” (p.
340). In addition, Williams et al. (2015) explain how an emotional reaction has three
essential components; a physiological element; expressive behavior; and subjective
feeling.

Therefore learners’ emotional reactions in the classroom can be influenced by their
previous experiences learning or using a particular foreign language. However, this
paper will focus on considering emotional reactions resulting from interactions with
classroom tasks, the textbook, other students and the teacher. Each of these
interactions will produce unique meaning for a learner and subjective feelings towards
that event. Educators will witness students' emotional reactions as a variety of
attitudes, behaviors, verbal and non-verbal communication. From this, we can
appreciate that many of our students have already gained a full spectrum of positive
and negative feelings and emotions from their experiences of learning, practicing or
using another language inside and outside of the classroom. Furthermore, these
experiences will have created individual memories, associations and perceptions
towards that language. Therefore, understanding that emotions are the driving force in
the process of learning a foreign language raises a number of important issues and

implications for foreign language educators.

4. Focusing on emotions to improve the classroom environment

This section will briefly introduce practical approaches to how mindfulness and
management of student emotions can help educators produce a healthier learning
environment. Literature has demonstrated that teaching and learning can only succeed
in a well-managed atmosphere, and empirical evidence suggests that educators are the
most important factor on student success (Marzano, Marzano and Pickering, 2003).
Also, Dornyei & Murphey (2003) maintain that the educator is the key element for
setting up and developing positive group dynamics that produce an environment of
safety and unity for learners. Therefore, if we consider learner's emotional reactions as
being the foundational block in the learning process, educators need to become
managers that are aware of the individual feelings and emotions that exist within the
classroom, and find ways to positively manage these.

First of all, educators need to become explicitly aware of learner's emotional
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reactions to classroom tasks, the textbook and interactions with other students.
Depending on the levels of familiarity or proficiency, educators can set up reflective
tasks that can be completed as an end of class self-reflection, group discussion or
homework assignment. The purpose of these tasks is to find out; how familiar or
unfamiliar a classroom task was; how appealing or not group discussions were; how
able students were to complete tasks; and if students encountered any difficulties from
a cultural perspective. These ideas are taken from using Schmann's (1999) framework
for understanding stimulus appraisals and emotional responses. This framework offers
educators a chance to not only understand learners' feelings and emotions, but a
chance to evaluate pedagogy and classroom approaches. In addition, to produce a
pleasant and inspiring classroom environment that can allow learners to feel motivated,
more confident and not afraid in making mistakes, spending time focusing on group
dynamics is crucial. Dérnyei & Murphey (2003) explain how successful classroom
management is the key for positive group dynamics. They give a range of practical
suggestions on how educators can create and maintain groups by; considering the
classroom environment; educators and learners developing class rules and norms

together; assign student roles and responsibilities; and conflict management.

4. Conclusion

This paper has introduced how emotions are crucial within the foreign language
learning process. Understanding learning from this point of view brings some benefits
as educators can start to understand why learners may not be able to remember or
recognize vocabulary, output language or develop various linguistic strategies. Also,
educators can start to deeply understand and appreciate why some learners appear to
be anxious, demotivated or uninterested. From a perspective of emotions, the main
outcome is that educators have a chance to become more mindful of the individuality
of learners. Therefore, it is hoped that readers will have to chance to start reflecting on
their own philosophies, classroom approaches, pedagogy, testing and (re)consider how
their contexts can be enriched by considering foreign language learning from a

perspective of emotions.
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1. Introduction

English education in Japan is compulsory throughout the six years of secondary
education, although many students begin learning English in elementary school, and
increasingly from kindergarten. However, the focus of English teaching, learning, and
assessment in schools is largely on the skills of reading, writing and listening. This has
resulted in criticism of the lack of oral communication skills in Japanese students
(Wakabayashi, 2015). In response, oral communication courses are becoming a
common element of university study in Japan. For educators, this presents a number
of challenges that are unique to Japan, including students’ fear of making mistakes and
presenting less-than-perfect work, low social self-confidence, and the social structure
of schools which sees students passively taking in information from the all-knowing
teacher (Passero, 1993). The mandatory nature of the courses means that there are
often vast differences in motivation from student to student, and support for teachers
in terms of training and resources may also be limited.

This paper presents a brief outline of a workshop presented at the inaugural
Nagasaki Language Studies Conference. The aim of the workshop was to offer some
strategies for developing the communicative competence of Japanese students, by
encouraging students to speak English in “‘unplanned’ communication, which mimics
the natural, unplanned, everyday conversations which are ‘the most commonly
occurring universal language ‘genre’ (Shen & Xia, 2010, p. 90). However,
‘unplanned’ in this context does not equate to completely spontaneous communication,
and does not preclude the use of pre-speaking activities, minimal amounts of
preparation, or stimulus materials to assist students before and during their speaking
experiences.

2. Building a conducive environment

The role of affect in second language learning is well-established (Arnold, 2011;
Dornyei, 1994). For students in Japan, who have been accustomed to largely teacher-
centred classrooms, it may constitute a considerable risk to speak in front of their
teacher and peers. Encouraging language learners to speak in the target language has
received considerable research attention, particularly as ‘second language teachers
usually struggle with students who prefer not to take the risk of speaking in the second

—116—



language class’ (Cervantes, 2013, p. 422). All the more so because the ability to take
risks is considered a predictor of success in second language learning (Gass &
Selinker, 2008).

As with all teaching and learning, the impact of student-teacher relationships can be
substantial. In particular, the communicative classroom should be an environment
where students feel comfortable to speak, and make errors. Additionally, class
dynamics can promote or impede a successful communicative class. Facilitating
communication and relationships between all peers, not just in friendship groups, may
help in developing a team atmosphere.

Throughout their schooling, Japanese students are driven by assessment results, and
educators can take advantage of this by making participation in oral communication
activities a significant grade in their course. Expectations about use of the target
language should be made explicit, and students should be encouraged to regularly
reflect on their use of English in class speaking tasks.

Classrooms in Japanese universities are generally not set up for communicative
teaching. Where possible move furniture or students so that they face each other when
speaking. Classrooms which allow the educator to freely move around the room are
ideal, as it allows them more opportunities to observe students more closely, and to
join in conversations at various times when appropriate.

3. Teaching explicit skills and strategies

In the Japanese education system, students are not always taught the explicit skills
and strategies of effective oral communication (Yanagi & Baker, 2016). There are a
range of skills used by effective speakers which are not always inherent in language
learners, or in fact by native speakers of a language. Along with the more obvious
skills of fluency and accuracy, students may struggle with how to initiate
conversations, how to make responses, how to interject, or how to repair a
conversation when misunderstanding is suspected (Lackman, 2010).

Alongside these speaking sub-skills, are a range of compensatory strategies, the
strategies that students have available to them to overcome shortcomings with
vocabulary or grammar (Karbalaei & Taji, 2014). These strategies may include asking
for help, using circumlocution, adjusting the message, using gestures, or referring to a
dictionary or a smartphone application. Such strategies are important to conserve a
conversation, and give students some options when speaking becomes a challenge,
other than reverting back to their first language, or giving up on the communication
altogether.

Ask-Answer-Add

This communication strategy involves the analysis and consideration of students’
conversation patterns, and the introduction of an alternative. In my observations,
particularly for beginners and non-English majors, conversations in pairs often follow
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this fairly routine pattern, or a close iteration:

Partner A: Asks a question

Partner B: Gives a short response

Partner A: Asks a follow-up question
Partner B: Gives a short response

Partner A: Asks another follow-up question

With this pattern, the conversation continues to be derived from the original question,
and so sustaining the conversation quickly becomes difficult. After asking students to
analyse their conversation patterns, introduce this alterative model:

Partner A: Asks a question

Partner B: Gives a response, and adds one more piece of information
Partner A: Asks a question following on from this new information
Partner B: Gives a response, and adds one more piece of information
Partner A: Asks a question following on from this new information

Not only does this strategy assist students to prolong their conversation by bringing in
new information, it is helpful in encouraging them to think about patterns of
communication, and about their role in the conversation. In the first pattern, partner A
is doing whatever necessary to pass on the conversation to someone else as quickly as
possible. Once students have practiced this model, there is no need to adhere to a strict
pattern, but students may be more aware of their own role in a two-way conversation,
and their own responsibility to make it a success.

Circumlocution

Circumlocution is a communication strategy that involves a speaker with a gap in
their linguistic knowledge to use synonyms, descriptions, explanations or examples to
fill that gap, allowing them to remain in the target language. A game where students
must get their partner to say a particular word without using a list of related words is
an enjoyable way to practice this strategy. Additionally, it is important to speak
explicitly about strategies with students (Nakatani, 2005). This is particularly
important in the Japanese context, where students often have very rigid perceptions of
what is ‘correct’ and ‘incorrect’. Making students aware of the importance of
communication strategies involves more than practicing the skills, but also giving
students the knowledge about the skills they are using and why. This may include
introducing studies which look at the role of communication strategies in building
proficiency, and sharing examples of effective learners applying such strategies.
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4. Opportunities for practice

In order to develop students’ communicative competence, they must be engaged in
the actual act of speaking. It is the challenge of educators to provide students with
ample opportunities to do so. Along with the cultural challenges that have already
been discussed, educators may have to contend with large numbers of students in a
class, minimal weekly contact hours, and classroom layouts that may not be ideal for
communicative learning. The following two minimal-resource activities work well to
overcome some of these challenges.

Speed-chat

Speed chat is an activity which involves students talking to a partner about a
particular topic for a short time, before changing speaking partners and talking about
the same topic. While the topic remains the same, no two interactions will be the same,
because the responses to questions and the direction of conversation will change with
each interlocutor. Students develop confidence as they repeat a similar task, recycling
language but also picking up vocabulary and phrases from their peers, which may be
brought into the next conversation. While the students may be given some stimulus,
perhaps in the form of several starter questions, the unexpected nature of the
interaction ensures a level of authenticity and helps to retain interest. This activity can
be adapted in many ways to suit the needs of the students, including the scope of the
chosen topic, the level of stimulus, the range of pre-speaking activities, as well as the
number and length of interactions.

Poster presentations

Poster presentations involve students giving short presentations on various topics,
generally following one or a series of lessons to build up content and language
knowledge. In this case, planning and presenting occurs on the same day. This allows
the length of time for preparation to be regulated, so that a) students do not have
enough time to write pre-prepared scripts, and b) the teacher can gradually decrease
the amount of planning time. Students use their planning time to research information,
and to create a simple poster which will help to guide them through their presentation,
such as images which provide stimulus, or a list of sub-topics to talk about. As in
speed chat, students are encouraged to speak in the target language for a set period of
time, and repeat their presentation with multiple interlocutors in order to recycle
language and build fluency and confidence along the way. Students present as
individuals, pairs, or small groups, with another group of a similar size acting as the
audience. Presenters are encouraged to engage their audience by posing questions, and
so the activity becomes more interactive than a traditional one-way presentation.
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5. Conclusion

The communicative competence of students in Japan will be an increasing priority
for schools and universities moving into the future. Oral communication classes in
universities provide a unique opportunity for students to develop these skills. This
paper has provided just a few ideas to help in this aim. Encouraging students to use
English in class is a complex challenge for many educators in Japan. It is a challenge
shared by many, and, as was a feature of the workshop, I would encourage
collaboration and discussion between educators to gather further practical ideas for the
classroom.
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Unit 3 MIT
Part 1: Media Lab
Sectionl
Ah things that come out of here include video games, the technology for the iPad
things like that. And also the Roomba, the circular vacuum cleaner that cleans by itself.
Section2
And most recently they had an initiative called One Laptop per Child where they sent
out over 2 million laptops to developing countries so every student can have the
opportunity to use the technology coming out of the Media Lab.

Part2: Hack-001

Sectionl

Next I would like to tell you another story about a very famous hack that happened
here at MIT perhaps the most famous.

Section2

It was in 1994. MIT students were getting really really tired of the MIT police
constantly giving them parking tickets so they decided to get their revenge.

Part3: Hack-002

Sectionl

One morning, MIT students woke up hearing police sirens and they could not figure
out where they were coming from until they looked up on top of the main building of
the University.

Section2

There was a police car. Students had disassembled it, take it took it taken it up to the
top, reassembled it, put a dummy police officer in the front seat, turned on the sirens
and put a parking ticket in the window.

Part4: Famous building

Sectionl

Now this is Killian court where graduation occurs each spring. They graduate about
2000 students per ceremony because they actually graduate their undergrad and
graduate classes all together.

Section2

Ah the great dome behind it was actually constructed in 1916 the same year that the
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MIT moved to the Cambridge location and it was modeled after the pantheon with the
oculus at the top representing the ultimate truth and knowledge. This is also the great
dome where the famous hack of 1994 occurred when they put the police car up on top
of the great dome.

Unit 4 MIT

Part 5. About the building

Infinite Corridor, Infinite Corridor was about a 350 meter long hallway that connects
east and west campus so we're gonna go all the way along it, we're gonna go to uh
complete other side of campus um it is perfectly straight. It was designed in 1916 the
same year that the campus moved to the Cambridge location. And it's really
interesting because twice a year the sun rises and sets in exact alignment with the
doors on either side so the beam of light shines from one end all the way to the other.
So it's absolutely beautiful and um they should have that on YouTube if you wanted to
look it up and check it out.

Part 6. MIT Admission

So ah when you are applying to MIT what they’re really looking for is that you took
the most difficult classes available especially in math and science. They don't want to
just see perfect grades but they also wanna see that you really challenged yourself so
try to take a lot of AP or advanced courses so the most difficult classes available. They
also look at extracurricular activities and they like to see a lot of leadership positions
and especially volunteer work so they like to see community service outside the
classroom. They also do consider your standardized test scores your SAT and your
ACT um the most important is the math portion of the SAT so that score needs to be
nearly perfect for MIT. The other scores can be a little bit lower like the reading and
writing but the math score needs to be nearly perfect.

Part7. MIT Admission Long

Alright if you wanna get into Harvard or MIT or any other prestigious university, you
wanna study hard. You wanna take those difficult classes that are available to you. It
shows that you're really willing to put yourself out there, push yourself and try. So you
wanna take the most difficult classes available and do as well as you possibly can. You
also wanna really focus on your standardized test scores. You wanna get those pretty
high up there but more importantly you wanna look at extracurricular activities. You
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wanna get involved in clubs, sports, playing musical instruments anything like that
outside of school. But the most importantly you wanna get leadership positions in
those activities and you wanna do volunteer work. If you can do volunteer work and
community service that shows that you're willing to give back to your community and
schools love that. But the most important part of anything is going to be your essay.
Your essay is extremely critical. You wanna take a lot of time preparing your essay.
You wanted it to be a personal statement describing something very personal that
happen to you and how it shapes you as a person and how it has prepared you for your
future experiences. So for example, I've been riding horses since I was five years old
and in high school, I volunteered with hippotherapy which is therapeutic horseback
riding for disabled children. Now I don't think anyone else wrote about Hippotherapy
I think it was a pretty unique essay and that's what you want to do too. You wanna
choose something that no one else would think to write and that's the best advice I can
give you just basically you wanna get across exactly what you wanna do, how these
schools are gonna help you get there and how you're gonna go become a leader in the
field.

Part 8. Student Life

You mean at Harvard, right?

Yes.

OK, yes. So at Harvard, I study clinical psychology. I end up spending usually about 6
to 10 hours in the classroom each week but I also spend about 12 to 15 hours
volunteering in a lab so what I do actually work one-on-one with patients in the lab
setting running experiments things like that. I also have two part-time jobs. I work at a
hospital running a clinical running a clinical group to treat patients and I also give
tours of Harvard and MIT and the Freedom Trail in Boston. As for other
extracurriculars as I do horseback riding and I'm on the archery team so I shoot bow

and arrow.
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