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IR 2 eI AT > TV ET, R ¥ — TRk 26 I T o 7 ERTEE 2 i HIC 2
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WA Z TR ER & DEFERZTRICIB W THRE T R E Z L id, RIEREZERO TR
b, TTUADT Y= REN LR (Saint-Andre &, Webb glI7FE) @
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On Rhetorical Questions in English and Japanese
- An Exploration of Uniformity and Variability of Human Languages (1) -

Toshiaki INADA™!, Noriko IMANISHI ™
“I Nagasaki University, “2 University of Tokyo

Abstract

Rhetorical questions (RQs), generally considered as questions with an
illocutionary force of a strong assertion of opposite polarity, do not
show the same pattern in different languages. They behave differently
in languages like Japanese, where clause types can be marked by
sentence-final particles, and languages like English, where there is no
morphological clausal typing. We point out that previous studies have
not provided a principled account for different behaviors of RQs in
English and Japanese, and suggest that those properties apparently
unique to RQs should be attributed to the syntactic properties of the
two different language types.

Key words: rhetorical question, wh-construction, island effects,
language variability, clausal marking

1. BEHRHMEDBRLRE

AWFFED BJIZ, SEEO TN & ZARME ORI & 2 OB R 2 RRT 572012,
F & U THEFLE AABOEFLM U OWTER L, AROSEEEEO RO —bE %
PALNCT D ETH D, EREEEM & WH-BIER U 2019813, SURRIR O
HINED XML E N, B EFROMEEIZAMISHAZIA TN T D 2D F

_1_



TR R

mm

HENE 7 —imtk] a4

B0 L%, FRC, MEER & AEFREEE R ICITHGE I AU S S 72 W E R D&
WHMFET D DT, EOMRIL [5E SN WRBLO BRI HGERE & BT
D EICE 0 NI D> - SREEEEOREZ O NI T H Z L ICER 5, F2,
ERUITHN 2 “SEERBLOKGE - BWREHE” 280 UEIZBIT 566E - B - B
%4V&%714z’%b5ﬁ%%%6ﬁ IZF 22 Lid, SRERIEDT —XT7 7 F v
— O ERLLHET 27 e —FOMBEREZERN L, ZY R SiEHETT V&
MRS 52 L2y HRmOERICERT 26D TH D,

(EEEEER SCIZ B3 2 F%E1%. Sadock (1971, 1974) LAk, Han Chung-Hye (1997,
2002), Rohde (2006), Sprouse (2007), Caponigro and Sprouse (2007), Cheung (2008),
Wang (2014), Oguro (2014), j#H: (2014, 2015) %, ZEE27 7 ua—F |2 L VLS
nNTWb, LnLl, Z0OX5 RBERFRIC %ﬁb%ﬁ SHEZ BT Dtek - BHR -
BWA =T oA ADMHE VI BLEND DL & EFETSREENREFLNLTND

1T WERN,

ABFZETIL, B RFEOEFEEEFSUCRE LT, BATHIEORBESZ R L7223 6,
UTFORETRT, (1) XFA TRORFEATHICERT 2 SRRV BEN L TWDHEE
L XD TRWEFETIL, EFEEERM &\ O FEREM LT 2 SUE T 2 A ITE N
WD, (i) AIEFEOEFREEM OILE R & AERIL, SO T ERHE & (1) Offis &
LTHATRETH D, AR, R LEEMC O@EEE E’Jﬁﬁ:T EVE & W Y R PE
##%% 7= Inada and Imanishi (2003) CHErR L7 7 7w —F |2 K S ERERERIFZE
V=7 FOPHHRETHY . KFROFETIE, 4%DIE §§ ’J BLFEHIRRA I X DB
OERZEBEL T, AELRETHICHD D,

1.1. BREOEBHEMXDOBEK EEK
YEFED Yes-No 8302 Wh B:RI3C (1) 1%, #liF5ERT (Genuine Question: GQ) &
{EFEEER (Rhetorical Question: RQ) Dl FIZAER <415 (Sadock 1971, Rhode 2006,
Sprouse 2007), GQ fEIRTIL, \EH . FEEDRADOEHREZFEH RO TN D, ﬂﬁji\
RQ MR TIX, *HETHHRERB Q)L FFEE 2D, FITEHF bEsH & 4
(BENAT A%MED) & %%ﬁﬁuhﬁbfwékﬁﬁﬂﬁmbfwél
(Caponigro and Sprouse 2007)0

(1) a. Did I tell you that the book was easy?
b. Who told you that the book was easy?
(2) a.Ididn’t tell you that the book was easy.
b. Nobody told you that the book was easy.
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ZHUZXF LT, (3) TiX. after all X lift a finger ({EMMR]) % 5 e X0 E R
7f~‘3 XV RQ MER2FREI S, BEXDEZ E LT, FRZi, Yes &7 John &2
EEZDHZ EIEAEYIE D GQ MRIXIERT D (Sadock 1971, Sprouse 2007,
Oguro 2014),

(3) a. After all, does John ever help? (John doesn’t ever help.)
b. After all, who helped you? (No one helped you.)

(4) a. Does John lift a finger to help you? (John doesn’t lift a finger to help you.)
b. Who lifted a finger to help you? (No one lifted a finger to help you.)

AAREORERISC T . HEOSA L R, (5) 1T GQ/RQ Dliy OfEE s e
bo, Ll (6) DEIIT I~LEHD) L) ICREHZFFHORMILTIE, (7)
? RQFERDO AN AHETH S 2 (Sprouse 2007, Oguro 2014)

(5) a. ZDORNG L EFANFRD = D?
b. HENZ DRI L LN EFRDT=D?

(6) a. ZDOAENG LWERNRBOIZLE S HD?
b. MERZDORNG LN ERDT-EF H D?

(7) a. ZOAEBE LW ERITRD 2o 7=,
b. L ZDOARNBG LW LR RN T-,

— XA, S FERIVBLN D DIEFER S ORI LR BT 5 & 15’475@%%.:%??7%
BIfRT 5 SCREHNBEEIL L CWDEREE £ 5 TROVSIE T, BRI & VW 9 S5E
I EOEEEZ AT DM ATEND D D,

BLRTE VN OIX, B AGE 0){%%&%&?? (R 12iE, ST 2 Mg R SCn e v s o
738 % (Oguro 2014), Bz 1X, (8, 9-a) DI (8,9—b) DEITRRS D DT, E
Fraefo—frE e E2 b5, LiL, @ﬁ/f Vst 2 EEEE R SR ey 3
(10) OXEAVET X 510, TR FRITRIESND 2 &30 GLF. TR 1,1 0
FRIT, %ﬂ%ﬂ)‘(?ﬁiﬁnﬁ\ SURTHEREZERT),

(8) a. ZARAKREHLH D!
b. ZARKITFE RV,
9) a. ZARIETHENRAZE 5 DD
b. ZARIETHES AL EH DI,
(10) a*Z ARETHERAZHE S D (TH) 72271
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b. CARETHNPAZHE S DO (TT) 2|

;@ioﬁa%amﬁw%%ﬁﬁék SEDOHGE « BWA v F—7 = A A& RIS
LTI, B - SEHmINBRICE E 6T, ¥ A 7OHEEITAITE D DX OH
RER @%Eﬁ 675 T ORER DD, Flo, XX A TROREATHIZERT 5 3ORERH N
BETEAL LTV D 558 & SCRREMBAE LT85 - Ha0RE7Z 0 2 X0 FH0 0
T HEFTIE. RQ AERICEIMR T 2 BWRAED 2D 9 20 bR T 2 BEN D D
(Hedlberg et al. 2010, Wochner et al. 2015, Oguro 2014),

1.2. BHEEMEA V3 —T 4 AARDRE

IEEEEER] & % OB SC A R AR & LZBERRFZEIL, Wb 2 SEEEEICRB T D
“the third factor”DfEIIZ A 535 L W) M CEHELREFRZFFO, T, ﬂkﬁ#%ﬁ'ﬂk
V) BREFRICBWT, HHE - FGE - BEWRRER SN O OEFE AT T 201 E
FEMSCME B S REN OB TE D2 BRHE DS BB R & O BB L TV D %ﬁﬂkﬁﬂﬁ“é_
CNTAERCSGEDOHLERREICRLS B v | SEEEREOMIAZ B TR0 ZivE TLL

b T 5 Z R E NS,

BARBIZIE, PR LRERICERERERTIT, #REPE L TEZ < 0SB CRME R T
FKHILX L FIE L 2508, REIRIER U R RN G 2 %hé@ﬁ%iﬁﬁ%k
725, FURERNCIZ, MUREER], [R USER, (EFERRM TR OHIEICE L TR 2R
LENHRELNDL D, FRERFENERMEROE N L EO L 2 IZHEDD < OMNIZoN
TIFFARFHANRD 5N D, FEEFROIITE G R ORI 5 k28 A
THEWVWI N B DD, TIUIEOTH LISV, i LGB - ARRHHREE & 7
O, v ¥ —7 2 A AQEGE T2 Tl AFRER A R T 20 ER D 5,

HAGECIL, HREX A 7 L1382 | XA TROFRGAT A % R b b R ahdhal
BRoZ NN ENTREAR DD, £, BAGTEORIK UEER ST & EREER L&
VWU, FEEEENRI ORI OFE S IER T X EEREM - HGEREIRE L D 2 L3 b 5,
MR LEERISCTIE, BIRL E WO REEITAIL [ LB ofcm) L3RG 595 2
WERTHILL 9 525, EFEEERCTIR, JBRE WO EFEITHIL [ F oD L3
FEENE 59 ) 133N & RIRFOBUER CTHEL 5 5,

R LgERI S (RE E “2”" C3CRER KT D)
(1) A:HFVWHEEE-ZX

Bl: iz Holc b 507D

B2: HWMil 2 EH 575 T2 1

B3: EABEEH 72T 1
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EEEEEISC (HE L« TR &2 KR T D)

(I12) a. HFWHEHEST2LF 5 DN |
b. WM ZBE 72 L EHDN |

(13)a. HFVWHEE =020 T2 |
b. 5N (ZFARBDOE) HOHD (TH) 22 |
c. #fEN (ZFARbLDE) HOE 4/, |

5BER SCA~D il L EERT ST

(14) A: FVWHEEZESD? 1
Bl: FWHEZE IO LEZ 7202 1
B2: HWHAEZHE 22> T2 1

S M SCA~ DAEEEEE [ ST
(15) A: HFVWHEZES D? 1
Bl: FWHEZE I o TN |
B2: GfRY) ZA2bDEHE I o> T2 |

WEENERFEEMOBLE DD & REE T ORBLOBEFLOF A Y
SREOMO & O LS ARG L BT 2 O EF LT HMNERD D, %
X, BREX A T DX D RRFEATAEITME LR WS EE T, HEETAE Y O % &
DEIRFEBY TEILTD20PEE 25, FR0 & LTIE, FEENRED, &
T, BEREROEAITRONH D08, LN ED L ) ICEE LE > TERMIR~DH
EEIRET 200, T OHFLAII SR CHIBR « AR EZE O LFRICH D20
WA B —T 2 A AEMEEVOBENOHA LT HILERD D (EREEER O
%%<§E%N472’@b6£ NS EIC X D E DA ORI S LT H
%), Fio, EREEERIIEEE ORENR KT 250 bH 0 . OB S ITEESL D
%ﬁ@ﬁﬁ@&@@ﬁ%%%?é%%#%éo

2. BEEBOHMERME S EHRRXIZH o N S HIK

Inada and Imanishi (2003) Tid, FEBFHAVICHE 2 556 S35 O MK LEER (Echo
Question: EQ) 7345 5 5B DOAMAEEE R SCROE A OSOEFRES EOBR L TV o Za R L
7= * (McCawley 1987, Ginzburg and Sag 2001, Inada and Imanishi 2003), F7=. fi
H(2006) TiL. 455 sl DL OFHMEZ 8 S FEAIZIHA L, ST O Fp S & 2
IR D DN U, TOfE, WH-BIEME ST ORI RFEICNAZ T, AEOR
ZER S BB SUERME A FF O Z L RN BT o7, ARHITIR, EFFEERSCOMEER

_5_
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BT ¥ —iE) B4R

K, FICXH A TRFEFATHRBADOBUEIC OV T HEFEOMEL BB L, Td
RQ DIRDFENZED L S ITKEN D0 E LD,

2.1. B¥ED EQ & RQ D44

H3G5ED RQ (B9 2 SUERMEOMEIL, EQ L WATL THFTT D &LL< b
(LUFCit. WH-GQ/EQ IZBRE L Calim T 5723, fho> EQ THIAEETH D (Y
W2, SERCC, GRiFy) SEfISC, BEEESC, R UBR S, EREEEMI SR EDXH A 7K
LV IR BT AICEURT 2 CRFEREIERD (XA A7) LRI LICT5)),

H #5350 BQ O itk

(16) a. 9575 GQ Tl SCHM I wh-fl O BEIN B TH 5,
b. A& GQ X, TREFUCL Y XA Ti~v—2 SD,

(17) a. #76 EQ 1. SCHIfI B~ wh-flBH#0 72\ “whein-situ #3” Th 5,
b. AAEEQ L. AL ~v 7] Lk B3 Al TH S,

DF Y HEEEQIIATHEED TV IKL | IZXHHIKL (Reprise Q) TH DA, H
FEIISUCRRE [~ 7 | [CLDREELTH Y, HEARIICHEEE I S & Il o Feik
TR AL TH D,

WIZ, HIEGED RQ OFFEDOEEZ R TH D,

H 35350 RQ OFHE
(18) a. %3 RQ 1%, GQ LR UMFBERN AL, B DOXXH A 7FRIT R,
b. BAGERQ L, GQ LR DL A TR REFOZ END 5,

ZOX IR HEEOHEN, RQ DIELZBENIEDLIICKMENDEINERDZ LT
T 5, £, FATSUUESFET D WH-EQ 2B W TiE, (17) OFPEIC L » Taids e
SERISCA~ ORIV LITEH & HICAEETH D,

HAGE EQ

(19) U: £ DFE 72 S0,
E: & ke - T??

(20) U: FI7F 2 7IZam-72D?
E: {2 >72D->T??

J5k EQ

(21) U: Take the medicine.
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E: Take what??
(22) U: Did you meet Dracula?
E: Did I meet who??

LanLamt, (18) ORHEDIEIC LY . AARGECIaA LRI L& DA AR
RQﬁﬂ%ﬁ@éﬁ\ﬁﬁvmxﬂ%f@é<&m¢5;o_\mg%@@@%ﬁy
IRALAETI S 2 LMD, B RQ ZF¥T 5 HATRE () Ok 31077,

23) (L)[(FAREZAT)MESHD]IES 5D |
(24) () [ =T 4 THIZEZSTZD]>TEHI> DN |
(25) (..)[7S=T 4 THEREARRLDIZE I N> TN |
(26) (...) *Drink what (at such a place)?! |

(27) (...) *Did I meet who at the party?! |

ZOE DI, BARFHE RQIFFLATIART TAES N TV DRI (T3 2 RASEATS0 ~

DR« VIR LACREBLE LTHAELLTWD, 20O Lnb, mahfia i

&’)‘ /ufiﬂ%f@ PR (BERE) 30 BATEETH D, 1E-> T, AARFEDO WH-EQ/RQ 1
2 (28) OEEIEZ RO b DL FEZDBND,

H A3% WH-EQ/RQ 0 st it
(28) [ [ [oveeeeennnn WhX e, 1 C' ] C-<BIH/E> ]

LUFOHiTiE, 20X 572 RQ OFGERFEN ORFESRM & EHICERT 5 2 L &2 A
THDo

22.RQ DH#EHMEDHEELEDOHNRE

H 355 OREGEREEDOMIED RQ DIR D BN ED LD ICKRI N D0 E R TH L I,
Sprouse (2007) 1%, RQ ® wh-A]OFFHEIZE T 5 ERD 2T, BEOZE (island
effects) (22T, BIKEQR)D L D IZik R TW\5, Lol Zoxtibid, RO
BRRRIE & A ARGEOFGERFEN S PRISND B O TIERWO T, HRFPLETH D,

(29) a. BEEE RQ 1T, GQ L FREIC B OB =T,
b. HAGERQ X, GQ L 87, BOEERT,

$i3E RQ T, MAAFAOBOMBIRES NS, #-oT, (30a, b) HIICAR

_7_
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SAL720N (Sprouse 2007)), Z D Z &%, 5555 RQ 1% GQ & [ UsaEpalza B v SC88
~O Wh-TBEIR BB THL 2 D TRISH AR TH 5,

(30) a. *What did he meet [the man [who bought ] ]? (GQ)
b. *After all, what did he meet [the man [who bought ]]?! (RQ)

{97, Sprouse (2007) i%. F 743 RQ 0 wh-f0 % 8\ iE GQ & 1. GQ AF
RENDHEETH RQ IAERINBWEEH, Bl X. »7HFMNGFEOE
(Adjunct island) £ &2 b 52, HAEDO wh-ZmfiG0EEEZ T /200 T
(Gla) XAERSh B, Ll (31b) ® RQIZFA Sh7els,

Bla va Ai[oRIADMEE ST B] KD D? (GQ)
b *Va VNI [EORIANMEH -T2 B] &5 L5 9D (RQ)
(# There is nothing such that John would get angry because his wife bought
that thing.)

L L7en 5, (31b) BEBINRVDIL, %925 RQ XOEEMRIZE D DB
FIRIC LA DO THD . wh-RIRBDOHIFKIZZ T 2055 TIXR v,
HEFE (2014, 2015) 1Z. RQ @ wh-HIZBDOHIFKIZZ T RN 2 R D LT\ 5 6,

(32) a. [L AR a T 1E] IR 2 D T NG &S5 D) (RQ)
(= I H AR & AR 2 T b LA D T ARV, )
b. b B R [EEROMEHR LTV REEIILE-TE 5207 (RQ)
(=t B AL RIS OV T Z R LTV ARSI LA o1z, )
c. 3 TN [[HEAES T TEHE] 280 % - TE H D (RQ)
(= 3 T ES TR L B 221, )

FEFEOFERIT 50 . HAFED RQ 1> wh-fllZ DK A Z T RNEEZ DHDONR
YCThbH, WDE ) WEFEGRMSLOH % R THE D,

(33) a. SBR[ EARRLEBNEPFELED S LD (TT) !
(= HFREIZEARRLEENTZFAELEDR, )
b. HAPEAIIGEDNSZ X ZJAERE BT T 260 (TT) 727!
(= FHFRSEANTFENE 2 TAERIEE B L7220, )
C.[BENEDEH LRI ZEATLZL NI WEVEEE L THHRENMEL D H 007!

_8_
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EENEDR LB ZFATZ L VI WEVFELZ L THHERITE LR, )

HAGED RQ O wh-m]BIRNR SO EE RS 7202 ik, HARZED RQ ORI S
THENE, TOZEEMHRTHTOIC, BARGED EQ & RQ OFiEA R TH KD,

H 555D EQ DR
(34) a. AT x5 & § 5 L Reprise Q TH 5,

SR D A a— IR TH 5,
Hﬁ;RO@ﬁr
@ﬂa%ﬁﬁ(%ﬁ%ﬂﬂu)m@ﬁ%&anf%@

BEMD A a— 130K TH D,

oiﬁ_i&47v—w~ﬂﬁﬁm¢éo

SF Y EQ/RQ I&, AT L THEESND DT (34, 35-a), ZD7=HEEMD
A =X AT NG T HEIERICIRE S TWD (34, 35-b) 7, HARETIZHEIC
XRDOLEA T —T—BNZEDAa—T 52 RET 5 (35-c), ZDXIIT, EABIZ
EQ & [Fl—OffrE A & B2 36 ﬁbf“éﬁ$%®RQi\%@ﬁﬁ%xTﬁ
W2 ENTHISND, 58 RQ bRBEOERRHEZ FFO23, EQ & B2V wh-A)EHE)
MBHHTH 20T, wh-HfEHOMERIREZZ T2, #&iF EQ Tb. wh-HB#hic
£5 GEEBY) EQ #3C (B36E2) b A0, (37) Im-ansd L) ICHOHKIEZ=ZT 5,

(36) U: I want to be in the Marines.
E1: You want to be WHAT?? (EQ: wh-in-situ)
E2: What did you say you want to be?? (pseudo-EQ)
(cf. # What do you want to be??)
(37) U: 1 was surprised at the rumor that he bought the parachute.
E1: You were surprised at [the rumor [that he bought WHAT]]??
(EQ: wh-in-situ)
E2: *What did you say you were surprised at [the rumor [that he bought]] ??

(pseudo-EQ)
(*What were you surprised at the rumor that he bought ??)

(Inada and Imanishi (2003: 233-234))

ZoZ &iE, EQRQ DRDFENT, FiEHEOEWE (FrFEM L DERE) &
E R REOME SO SR SN D RERERMEIC K DB RO RN HH 2 L 2R LTV D,

_9_
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3. RQ DEMRRR & @S

ATEICIE, RQ DOREEIIEUINEZ MR T H12IE “WU7R” AT SURDBLETH D
Lapie s L Cilam L7z, BATNTld, RQ DikGHERHE & “T}i*aéﬁ’bé” SEATIC & VE A
NeELETDH, ZOFNZ, BQ & X< BTV AN E IR & $, “BE0EH0
7 % 37 Surprise-Reprise Echo #3445 2 TH L 5,

Surprise-Reprise Echo (SR-Echo)
B U: Va rNRVEZE S L LW (K),
E: 2. ROVHEEZHS>T?”? 1 (EEAD,)
BYH U: T a DBRVEEE S D?
E: P a v NRVEZE I H- T2 1 (FudZiank,)
(40) (W—FT 4 —F7 =TTV a UBROVEZZOITR THNDERE, RO AID)
AV a UBNRVEIZRED 0o T2? T (B0 BRnE,)
(4l) (¥ a3 ATIRF2R b O = TIERW)
U:(...)
E: Va VPRV EEZ B NhoT, |

2D X912, SR-Echo TIXBI/RAYZREATINIHR T 256 & AT 300em e fig & 1%
DRI (THRATIRDL) EFES) ~D “SWVWIRLY, DF W BESMESCE & 211 5 ik
LOBENH 5 S (&% 2003, Inada and Imanishi 2003),

TlE, WIZ RQ OFGHEAEASYE & TR & 2 THR.E 9, RQ MU FEEE
TEBRBUL. WD X 57 TP (CON-TEXT: CON) BEHE S N5, Z0
Bl TMEAB3EEE ) (Hypothetical Utterance: Un) 232 CTdh 5,

(42) CON: ([¥Va » ST 2 Z L3R E WO IRMY 238 %)
Un: ((VarBErzEhiTs0?2lutsE2 Bxd) bOBRWD ERIET D)
RQ (a) ¥ a v EZ2 BT (& Vo) |
(b) Va LT AL N |
(¢) ¥ a UMD EIT 5T |

ZOXHIZ, RQ TIEHRFBIEATRIUICE R L, TRUICKEB LTS, Z0Z &%
HE 2T, EIZIKE’EL@RQODﬁEDﬁ/fE%%Zé}:/K@J:O D THA D,

HARE RQ 70T © Qr =RQ BERIDIEERTT 2 2 /Un = JeATX~DE K

@) a[[[YarrifErzTrs] (EE9)] o] |
Un Qr
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b.[[[Vz Wi (DE/b) sl o]l 2] |
U  Qr
. [[[¥avni()aits] 1o |
Us Qr
ZO L ST, BARFERQITIE, FREESUIR & FahiT A2 Bio 2 SURF R RERN - Hiak
FIC L ENTWDS, 2% 0, THESHD) T X~DF Kz~ 7T R (Un))
EZIUCKT D TRV & R E R T FR (Qr)) A SCHICEALELT 5 7,

Iz, RQ OFERERIFIIZES LT Sprouse (2007), #EH (2014, 2015) TS5 T
5 72 AARGERQOHIZIE, BOFNEZTHLORH LM EMFdsd, 22T
X, RQ XO@EMEDLEMEE LT (A8) Jefr3ez248E L22s, RQ IHRABIEATCIC
ST DB EMRPBEONIRETE 2T X 60, - T, TitORERH S &
EZobhb,

RQ O bIvES
(44) a. RERBL wh-x DEE IR I N D 72012, IROFRAISRME 28T 5,
b. wh-x X, [Wh-x-F ... A ERENDLZ LIck v, Brlahd,
c. wh-x-E, F£7213 wh-x ZFLeHi(-E)I%, SERE NAI LREERETH 5,

LIS, k72 RQ EARBS N2V RQ A THD,

(45) a. (& BRDH EFHD?
b. i B2,
(46) a. [{fi1%/ L A7) 2450 R (LA EAIZED TR D L9 0?2 (RQ)
b. WA [{i&/ &8 Az T ] a0, )
(47)a. ¥ a L OB S ANMEE-T-5]1 85 L E5 D
b. Vg U OB S AMTEE > TH] &SR, 10
(48) a. *Va VI [HOREAMIZEST-0B] 8D LS5 D
b. *Ya VIE OB S ANAEZE 720 5](h) BH 7RV

AT HTRQMNEFBINRNDIE, I 7 REIFEH2 RQIZAK TE 20 E T,
TREDOXRIEDVRT X 912, wh-FJDOFR AR T 5256 D24 (44) ORI Z 31T 5,

b. *V 3 X [Eﬁi)‘i;’%fcyj) %]-EEA/'CI/\E) =509
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FEHTEMIE X —itE] B4 5
BEMPUCE T DARERBLOFRFIZEEDL D (44) OHFKIL, £/ L) THALY LD,

(50) a. FENES D DD,
N RS =AE A AN
(51) a. GERKTHLESHDOD?
b. fEDETHEIE RV,
(52) a. *§EDR KDDL ES L DON?
b AFEA K= D B EIR AR,
(53) a. A [EARRLEZENTZIFAEDL BDDHH DN
b. A [EARGSTE BN AL DRV,
G a*Va I MORIANEAR RLVAZE ST L] D HDO0N?!
b.* Vg VX [EOBRSANEAR FLAZE S0 0]EH BH20,

ZDLEHIC, R LTRQHD wh-H]OH LB ORI ZEZITH L IR A D HON
H DM, FIULHARFED wh-A]OMRIZEET 25 — xR HIC L D2 HDTHD . RQ
(R R 72 BLR TIER 0,

4. FHEInT-[ERE

T2 ETEEER] (RQ) EFESITHOWTIE, EH L WD b DTV, &FEHX A 7T

“BERIEATEOMFIIRIET 2B ENT 2D (DF VBMEN RIS )70, (FR)

BEDNAT AufED X" ThHEFAEIEN, EmdORME H 25 (Rhode 2006,
Caponigro and Sprouse 2007, Oguro 2014), 52, RQ X8O E L= & EW
TE 3L (assertion) Td 5 & 9 SEGITIZ GRS 8 5, Rhode (2006) 1%, RQ IXEERISCT
HDHDT, FEMORFFATAHIIKH LT (BEHTIZRWVWA) EXNARETHD LB~ T
W5, LT, ZBRADOAREMER 1 DIZRES RN, DEV DR EBHEIL L
[FAFETIXRWNIRD &9 2B 2 EFFEER & L T T 5D,

(55) a. What’s going to happen to these kids when they grow up? [multiple answers
possible]
b. What are we going to do with all the soldiers over there? [an unknown answer:
I don’t know]
c. Who was it that fed and clothed you for 25 years? [a non-null answer:
“Mom”’]
(Rhode (2006: 135/141/149))
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Rhode (2006) 1%, LD X 572Xt EE LT, RQ &Ik 564 - BEHE S REELIANIC
HHOEZ ZHXA L TCOLEMI) THhY ., “REWTHEZRDTND” LikRT
W5, UL, REIN (redundant) 725672 5, 72 b b SREES LD OHE
272 %, £72, (55ab) 1%, BEOEZEZNAETHDL LIBRXTWELER, Zhied “B
MIRREN CTEZNEWATHD” LTS AR,

AAGEDEFERERIT, BEMRSCICEDOFELZ T TR, BRUZBWTHRFEZ A
TU RIS TH D, xR SCRFBBDEFFICE DR 523, Zhustsaricsn
ThH. RQ RIZBWTHHEE TIER L, BRITS U R L AN H D, Aif
T, “hA D7 X, B2 A7 XERED, TiedO L 57 SCRRIL “a b7 .
BRNRERISA T AL M E I NI S TR E, BERDELD D,

(56) a. Z OFEDBINBICIRNTZH E D725 Z LH? (=0E TR E HARW)
b. ZOTNREL RZEITIFHDOHFILE 5 72> TWD Z LD (DECTZ/ME D
LuY)
(57) a. HDOF— LBERHTEX DD —KNDITRD Z 52
b. HOF — LANPERBETEX DT —(RKVDIZDHD?

ZD XD IR IXMPMEFE R EZFFODIX, HARGED RQ U AR EFLOFHIMN TR L
7o X9 R RGEER RGN R OM SLOREE A TNWD I LIt Ld B2 LT
x5, TOX ) RGE, SO wh-A]OEDS THE < REf@im/efl] &b o &R
W2, WhiE T8 LVME] DLELIZR DFROME ) 2RO DD T, HEMR/AA T A
EROLEZOND, ZOZ NG Ta b IEFIRPIHHELTH, £/
X, MU, 2 MATUIENENERENA T ADRI PiES T, & EDOWNEZ FF
OXHINZART D ERBENRR D,

(58) a. FHEMZ AR FEITAT B D!

b. L ARIEIZITS S D!
(59) a. FER T AZRIEITATS(EF 9)DY!

b. * L ZARIEIAT(EF 9)DY

C. 2%EM L ZARIEIZIT(EF H)D?
(60) a. *(#ED)Z ARIEITATS Z &

b. *(GENY) B & ZARIEIZITS 2 L]

SREIEENEN [HE wh-H3C] & bFESEHH S, Cheung (2008) 14,
TRD X 572X % “negative rhetorical question (i.e. a question without a true
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answer)”  EFEY, xR SEEOEE wh-H XA B S HENICHRTWD, O/

oL D B2 A TRFHEICIHREI N TS Z & BMFEEO LA E I3 ST 2 FE

N4 TX 5 Z & (adjunct doubling) . wh-f]D A 2 — 7 RO NFEEFE LV &<
BERAFEIRICID 2 LR LD, MR & TR Th D 1,

(61) Since when has John been working at UCLA?
‘No way has John been working at UCLA.’
(62) a.{Since when/*Since what time/*Since which year} is John watching TV now?
b. Since when has John been working at UCLA since 2000?
(63) a. Koei {bindou/*bin go deifong} wui sik Dakman aa3? (Cantonese)
he  where / which CL place can know German Q
‘No way can he (possibly) know German.’
b.{Eti/Ettehkhey} John-i 60 sai i-ni?! (Korean)
where/how John-Nom 60 years.old be-Q
‘No way is John 60 years old.’
c. De donde va a tener 60 anos?! (Spanish)
of where goes-he to have 60 years
‘No way is he 60 years old.’
(64) a. HFUFE R EmNEWD T E, 150 B FOEZREREH D!
b. > &2 1 A— b 80 F D!
(Cheung (2006: 25))

HHE O SL, [F— BT g AR & & &5 RIEIR o W 22 12 i 5 O Tikeh
B« B EENRNE B XD ZENTEX DN, 2o OR R B ERBSUL,
RERY  WERBRIHRRIE & BRAFE OOV TWn g 2 ok o4 THE WH RS oo
WL, ERICINZ TIRERY - SRRV ER 2 B 8 L 72 1T 411372 & 720 (Cheung 2008,
Xu 2014), 5 TiX, 2O OEFHRRIZ, BAFEOIRKD “~ 7 2 /E /) H7 0L
LES T, XA TRORFEATAHICE L LI - FGREEE TR > Tnd, 20z
LB, WHITREBRE L (“BE WH-H3CT) & L CTHRITHE Cldfbiu TV 2% 235,
“TREGFRIRE) RQ/FEFEIT AT RQ & £ 93E D MIHONT, #ENE STV,

5. #5:E
H SR8 DAERERE R SL O KpE & HEEERIHIRNC DWW THRATIIEZ SR L7223 Bl L T,
SHEDKGE « B « iRGhA X — 7 = A ATEGE SN DHF &3z E Lic, €
DR, (1) FATHIIEIC BT DIEREEERT OREFEHRIFIICBI T 2 ERICIIMER H 5 Z & |
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(i) BAGEXY A 7D X 21z, HEBERE L TXH A TROFRGEIT AR 5 SURFRBL
75§ﬁfﬂ:b’(b\5§%k 5’%.::&'4’7@4:9 %hﬁlﬁﬁfftbtﬁ%%%’ﬂi\ (E338-4
v FFFEN EOERE 2 AT 2AMATE R H D Z L 2R LTz, £,
(iii) RQ OB ERINA T A & F T E RIS — 4 Tl < BEGE COERZ T Tldk
<. Hzt:;u@jcﬂez%fﬁ Lo b AEMRD S LR L, = LT, (iv) A¥E
DAERERER] O @ SCHEEHIFO OE T, (1) OIFREE LTI REThr Lt %
im U7z

AFalZ. Inada and Imanishi (2003) DS FEERE~D T 7' v —F R HARIZIE LW D
EERTHIIEO B TH Y | RN Z 5T WH-AESCD (BICHET) TRE S0
RBLOFFERE & BREE ) 2D IZEO MG & LT, 5% 0@EsSEN - OfEn
PEZEE X THLILARTE R DR VBN Z < EESNTHDH 2 & biEfM LT,

it

* ARWFSRIE, AR 27 FEETEINIR LS B SRR B A T K D WFSE T U & R -
KA B —T A AT —ERERRE WH #Ca2 D<o T GEBRIFZE (C) ik
FReHEEY) OBz Vb,

1 MEFFEERISCE M 2OV T, LT OHORGREE T2, Lo, ik
D UEFFEERNIE 2 Z RO IRNEERSC, “BERE A DO TEWRMN G E IR S
L (BE - BED MtE) RANRDLI)” LW S EBICIEMERH D &+
%0 TR 9E L & 5 (Caponigro and Sprouse 2007, Oguro 2014), i z iE
Caponigro and Sprouse (2007) %, Ei#Le] 3 (ordinary questlon)kﬂkﬁs%%ﬁnﬁj(
(rhetorical question)DiEWEZIRD L D IZEFR L TV D,

Definition of Ordinary Questions

An ordinary question is an interrogative clause whose answer is not known
to the Speaker, but the Speaker thinks the Addressee may know it. An answer
is required in order for the dialogue to be felicitous. Only the Addressee can
answer.

Definition of Rhetorical Questions

A rhetorical question is an interrogative clause whose answer is known to the
Speaker and the Addressee, and they both also know that the other knows the
answer as well. An answer is not required, but possible. Either the Speaker
or the Addressee can answer.

(Oguro (2014: 3), Caponigro and Sprouse (2007: 129))
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Rhode (2006) 1%, E&FERER SO #4451+ (condition for felicitous use) & LT,
KD E NIRRT ND
(T)he Speaker and Addressee must share prior commitments to similar obvious
answers....Rhetorical questions are redundant and serve to synchronize Speaker
and Addressee beliefs (Rhode (2006: 134)).
J5E RQ IFEAMICEERM X OMFBEEREZFHFH>O T, [MOREFED T 265D
FEARTH S CORFHGEMRT D) 25, HAGE RQ ITHEFEEERISC & I3 R HHE
FBIERE GO T, FROERICTITFENEK S, 4 RQ & IFESEOREIT MG
DpMAFET D, BAGE RQ OFRFEO NI, SCREBUC LV B B2 615,

JEED GQ OICREMIL, Yes/No ZEfMI XL TIX EFRATH S, RQ TIX AT
b TR CTHIEFIRNAETH LD, AAETHRERIC, GQ IR EAMTH
L5, RQFFRIISCR EAFITH FTHRMTH AIETH D,
(i) a. Did John help you? 7/
b. After all, did John help you? | /|
(i) a. Va VR EEZBTTZD? 1/]
b. iR, MERE ML EID? 1/
7eds. (i) O XD B %A & bR IEED wh-in-situ %&[ 301 RQ DR %
Ff7= 72\~ (Sadock 1974:125),
(ii1) Bill lent money to who(m)?/*Bill ever lent money to who(m)?

[~E /130 13RO AL FH BRARMICEDNLD Z L1 d D,
(i) a. R7=LT) 22~ IToTHNE DM,

b. FE (—) Iz nnb o, |
TITE. 2O XD RIMERERMMIR & L O BRI 20T 2L RidhER L
W, BRIELOEAITIE, (ia) (iib) ORI L 91T, BRI ST B2 B o
S E LTIIBFRINRWO T, BRI OMPEER L L1382 5,

(i) a. R7=LT) 22 ToTOWH O {FATIE G H R0 ko7,

b. (R7-LT) I fTo TV DM {228V TH-/*miaT- ),
Oguro (2014) OHNZH D L HIZ, [~E 2 T X [~E T AT THEFFIEN
5D,

(i) a. (ZARIEIT/Z ARIERNC) kDD TT A, |

b. GRS (ZAZRIEIZ/Z AZREERIC) KD HDOTTh, |
WTFNOEES (RETERNWI &E&2RT) BRI EMET 28, mEORERIX
BRtORMMRH 5,
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(iv)a. Z9 VI HEIE, EbhsEEIC KBH0 (TT) H»°
b. RN EEbNIX, MITHERDHHD (TT) M ?

4 Inada and Imanishi (2003) Ci%, EQ 235 H - HEEOFEAIIREEV, B, ik
FEIE RS ED X D ICEE LA > TEWHRA~OMEZIRET 200 %R~ LT, £
LT, £ N FEOE AR & ERI S FE O SUERFEDO R TH 5 Z &L 2 5

Z L7z (Sobin (2010)i2fft~> T, Jef7%aa U, IR LXA E L £iLT 5 ; £
TH—HA T I FEAE—/LF Y v T TRT),
L. FEE DI L RS (EQY)
(i) U: I bought a parachute.
E: You bought WHAT?? 1
(i1) U: Wash your hands!
E: Wash my WHAT?? 1
(i11) U: What did Dracula drink at the party?
E: What did WHO drink there?? 1
II. HAZEORME L SRS (EQY)
DU ERNRT v a— b EEST,
E: EHfIZE 5725 T?2? 1
(i) U: FEoE S
E: &tz >T?? 1
(i) U: FIF 2 TIZ2WT-72D
E: #EICE W T 72 - T2? T
III. B3EEED EQ 1T 3L5@ DR -
1. (GQ L [FRRID) BRI DFEEED T) & FFD,
. (GQ & 87 0) AT UIRELEL T D,
iil. (GQ L EZARV) T RTOXLEA TIBAERTE D,
iv. (GQ L 72 ) BD A a—T NI RILTH D,
v. (GQ L7720 SCRM EHFATH 5,

5 WEETAEE, W IHREBEBRT 0T, (o) WARSAARVA, (ib) 2R
Y 9ic. HAFEO wh-Z i BOMEE RS 20,
()a. *¥ 3 VIE [EOBE B BEH LW RLZEZE 57 5] 50?7 (GQ)
b. ¥ g E [EOBRE S (il%/ LD KL AR VE 7= 5] o 7-0? (GQ)

6 <A BRRMISCIE. RIS T HIERER MR A2 Ff 272, #E5 T, Sprouse (2007)
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IZBWT, EREEERISCh 0“7 MRNEOREEZ TS L) MICHEb R
I, ZHTIERY,
() a. 72T 5 LT EDIEITAT 72 D?
b. EHWVWIHHEBT, VaidzDEIcATo=D?
(i) a. 772 ¥ Y 3 SNIZDJEIATo 12 L F H D!
(=¥ a VIRZEDIEIAT BEEHITZR VY, )
b. EYWVWIHEIETY a LNIZDIEIT T2 FHD?
=V a NFEARBEBTHZOIEIZITNRNY, )
THE, BT 7 X7 BERISCAN, oo BERRREERNIC LT, FEEEIFIZ “X 23Rk
DILD” WS THROVETE] 2RO 0R00, “Tet” OFFOMOEERHEN
WET DN 2ON, 22 TEEALL EEBR LN,

RQ (X FRED X 9 22 BRI PIGRECWIE S 2 SORMEICAERE TE 50T, B
BB TIE AL NFFERARWbIT TRV, B2 1E, Sadock (1974:
126) 12k D e, (FEICL-TR) (la) O X D 2$H A4 TH 5 IEHIREARET H I
IZRQIFFETH D28, GQIL (ib) D X S IZAETE 2wy,
(1) a. Symbolic logic, which who cares about anyway, is awfully tough.
b. *Symbolic logic, which by the way who invented(?), isn’t my cup of Pstum.
c. Symbolic logic—and by the way who invented?, isn’t my cup of Pstum.
Inada and Okada (1972) Ti%, THED X 923K D because HilZix RQ 23 T
EHTLEHEMLTVD,
(i1) a. I gave in because what else could I do.
b. *I gave in because what else I could do.
(ii1) a. Because I could not do anything else, I gave in.
b. *Because what else could I do, I gave in.
(Inada and Okada (1972: 92))
TAUHIE, WIENFRERREEICEND “FHBE” O—fMThHLEILILD,
(b)) DHE D RN XN ERENBRNFEELEDOZ AR L TN D,

RS & B SCMEFREEERI SO L e MBI R A FF O DIX, TN O 2T 25
Ry D2 < NI, FITEB LW A N TH D, figl (2006) Tik, FEA
AN E 72 5% < OFFE CRERMIC A RS L [F UMGER N ZFODI%, Tiid &
9 (T W% SC D B R R (Foree/Scope/Focus/Quantification/Wh-type) OFELIZ L %
& U7z (Kajita 1993, figH 2003),

BERI LA R 9~ % R Oy
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(i) a. BRI DO FEEHIT 4 (Q) -
& D ZEE (Illocutionary force of request for information)
BEM D A 71— (Scope) @ BEREEFE (missing element) 4 7 o i
GO 7 4 — 71 A (Focus) : %& M2 (missing element) o7 &
Sl 2k (QT: Quantification) : wh-fj D &1k
SEM o % A 7 (WH-type) :
wh-m] DA (Object/Time/Location/Amount/Manner)
R . 35 A AV N W)
(i1) a. JEE LD HEEETT 4 (EX) : D (Illocutionary force of exclamation)
b. Ji&EE D 2 22— 7" (EX-Scope) : i (focused element) 4 % e
c. & D 7 +—J1 A (EX-Focus) : & si(focused element) D 3CH DAL E
d. 2 o &1k (EX-QT: Quantification) : wh-4] (degree phrase) @ &1t
e. J&mE D & A 7. (WH-type) :
wh-A]DOFE$H (Object/Time/Location/Amount/Manner)
WA SCOAHIEIT, FEEETA/ELIZRB VT, 86RISCD wh-a)ld “RENOME A ZR
27 BRETH L0, BETIE MEEOR(LE] THY 20T B &
@” & 72 % (‘high degree/unexpected/sense of surprise’; Andueza et al. (2010: 19)).
RQ 1%, BEMSCEMERRT 572D DEARRIREWR Y & . RQ Frf O D>
57220, RQ ICITEF K BERLEZDER LT END, TOEWTIX, %M
DR ANIN 2 TREESC Oy (li-a,e) 2 FF O L B2 5 2 LN TX 50, BE
IROFEANTRFTRE & L TR LIz0,

o ao o

) ALIZBTD “B/27 0L, FRo (1) O X5 RFITIE, BT EKRT L E
Wb s, L, BREZREITEREN 2 TH, (1) OFlD X 5 ITfibil

Do
DA 290 EXFBSTREIIZI BN L,

B: Z50 9 HDTTH?
(i) a. IFDI RN ETH, BRo TS0l ICTHHDOTTN?

b. 2L, ZARILEETHHLOTT NN
INBiE, BEERMMBRICES T D A XD ' 7 EAATT DSBS
LTV EWS STEHBEGRERS D E B2, ZZ2TEEAL EITER LW,

10 22 Clt T~L75) i, AERCHFED [~LTh) ((f>evenif) 12725 &

RE LTS,
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Cheung (2008: 51-52) (2 L % & Negative WH-words 1%, H[EFEOHE TH
%, JRHGGE (Cantonese) TiX. bindou (‘where’), me/meje (‘what’), Bin (‘which”),
dim (‘how’), geisi (‘when’) 72 &Z4k7e wh-FTNFIRETH L0, HEXFBfEIC
RIp%,
(1) a. WHERE-type: Mandarin nali/nar, Classical Chinese yan/wu/an , Korean
eti, Spanish de donde, Brazilian Portuguese onde, French d’ou, Italian ma
dove, German wo, Slovenian kje
. WHAT-type: Spanish gué, (Mandarin: Some speak shenme)
. WHICH-type: Cantonese Bin
. HOW-type: Mandarin zenme?, Korean ettehkhey, Italian come

o oo o

. WHEN-type: Korean encey, French depuis/quando, German sei wann,
English since when
AAGETIX, TRt X 9T “~OfLA” IIHEEMRNELFHERET D,
() a. 150 B FOLEZRENREND?!

b. 2?2 150 & > F O R REND?!

(cf. ZDFEDMDFHLND?)

(iYa. 2O —FDEZ R (BER) HHDd?!

b. B<IFmD LR LTzDIZ, &K 11:30 D E Z B HND?!
(i) a. 150 B> F O LEZBERENEF D D!

b. 22150 B F O L ZBENREN S DY)
D ORI & R FEAT 2R OIR D BT OV T, BICHRFTORMAFER S
NTN5,

BRI LfE LT, KB (2011) %, BRI (a7 /M m” &> THFOIT 4,
ITAORG, BFEERREE [B01-ThH) REEFAITWD, 0 B T
W, AT F /3T | DIRFEOIHTH HLEE121E, (TZFHATHAD ! | [HEE 55
TWVWDHD ! ] ODEIATADIR~DIEHERL TWD, i, T BNilkGEE
DI TIFRWSEEITIE, Tt L oI TR~ 2R L TWD
(i) a. (MEZARREZHHATNDLOD !

b. (& ZA2IZIE L2 N TNDHD !

c.MfZXAEZ->TNHD !
Fro, M) ZCBHICFOHECTH, FRRICHREEDOHLANOALEIZ AR LT,
FFEOZ LITEERSCHFFENAZIFHE L THO TV D,
(il) a. (2 LN B IR & £ T !

b. NN B TEEIRD AT
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DXV DIE BT (ITRSND72DIT) X, M7y Mad) &
TEENMER D BARTH Y . TN TIIRARICAR D, F-thofeiiim &gt
LIz,
(iii) a. 2472 E & A HiA TWDL D !
b. 2Z AR Z LI L WV TNAHD !
(iv) a. 2 2 D MA B S F T !
b. ¥ BRSO AT )
(v)a. iz 5> TNHD !
b. ¥ ZFENSS>THD !

SE X
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Abstract

This study adopts a corpus-based approach to examine some
grammatical sentence patterns in English and discuss the differences in
acceptability among speakers. The target sentence patterns of this
study are: Subject NP-Verb-for-NP-to do, and Subject NP-Verb-NP (or
PP)-to do. One of the key challenges to language teachers, students,
and researchers of English (linguistics) is to well understand and apply
useful English sentence patterns in communication settings. The
present study carefully examines some commonly used reference books
in order to verify whether the information in the reference books
matches the actual use of English language, and this study aims to
provide precise descriptions of acceptable sentence patters in English.

Key words: corpus, sentence patterns, acceptability, language variations
a— " ZAHEIE S L, SEERBIEROMEHEREL £ & O RERIFEE - SUENF
7t & LT, Longman Grammar of Spoken and Written English (LGSWE) (1999)73 &

%, LGSWE (X, #2227 D7 F 2k 4000 HeEN625 a—"AThDH, £,
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FEAE L EET 22 OBMMPRBEADEZE L L T HREMWFEIEFIC
Practical English Usage (Oxford Press)?3d %, Z D5 Tix, T4 56 OMRENREE
EHEORLIBNZYE Th DN KRB 2 — /X2 Th 2 Corpus of Global Web-Based
English (CGWBE)Z FI|H L THRFEA ATV, KV IEfE72 iR RELOME A A i 2
ZLEAMET D, BARMICIE. CGWBE 1%, 19 {EiEOT XA hinb b a—/3R
Thd, ZOa—"2AxHNT, FBEFEFETHEBINTWD L5 BT A U U 55E
EAxXY X%Eu@ﬁﬁ\#ﬁ ONDDRFEEATV, FFENRRENZ Y TH L0 E > 0%
£4:9 %5, CGWBE (%, BIRFEFEOERBA R L TWD EE X BV, £, HIEHIC
ﬁ%ﬂéﬂ%?ui@ﬁ@ﬁ)ﬂﬁ%?ﬁﬁﬁ‘é ERA[EETH D, CGWBE 12z T, ==
— 2 %W 7= Google News 72 EO b HBIZIEE L, BETLHZ LIZT5H, 2D
B CRGIET 2 95RO AR, for-m) & fF ) REFMISC, KON #iFd + NP + to do
DA TH 5,

1.0 For-AlZ 5 A ERAMXICHEITET AV ARBLA X REEDEER

INE COFFEOSEFFITEHT HFHIEMZE., SREFMRICBW T, BiEIC R ER
HSCAMERET DT ﬁmﬁw@i®£@&bf$t¢5ﬂkoﬁi A O FEAH
PEEEDOERE (T AV DFFE, A XV AEFRICHBIT 5 £8) Itk b EnfiEfsiiTn
%o ZOHEITI, REFEIEEIC ié@ %@DL& Z Ok NAE % CGWBE
THERET D,

1.1 KRERMFEEEICE TSR

E3. for NP to do DA EFNEKT 25 G DT AU BIFEL A F VU ZAHKFED
ZARIZP L T, REWFEIEFICH T LR &2 38 L 72, Practical English Usage
(2010: 291) Tl WD L 5 73t 28 7 b 5.

(1) In informal American English, like, hate, mean, intend and some other verbs
with similar meanings can be used with a for-structure. This is not usually
possible in British English.

Fio. LROTEOH LI, QOBBEFHNTHEY . 7 A Y HHFETIE, for NP
to do & & HNFEMEN RN like, hate, mean T 5 L BB ENTNDLZ E NN D,

(2) a. I would like for you to stay as long as you want.
b. She hates for people to feel sad.
c. Did you mean for John to mail those letters?
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iz, LGSWE To#Ehz for NP to do O ZE#+5, a2 — <ZAH#lZ2 L &R
B a7~ LGSWE Ti&, @hE for NP to do 23 #i 4 2ERUCEI L T, )0 &
FIXHR 526 TW5, 2, Q)ITHW T, @DREN R oD,

(3) Pattern 3: verb + for NP + to-clause
Several verbs occur in the pattern verb + for NP + to-clause:...Most of these
verbs are prepositional, in which the preposition is an integral part of the
verbal predicate.

In addition, some verbs of desire optionally take for NP before a to-clause:

I would like Sir Alec to carry on. (FICT)
But I would like for you to do one thing if you would. (FICT)
Certainly, but I should hate you to forget that he has scored more runs in
Test Cricket than any other Englishman. (Br NEWS)
I’d hate for all that stuff to go bad. (AmE CONYV)

(4) Verb + for + NP + to-clause is rare in all four registers in Br E.
Longman Grammar of Spoken and Written English (1999: 699)

(HDFAIZI T 5 four registers & 1%, CONV, FIC, News, ACAD # =15 L T
BY, DX, WFEL, =2 — AL, THTIvIBRARLEERL TS, @)
LG22 K 912, LGSWE (%, @il for NP to do 134 ¥V AFFETIEHE 0 HVS
NV E RS T T\ b,

VL ERC& 7= X 51z, Practical English Usage & LGSWE Tli&, JEIENEG O5EA
A F Y 2955 TIIENG for NP to OITEANFR I NN L 2R LTV D,

1.2 KEEEI—N\RZAHATORKIE

1.1 &i<i. practical English Usage & LGSWE Oitib 48 L7=, = Z Tl RH
fiz—/32 CGWBE Z VT, RIEOIEAL BhE for NP to Off llldkas & X 5 724y
THIZ 72> T\ D, B like, hate, mean, intend %N RREEZ 1T > CHDH Z L1215,
£, would like for you to do D&% R THE 5, SNz TF 2615, CGWBE T
MBETEHHTHSH, LGSWE OFiB] L1380 CGWBE TiX, 7 X U B JEFED
98 MR LT, A F Y A5GFE 25 MBI RR CTE D, 7 A U WHEGEIZHKRT 5 LD
2N EE 250, LGSWE ? rare & W ) stikizdb T E o220 s b b,
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(5) a. Just for kicks, I'd like for you to take a look at the conflicts over the past
100 years...
b. ...if you'd like, I'd like for you to take any publicity photos.
c....and I'm pretty sure he'd like for you to have a little faith in him.
(CGWBE GB)

S BT, would like for NP to do DERIE, ()3T L 21, A4 F U ZADREAHH
DOEDTHLIHN—T 4 T ICbAOLIND, AR ﬂgjb‘?ﬂh“(b‘ékb\ﬁ_
ElE, rare L WO RBITIETIIRWE T 25 L Bbh s,

(6) Here is what I would like for you to know. (The Guardian-2015/08/11)

Tk, MEORHERUIZE W T, for NP (28175 NP 28 him ThHH5E5% L CTH
X 9, would like for him ODTI%JVE:%T?%T% A XY ZAFERIZTIBNT 6 HFID D
Mb, TAVBFGZEOLGEN T A THLZ D, A XU AFKGE, 7 A Y DHGE
IZBWT, HEIZTIEEEDLRWEE 2%, like for him to O TIL, 1 F
U AGEE 186, 7 AV B H5E 27 il A 541, like for NP to do DN A ¥ U A 555k
WICBWTHEERRBIND Z EBDND, TNOLORBRERERLIZLON, (1)) TH 5,

(N

®)

Wiz, B hate DEHEERIET 5. (9)(10)4> 5B 57772 & 512, CGWBE T,
hate for you to do DERNT A U HHGE 14 ], A XV 2558 11 BIFIET D, B
hate ODEEIZEBNTHT A U DHEFE, A XU ARFBEICBWTENRWI ERbb,
(9)i%. hate* for [n*] to DA~ FRTOREHELT, (1D)IEX. A XU ZADOHENS
ORABITH D, BEOERXUL, 85 hate ODHE LA XU RAFFETHO LN Z
EDBDND,

(9) I'd hate for you to go on this amazing trip (CGWBE GB)
(10)
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(11)a. ... and I wonder if that's happened to you. I don't want you to chuck away
a relationship that may be, as Kallenbach puts it, “as good as it gets”, but
I'd hate for you to put up with anything less than as good as it can get,
either. (The Guardian-2015/05/15)

b. I would hate for you to be misinformed about either the Coalition or
Water Street. The Coalition uses that money to fund service providers such
as Tabor, YWCA, among others. (LancasterOnline-2015/05/28)

5 like, hate & & ICFEEF ORI LITRRYD |, T A Y DEGFE - A F U AHFEICE
T for NP to do DIEXRERO b D Z &AW 6T LT,

Practical English Usage (235 T7 A U W HEGEDFHE E L TRl 4TV 5 mean
for NP to do DERILE 5 THA 90, ZORRIZEH LT, CGWBE THRAEAZTT S =
LicT s, 2

(I2)Iz7r 7 —# 1%, mean* for [n*] to do D~ RZHWZFERTHY . mean
MAT THLGENEENTND, (I2NTRTHBIO S B, FFEMEICANZ KT 445
AINAER L TODHBNE, A XV ARFEOHFIN 3 Fl, 7 AU BFEZEOHHIN 4 4
ThHY ., ZNRDENR, (IBNIRTHEERNS . EFBEICAZRT AR08
AR L TR0 E R TE D,

(12)



(13)

(1%, 4 XV 20HFNSORFITHY . mean for NP to do DN A ¥V 2k
FEICBWLWTHLARBEINDZ LERTHLOTH D,

(14) A man who stabbed his nurse wife in the heart has admitted he 'didn't lift a
finger to help her' after a 'deliberate' attack - but has insisted he never meant
for her to die, a court heard. (Manchester Evening News-2015/08/29)

BB, ERAEAENE expect, desire ICOWTHGEET 5 Z &I2T 5, 2D OBEEIC
B9 L T, Practical English Usage Tl for NP to do ®ZRUCEI ¥ 55T A iy,
Fiz, mifED LGSWE 0 U A R TiE, ZoBREzRFRIenb0 L LTOBL
Thd, 5, FH989)TIE, 7 AU WHEFEDHE, MAERHDL DD, HRS
B E LT5)%EET TS,

(15) a. We very much expected (for) John to win the race.
b. Everybody desired (for) John to win the race. (g 1989: 56)

CGWBE (2B T, expected for [n*] to D=~ K THEEIT I & (16) DR TR FM

Bonb, ZOMBIZE VT, expect* for [n*] to Do~ K& L T/ HEH
X, BEFEDa~ > ROEA, expectation for NP to do ZHERCTE 22 72dTH D,
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(16)

expected for [n*]to D=~ RTIX, TA U IEFEOH], 4 F ) AFGEAHFITH D,
ZORERIL, T AV DFERE, A XU RAEFEON T2 T, expect for NP to do D
XPHWOLN TS ZEERTEOTHS, £, (15D a~r RTORBRIRIL
expect for NP to do DEFHDOAZEY EIFTnd, (17X, 7 AV, A F U 2%
FTHHMNOOHBITH D,

(17) a. She got to some balls that I didn't expect for her to get to," added Hays.
(Washington Times Herald-2015/09/18)
b. The many complaints about how Lauryn Hill conducts herself on the
concert circuit are whiny as weed-eaters. Attending a Hill show means

you shouldn't expect for her to perform her record-breaking,...
(The Independent Weekly-2015/08/05)

FREDORRGER RS, T AV, A XY AEFEOW I WT, #hF expect + for
NP to do MERINTWDHZ ERbMnd, o, MBBEROAFIT, HHRSEFT

MULNTEETEEMLT LLEUTIIRAVWZ L2 RT L0 THEH D, ZNETOH
Eﬁﬁaaﬁ?ﬁlﬂ?n ZBWTIE, @], #hE NP to do 0% & 2EhE OLAIC for-A]H3
AT H72DITIE very much R EORIFEEMED E SN TE N, ZOFEENSEL
<7z k%r#%@f%é

iz, @i desire 12 to do DR < A A MGET 2 2 2T 5,
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(18)

(19)

(18)(19) 76, ZoRNiFA F U ALEFETIEHARBRINRWEALZLEZDLN D,
U&U%i(XNBEﬂkwT desired for [n*] to D2~ > FIZ L BBRERHERTH 5,
T AU BBEFEICBIT D 4 FlORPELT-, News B TOMBETIE, (20)DOHIH 14
%ﬂ/bf:o ZOFEEN S, @ desire for NP to do DERIL, 7 A U B HEEICBWTEHE
RBENLEATHDES 2D,

(20) a. They say Griffin's mom desired for him to resume practicing law.
(Live 5 News-2008/11/10)
b. Although she knew, deep down, that God desired for her to enter the
ministry, she had small children at the time, and didn't see moving far
away for seminary as an option for their family.
(Lincoln Times-News-2013/11/27)

1.3 RIHERL S BANDERRADREE
KHFE corpus, CGWBE <° Google News ZFf L THAEL7=NEEZE L 0D LK
DI D,

(21) JE& 1% Bh5A + (for) NP to do (AmE, GBE)
(want, like, hate, mean, expect)

desire + (for) NP to do (AmE)
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FEEM R & LTI, 2722 b RDD &L 9O KR EITV, for- I RFERFERGH
DIANERRBO bILD Z IR ZWET 5 0ENH L oD, T 2 THEC
L O0%, BAFENE OFITIEIR TH DI L, 2 for-R) N ERETE 5D &0 9
FETH D, ZDRICHOWTIE, }EJ'IJ$E“C“§¥L< WD Z LT B0, 4 %%@?ﬁ‘irﬁ%?"ﬁ
WSEHFEINCH FIZ AT 72581 for-R) B TE 5 B BN D,

p=fi1}

2.0 #1538 + NP + to do DICERRICHITHEE
2.1 & promise + NP + to do D3EHR

ZOHITIE, #F + NP + to do D 3UERRICEREZHTT, 1HiTRY RiIF7-5E
EEOGR 2B L. CGWBE, Google News % & &\l k2 a4 5, £,
#hiA promise 23 & 2 EERUZEI LT, Practical English Usage TiZ, (22)DFtik A3
HY. 2)OBBETF I TND

(22) Object + infinitive is common with ask, advise, tell and order (but not with
promise or offer.

(23) He promised to write.

52 Practical English Usage ®Ftik Tk, MO SUEEXADREFR SN WEATH
HZEERTHLOTHD, i, LGSWE Tid, #had promise 75§Z("'ﬂ:_"§ﬁjg'ﬁ% L AEA
Verb + NP +to-clause AA(ET 5 & LT, 24)2%F T 5

(24) Ollie has promised Billy to take him fishing next Sunday.
(FICT) (LGSWE: 696)

promise NP to do ®/Z=UZBd L T, Practical English Usage & LGSWE TCHiED 72
ST 5D, @998 RCTEFE(1999) D ERICA B D K 912, 4)DILEENILT A
U A FEEIZ BT S AR E AN D38 &)Eﬂéi{fﬁ/ﬁfﬁéﬁﬁﬁéﬂéﬁ [ ToH
%, £Z7T, CGWBE, Google News % % &1Z7 A U BHEGEL A ¥ U A HFHETAR
MRLNDDD, T e bREERE I X 2 3UEDEAZE L~ X DE N RO % i
FET 22T D, £, MAENBDOLNDBEODT A Y WRFETIIEREND &
WY RTINS D Z b, T AU W EiEZHE DT Corpus of Contemporary
American English (COCA) THERT 2 Z L1279 %, promise* him to [v*], promise*
me to [v¥], promise* her to [v¥]D -~ NRETIX, =2 26, 44, 3650
RoOdb,



TRl R

HHU

mm

FHENTE o 2 —imtk] B4 5

(25) a. ...there was no reason for Ronald Perelman to withhold the payments that

he had promised him to pay,...

b. I nodded and wondered what she'd promise him to get him to go back
next fall. (COCA)

TXUﬁﬁ%“iﬁ%éﬂékw5$£%%mf%tk %, CGWBE 1= & % #
FEITN, T AU HHEEL A XY AWK kwfﬁﬁﬂ 3 BB IRFET B Z LIS
T5, QO)PBRBHERDPFT LT, A XV ABEFBVTHHASA TS Z &R
bind,

(26)

(27) The night still young, after saying goodbye to Anne-Marie's family and
promised them to keep in contact I went to Adarsh's house for his house
party. (CGWBE GB)

(27)i%. CGWBE 75 ® M5 Td % A3, British National Corpus (BNC)IZFH W T
QODABIN RSB, 2Q9)E. WML ATV EZ LR THY, ZDOX
MBI, 4%)%%&&7%)ﬁ%ﬁf@ﬁ%@i&%ﬁ@%@mw%ﬂﬁw:k%
RTHDTHD,

) . _
(28) You promised me to hurry back before you're missed. (BNO)
SECTICN| ALL us CA GB IE AU NZ IN LK PK BD SG MY PH HE ZA NG GH KE Tz M
FREQ 22 1 1 2 1 2 [+] 5 2 3 [1] 2 1 0 [+] 0 [+] 1 0 1 [+] SECTION

PERMIL| 0.01 [ 0.00 | 001 | 001 | 001 | 0.01 (D00 | 005 | 0.04 | 0.06 [ D.00 | 0.05 | 0.02 | 0.00 | 0.00 | 0.00 | 0O.00 | 0.03 | 0.00 | 0.03 | 0.00 F‘ne.al
ritain
# TOKENS
2

SIZE
387,615,074

PER MILLION
0.01
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Wz, BE promise PP to do D RKICHOWTELRT L Z Lict D, ZoEERI
COCA IZBWTH BN R4 7= 5720 L, CGWBE ([ZBWTH ALY H70, Kl
P — X 2ZRB W THBIBHZON R B WE WS O, @, ZOBXNT AV h3GE
ICBWTHERBINRNWZ LETRETHHDTH D,

TiX. &5l promise PP to do DIEAD A ¥ U ZAHFEIZBWVWTERINLOEATH D
DAKFELTHE S5, CGWBE TH. B0)D 1 flOZREAMDR, =2 —ATH,
GHOHBIN A HND,

(30) World banks have had hundreds of billions promised to them to try to
overcome the lack of liquidity and confidence in world money (CGWBE GB)

(31) a. ..., she promised to him to delete the video only on one condition: that ...
(Sun.Star-Jul 9, 2014)

b. Last month BP officially promised to me to fix these negative
developments as soon as possible ... (Reuters UK-Oct 11, 2012)

BGOBHDOHHBINRAIEETH H Z &b #iEd promise PP to do OERYL, £ £ VU 25
FEICBWTIIAERSINDBEXNTH D LB TX 5,

2.2 B3 offer + NP + to do D ILEM K
2.1 #iTiX, #hE promise (ZAEFA AT DY IZ B E & ASE G ORI R DL
. NP b LT PP ASETE DMRREZAT > 72, ZOHEITIL, #5 offer + NP + to
do @i{iiﬂiéf WCHERZH T, IR EZRGET 5, LGSWE O] Tix, Table 9.7
(p.100) iz T, Ehia offer IZIFREFNERESHT IR E LD L LTHTE
NTWb, 9. ZOXERBANT AU DEFEBTCHRBINTWDDRIET 5,
COCA |28\ T, offered me to D~ RTHRET D L SHIMRETE D, /2, me
ORIV Iz, them, her, him, you {2tz THZ &, ZhEih, 361, 26, 14, 1
BINRETE D, ZOMRBEFHIRT LI L7202, COCA IZEWT chart =~ >
REAND &, GOMERELN S, (2)OMEND, ESECHV LIRS
WESZAM, BESETHLAVLNTNG D ERNbMD, (33)C BRI AHI& 7T,

(32)
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(33) Yeah, he offered me to lay down, take off my clothes and stuff
(COCA Spoken)

Wiz, CGWBE Z W\ T, A XU RFEFEDOLAE R THDL L. BHDOMERELN
%, (34)%. COCA gk THIFIN—3 27>~ 7= offered me to do DI THFR L7=#E
RChD, GHND. A XY AWELT A Y HIIEL T, 31T EHERD B2
L E 2%, (35)IC offered me to do DEEH 2 & Te LD HAKGI A2 2361F 5,

(34)
SECTIOM| ALL us CA GB
FRED 820 i 5 5

FPER MIL | O.04 0.02 0. 04 0.01

(35) 1 had to go out that weekend to see a friend up in Emsworth who'd offered
me to stay for the weekend. (CGWBE GB)

COCA. CGWBE BEZ0#:F% Google News % I\ CHERT 5 & . (36)D I K.
202%, Huffington Post X, 7 AV DOV RTNLFRA L Z—xy NI THY . The
Daily Star (X, 4 ¥V 2OHETH 5,

(36) a. A chain reaction of this was that Huffington personally offered me to
become a blogger for The Huffington Post merely 6 hours after I emailed

her. (Huffington Post-2015/09/18 )
b. My supervisor Dr Archana offered me to stay much longer; I couldn't as |
had to come back to attend school. (The Daily Star-2015/09/17)

#gi offer NP to do DIEAUL, A F U A5GE, KO, T AU WFEETHWONDL Z &
DHERRCTX 7=, Z1 T, @i offer PP (=to NP) to do OERULE S THA 90,
COCA TlZ. offered to them to [v*] Do~ RTHRETLE 1 6l RESOND,
CGWBE TORZTIE, BNORBRHENMFOND, RITY . 1 XV R¥HE, KO,
TAVAEETHLERIND,
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(37)
SECTIOM] ALL | US CA GB
FREQ 23 & 2 4

FER MIL | O.01 0.02 0.01 0,01

2.3 BREEERN o BN S XERRDREE

&7 promise & offer DA, B to do DU A T, EhFi promise / offer NP
to do ®Z, BFi promise / offer PP to do DIEASA ¥V ZAFEGE, 7 A U HHGE
BICRBEIND T ENERTE T, LLRRL, BE OO EZEFRB LRV Ef
Wrd 258 bAAET 22 &b, IRORLVBLEITRD L Bbid,

(38) promise, offer (NP or PP) to do
Bh5i & NEFEOMIZ NP, PP BRNMTET 2601, HAZENBD LD,

RERE L72@hElc B LTk, (39T X o0, ML L TIEERYICER] to do )
Wz b OMBINRZL Y, Lizi-> T, TIEU\?%%&)ZD?%‘E%)ME 225 Ebh s,

(39)
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3. &L

4000 1B B 725 LGSWE MNHIATESNTH D, 272D OFEARRIE L, Dk,
FOHBEORE NI "APEEINTND, LEEB- T, 0k - 58 EIE, Ex DX
H a2 — 2R H L, SHREZHERTLOIMNERNH D EBbild, ZOEKRICEWT,
Z OB CTHEDOXG L LI ERRIFR 6N SHEREXTH L, BRI HLHH D
LEZDERDOND, SERIOMHFEL, —HOT —F ZRE, a— /A7 —Z OHBEE
& HGER nuuﬁ'%?b)%;oi{%ﬁn& IHEAIELIELDOTHD, 5%, EIDIT
FHEEBHEE IR LB ZRA L, KV RBINREELZ S LT — 2O &2{To T
QAR

x

1 FEH (1989)Cix. #h7 want %z & te/ElE AUENE want, like, love, hate, wish [Z, for-
AP AREFHOANIAERL TE D Z L 2HEM L TW5H23, mean (DWW TORLIRIEH
bivzevy, £72. LGSWE 1B W T, B Z —r 2R L7=& (p. 702)IZ want,
wish, hope 7¢ & OEIERENEIL, for-MZ 5 NEFHIZ L Db D& L THIRRS
TV,

2 LGSWE I2B W TCix, B ¥ —r &R L2#E (p. 700-704)1 285 mean [ZBH§ %
R S ANy A GAVAN AN

3 7 (FIRIH) <k, @i order, request, signal 7¢ FlZd for-A)NER TE 5 2
EEERLTWD, ZOEA, for-alid, BEINRTITAOMBNSZ T?&%K%
b, F£i-. B arrange DA b for NP to do DR, ()IC/RT X H 1w
%,

(1) He arranged for me to visit the place.
Yo% E s, NREE X 5 L) EK T, arrange OXFEMNEHE K 50T Tl
<, MEBNCEEEZ T2 IR EBEILND,

4 PaJ5(1999)TliL, B promise to NP to do Z &8T5 7 A U W SiEah & N FAET
HZEERERMLTWDED, HAENHET DN THD L E X D,

5 %%ﬁ‘aﬁf\ﬁ%ﬁlf I, WO Z b o=a—A5GEO APz Ao HI 2 &
T&eholz, FEMRRAEIL, AROMEICERD,



A=A FFET — Z TS  FEERBLOM IR ORGE

6 BNDELD L HIZ, HAZENPRDLILHMN, EOEWT, FERGEGEE 2 UEE
NicED LD f;%lﬂv&ﬁ)( DO TWVAENICER LTS EEZX NS, B
promise, offer (X, “HHMGEM LA TEGEIOH THS, LA > T, promise,
offer EENT 55T F 2 ERNUTE TG, #hil NP / PP (=to NP) to do DJE
RERBETLHEBEZOLND,

& 30k

Biber, Douglas, Stig Johanson, Geoffrey Leech, Susan Conrad, and Edward Finegan
(1999) Longman Grammar of Spoken and Written English, Longman.

FEH R (1989) [HiisCootiiE] KIERE.

Swan Michel (2010) Practical English Usage, Oxford.

PR ERE (1999) Promise #3CIC PO L5 [H5EF 4] 9 H 4, 373-377. #F5E
.

VEIRERE (FIRIH) TOrder & A 7" OB HiE T 5 for-H) 2 £ 5 4l SC D E IR RHE
IZDOWWT ) B REEAE.

i iLfE—(1998) [John promised Mary to leave.| X TEME) ) [5FEHEH] 7 A
7, 200-201. WF5EAE.

a—/\R
British National Corpus (BNC)
Corpus of Global Web-Based English (CGWBE)
Corpus of Contemporary American English (COCA)
Google News
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Processing Strategy of Japanese Empty Subject Sentences
—The Case of L1 Acquisition—

Mai KUMAGAMI'!, Yong ZHAI™
“ICenter for Language Studies, Nagasaki University
*2Shizuoka University

Abstract
This study investigates what sentence processing strategies children
utilize during their first language (L1) acquisition. Zhai (2012)
proposes that when processing empty subject sentences (Chinese)
children use cognitive strategies in the early stages of language
acquisition, and once they learn or acquire some linguistic knowledge,
they start using this knowledge when they comprehend sentences:
Developmental Shift of Parsing Strategies. This paper introduces the
results of the experiments that tested this hypothesis with Japanese
children, and shows that Japanese children also tend to rely on their
cognitive abilities while they have not learnt the linguistic knowledge
necessary to determine interpretation of the test sentences, and the
children in the higher grades use the acquired linguistic knowledge to
understand the meaning of the sentences.

Keywords: Linguistic Strategy, Cognitive Strategy,
Empty Subject Sentence,
Developmental Shift of Parsing Strategies,
Language Acquisition
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1. [XC®IC

ETY R B 72\ IR A B C o B 25T (gap)E T 4 T — (filler) THED B, &
DX D BREFEWELD A J1 = X LPMEHNTW D0 EI 50T 5 2 LT LSRRI
DOFLIRERETH D, WEROAFZEICIBN T TR EHE S FE ik 2 2 IR -89 Y
BTSN TR —F LW T ¢ 7 —CZEF 2z Db 5] L) RO (cf.
Frazier, Clifton and Randall 1983) & [i##TaRlISiEmmae SR L CERLZHED 5
EV ) BEWAMOGRE] (cf. Sakamoto 1996) &) %S9 5 2 DDA IRE S
Tn5,

#2012)1%, FEANFEE SR E U TEEECEER TV, BENSE M
HOTMEE A, FRA BN D DICE- T, SiBiikaE W LT SREMTNE 2 v C
DOABIEATT H LD [SULBR IS OBATIGRE ] 2L L=, FEEEOAFMIX
KA BRI O N2 SI2 Ko TIOEMBRE IR T2 Z L id7en, Lo T, HiZo
FEA A G L QO R WS T, AT R I X EEEER B 2R SIS W ME o g & F
WSR2 4T > TW A ATREMER B D, L L, B2 FF> B AGEICB W TIT, X4
OB ZEG L TORWERTH, a3 BEof® (S35 2 M T3
MEEAAT S LW H ATREMEN B 2 b b, TOHEITIE, KPERTH SEN I E H
WD Z LT FROFIED D FEEAFEA~OBITIZR NV T TH D, A
Zelx, SCELIZR T 2R O JiHE & SEEAFROED Y ZHL0CT 52 L2 BE L,
AARNINFAEZRGR E U TR EFE UL ER 21TV, SULBE IS OBATH A ARGEICE
WTHRONDDNE I NERGEE LT,

2. RTTHAR
2.1. IR DA

HEOHIEIT, B2 ONFHEEROKBOMBEARFNNY 2T L, HEE
i) (heuristic) « #5321 (detective) 72 EE D H D TH 5, Kimball (1973)D A£G A (right
association), Frazier and Fodor (1978)D#/ {4/l (minimal attachment), Frazier et
al. (1983)D i btV 7 4 7 — D J5HE (Most Recent Filler Strategy: MRFS)72 E723% 5
L7cFEof L LTHE T bND, 22Tk, ZZEiE O L B# & % Frazier et al.
(1983) % AT 5,

Frazier et al. (1983)

Frazier et al. (1983)i%. (1)-(4)DFEHRLZE MV, WEEOREEEE D E< HViE<
ZEFFESCA PR D D& D UGS C HEEE O 22 FRE ST D ER A 1T - T2,
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(1) Recent Filler (Subject control), unambiguous

Everyone liked the woman who: the little child2 started [PRO: to sing those
stupid
French songs for trace: last Christmas].

(2) Distant Filler (Object control), unambiguous

Everyone liked the woman whos the little child forced #7acer [PRO: to sing those
stupid
French songs last Christmas].

(3) Recent Filler (Subject control), ambiguous

Everyone liked the woman who: the little child2 begged [PRO:2 to sing those
stupid
French songs for fracei last Christmas].

(4) Distant Filler (Object control), ambiguous
Everyone liked the woman who: the little child begged fracer [PRO:1 to sing
those stupid
French songs last Christmas].

EBROFER., (1) EQ)DUGKRIXQ) & (4) LV Hih -7z, Frazier et al.ix = DEEH
FER A DA 5 72, Most Recent Filler Strategy (MRFS) % #2428 L 7= (p196):

(5) Most Recent Filler Strategy

During language comprehension a detected gap is initially and quickly taken to

be co-indexed with the most recent potential filler.

FOGREMICE L TR T BRI EBICRUBRIELONTEZ &0 D,
Frazier et al./X., PRO ®%4727 4 T —IZOW T HIEMMN 720N & DI, fiflTes
23 MRFS %5 LR LT\ 5, T72bb5, BiEoiEEE#R%Z M 5 A1l MRFS %
M3 20THD, ZOFIKIZHED & fETaEEIZ PRO (IZ—&FiLW~7 4 7—T
PRO ##l®, 2Dk, B0z he— U ERICL Y 202 TF =y 7352 &
I272%, 2D X 57 “error-correcting” O FNEZRED DI, HHHEY « 7 —FEB
SCFAERRERI 23209005, 2, b L trace DIRIEEZR 7 4 77— Th L, QIzHB W\ T,
trace I PRO \Z—FIL W7 4 7—L72 0 (1) & Q)DOUSKRERIZITA B EZN W T
Tohb, £o7TC, Frazier et al.ix, fHTEs)S trace ZFIRE7R 7 4 7 — LT A LT
RN ERDD,

F LD E, FEFEOREIFE IO EBRIZIB\ T, Frazier et al.lX, fHrass 221
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FEDIATRZRIET DB, B OFEREIE WA —RenO IR S v, R B&%Lb‘ﬁ
FRSATHRNME R S %, BEOBMAFHASND EER L, 2F 0, MR
filler-gap dependency @7 1 7 — %R 2 i ) DB Tl BRAEAVIEITIZ RS le
R TTNE, T bbb, THEOHE] BHVWLND LELbITEZTND L
EAD,

2.2. ERAMORER

Sl A SEEMHmO SN LUV EEL . X0 — Mo EW @]
M5 VIS Z AW TS O Yo 223 L LS 325 MmEo)
W) 1okt LT EAMEORRUIL, SRE0EREERE & SRS BVICHEF LR T
LIRBEICH D ERET D, Berwick et al. (1991), Pritchett (1992) JFHLIZ H-3 < #E
REMEMT (principle-based parsing), Sakamoto (1996, 2002). #kHfh (1997), —jifth
(1998), # (2006)7 &% = DIL# % ZH T 550k & LTHFbN5, = 2T,
FRAREEZ AW BARGEDZE EFE AL OMIT L LT, fEM (1997), b
(1998) & ia /M3 %,

fEfth (1997). Z#fth (1998)
kIt (1997)13, (6)D & 5 7223283, it (1998)i%, (7)D & 9 723280z
TEREZIT> 7, #REIT, FRCERRICETRSND Y —F » M (£
FHAGRICHTE D ANA) B BT EWIITRHOERTH LN E I NETED
S IEREICE A D &V D BRRIVEDER S L. T OBRO UGS EH S Tz,

(6) a IEMEEIE IS
B vk L EWIET T [(FEEFE) HnfTE] 2 PR TR L,
b. IEBGEIA  HAYREFEISC
B BB EEVIET jIC [(EFEFE) #nTE] 2 FRTHS L,
(7) a ZEVEEIE FEEFEMSC
JET- iz & EWBE i [(ZEEFHE) HAfT&] Z2FRTHRIRLTE,
b. 2XREIEIE  HARERSC
BT jlzds & VBT 23 [(ZEEFE) BT ] 2Pl can L,

FEROFER, ERGEED, FRENEEEIOEVNLEICH DS RES JIIE%J: Hiz, E
FEFR M SCO BUSKRE OUE 5 23 B BUREFR M SCOBUGREH L 0 Eo 7o, Z OFEFR ) E\
B) DGR TER STz,



AAGEIC RIS 5 ZEEFESLOLBITHEIZ DWN T

(8) EERHE(LIR
[EGE] LW O REEERIE R T 27 A0 FIH L7z, (R, 1997, p.62)

H AR D78 F7E SCFE O EBRIZH T, R E (1997) & “iifh (1998)1%, fdrae
INZEXFEOIATIHZRET HBE, EFBENEE SN, BEoFRsfHsns &+
L7z, DFE V., fFTERA filler-gap dependency D7 4 7 —%&RD HEE, 158 &
W) EERITE R Z IR L TS 21T > TW B 95 THBHAMEOMG ] 20 513X
FLTW?,

3. E8R

BEREDZE FEFE LB B W CIE, TSR SRR IR 2 2 3 MRFS W T
SR EAT 9 & BRI TWD, —JF, HARGEOZE FFESUEICIB W TIL, 41X
[F5E] &) SEEMARZFIH L CULEZITo TS EFiREN TS, 2D X
I, BlRERCIEZE ERESCOMBRIZB L THE— MR RS STy, MEo)
W & SREMMFEROEDL Y 2 L0570, 2 - SR (2007)i%, FEANEE S
W& U TR LB S ER AT\, ZOREND . LB O ST 1T S 5% O EhEa 0
B BENHET IO THIRE DO FIEN S SFERHIE~E BT T EFREL TV D, 2 -
WA (2007)DFEEE . (9D L D12 [SCUEEHIEOBATIRGL) & MRS,

(9) SCHLER SIS DRATIRGN
ERRFBANETC O, SULER TS IT AR O T RE D B SRR IS~ L BT S,

Ll SRl Lo TEZ OB TEOBATR R SN2V ARERH D EEZ DN
Do BRERLIE, HHEFFHICBWTIL, FEEGONRY RVERETEHNRFEND
WEFATE LMD H D00 TH D, BIAIE, AARGFITPERRE & TR0 HBhE
EROEMTH D, TOO, WA IS MO T 2 Fv 5 203
< BIENC L > TR SRS [ERE/BRVEE) LWV o L EREMERIC IS < F3E0)
Jils % SRRSO BEE N D WD RN H 5, TOHE. MEO TG S5k
HITIEA~DBATIZR ST, SUB LB OBATOAIEIIZTIHZ LICRR DL 28I 5,
Z 2T ARBETIE, [SURBEGIE OBATIRGL ) D% ATEZREET 2720, HARA/D

1 fEf (1997) & Ml (199)ITFH Tk, 7 WfETaR 2 TEFE) & W) BN HRZ L T
SULIRZAT 5 ONTER BTV, TR 23R T5A0—>L LT, SUERBEROI
171k (Parallel function)?3%&(F 5415, Parallel function (2L V| 72 & 21X, FEBEL NFA LA
DIED SR i) 2 EINEST, | OBE, Y arviE,rd> ezl BANE
MBS, WSCEN (225 ) OEMfEEEZRD D E X, OF Y filler-gap D ETH L X, MU
EHEZ RO W4 504 (FA UK AR CTEEMICEFRZED 5,
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FHEERNRE L TEREITo T,

3.1. E8AE
EERX
(10) a IEHEEIE T
P1 P2 P3 P4
ALK AN/ EDS I EV S /[PROI NV a % no 2 &]x/
P5
WX o7,

b. EHEENE B AYEEHRR L
ALK AW IEDD | ED A2 /[PRO2/NY 3% nH T L)%/
T,

c. MEIRYEBIE FEEHRMISC
FOIAC/EDD JTFALL A/ [PRO1 /N % D 2 &%/
Wi o7z,

d. »EEEFEIE  HAVGEERSC
FOEAC/EDY /T TFALLS A/ [PRO2 /XY % 0D L)%
Tz,

[E RIS A] FALS AR RNyarviz poET,

['E R B] FO AN RXvariE poET,

(10a, o)it. LCBF W25 OFREBBICED . 17F IFALL A BEER

UCHR SN D T3 ?ar’@ﬁﬂ%ﬂ%b\tfu IS TH B, —F7. (10b, dyik, ECH
T 5| OFEEERIC e T£0 X4 NZEFEE LTEESNDH
[ty ?aﬁ@]ﬂ%ﬁﬁb\ﬁéﬁaﬁalﬂifzbé LI T I, i H S
% 10 {84 2 6 L7z, (10a, by [E3E— AR0EE) EIETH Y . (10, dix A
B EE) BIETH D, LoT. 2 HWEA 2 A QxQDERTFA L ERLTNS,

RERE - OAGEZ NGRS 75/ 1 40D S FEADIRE 80 4 (B4 16 4T
D) EXRRE L,

RIE : EERTIX 1M 4 6725 20 OFEBRSTAAFE 80 UM L7z, F2ERTIX
TTUSIERZBRI L, 80 LDOFEBRLE 4 DD U A M. 1 NOHERE I3 L
T 1MIZHOE | ORI ORZ ZR LT, U A MIFREEC 20 Xoftiz 20 3C



HAGEIZI T D28 EFEC OB TTIEIZ DU T

D7 47—, 6 XOHWEL, 6 XDV A —LT v 7T Ladmle 52 LTHR SN TR
V. RBCSCTY A FNTT U F AICER LT,

FIE : EBUEL, BN —RAOBEIEGADFATILEH T L ICE RSN, FEBRXO
BB OCEHINE RS, EREEMSCCR L COTERMSC A B E fTéﬂ HHsEE
3 U CIEERMSC B AR S, #BRE 1L YES/NO HIWRREL R Sz, Ko
T, EXHEFAOEREZ I L UL, BRISTOZ 2134 fﬁES&&é =77 L
PRE Th D/ AEREIL, FECEFICET HEEEHREES L TCORWEERH
HDT, WICIELLKEZDZENTE DD TIERY, 2B, 74 T7—U~DE 21T
NO BIEMEL 72D X5 L THDHDOT, EEIZIEMT S & YES/NO KL OEUEIA U
272 %,

AT A VERE, L ELEENICOWT o TnD ] sy e
Mo7yr— b eEHELLE, TOMEER 1 IR T, =20 U X oI, EiE
femEhE B AR MBS SEH D . BERE DS 16 N2 T, &#hEZ A 7 80
(5x16), AFF160HTH 5.

#&1 T#E1-TUL%] BhEl(acquired verbs: AV)& T&15 750y EhEAl(not acquired verbs:

NV)D#
1 4 244 3EA 444 SHELE
AV NV AV NV AV NV AV NV AV NV
B =D 33 47 44 36 68 12 75 5 80 0
H A RE iR 17 B 7] 17 63 20 60 37 43 57 23 73 7
s 50 110 64 9% 105 55 132 28 153 7
3.2. %A

32.1. TRV BFEEZETXDEE

AARNNEADN TS\ BiEs S apite & 20X, EXEFOBEERE
FHTHZERTERVIEDELOEEEHIGEO &L LNEFEFEICR L0 EELL
W5 Z LIXTE R0, ZORE, 0N EEFELHERN T 2 /EE/R s E L TLL TR D
4ONRETHND,

FT BN E WO MEOFK TH D, ZIUTZEEFEICEWT 7 — CEFiEL
HIET 5LV FIRTHY, ZnZ2AnsabiE, EREBECES, TEV SA
(NP2)] MZEEFHEIENT 4 T7—RDT, [V SARSYavENnnET, ] L)
=il ﬂ#é\@Sﬁfﬁ%<@ék%Méﬂé —J7. MEIREFEIEOSS, T
A< A (NP1 BZEFFEIZIENT 4 7 —RDOT, NFAULSADBNRY 3 EhnE
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i)

T EWHERNCHT D YES UGN L 25 L FHIEND,

ZHUTK LT NO RSB L T ofE R 2 Tl 2, —#&ic, NO RIS TIE, ¥
RTOARREMEICOWTEHEEN T = v 7 & LT iR 5720, [MiE-> T\ 5 L& [ihE
STWDHEHWTHZ LT, ELWLAELWEHET25 L0 LR A2 EST 57200 T
72, IEfERIIENHREETH S (Carpenter and Just, 1975), NO SitniE NO &%z
HDOUNDEONETFEDO 7 4 7 —L L GRIENTZZEEZEKRL WD, =& 2L,

FE0 A NPV 3 ZnET, ) 1T NO EERTSE, £hlso [T
UL<A NP 27 45—& LTRAE EWIIRAFRETH 5, ZHUE. BRI,
NP1 &kt 282 R LTS E VWX DHTEAD, LoT, IHLtEl #HVTns
EVVD T EEFEIAT MR RGELE L C, ERGEIEOSHAIIE TTA UL ARy
arENPNET, ] EVHIERICKHT D NO KR 720 »EIREEIEOSAIC
X TE SR arviEpnEd, | EVWHIERICHT D NO KenEL b LT
WEhsd, —FH. YES BUSIIHBRENEFFED 7 4 7 —& LTI ZRIR L=
RLTWS, 72 ziE, ALK A NPORASY a v ZnET, | 12 YES &%
72846, NPl &R L7 EABE#HMITRLTL TS, T7hbb, YES MISITE
PR 725, NO RSB RFHLTH 5,

W, THIEEN R E WO RO FM, >F 0 [3CH] L ) 1EFH &V CoULH
ZATH LW AN D, EBGEIEOSZE. TTA L A) BCFHICHE L TND
DT, ALK ABRY avrzpnEd, ) LW EMICHT 5 YES UG£ < 72
HETFRISND, T2, TF0DIABRNYarZrnEd, ] EWHrERICxT 25 NO
e < 7eb e PlEhD, DEREFBIEOSGS, T£0 S A DICIRICLE LT
WHDT, TV IARYarvzpnEd, ] EWHERICRT S YES KEA£<
0 THACS ARy aviEhnEd, ] LW ERICxT 2 NO RIS1Z%E < 72
HETHIESND,

H ASEE O HSCERAE DR IE Tk, MEFRE AW FIE oMz b w0 g &
LC UEBhEIIRS | BERE T\ 5 (Bever, 1970; Hayashibe, 1975; $3K, 1977;
A, 1980; HifE, 1983), Ziuid, EEFE (58 ZEET DRI, BB 2% &
LCHIF L., T4 enzefEEs LTRIRT L VWS HETH D, BARANNFEAN

[e e e XyaviEN)> L] ETWMATLRRT, 85 [0h) ) OBfEEE LTH#
Ak AL AR 2@ IRT 57 61X, ERGEIE - 22ZREFEIRE IS T4
X TFACK AR THDLHOT, FALI AR aviEnnEd, | &) ERH
Zizxtd 5 YES KIENEL s & PlISND, £, BEENRIHLE LT £ X
AR A BN ET | ST D NO UG %L 705 & TlllEid,

—5 T, SRR &R U X 512 SCEREERE DI T (Parallel function)Z HV %
ZERHAE STV S (Sheldon, 1974), Parallel function 12XV, FFEEWHIRL
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SCIERIRERE 2 B A A) T A U< A CEEMICETEAED L L VI HO
Thbd, EHGEIE - »ZREFEIEE bICTE4TAE AL ADR] THLHDOT,
NFA UK ARy arzpnEd, ) 1295 YES RItn%< 720, TF0 ZAn
NV A EPNET, ) KT D NO G EL 705 & PlEsd, BE 1 Tk
X 912, Z @ Parallel function [ A\ DZEERESCALEED g T EFEENAGR] ORI
b7 b, ZOBRE, SEEREFAHALTWDLOT, [SEOHK] ZHnNTns &
=25,

INH4ODFEEREEEDD L, LTOR2IIRT LI D,

x2 [F6BW] BREZETCXEHRTED YES/NO RIGH DT A
(NPL:ITA L <A, NP2:FY SA)

IEBIFRIEA & JRAEREIE

EREFR EESEZEIEDS LR EESEZEIEDS
B(10A) B H(10B) B H(10A) B H(10B)
wpw  YESNPI<  YESNP2> YESNP1> YES NP2 <
0 i NO NP1 NO NP2 NO NP1 NO NP2
K e YESNP1>  YES NP2 < YESNP1< YES NP2 >
T NO NP1 NO NP2 NO NP1 NO NP2
L Ll YESNPI>  YES NP2 < YESNPI> YES NP2 <
s NO NP1 NO NP2 NO NP1 NO NP2
E§ Paralll  YESNP1>  YES NP2 < YESNPI> YES NP2 <
"Y' function  NONPI NO NP2 NO NP1 NO NP2
fi&

322. TAI- T3] BREZECXDEE

AARNDNFEE, FRCEBERENEZEZ N D mPERD o Tns ] Bia s

DXl a .

FEDHER
REENLAN

Fistio] e

e &

F=3CHEFA O
BINTIRECTH D EEZBND, RAZRGE L2223
BUZEAICIE, EEAELEMIC T 45— LTERIRT ALV [
ORI TWAS (BRI 1997, “HEfh 1998), & L. HARA/NFA
DI & [RERIZ £ BN O R 2RI L T EFE A WELT 5 & T T, 224
FRIC Lo THD B, ZO%, EXEGEIN A SNERIC,

2 Parallel function % TFEFEEAGE ) ORILIZ S 72 5 A3,
T 570,

SHE

Cl=g A

WOAFIHTEADT, A EREOLE A T DX
SESCALVERIFZE Tl AHFZE & [A)

[ 5 720 | B & & T STALER & B
[>T\ 5 ) @i & SCULERO 7L TEGEENGH) & RS,

RIS
H g B
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i

=it

FHENTE o 2 —imtk] B4 5

THIUTHLGIBLEL 725, Fhd 212 B BRI B & O &t A 1E 0 23 5518 m EhE
DR L W ARBICES 2D TSN D, £o. Aoz LE LT 25 HBYEEER
LR ERERAXOIEZERPELS 2D LTSNS,

33. 458
33.1. TR AEWL ] $HEHEZETXNDIGE

F 3IEEARNNEAEN THLR0 ] BfsEte CemAls L EOERCcRT 5
YES it & NO RSO & Wi O BHEERFROERETH D,

K3 THLGL] BFAZECXDORER

IEHLEENR X RAEENE
vyES No @ FEEEE ypg No o T
At A
144 ERA 31 16 p<.05 35 12 p<.01
BB 30 33 n.s. 36 27 n.s.
2 HERIA 25 1 p<.05 26 10 p<.05
BB 26 34 n.s. 28 32 n.s.
3 s BRMA 9 3 .05<p<.10 10 2 p<.05
BRB 23 20 n.s. 23 20 n.s.
4t BEMA 4 1 n.s. 3 2 n.s.
EMB 14 9 n.s. 8 15 n.s.
HHEA 0 0 n.s. 0 0 n.s.
3k EMB 4 3 n.s. 4 3 n.s.

[ERSCA] ALK AR RNyarzc kT,
[ERSCB] £0 SAR AYarid poxd,

1 4, 2484, 3HEEOSES, EERASUCHTT 2 YES ISR AERICEZ WD L3y
modz, BREERRMSCZX T 5 YES K& NO ISORICAEERZFT R Lo
Too FTo. 4 FAEL 5 FEADOSS, FiERMCE BRFERERSUCRTT 5 YES RIS &
NO IGDMICAERZT R BN Do T,

332. THI-TLW5) BAZELCXDGR
KA ITEARNPNEEDN TH-oTWD | Bz dh X a2miAll L & ORI L
HEVRRFR M SCOIEE R EAEE LT H L OB QERK) OFRRTH S,
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Bl 52 EFESLO LB TIEIZ DT

1, 2 FAEOHEG ., EMEEIE L 2> SREFEIRIL L b ISR SXOE 5 25 BHIEERR
LR EERDAREICENoT, 3 FAETIE, NEIREFBIRICSWNTOR, FHEE
[FSCONE D AN BEIREFR A 3L L 0 IEBE RN REICE P -7, 4 FAEICBW T, IERGER
JIE & 7 S HREFEMEO W I Th EfEfRIA S L B BFER R SCOIEEROMICAHE
RAETR LN 2o T, 5 FELEDEE. IERGERIEE S IREFEIRIL & b I TFHRR S
DIE D M HBEEFRI L Y IEERPAEIZE 2T,

x4 EEROBER

1 #4 2 A 3 4 SHEA
1 =h
oo 72.7% 79.5% 70.6% 81.3% 80%
E
S
f; %’2; 52.9% 40% 56.8% 71.9% 67.1%
" syt F01973:98, Fui9=50.7, Fuis=17,  Fuis=13, Fui195=2.3,
p<.005 p<001  p=107ns. p=20lns.  p<.05
1-=H
7; ?‘arn%c 78.8% 75% 76.5% 73.3% 80%
NE] SE=
i_i Eﬁrg; 47.1% 40% 54.1% 61.4% 63.0%
=5
A Fui5=24.8, Fu15=29.9. Fu15=3.0, Fai5=78, Fu15=2.7
INAL /N (1,15) 5 (1,15) 5 (1,15) ) (1,15) ) (1,15) )
W AT 601 »<.001 p<0l  p=446ns.  p<05
F£5, ROIFENEFNELETHDHIEHGENE & 0 Z RAEFENED LR SC A FideBE D £
#m (1 5—7 /1 X7) OV ARR L tREDHERTH 5,
x5 EXHRAOFHGAER (ERZBIE) AE—7F/1XF)
ET—F 3
i H Ho3E n 138 H Ho38 .
I o
L4/ 370ms  464ms 22:4'22’ Lo 370ms  487ms 22:21339;1 .
24 332ms 330ms ;(2:314'(2)’ Lo 3%3ms 37lms ;(2:2133 .
34/ 185ms  304ms le(:);’j’ 222ms  350ms 23(2)52'4’
444 292ms  308ms ;1:5>;672’n . 35ms  386ms ;j;i&n S
t(15)=1.41, t(15)=1.3,
54 220ms 250ms =179 ns. 275ms 319ms =206 n.s.
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EHGEIEOS A, 3 AT E@EE (1 £—7 /1 X5) OFEHARRICBW T,
FERFR B O1F 5 A3 B HUREFR BN L 0 ARICE o 7o, 3 AEAELSNTITECEE
DB ARRIC B W THERZT A bR -T2,

®6 EINFADTHFHEARE (MEREEEIR AE—7/1XF)

E—F F
ERE H 55 . ERE HRE e
EamE  EamE e R
l‘(g)zl.l, l‘(g)zl.z,
1 % 345ms 432ms =304 ns. 345ms 462ms p=272ns.
t(9)21.7, l‘(9):1.6,
244 298ms 359ms ” 323ms 395ms -
p=117n.s. p=137n.s.
l(12)=.48, l(12)2.24,
34 228ms 240ms =638 s, 274ms 291ms =816 ns.
tas=1.8, l15=2.3,
4494 309 ms 383 ms =088 05<p<.10 376 ms 478 ms <05
las=2.3, las=2.2,
SHEA 215 ms 304 ms <05 265 ms 387 ms <05

MERAEFEEOS A, 1~3 FAIT T CEF OFEAR RV T, FiEfEmEhE &
HIEEfR MBI ORI HEBEREZIT R O o7z, — . 4. 5 FATIE, T—7 &
FTOWTNOGA S FEFEFE MBI O R AR O1Z 5 23 B BREFEMEhE L 0 8->
77

34. BF
REROEE b, RFER (1, 2 F42) . 5 4, 4 4, 3 FADIETRNTNLS,

BEER (1. 2F4%)

F 3I~F 6 IR LERERENS, 1, 2 FAFRU LD ICE BRI EITH 2 &N
ol BRARRFRESIMN ETEH IR EL Ty & B A2 RPE IR, EF
FELOFIZBNCRICAEHAWD EEZXbND, £ 5 &R 6 OFLHEFDFH)
FeAREE TCIX, FEEE BN & HRRERE MEE OMICAEREN RO P72 2 &
DE, ARFERNDELEBFZ o Tnd ] EEELTYH, EREICZEEFELDOL O 2
BB W T, OB OERIEREZ 77 EMRICAF TE TWARWAREERH 5, 72
b, RYIZ TELEHFE > TVD] 7261, BAERIU L2 A T DOXA]
MNTE, EXEGEZHOE, StARICERNE LT TENSTH D, Lo T, K%
RO oTng ) v ) ACHEIR, B0 ffds +ocE8] G LAHL T



AAGEIC RIS 5 ZEEFESLOLBITHEIZ DWN T

5 EEBWT DT TiERN,
FIZT, WIS, ARFEERD s ey EHRELEEE 2 S ez, Eo
X9 MBS 2 - D DT HOWTELET 5,

(11) Eum?ﬁﬁj& (=(10a, C))
a. EHGENE : \JA UK AD/EDI/ED SAZIRY T ehd Lk faiast,
b. MEREFEINE : TV ZA/EDOI/TFA LKA A whd T &%/
s
BMSCA: FAULS AR arzhnEd,

EHGENAD D Z IR FENE N D 697, RSkt 3 2R A © YES Kk
DHEBEIZZWNEW IR (EMGEIAE YES:31, NO:16; 7> = B E5EIA YES:35,
NO:12), PV TRATNE AN TERFE LD L EEZILND, T2
2L, ARAFRINIET 2 ED X5 fFHzZ R L TH D2 >0 TiE _@ﬁ%ﬂ
LT TIERETE RV, RPFERNSTEATN, FFEE WD )‘C{iﬂ’ﬂf% T
(parallel function)?>o, Z8F5EZA FHIO FFETHD 5 &1, KFPHIL ;Eﬁ (]
TOEERARFIA L. TS5 ZFRHLTWAHZ &b, i iﬂfC i
BT &N D SEEIEROREOMEN TN 2R AT L EELF T OND, Zh
DD AREMEIZ DWW T, BRYFERMSIORIR L & HICBLET D,

(12) BHYEETER 3L (=(10b, d))
a. IEMEEIE : ALK AN/ EDI/EY STV arkind L /33,
b. MEREFENE : £V SA/EDIFACLS MBI arkinds ekl
—
BRIXB: £ SABRNNY a0 ET,

b URSAE S AT A CEEBE A D 570 51F, BB RIS AT,
NO BUEM%L 72 513FTTH D, L, HRRERRSUCKT 2 B2k Tix
YES e NO MG ORICHERZZTR 22Tz, Eiko X 5 7 S5E0 7
(Parallel function)( 22 75 ®Tﬁﬁf£74’7 ELTHEE ARGE A i L7z T30k
HIRSREDNATHEN O EREZRINT 5 LB 2 Db, LT, "R 7 47— LT
[FVSA) Z—HHRLTHDZ &2, BRI LTREY NO Ksh%
K 72HIFTTh 5,

Z 2T, RHERITHEAMIC R4 . BIfEE (3558 Z2RET 2E#HE LTo
BRI LA 22173 2 (EBIENS)) B X2 5D, ZO%AE, ERCAHTEICIE
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Hrcian] AU AR ICEABLTWA, L, BRSCIZIZER LT o
= TEDEAD] PHTL D, HALTR -7 [£0 SA) (2O TIRHIEA B
7ol EXEFEIS N ECRBEAEREOHIR2 S, YES/NO HIBHZZE23 H 72 5>
ST=DTIX 72D,
PLEDOSHT S | ARF4EIR 1T Parallel function & V9 SEBM0 MG 2 W TR 247
IZESTELT, EBFEIHNE) W) THROF) ZHNWTWD Z ENRES
nas,
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FLIORLE X 20c, SEATMEH LIZIE2To I XEE (95.6%)% 1L T
b, XoT, 5 FEADZEE ﬁi@@ﬁ%_owf\mmfwéjﬁﬂ%mﬂk%®
RN AE 2 D, F 4, & 6 ITTRTHRERIT TH-oTWd ] BhEdExEh a2l b &
OFRE—FHLTND, 2F0, 5 FAEFTRALRUL, XXA THRRBITE, E5E
EEEEMICZEFEE L GRIRT 20T, EXEFNANINDEE, BN SE T
RV EREFRMEGEOZ S 2N BWEEE MBI ORARM I 0 EL b, £io, EEfEmN
Y@Eﬁé%HmE%miiUmw:§5@Eﬁ NEDFEFNZ I NT, Tl & B

FREFRMEYE & B AYFESS B ER o ) Fe A IR ] O IS A B R E DN IR Do To DITRIF
%%@k%k%igh505$$ Lo T, EHEEIEOFERLOBMIIES TH Y |
FEFRMENE & B RUEEfR M EE OB AR OZEN BT W, —J EIREFEIED
e, BE OFEIETIZAR W DIZABRART N2 . EEEfREhE & B AEEHR 85
DR AR OB A B =N Bin- & Bbh s,

FoT, 5 FAIFHAERUL, TEBEMEDH] IZXo> TORINIZE D REEMN
TG EFIH L CREEXEZABET 5 B2 b b,

4%
#1705, 4FEBIIELTOETET (82.5%) B ELTWDZ ENSMND, &
ST, SHEALFELL MMoTW5 ] Biilaate LEHDEIC, E0X 5 2 hMsEE

3 pEIEEL(0c, d)TIH. FEDOE T NFA UL AD] BHTOEEE LT &5 ek
B 5,

(10¢) £ EAAT/EZ D [T A L AR T D 2 R YNE-T-,
(10d) £ 9 SAT/ZED ST AL AdS Sy av i) 2 Ly,

OB, (100) B A FA U ABAYavEh0ET, | Ikt+5 YES KR <
RBETTHY . (10 B B [£0 SARAYar w0 ET, | 1o+ NO KEA%
BHEPTHD, £3ORENE, (100)TkE< BRI AL ﬂ#ﬁ\ESﬁmmNo&m;@ﬁ
S12 %o 28, (10d)IC#E< BRI B o3\ CiE, YES KIS E NO B ORI A /2353 /e
NhdoTe, EoT NFALL AR RHLOEEL L CRSNS THEEHRO LS 25,
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FREFE A SCOIEERITAMIGERR L LD @b D OFERET R T2,

—RIZ, LERIELSHEMFT L2 DI N EH 2 & LV AHARIAE, &5
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4 FAETSCERME RISV T S FAE LY EMENMEN SO0, FRERITI
(TFEFEEALGR)) ZHWDE W) HTILSHFEAELFERTH D,

3E4E

3 EAIIMOPEL B DFERIC 5T D, TSR BiFE & T CORERIC
BWTE, EKPEREFECHEAS RSN, 2% 0., UEBIFIIM 25 H L &
EEHDLEEZLND,

[>T 5 | BEESHXORA, »EIREFEIRICEWTOAEZERMLOIFE
N ABRERM S L W ERARNAEICE -T2, Bl L2k Hic, X&EHET 513
ENFNC BT D IROCEEN TR SN D, 4 FAEO ECEE BN RNLERIRETH -
T2l h, 3 FEAIISDICETIREBITIEE > T RWEHEITE 5, ko TEMGE
EDHE ., EXEHFADBEGNAR T THDH I EICL Y, BN NLIETH 5 SCHIT
ICBWTEIIMCS K 220, NEREEFEIHEOSGEIT, SCRMOREEIAH L, T4
STWD ] BFETH-TH, HRlOFERFRVPFATERNE WS AR H V15D,
ZHIEETE, TEb R BEadide b X ERERIC TRBIFIH) 2 Wiz,
FEEEMXOIEERENEGL Lol B2 BND,

EXFFAOFTARER T, 3 FEAEDORRIT 4, S FAEL I W ThoT, IEHEE
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The English Around Us
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Abstract
The English that is written on signs, posters, t-shirts, etc. often has
spelling and grammar mistakes, or at least is awkward in style. It is
sometimes entertaining for native English speakers, but the effect on
Japanese students is unclear. Do they notice it? Try to understand it?
Notice errors? Students were asked these questions. They also were
asked to give examples of English they did notice. The results and

implications for teaching are discussed.

Key words: Language education, motivation, advertisements, English,

"Always being with you for your pizza life." "What’s a Naughty? Jumping Number
54." "Safety Driver". The English seen in Japan has provided countless hours of
amusement, confusion and (sometimes) frustration for native English speakers.
Almost every student uses the expression "safety driver". It used to be on the
Japanese driver's license cover. (Did the government decide that teachers were
enjoying using this in their lessons too much and so remove it?) But what about
Japanese speakers? Do they notice the English they are surrounded by? Do they try
to learn from it? More importantly, does it affect the teaching and learning of English
in the classroom?

In many places in the world, signs, travel information, and other documents are
often translated, often into English, for the convenience of foreigners who do not
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speak the local language. The translations are not always perfect, but they are usually
understood and appreciated. In Japan, however, it is very popular to use English in
advertising in addition to the usual translations for foreigners. English can be seen on
signs, posters, T-shirts, on TV and in music. However, the English in advertisement is
used more for effect than real communication. It is also targeted to Japanese
consumers (Simon-Maeda, 1995.) Colleagues who have translation businesses are
often puzzled by the fact that the Japanese companies insist on using English that is
awkward or outright wrong. It's obvious that the English is not meant to be read, but
perhaps it is felt that the layout of certain letter/word combinations is appealing to
consumers.

Adding to the confusion of awkward English is the use katakana for loan words.
Students recognize the word as a loanword but are familiar only with its colloquial
meaning and usage in Japanese (Simon-Maeda, 1995.) Many of the author's students
tend to think of katakana as not only the actual foreign word, but as English. Many
students use the word "arubaito" when speaking English to refer to the term "part-time
work". They are surprised when they are told that it is from a German word, not an
English word and is not used when speaking English.

A popular concept in language teaching is that of "authentic texts". Exactly what

constitutes an authentic text is open to interpretation. Here are two definitions:

Written or oral texts which were created for a purpose other than
language teaching. (Brinton,1993)

Some people have defined authentic materials as those items that are
"produced by members of the culture for members of the culture."
Included are such sub-categories as physical objects, ...advertisements
of various sorts, and other writings... (Christensen, 1993)

It may be a slight stretch of the imagination to suppose that the English used in
advertising in Japan constitute authentic texts. However, if the above definitions can
be accepted, then the English seen in Japan can be construed to be authentic texts, and
perhaps it is possible to use these texts in the English language classroom.

To find out how students experienced the English around them, they were given a
simple questionnaire about the English around them. Most of them are low-level; a
few are high beginner. Therefore, the questions were in English and Japanese. Some
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of the students study in Fukuoka city, where there is an abundance of English signs.
Others study in Kurume city and Nagasaki city, where there are some English signs,
but fewer than in Fukuoka. In a rural setting, it is likely that there would be even
fewer examples of English.

There were six questions on the questionnaire:

1) Do you notice the English that is used in Japan
(e.g., signs, T-shirts, media...music, etc.?)
2) Do you pay attention to English used in Japan?
3) Do you try to understand the English used in Japan?
4) Do you ever try to use the English used in Japan?
5) Do you ever notice mistakes in the English used in Japan?
6) Please give an example of English you've seen in Japan.

The first question, "Do you notice the English around you?" may seem a bit strange.
However, at the beginning of every school year, when students fill out an introduction
sheet, someone invariably writes something like, "I'm from Hukuoka City". One
might say, "Well, that spelling fits with the romanization of the katakana "7" (written
as "fu" or "hu".)" However, anyone who’s been in Fukuoka for only a few minutes
will probably notice the word "Fukuoka", in romaji (alphabet, or Roman letters),
many times. In fact, some of the buildings of Fukuoka Bank have very large blue
signs that read "FUKUOKA BANK". It’s almost impossible to miss! Still, the author,
when first in Japan, tended to ignore a lot of the kanji because of a lack of
understanding of it. It seemed plausible that Japanese students, especially low-level
ones, would ignore English signs, etc. Therefore, the question can be considered to be
a valid one. As a matter of fact, that very answer of "I’'m from Hukuoka" was the
inspiration for this project.

The questionnaire, with Japanese translations, was given to the students. As it was
anonymous, and not a terribly controversial topic, there was no reason for them not to
answer the questions honestly, but there was the possibility that they would rush
through them without careful consideration. This seems to have happened, as two
students circled "No" to "Do you notice English around you?", but "Yes" to "Do you
notice errors in the English around you?"! Also, there was the possibility that students
tried to come up with the "right" answers, despite reassurance that there was no

"right" answer. The responses can be seen in Table 1, below. Question six asked for
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examples of English that students have seen. Students were reminded that as English
does not use any of the Japanese syllabaries and there are many loan words in
Japanese, words written with katakana were to be considered Japanese, and not
English (for example, * = a1 —). Some students began writing "examples" in Kanji!
After piloting the questionnaire, it became apparent that these words could have
So the

questionnaire was modified slightly to point out that they were to write only the words

been words students already knew and not words that they had seen.

that they had actually seen. The vocabulary since then has not differed very much.

Table 1
n=288 YES (%) | NO (%)
Do you notice the English that is used in Japan? 88 12
Do you pay attention to English used in Japan? 64 36
Do you try to understand the English used in Japan? 61 39
Do you ever try to use the English used in Japan?* 80 19
Do you ever notice mistakes in the English used in Japan? 41 59

*3 students left this blank

Students were not asked for examples of errors; that may have been too difficult for
them to remember. One student did provide a short one: "3nd" vs. "3rd".

Table 2 shows some of the more common words that the students wrote down.
Some students wrote only a few words, other students wrote quite a lot of words.

Table 2
Transport City Signs Food Entertainment Shopping

subway, taxi, | stop, toilet, no banana, tomato, | PC, karaoke, TV, Best, super,
local, parking, | smoking, men, McDonald’s, movies, music, T- shirt, new,
express, train, | women, Japan, hot, drink, cold, | hotel, radio, book, | camera, sale,
airport, non- open, close, in, menu, coffee, CD, DVD, MD shoes, shop,
reserved, bus, | out, exit, city, juice, tea, beer, sold out, pull,
priority seat, | enter, police, keep | orange, pizza, push, store,
station, "Next | out, bank, Seven-Eleven, order here,
stop, Hakata", | information, Family Mart price down

welcome,

entrance,

university
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It was interesting to note that many of the words fit into the categories
Transportation, City Signs, Food, Entertainment, and Shopping. Some did not fit into
the chart, for example, "chalk", which a student saw on the teacher's lectern. There
was an occasional phrase, such as "All for one and one for all." This is useful to know
as these are words that students are exposed to and more likely to already know. It is
especially helpful with planning low-level English classes and scaffolding vocabulary.
As Japan's English language education tends to focus on grammar, students tend to

worry more about grammar than vocabulary. However, as Folse points out:

One of the first observations that second-language learners make in
their new language is that they need vocabulary knowledge to function
well in that language. How frustrating it is when you want to say
something and are stymied because you don't know the word for a

simple noun!
(Folse, 2004)

For the first step in applying this information, the students were given as homework
the task of finding three samples of English. For the purposes of this study, the
English on t-shirts and in music was not included (although they would certainly be
interesting to study.) At this point, they did not need to determine whether or not the
English was correct. As an aside, checking this homework is quite enjoyable! The
samples are sometimes very funny, and students who did not do their homework are
frantically checking their makeup cases or the insides of their shoes.

Next, students are shown some samples and students work together to determine
whether or not the English is correct. If the English is not correct, they try to correct
them. After having done a few samples together, the students work in groups and look
at their own samples. Some simple samples, such as a bottle of nail polish remover
that reads "Nail Remover", are quite easy for the students to correct. Others are a bit
more complicated and require discussion amongst the students. A sentence from one
student, "Let's enjoy the flowers with me" is not difficult for native speakers to correct,
but students often use 'let's' and 'with me' in the same sentence. At times, the task of
correcting the samples is not possible if they are completely nonsensical (see the
second sentence in this paper...) Students seemed to enjoy this activity and appeared
more engaged in the activity than usual.

Each sample only takes a few minutes to correct or to decide that the sample is
already correct. The next section is a demonstration showing that brief study periods
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are more effective in learning. (Opaloch, 2006) A list of 20 two-digit numbers are
read off. After the last numbers read, the students must write down the numbers that
they remember. Many of the students remember more of the beginning and the end of
the list of numbers. The point made to the students is that spending a few minutes to
study is useful and that looking at samples of English need only take a few minutes at
a time. Opaloch refers to this as distributed practice:

Distributed practice refers to the principle of using relatively short

study periods broken up by rest intervals. It can be more efficient than

massed practice for the following reasons:

1) Physical and emotional fatigue are reduced.

2) Motivation and concentration are higher with short term blocks of
time.

3) The brain processes of learning seem to continue working during

the rest periods.
(Opaloch, 2006)

Evaluating samples of English can be done anywhere, perhaps, for example, while
riding public transportation. It can also be more enjoyable than studying from a
textbook. Besides doing assigned homework, it is not always easy to get students to

engage in language learning outside the classroom:

For many students, language practice comes to a halt once class is over.
One reason is that students are unaware of how to use their English,
German, Japanese, or Russian, outside the confines of the classroom...
Obviously, the more language activities students are engaged in beyond
the classroom, the more confident they will become in communicating
in English.

(Davis, Armstrong, 1995)

Not every student notices the English around them, but enough do to warrant
bringing it up in class at least once. Students need to be aware that the English around
them may not be correct English. Noticing it and evaluating it can be engaging and
useful. It also need not take too much of the students' time. It is hoped that students
will take advantage of this resource in order to help improve their own English
language ability.
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Appendix

THE ENGLISH AROUND US
Fat=bDEAY DREEE

1) Do you notice English that is used in Japan (e.g., signs, T-shirts, media, notices,
advertisements, music, etc.)? (Circle one)
SHFENHARATHEDLDNL TS Z EIZRSNTWETN? (L 2ITHFER., T-Vx V.
o, BE, IRE, BE Fx) (EH6N0F LT ZEW)
Yes (iZv»)  No (W)

2) Do you pay attention to English used in Japan? (Circle one)
SHARTEOLN TV D EFELRUIZL TAHATHALETHY T2 (E6600x L
TL7ZEW)

Yes (iIZv»)  No (W z)

3) Do you try to understand the English used in Japan? (Circle one)
SHATHEDLDNTWARFELZHMLEI> ELTWETN? (660202 LT
W)

Yes (1Zv»)  No (W)

4) Do you ever try to use the English used in Japan? (Circle one)
S HARTHEONTWARBEZAD THHESTALZZIERHD ET0? (EHH0I20
ZLTL7EEW)

Yes (iIZvy)  No (W z)

5) Do you ever notice mistakes in the English used in Japan? (Circle one)
—SHARTHEDLDN TN D EFEDOREWVICKR DN ERH Y ET00?2 (EHL6N0%
LTZawy)

Yes (iZv»)  No (W)

6) Please give examples of English you've actually seen. Write only English words
which were written with ROMAIJI. (Katakana is NEVER used in English,
therefore, for this survey, words written with katakana are considered to be
Japanese!)

S HRTCNERRIZ AT RKGE - HHFEOHZB LA TIEIV, B EZ I FFETIERLS

B —v Mo TEPNIEHEELZZENTLL LI, (WZ DT TEPNFED,

AAGEIZEEZET)
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Abstract
The following paper is an exploration into the possible role(s) that
transcription can play in a Japanese university English communication
class of non-English majors. The impetus for this exploration was a
speech given by Peter Skehan at the 2014 Task-Based Learning in Asia
conference in Osaka. A part of that speech focused on research in the
area of post-task transcription by students. After reviewing this talk, an
overview of other related studies is given, and finally findings from
both are applied to the potential for transcription activities in the

author’s current context.

Introduction

At the 2014 Task-Based Learning in Asia conference in Osaka noted TBLT
proponent and researcher Peter Skehan of St. Mary’s University, Twikenham was one
of the plenary speakers. His presentation was focused on linking recent research into
task-based performance to task-based instruction. Although various issues related to
TBLT were touched upon, the majority of the presentation was concerned with first
and last of the three stages of task implementation, pre-task and post-task, with on-
task being the second stage. In regards to the pre-task phase, Skehan discussed at
length issues concerned with planning; the advantages of pre-task planning combined
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with online planning, the need for more qualitative research, and the need for learner
training in how to plan correctly. In regards to the last point, Skehan, based on prior
research, suggests five precepts for effective planning that students should follow:

Build your own structure
Avoid trouble, and be realistic
Handle trouble when it occurs
Plan small or specific

M e

Avoid a focus on grammar, and concentrate on ideas

It is this final precept that many critics of TBLT might point to when arguing
against its use. Teachers who are apprehensive about the TBLT approach might
contend that it is possible, and likely probable, that learners, preoccupied with
completing the task, will not further develop or extend their language ability in any
meaningful way. Skehan argues that a focus on form should be done in a post-task
phase. In fact, he contends that it might be the key phase in a task-based approach.
This leads to two questions. Why is it key and how should we proceed to focus on
form?

Skehan sees the post task phase as serving two purposes. One is for improving on-
task performance and the other is for creating a starting point for pedagogic
instruction. The first point relates to anticipation. Using Willis’ 1996 model of task
methodology, Skehan and Foster (1997) hypothesized that prior knowledge of a public
performance, in front of the class and teacher, would lead to greater accuracy in the
task when first performed in pairs. The results were positive for only one of three
kinds of tasks performed. In a later study (Foster and Skehan 2013), they altered the
conditions so that instead of having to perform the task publicly, subjects had prior
knowledge that they would be required to transcribe the task they were performing.
They found that the transcription group outperformed the control group in terms of
accuracy on all three tasks. One of Skehan’s graduate students, Li (2014), took this
idea further and, in addition to confirming his results, found that transcribing in pairs
and producing a revised version of the original transcription both had additional
positive impacts.

Skehan’s second point relates to salience, or creating conditions under which
noticing is more likely to take place. Noticing is concerned with the intake of
grammar as a result of students paying attention to input, or in this case, their output
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(Schmitt 1991). He sees the recordings and transcriptions as products from which a
more relevant focus on form can take place. As opposed to imposing an external
structural syllabus on the students, a look at the learners’ language will reveal possible
points for focus, allow for the focus to be learner led, and produce a focus more
relevant to the learner. Doughty and Williams (1998) refer to this kind of focus as
reactive as opposed to proactive, where the teacher chooses a form in advance to focus
on based on the task or any observed language problems that are common to the
classroom.

This paper is a preliminary and, an admittedly, rudimentary, exploration into the
potential of using transcription in the context of the author’s classes. Questions for

consideration include, but are not limited to:

e Will students find it useful? beneficial?

e Is it practical in the author’s context? Will students be capable of doing
transcriptions? If so, how long will it take them?

e How can it be implemented? What are the options available?

e Ifused, what priority could it have and should it have in the syllabus?

e What, if any, other potential does it have for the students and teacher?

Introducing transcription into the classroom is an idea that requires consideration of
a number of factors and in the rest of the paper a brief look at each of these questions
will be taken. First, a brief overview of some previous studies done on transcription
will be reviewed. This will then be followed by a description of the author’s own class
and the possible effects a transcription component could have on the syllabus.

Previous Related Studies

In Table 1 the studies listed on tasks and transcription in EFL and ESL settings were
of an intermediate or high-intermediate level. Participants in Lynch’s studies (2001
and 2007) were adult learners and postgraduate students from various countries in an
ESL setting preparing to enter a British university. The other three studies consisted of
1t and 2" year Japanese university students majoring in English. From their test
scores and the classes they are enrolled in it is probable, though not necessarily, the
case that these students are most likely highly motivated and focused on their English
studies.

There are, however, noticeable differences among the tasks employed and the
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transcription protocols in each study. In his first study, Lynch audio and video
recorded a roleplay task done twice in one class session. In a post-class session a
portion of the recording was then transcribed (handwritten) in pairs using a single
cassette recorder. This transcription was then edited by students and handed in to the
teacher for editing and reformulation. The transcription process was also video-taped.
In his second study, Lynch used a similar procedure with a similar task (roleplay), but
this time he used subsequent classes for transcription. In this study he split the
subjects into two groups. One used student-initiated (SI) corrections while the other
relied solely on teacher-initiated (TI) corrections. In the SI group the roleplays were
recorded on cassettes at a recording table which were then transcribed individually by
hand and later word processed. In the TI group recordings were given to the teacher
for transcription and editing.

Stillwell used mp3 recorders to record pairs taking turns making three minute
question and answer poster presentations that were then transcribed individually by
hand and checked for errors in pairs. For homework students had to type up the
original transcriptions with any revisions written under the errors and then email it to
their teacher. Cooke had groups of five or six students transcribe mp3 recordings of
classroom discussions five times over one semester for homework. His study was the
most recent of the five and had students access the recordings outside the classroom
using Moodle. Students were also given a basic introduction sheet on transcription
skills. A significant difference in this study was related to student evaluation. Students
were not asked to locate errors per se, but instead were asked to take a more global
approach and point out positives in both their performance and the performance of
their partners and to also look for and note any weak points. Mennim’s study, unlike
the others, mostly took place outside of class time and involved an activity that did not
require interaction among students. Students were only asked to transcribe a five-
minute segment of the tape-recorded speech rehearsal and to then make any
corrections in red pen.

It is obvious from the summary of the above studies that there are of a variety of
ways in which transcription as a classroom activity can be implemented into the
syllabus. In these studies the transcriptions are performed in class, outside of class,
and in post-class research like settings. They are done individually, in pairs, and with
varying degrees of participation by the teacher. They are handwritten, word-processed,
or both and the length of the transcriptions vary from 90 seconds up to 6 minutes.
Various technological devices were used in all the studies including video recorders,
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tape recorders, mp3 recorders, and an online software program. Even the common

threads that run through all the studies, a focus on form by the students and the effect

it has on later performances, vary to certain extents. Before looking at how these

factors would influence the implementation of transcription activities in the author’s

classes, it is necessary to first examine whether or not these kinds of activities would

be beneficial to students, and, if so, how. In Table 2 and the section below there is a

brief overview and discussion based on the studies above of what, if any, errors

students and teachers noticed, the effect it had on subsequent performances, and

whether or not students and teachers saw the activity as worthwhile.

Table 2 Previous Studies on Transcription: Errors and Performance

Study Number of Errors Noted Types of Errors Noted 2" Performance
Lynch Students (S) 112 (81 positive, 20 neutral, (T (S) |N/A
2001 and 11 negative) Grammatical 40 34
Teacher (T) 86 Lexical 8§ 28
Total 198 Editing 22 8
Reformulation 22 16
Mixed 20
Lynch Student Initiated (SI) N/A 64% of SI errors were
2007 28total S=11,T=17 corrected
47% of TI errors were
Teacher Initiated (TT) corrected
19 total, all by teacher
Mennim | Students = 49 Articles =42 (T =37) 20 article changes
Teacher = 73 Prepositions = 10 (T = 10) |9 preposition changes
Total =73 Passive structure =4 (T = 2) | 7 passive
Pronunciation = numerous | A number of
mostly with troubled words |pronunciation changes
and noticed by students
Stillwell ~ |Students =301 Few lexical changes Students improved ability
Teacher = 274 Grammar = SV agreement |to notice errors from 1%
Total =301 and plurals performance to 2™
Teacher noticed articles and |performance
verb tenses Saw increase in
Students made numerous complexity, though
editing and reformulation  |students were unable to
changes notice the differences
Cook Numerous reported on self-reflection Pronunciation N/A
Grammar
Vocabulary

Inadequate conversation
skills / participation

Using Japanese

Extending the conversation
and being a good
conversation partner
Mainly focused on good
points
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Errors

Before looking at the results it is necessary to recognize that all errors are not equal.
Some mistakes are more appropriately categorized as slips, accidental mistakes, while
others as errors, systematically incorrect elements of a learners’ current interlanguage.
The current studies under review do not attempt to differentiate between which
mistakes are the results of slips or of the learners’ current interlanguage and therefore
the following summary will refer to all mistakes, as the authors do, as errors. It should
also be noted that there are number of factors that make it difficult to directly compare
the results of these studies to each other. These include, among many other variables,
learner proficiency levels, amount of talk to be transcribed, task type, and age of the
learners. The aim of this section is not to discern the possible effects of these
differences, but rather to find commonalities among the research results.

The five studies listed in the table provide evidence that learners are capable of
noticing a significant amount of errors in their own speech or that of their classmates,
that they can improve upon this capability over time, that they tend to notice certain
kinds of errors, and that performing a critical analysis of their own work may lead to a
more improved subsequent performance than if the analysis was done by the teacher
alone. In all of the studies students made mostly positive changes to their own work.
However there were instances where the changes made were neutral or negative. In
Lynch’s study, he suggests this may be due to proficiency, as the pair that made the
most negative changes was also the least proficient. Stillwell’s study provides
positive evidence that learners can become more adept at noticing their own errors
with practice. Although learners in all the studies were able to notice errors, it is also
clear that, if a more complete analysis is desired, teacher assistance is necessary and at
times complementary.

In regards to the types of errors noted by students the results are both positive and
not surprising. Lynch’s study (2001) provides a useful rubric for classifying errors. He
distinguishes between grammatical, lexical, editing (redundancies and dysfluencies),
and reformulations (rephrasing or adding language). In analysis of their own work
learners tend to be stronger in areas that Lynch categorizes as editing and
reformulation. They also seem to be particularly conscious of pronunciation problems.
Teachers tend to notice and focus on grammatical errors, especially verb tenses,
prepositions, and article choices, and lexical errors. In this way transcription activities
seem to be complementary when assisted and aided by a teacher. Learners focus on
those errors, or slips, they are capable of noticing, while teachers concentrate on what
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are most likely errors related to the learners current interlanguage. In both cases, it is
clear that activity is achieving what Skehan describes as salience.

The most promising finding, and ultimately the most important one, of the studies is
that the transcription and correction processes are producing improvements on
subsequent performances, whether that performance took place the next day, the next
week, or over the course of a semester. That this would be the result of this kind of
activity, perform — transcribe —edit — perform again, is obvious, but when student
perceptions are included it becomes more significant. In all of the studies, students
overwhelmingly recognized the value of the activity and had positive reactions to the
overall process.

Current Course

In the author’s current course, English communication, all classes are with mostly
1* year Japanese non-English majors at a Japanese national university. The class takes
place in a traditional classroom setting, though the desks and chairs can be moved
around to facilitate group work. Class sizes range from 35 to 50 students and it is clear
that within each class there are varying levels of proficiency and orientations towards
their English studies, specifically in regards to the amount of focus and importance
they place on their English studies and therefore, the level and kind of motivation they
do or don’t maintain. The textbook, Scraps, is based around students creating their
own materials and notes on varying topics and preparing them in the form of a scrap
book. Though the course is designed around the textbook, it is also supplemented with
various other activities and tasks created or chosen by the teacher. Units in the
textbook are covered over two 90 minute class sessions and a typical cycle proceeds
in the following fashion:

Class 1 Class 2
1. Topic Introduction / Vocabulary 1. Review of notes and conversation / task
Brainstorming planning
2. Listening for content: Native Speaker Model | 2. Task / Conversation with partner 1
3. Content Brainstorming / Pre-task activity 3. Task / Conversation with partner 2
4. Group discussions 4. Listening for language: Native Speaker
5. Homework — make a scrap page on the topic Model
and write notes on the back of the page to 5. Review of key related vocabulary
help plan 6. Task / Conversation in small groups

7. Focus on Form
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In the context of Skehan's task cycle, class 1 can be seen as the pre-task stage. Here
students are introduced to the topic through a native speaker example and other
activities. There is no planned focus on form in this class. Related lexical items are
introduced. Students are responsible for preparing their own content for the scrap page.
For most units, students are given very general guidelines to follow, mainly that their
scrap page should be related, in some way, to the topic of the unit. For example, in
past classes scrap pages prepared in the travel unit have include pages related to trips
taken in the past, trips they are planning on taking in the near future, and dream
vacations. One student prepared a page on the advantages and disadvantages of the
various modes of transportation one can choose. For other units students are given a
more specific set of guidelines in order to facilitate a specific genre of conversation or
task. Students are also required to prepare a certain amount of notes in the form of
sentences on the back of their scrap pages. It is stressed in class that these notes are
for gathering thoughts and planning, and not as a script to be memorized.

In class 2, students are given a short amount of preparation time for conversations
with a partner, during which reference to their notes is not allowed. These
conversations are timed and usually 2 — 3 minutes are spent on each conversation
partner’s page. This is followed immediately by another timed conversation session
with a new partner. Following the second conversation, a second listen of the native
speaker example is given for a focus on form and specific language items. Students
are then given time to review their notes and prepare for a third timed conversation,
this time in randomly chosen groups of three or four. It is hoped that the repetition of
the task with a number of different partners will not only enhance the accuracy and
fluency of the students’ speech, but also expose them to a variety of different language
choices that one can make while speaking on the same topic. It is after the third
conversation when a focus on form takes place, usually in a prepared activity focused
on recognizing a grammar pattern that can be found in examples of native speakers
talking about the same topic. Students are then asked to review their own notes and
locate any opportunities where they could apply that grammatical pattern.

Appropriateness

There are a number of issues that have to be considered before attempting to
implement a transcription and editing component into a syllabus. The foremost of
which is will the students stand to gain anything from the process? In addition to that,
are they capable of transcribing a segment of spoken English, and, if so, how long? If
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they are capable, how skilled will they be at locating and correcting errors? To gain
some insight into these questions, a short recording of one student performing a task
in class was transcribed by the teacher and then another version was typed with some
basic edits. The transcription below is the result of an assignment in which students
were to prepare a scrap page and notes on Japanese food to be used in a conversation
with a classmate. The recording was just over 2 minutes in length and is the first of
three by the same student done in preparation for another ongoing study concerning
task repetition. Of the many recordings collected in that process, one from a learner
with a seemingly lower speaking proficiency level was purposefully chosen to serve
as a test case to see if less proficient learners might be able to transcribe, notice errors,

and make minor corrections.

‘Hello, I'm (name)I’d like to tell ... talk to you about my favorite food.
This is a picture of ramen. Ramen HanaHana. HanaHana HanaHana is
a ramen shop in sumiyoshi...sumiyoshi town. This is pork pork bowl
pork bowl soup. Ramen very very delicious. You should go there at
least once. This is a picture of chanpon...in kozanru...I often I often go
to...kozanru with my family. My family is sometimes rich...so this
very great rank(u) chanpon very great...great.....chanpon. Very very
very delicious. I like this. Go at least once. This is a picture of mixed
grill, mixed grill in joyful. Very very cheap...expensive. Not...not
expensive but very delicious. You should..you can eat hamburg and
suasuage and chicken at once....and the sauce of each is very good.
You like it. I know. This is a picture of tenpin hamburg in...land..land.
Is located in hamano machi. The volume...the volume is not big for it

for its price but very delicious. The sauce of the hamburg....very good.’

The recording, 2:20, took about 5 minutes for a native English speaking teacher to
record using only one basic transcription notation (... = long pauses). For a lower
level foreign language student with no previous experience in transcribing, this would
no doubt be challenging. However, it would probably be possible to do within a
reasonable amount of time and if done numerous times over a semester students
would most likely become more efficient over time. Transcribing in class, followed
by a revised word-processed version for homework would probably be most efficient.
The next question is what errors, if any, the learner will notice and be able to correct.
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At the very least, in a typed or written revision the student would be able to edit out
the pauses, fillers, repetition, and any use of Japanese. Some learners may notice an
overreliance on set phrases or the same vocabulary and would see fit to reformulate.
As noted in the studies above, it is probable that the student would not notice many
grammatical or lexical errors. However, here pair, group, and class work on revisions
could play a key role. Lynch (2007) refers to the key role these language related
episodes and negotiation of meaning might be able to play in transcription activities. A
finished revised product, after consultation with a teacher or helpful classmate, might
look as follows:

‘Hello, I'm (name). I’d like to tell you about my favorite foods. This is
a picture of ramen from my favorite restaurant, Hana Hana. This
restaurant is located in Sumiyoshi in Nagasaki City. The ramen pictured
here is tonkotsu ramen. Tonkotsu ramen is a soup made with pork
bones. It is milky white in color and oily. It is very delicious. You
should go there and try the tonkotsu ramen at least once. This is a
picture of chanpon from a restaurant called Kozanro. I often go there
with my family when we have money. This restaurant’s chanpon is
amazing. I love it. I highly recommend this restaurant. Here, you can
see a picture of a dish called mixed grill from a family style restaurant
called Joyful. It is really cheap, but very delicious. As you can see, it
includes hamburger, sausage, and chicken all on one dish. The sauce
for each meat is very good. I know you will like it. In the last picture
you can see a picture of a delicious hamburger from
(inaudiblerestaurant name). It is located in Hamano Machi. For the
price, the size of the hamburger is not big, but it tastes amazing. The
sauce is also very good. ’

Although, it is not likely that a student would have a revised version with 100%
accuracy, it is likely that they will notice and correct some errors. At the very least, the
student would gain some insight into the differences between written and spoken
English just by looking at the transcription and revised version side by side. In
addition with access to both recordings and transcription a teacher could consult with
the student at any time during the semester to go over possible further corrections.



Other Considerations

There are number of other considerations and choices to make when introducing
this kind of activity into a syllabus that all have a varying degree of effect on the
outcome of the activity. However, due to space considerations they will only be briefly
introduced and talked about in this section. What technology will be used to record the
tasks and how will students and the teacher access them? The original idea of this
author was to have students use their cell phones to record their conversation and have
them email the recordings to the teacher or post them on a class forum. If students are
going to bring them into class, it seems like one more positive role, in addition to use
as a dictionary and research tool, they could play in the classroom. Some research has
already shown positive results from using cell phones as a recording device in the
classroom (Khajehei and Hajhashemi 2014). This may be troublesome though, as
students will first have to own a phone with a recording device or app already on it,
and then make sure the phone is properly charged before class begins. While this is
possible, it is probable that for many students this will not be the case. Instead, this
could be one of two options, the other being the use of a recording device brought by
the teacher.

For the transcription, a choice between or a combination of hand-written and word-
processed will have to be made. Word-processed, at some point in the process would
seem to be the most beneficial, as it could be emailed to the teacher or posted on a
class forum of some kind along with a recording. Critically, students would have to be
instructed to type the transcript on a computer, and not their phone. The level of detail
the transcriptions should contain and what, if any, training in transcribing students
should be given also needs to be considered. Other issues that come to mind are
should students be given any time to transcribe in class or should it be strictly a
homework assignment? Should it be done individually, in pairs, or as a group? To
some extent, could it work as a whole class activity? It could be done as a mandatory
assignment or on a voluntary basis for extra credit. If it is mandatory, a decision has to
be made on how large a part it would play in their grade. It is clear that there are a
number of options when it comes to introducing transcription into a course, but as
evidenced from the studies cited above it also has the potential to play a vital role in a

learner’s language development.

A Pedagogical Anchor
Research (Foster and Skehan 1997, Li 2014) shows that students with knowledge of
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a post-task transcription activity tend to perform better than those who don’t. Students
may feel more accountable for and aware of their on-task performance. The task is no
longer stand-alone and has a stronger connection, focus, and purpose within the
context of the entire lesson. In the context of the communication class described
above, there would be a stronger thread running through the pre-task, on-task, and
post-task phases.

As currently constituted, the form focus in the author’s class is predetermined,
proactive, and sometimes not appropriate for some students. It is clear that at times it
is too difficult for some, while only serving as a simple review for others. Transcribing
and editing would allow for an appropriate focus on form on an individual learner
basis. A recording and transcribed text would make grammatical and lexical issues
more accessible and apparent to both the learner and teacher. At the very least, these
recordings and texts could serve as a concrete reference point the teacher could use to
create and prepare more appropriate form-focused activities to be done in class, akin
to a composition class. One can see a proactive and reactive focus on form
complementing each other in a syllabus.

A critical difference between the author’s current course and most of those
described in the studies above is in repeat performances. Unlike those courses, the
repeat performances in this course all take place within one lesson and the focus on
form completes the lesson. This could easily be altered to allow for another repeat
performance in a following class, whether it be the next one or several lessons later.
However, even without altering the lessons, transcription and editing could be seen as
a useful pedagogical activity that can be transferred into other tasks they will perform
in later lessons.

A possible danger in introducing a transcription component to the syllabus is the
possibility that it may detract from the original focus of the course, communication,
mainly in an oral sense. The risk is that students may become preoccupied with
speaking grammatically correct during the task so as to lessen the burden of the
editing component. Lynch (2001, 2007), however, attributes his results to transcription
having the opposite effect. In his view, knowing they are going to transcribe and
correct their performances later gave them the freedom to speak freely with the
knowledge they would be able to edit it later. Another positive perspective is that if
the post-task transcription activity is highlighted as just that, post-task, then this could
be used as an opportunity to discuss the differences between spoken and written
English. The original transcription and edited texts could be used to highlight
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differences between the two modes of communication. It’s quite possible, maybe
even likely, that a majority of their English communication in the future will take
place through email or other internet-based communication modes. Educating learners
on the differences between conversational English and written correspondence would
certainly be beneficial to them. In addition, if the transcriptions, or at least the edited
versions, were assigned to be word-processed this would also give them an
opportunity to develop their English typing skills.

Before concluding, it should be noted that the current course is a recent departure
for the teacher from using what could be considered as more traditional English
communication textbooks to a more learner centered approach. Learners in this class
are expected to play a more central role in the classroom. They have more
responsibility and more control over the materials used and the language produced.
This change produced a variety of unexpected positive changes to the classroom. It
seemed clear from the beginning, from the teacher’s own observations, that students
were more enthusiastic, invested, and motivated in their participation levels. Students
were using more English in class and appeared to be more interested in the materials
and language they and their classmates were producing. End of class questionnaires
on various aspects of the course showed that these observations were, in fact, real. The
overwhelmingly positive reaction and results observed from this change lead this
author to believe that adding a transcription component to the syllabus, though
certainly challenging to both students and the teacher, will ultimately be beneficial,
positive, and well received.

Even More Potential

Amassing a bank of recordings and texts made by students performing various tasks
has numerous possibilities for use in the future. For the teacher it could serve as a
reference point for evaluating current classes, preparing syllabuses, and for creating
materials. If the recordings and texts are made available to students through some kind
of forum or corpus, it could serve as a reference point for assignments and research.
For the researcher it could provide a wealth of data that could be used in a wide
variety of studies too numerous to list here. Because of this potential, it is the author’s
belief that careful consideration and attention should be given to how transcription is
introduced into the classroom, and subsequently, closely monitored and adjusted. If it
is done in an appropriate way, it could prove to be a very sustainable and productive
resource for students, teachers, and researchers.
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Abstract

The fact that tea was first introduced from China to Japan by Buddhist
monks is common knowledge. However, the role played by the warrior
class in its development from simple tea consumption or ‘kissa’ to
‘chanoyu’ is not very widely known.

This paper will discuss the roles played by the Ashikaga shogun family,
Oda Nobunaga, Toyotomi Hideyoshi, Sen-no-Rikyt and Riky0’s
successor Furuta Oribe in this development of tea.

Keywords: Tea, Chanoyu, Ashikaga, Oda Nobunaga,
Toyotomi Hideyoshi, Sen-no-Rikyi, Furuta Oribe
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1. Introduction, the Relationship between the Warrior Class and Tea

The consumption of tea has been a part of Japanese culture for hundreds of years. It
was first introduced by Buddhist monks at the beginning of the ninth century and in
the sixteenth century developed into chanoyu, the Japanese tea-ceremony'.

Chanoyu is one of the more widely known forms of Japanese culture. For ages, it
has attracted the attention of Japanese and foreigners alike. We find its first
descriptions in Western literature in the diaries of the Portuguese Jesuit missionaries
like Joao Rodrigues (1561/1562-1633/1634). In his ‘Account of Sixteenth-Century
Japan’ written in 1620 and 1621, he gives one of the clearest descriptions we have in
any language from this time period, of the form and etiquette of chanoyu.?

Chanoyu does not merely refer to the preparation of tea nor is it just a way to satisfy
one’s thirst. It is a structured framework of rules and forms of codified etiquette that
transform a commonplace thing as the preparation and drinking of a simple cup of tea
into a living art form that functions as both a way of social entertainment and
relaxation, and as a way of spiritual training that has fascinated many over hundreds
of years.

This paper will discuss how the consumption of tea or ‘kissa’ developed into
‘chanoyu’ and will in particular pay attention to the role the warrior class played in
this development.

That wealthy merchants like Sen-no-Riky(i played an important part in the creation
and popularization of the chanoyu tea ceremony is widely known, however this paper
will consider the role that the Ashikaga shoguns, Oda Nobunaga, Toyotomi Hideyoshi,
Sen-no-Rikyti and Rikyl’s successor Furuta Oribe played in this development of tea

and show how the involvement of the warrior class gave chanoyu its elevated status.

2. The Introduction of Tea to Japan and the Development of the Custom of Tea

Drinking until the Thirteenth Century

Chinese tea was first introduced to Japan at the beginning of the Heian period (794-
1185) when official Japanese embassies known as ‘Kentdshi’ (i&Ef#) travelled to
Tang dynasty China to study Chinese culture, the administration of the country, and so
on. These embassies were usually accompanied by Buddhist monks who could read
and write Chinese, and travelled to China to study Buddhist doctrine, as China at that
time was the center of Buddhist scholarship.

Among the monks that were part of these embassies were Saichd (A&, 767-822)
and Kuikai (22, 774-835), who both travelled to China on the same embassy in 804.
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Saichd traveled at the request of the imperial court and returned to Japan in 805,
whereupon he founded the Shingdn school of Buddhism; Kikai returned in 806 and
founded the Tendai school. Shingon and Tendai would become the dominate schools
of Buddhism of the Heian-period.

The drinking of tea was at the time already a custom at the Buddhist temples in
China and it was mainly at Buddhist temples that tea was consumed in Japan.
Interestingly, the records concerning both Saichd and Kikai are among the oldest
remaining records of tea consumption in Japan. The oldest reliable record of tea
consumption by a Japanese person, albeit in China, is actually that of Saicho, who
drank the beverage at his farewell party before his return to Japan in 805.° According
to Sencha-tea specialist Ogawa Koraku*, Saichd is also responsible for bringing the
first tea seeds to Japan and planting these at what is now known as the Hie Tea
Plantation (H 7 45#) in Otsu, Shiga prefecture. Of Kikai’s consumption of tea, a
record as early as of July 814° exists.

At temples tea was first and foremost consumed as a beverage that stimulated good
health and as a means to stay away awake during meditation practice.

The most well-known record that has an entry concerning the early drinking of tea
is the Nihon Koki (H A#%7D), the third of six volumes on Japanese history that were
compiled on orders of the Japanese court. The Nihon Kd&ki is regarded as a reasonably
reliable source and has an entry for the twenty-second of April, 815, that describes
how emperor Saga (WEif K &, 786-842), who ordered the compalition of this third
volume, was served tea by a monk named Eichfl (7 &, 743-816).° Although there are
some doubts about the correctness of the dates in this article (Eichi was probably in
China at the time he supposedly served tea to the emperor) it does show that at this
time tea was consumed at the court. Although there is no evidence of the performance
of a tea ceremony like those that became fashion in the sixteenth century, it is clear
that in this era tea became fashionable at the imperial court as an exotic beverage
linked to what was then in Japan the highly respected culture of the Chinese Tang
dynasty.

The tea that was consumed at that time was probably so-called ‘dancha’ (FH7%) or
brick tea, and although there is some discussion about whether a beverage like tea
indigenous to Japan, might have existed before the introduction of Chinese tea, the tea
bushes that are found in Japan to today originate from China.

In 894, official relationships between Tang Dynasty China and Japan were
abolished by then ambassador to China, Suguwara-no-Michizane (% )ifliH 5., 845-
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903)’, officially because of the decline of the Tang Dynasty. After the abolishment of
official relationships, there were still some informal contacts, but there were no large-
scale exchanges and the interest of the Japanese court in China also largely
disappeared. Tea was still produced in Japan, but only on a minor scale.

Towards the end of the Heian period, official relations with China were restored and
as a result, many Japanese monks visited China to study the developments in Buddhist
scholarship. One of them was Minnan Eisai® (#2474, 1141-1215). Dissatisfied with
Buddhist practices in Japan, Eisai travelled to Southern Song China (1127-1279) twice.

Eisai is popularly known as the founder of the Japanese Rinzai school of Buddhism
and is also known as the person who introduced matcha tea from China. There is a
strong possibility that in the same era, other monks brought tea to Japan as well,
however it is really not significant if Eisai was or was not the first to introduce matcha
tea; the more important fact is that in this time period tea was brought to Japan by
Buddhist monks and eventually a custom of drinking tea or ‘kissa’ (B24%) developed.

In 1214, Eisai presented the Kissay0jo-ki (B245# 4 70), a work of his own hand in
which he explained, among other things, the medicinal qualities of tea to the third
Kamakura shogun (1185-1333), Minamoto-no-Sanetomo (J7 325, 1192-1219).

According to the Azumagami records (#Z£85), Sanemoto suffered from a hangover
and after being cured from this inconvenience by drinking a cup of tea, took a great
liking to the beverage.’ After this, the custom of tea drinking spread among the
members of the higher ranks of the warrior class of the Kamakura shogunate.

3. The Custom of Tea Drinking until the Fifteenth Century and the Role of the

Ashikaga Shogun Family in its Development.

In the fourteenth and fifteenth century, the Kamakura and Muromachi period (1336-
1573), there was a revival of interest in Chinese culture among the members of the
elite of the warrior class and the imperial court. The consumption of tea became part
of gatherings at which Chinese scrolls and other artifacts were exhibited and next to
this a new form of amusement known as ‘Tdcha’ (F14%) developed. Tocha can be
translated as ‘fight-tea’, it is a game at which the participants try to guess if the tea
that is served is from the Uji-area (5%7A)'? around Kyoto, so-called ‘honcha’ (&%) or
‘real’ tea, or not and therefore making it ‘hi-cha’ (3EA%) or ‘not’ tea.

The fact that the Ashikaga shogun family took a liking to tea drinking greatly
stimulated the spread of this custom among the members of the elite, and it was under

their patronage that it became part of the customs and etiquettes of the high class
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nobles and feudal lords. The Ashikaga controlled six of the seven tea plantations at Uji
and also established an impressive collection of famous tea utensils or ‘meibutsu’ (%
#) from China that was known as the Higashiyama Collection (H[Lff#). Of course,
not all utensils were meibutsu, and the name used for utensils from China in general is
‘karamono’ (F&'¥).

The Ashikaga employed the so-called ‘doboshi’ ([FI#), chamberlains to the
shogun who were usually skilled in incense, flower arrangement, art, literature, poetry
and tea, and who were mainly responsible for his entertainment. An interesting work
by two of them, Noami (REFT7R, 1379-1471) and Séami (FHE[HR, ?-1525), is the
‘Kundaikansou-choki’ (# 15 8 2 £ifE=0) !, that gives a good impression of the
cultural interests of the Ashikaga and through them, the cultural interests of the elite of
the Muromachi period.

Part two of the Kundaikansou-choki explains the way the ‘sho-in’ (ZFt), the
official rooms used by the shogun, were to be decorated, and in part three the
arrangement of the tea shelf is discussed. The ‘Kundaikansou-choki’ and other works
show that tea was usually, but not always, prepared in a room separate from the room
where the shogun and other important guest were entertained, and that for this

preparation a simple lacquered, four legged shelf known as ‘daisu’ (5--) was used.

Examples of the daisu shelf as it is used at present.

The daisu shelf had originally been brought from China were it was used to store
tea utensils in. Over time, the habit of making tea in a separate room was abandoned
and a ceremony for tea preparation in the presence of guests developed, first using the
daisu and other shelves. Later the ceremonies were simplified.

The daisu shelf is still used today and is mostly used for ceremonies that involve
either important guests, or for special ceremonies known as ‘ken-cha’ (#k4%) that are
dedicated to the Buddha or the Shinto gods.

In the 1400’s, the consumption of tea also spread amongst commoners. Tea was
served at the gates of temples and shrines, a practice that is known as ‘ippuku-issen’
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(—R—%%), ‘a cup of tea for a sen’. The word ‘sen’ can be translated as a ‘dime’ or any
other coin of little value, which indicates that tea could be bought per cup and was not
only readily available, but was also enjoyed by people of every status.

From a beverage consumed by Buddhist monks at temples for health purposes, the
drinking of tea had developed into a custom for both court nobles and the elite of the
warrior class. It had become a part of the social rituals and etiquettes of the
Muromachi elite and was strongly connected with the enjoyment of Chinese culture
and Chinese artifacts. Utensil for the preparation of tea had become part of the
collection of even the shogun, and under the supervision of the doboshli chamberlains,

the preparation of tea had become ritualized and codified.

4. The Development of Tea Drinking in the Fifteenth and Sixteenth Century,

Wabi-Cha

Although in the Muromachi period tea had become available as a beverage to
people who did not belong to the elite, the culture that surrounded the enjoyment of
tea had a strong connection to the enjoyment of Chinese culture and in particular the
exhibition of tea utensils, scrolls and other artifacts from China. Taking part in tea
ceremonies was therefore a matter that could only be afforded by the higher-ranking
members of the warrior class and the court.

However, a new form of tea appreciation developed known as ‘wabi-cha’ (f£4%) for
which historically a tea master known as Muruta Shuko (#fHERJE, 1423-1503) is
credited. Much about him remains unclear, but it is assumed that he was ordained as a
monk and therefore his family name is usually abbreviated.

This wabi-cha is generally described as a simpler, more rustic kind of ceremony
than what was practice at the court of the Ashikaga. It wasn’t merely centered on
meibutsu utensils, but other karamono and utensils from Japanese origin were also
used.

Yama-no-ue Soji (1L E5=—, 1544-1590) wrote in his tea record “Yamanouesoji-ki’
(1 _E5=2 —58)"2, that on the request of doboshii Noami, Shuko instructed Ashikaga
Yoshimasa (J£F|5%1E, 1436-1490), eighth shogun of the Ashikaga shogunate, at his
retreat at Higashiyama in Kyoto. This is usually seen as evidence of the fact that the
doboshill took an interest in wabi-cha as a form of entertainment for the shogun and
that through them it spread among the elite.

However, although the Yamanouesdji-ki is regarded as a reliable source, Noami was
no longer alive when the retreat in Higashiyama was built. As there is no other source
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that links Shukd directly to the Ashikaga, it is difficult to accept this source as
evidence of a connection between Shuké and the Ashikaga, and in that way link his
wabi-cha directly to the tea practices at the shogunal court.

Although there is no evidence of a direct transmission of wabi-cha to the Ashikaga,
it is clear that a form of the ceremony for the preparation of tea developed that was not
centered on the use of meibutsu utensils and that was eventually adopted by the elite.
Most meibutsu were after all in the possession of the Ashikaga, and even ordinary
karamono could not easily be purchased if one did not belong to the higher classes of
the elite. It is natural that eventually a ceremony would be created that depended less
on the use of karamono, and when it became popular among the lower ranks of the
elite, this wabi-cha in its turn influenced the practice of tea of the higher elite.

A discussion of the contents of Shuko’s form of tea practice is complicated by a
lack of reliable sources. The only record that discusses his practice in detail, and that
for that reason is widely quoted, is the ‘Nanporoku’ (Fg /7 §%), supposedly written by
Nanbd Sokei (FEHi5eR). Nanbd Sokei was according to the Nanporoku, a student of
the famous tea-master Sen-no-Rikyl (T-FI{K, 1522-1591). According to tradition, the
work itself was ‘discovered’ over a number of years by Tachibana Jitsuzan (32{E3Z(11,
1655-1708), a counselor of the daimyd of Fukuoka. Problematically, Nanb6 Sokei
does not appear in any record of his time at all, and there are also many
inconsistencies in the text indicating that Jitsuzan rewrote the text or even compiled it
himself completely. For that reason, this source cannot be used as proof of anything
more than Jitsuzan’s own view on the tea ceremony .

The Sadodaijiten, one of the foremost encyclopedias on tea, states that even though
the Nanporoku is most likely not an original work by a student of Riky, it still holds
great value for historical research. However, the use of the Nanporoku as a source has
led to a great number of misconception concerning the history of the tea ceremony in
Japan and is best avoided'*.

It is clear that in the fifteenth century a new form of tea appreciation and ceremony
which was not solely centered on karamono utensils developed. It came to be known
as wabi-cha and became widely popular among the members of the elite of both the
warrior and merchant class. What role Shuko exactly played remains unclear, but his
name is mentioned in a number of sources and it is very well possible that he was one
of the driving forces behind the development of wabi-cha. Although these kind of
developments in history are seldom the work of just one man, Shuko probably played
an important part in its popularization and has become its symbol.
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Another tea-master that played an important role in the development of the tea
ceremony was Takeno J60 (#LEF#AES, 1502-1555), a merchant who had settled in the
city of Sakai (#}), present Osaka prefecture. At the beginning of the sixteenth century,
Sakai was an important international trade center and had become one of the richest
cities in Japan. The more wealthy members of the merchant class adopted some of the
cultural interests of the court such as poetry and the tea ceremony, both as a way of
confirming their social status and as an enjoyable form of leisure.

J60 lived in the time of the ‘Warring States’ or ‘Sengoku’ period (H[EFRF, 1467-
1603), a period of continued warfare between the feudal lords of the country. He
mainly traded leather goods to the warrior class, and as leather was an indispensable
commodity in wartime, his business consequently flourished. As a wealthy man he
could afford to studied waka poetry and also became known as a master of the tea
ceremony, which by that time had become known as ‘chanoyu’ (45 D%;). Among his
students were the aforementioned Sen-no-Riky( and Imai Sokyh (4 H53/A, 1520-
1593), both wealthy merchants of Sakai-city, who would play an important role in the
development of chanoyu and Japanese politics.

From various entries in the Yamanoueso6ji-ki, it is clear that J66 used rooms of four-
and-a-half tatami to perform tea ceremonies. The four-and-a-half tatami room is at
present still considered to be the basic size for a tea room, and is a room in which both
daisu shelf ceremonies like that of the Ashikaga, as well as the new wabi-cha
ceremonies could be performed.

Jo6 did not use the ‘nijiri-guchi’ () 1), the low entrance that is now one of the
characteristics of rooms for chanoyu, and neither did he make use of a specially-
designed garden or ‘roji’ (##i1), another characteristic of chanoyu as it is practiced at
present. The use of both the nijiri-guchi and roji came into fashion during the time that
his students Riky( and Sokyti became the leading men in the world of chanoyu.

Nijiri-guchi of Kan’untei (F5£ %) Hirado Nijiri-guchi of Shokintei (#2%5=*) Kyoto
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An interesting fact concerning the rooms J60 used, is that they typically contained a
one tatami size ‘tokonoma’ (JRD[#) alcove with a kind of wallpaper on the wall. This
kind of tokonoma can be used for the formal exhibition of utensils that, because of the
high status attached to them according to traditional etiquettes, should not be
displayed in a smaller tokonoma. The doboshi of the Ashikaga had determined ranks
for all utensils, depending on who had made them and were they originated. There
were for instance, different ranks of meibutsu and ranks for karamono that were not
meibutsu, but that still held a higher status than utensils not imported from China.
This system of ranking is also known as ‘shin-gy6-s6” (F:17#), a system of ranks of
which ‘shin’ is the highest rank, followed by ‘gy6’ and he lowest rank of ‘so6’. This
system has many further subdivisions and is attached to most forms of traditional
Japanese arts like flower arrangement, calligraphy and incense.

In the case of chanoyu, a one-tatami tokonoma was regarded as ‘shin’, and the fact
that J60 used these in his rooms for the tea ceremony is evidence of that fact that
although the wabi-cha practiced by Shuko and J66 was not as centered on karamono
as the tea ceremonies performed at the court of the Ashikaga shoguns, it still made
extensive use of them.

According to tradition as recorded in the Yamanouesdji-ki and other works, J606 was
the first tea-master to not only display Chinese, but also Japanese hanging scrolls in
his rooms. This is an important development in chanoyu as it indicates the first
movements away from a tea ceremony centered on Chinese artifacts. In the following
decades, hanging scrolls would become one of the most important and appreciated
artifacts in the tea room.

The custom of tea drinking and chanoyu, the ceremony used for its preparation, had
become more widespread than it had been in the fourteenth and at the beginning of the
fifteenth century, and its practice had spread from the members of the imperial court
and the elite of the warrior class to the upper members of the merchant class. Even
though tea practice was known as ‘wabi-cha’ -simple and rustic tea- the use of
karamono was common and the simple fact that most of these utensil had to be
imported from China and that the rooms had to be especially designed for the purpose
of holding a chanoyu ceremony, meant that chanoyu at this level could only be
enjoyed by members of the elite.
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5. The Development of Tea drinking in the Sixteenth Century, the Role of Oda

Nobunaga and the Merchants of Sakai

From the second half of the Heian-period to the beginning of the sixteenth century,
the city of Sakai had developed into an important international trade center and had
become one of the richest cities of Japan. Sakai was a free city, like Hakata (%), a
trade center in the north of Kyushu, meaning that is was not controlled by a feudal
lord but by a city council known as ‘Egdshi’ (24 %)", in the case of Saikai
consisting of wealthy merchants. Many of these rich merchants like the
aforementioned Sen-no-Riky(l and Imai S6ky( were also involved in chanoyu.

The merchants of a trade city like Saikai, had direct access to all sorts of goods
imported from China and other Asian countries, and they also had the financial means
to purchase them. Sakai was booming and so was the practice of chanoyu amongst the
elite of its merchant class.

In 1543, the first Portuguese merchants reached Japan and trade relationships, also
known as ‘Nanban trade’ (F§7Z5 & %)), were established between both countries.

The Japanese had a great interest in Portuguese matchlock guns, which later came
to be known as ‘Tanegashima’ (ff1-/5), the island at which the first Portuguese had
arrived. The Japanese were already familiar with the use of gunpowder and possessed
a kind of cannon, known as ‘teppd’ (#k#iw) that had been introduced from China, but
the Portuguese guns were lighter and more accurate.

Japan was at that time in a constant state of war, the Warring States Period (1467-
1603), and obviously weaponry was in great demand. Trade with the Portuguese
centered on Nagasaki, but the Japanese soon mastered the manufacturing of firearms
and Sakai became a center for their production.

Feudal lord Oda Nobunaga (i 15 &, 1534-1582) made extensive use of the
firearms that were produced in Sakai and wanted to bring the area under his direct
control because of its important position as a trade and a gun manufacturing center. In
1569, he demanded a kind of war-tax, from Sakai, known as ‘yasen’ (&X&://Z2£%),
thereby forcing the city to show they would subdue to him. The city council
considered fighting Nobunaga, but under leadership of Imai Sokyl (himself also a
trader of, among other things, gunpowder and firearms) decided to give in to his
demands.

Nobunaga is well-known as one of the three feudal lords that unified Japan, the
others being Toyotomi Hideyoshi (#7575, 1537-1598) and Tokugawa Ieyasu ({#)!]
FHE, 1543-1616). What is less-known about Nobunaga is that he had a profound
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influence on the development of chanoyu.

Towards the end of the Muromachi period, the political power of the Ashikaga
shogunate had seriously weakened and Nobunaga, then on his way to power, had as
part of his strategy to gain control over Japan supported the shogunate. When he
thought the time right, however, he deposed the fifteenth and last Ashikaga shogun
and in 1573 became shogun himself.

Nobunaga adopted the Ashikaga’s exclusive tea culture, symbol of the elite’s
fortune and cultural sophistication and turned it into one of the political tools
affirming his position as the ruler of Japan. Nobunaga accumulated the most famous
utensils in the land, by force when necessary, as he did during the ‘Hunt on Meibutsu’
(FEAWFF0) in 1569, and granted them to his loyal retainers, Toyotomi Hideyoshi
(EEF5 5, 1536-1598), his successor as ruler of Japan, being one of them.

Nobunaga handled chanoyu as a political tool and even his choice of tea-masters
can be seen as a political move; all of them were members of the Egoshtl of Sakai, one
of the richest and therefore powerful cities in Japan at the time.

The first amongst his tea-masters was Imai Sokyt, who received a stipend of 2,200
koku, possibly a reward for the role he played in avoiding a war between Nobunaga
and Sakai in 1569. His other two tea-masters were Tsuda SogyQ, (F:H 72k, ?2-1591)
and Sen-no-Rikyt, who held the junior position.

Nobunaga’s political handling of chanoyu is usually referred to as *Ocha-no-yu-go-
seido’ (B DEHHIEGE) or “tea politics” and it was this way of using chanoyu as a part
of politics that gave it its position as one of the foremost forms of Japanese culture,
placing it at the center of the cultural interest of the ruling elite of the country, the
warrior class.

Interestingly enough, there is hardly any evidence in the ‘Nobunaga-ko-ki’ ({§ &2
70)'¢, the records of Nobunaga and others sources showing that, despite this use of tea
as a political tool, Nobunaga himself had more than a superficial interest in chanoyu.
Consequently, although Nobunaga played an important role in confirming and
solidifying the position of chanoyu as an essential part of the cultural interest and
etiquette of the elite of the warrior class, leading to its rapid development in the
sixteenth century, his influence on the contents of chanoyu is negligible.

6. The Development of Tea drinking in the Sixteenth Century, the Role of
Toyotomi Hideyoshi and Sen-no-Rikyi
In 1582, Oda Nobunaga was attacked by his own general Akechi Mitsuhide (F% 5
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75, 1528-1582) at Honnd-ji temple (A #E<F) in Kyoto. He was faced by an
overwhelming number of enemy soldiers and committed seppuku (PIIE) or ritual
suicide. Toyotomi Hideyoshi, one of Nobunaga’s most trusted generals, defeated
Mitsuhide at the battle of Yamazaki ([Lil# @) and then took control over the country.

After Nobunaga’s dead, Hideyoshi continued his policy of Ocha-no-yu-go-seido.
The famous golden tea room he had designed by Rikyt is an excellent example of this.
A reconstruction of this room can be seen at the MOA in Atami. Although historical
sources indicate that Hideyoshi did enjoy tea as a form of private leisure as well, he
had this particular tea room built in 1587, to impress emperor Ogimachi (1EBIH] K &,
1557-1586), whom he had invited to take part in the Great Tea-party at Kitano (L% Kk
RR).

This tea-party itself is another example of this policy, as it was organized solely to
affirm Hideyoshi’s position as the new ruler of Japan and the visit of the emperor was
the ultimate affirmation of his power.

In addition to the emperor, Hideyoshi’s also invited all tea-masters of the land to
take part in the Great Tea-party and declared that anyone not participating, and
consequently not recognizing his authority, would thereafter be prohibited from
performing the tea ceremony. Although it would have been quite impossible for him to
realize total control of the performance of the tea ceremony, with this demand he
showed that it was he alone who could decide who was and was not allowed to
perform tea, at the time the most popular cultural activity amongst the elite and
essential for a career in Hideyoshi’s administration.

Hideyoshi continued to employ the same tea-masters as Nobunaga had done, but
there was a shift in the power balance and Sen-no-Rikyl became the leader of the
three, known since the days of Nobunaga as the ’tenka-san-s6shd’ (K T —7%[), the
three masters of the country!”.

A history of the Japanese tea-ceremony usually centers on Sen-no-Rikyd (TF{K),
who is popularly known as Rikyl (1522-1591). Riky( was without a doubt the most
influential tea-master of his time, if not in the whole history of chanoyu. He was by no
means the only tea-master of Nobunaga or Hideyoshi, but next to being the latter’s
leading tea-master, he also became one of his most trusted advisors and in this way
became one of the most powerful and influential men in Japan. In the family records
of daimyd Otomo Sorin (KA =24, 1530-1587) the following entry can be found:

N2 DRITTRS), AEOFITERE CE

For private matters [one asks advice from] Soeki, for official matters [one asks] the
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chancellor. Séeki was Riky(’s former name, while ‘chancellor’ points to Toyotomi
Hidenaga (#:FE.75 &, 1540-1591). The same entry continuous to explain that there was
no one else that could speak directly to Hideyoshi like Rikyt could.

As the tea master and advisor to Hideyoshi, Riky(i was accepted by all as the
foremost among the tea-master of the country. He had such an influence on the world
of chanoyu that it now seems like everything originated with Rikyu and he is often
even referred to as a ‘tea saint’ (75 22). Most schools of chanoyu try to link themselves
one way or the other to him, and every utensil of some excellence of which the origin
remains somewhat obscure now seems to be regarded as something that stemmed
from the genius of Rikyu.

It is, however, important for a good comprehension of the historical development of
chanoyu and the social structure of society in his time-period, to understand the reason
why he had such a lasting influence on its development.

Rikyl was obviously blessed with great talents in many fields: he had an eye for
beauty in art, had well developed social skills, and a good sense for and understanding
of the political developments in society. Starting from a relatively humble background,
all of these talents helped him to achieve the position of one of the most trusted
vassals of the ruler of Japan. It was this position of the leading tea-master and advisor
of Hideyoshi that made it possible for him to extend his influence.

Some might argue that he reached this position solely because of his talents as a
tea-master, but that would be rather naive and ignores the social structure of Japan in
the Azuchi-Momoyama era (1573-1603). It is important to realize he was by no means
the only tea-master of his status and that both Nobunaga and Hideyoshi had employed
numerous other tea-masters, socializing with even more.

It is evident that Riky(’s position as Hideyoshi’s most trusted advisors and as his
leading tea-master were dependent on his personal relationship to Hideyoshi. It was
Hideyoshi’s position as the ruler of the realm that gave Rikyl the stage on which to
display his talents and skills, and it was in the end Hideyoshi who took his elevated
position from him when he order him to commit seppuku in 1591.

From various entries in the Yamanouesoji-ki it can be seen that at the beginning of
the 1580’s there is a change in the chanoyu practiced by Rikyl: he started making
smaller, rougher tea rooms that became known as ‘souan’ (5.j&), and developed a
form of tea ceremony that accordingly became known as ‘souan-cha’ (BEfEXR).

Riky started to design tea rooms of a size that had not been used before, using only
two tatami, one for the host to prepare the tea and one for the guest. He later even
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designed rooms of 1-3/4 tatami, usually called one-tatami-daime, the smallest possible
size to perform a ceremony on. Until that time, most tea rooms were four-and-a-half
or three-and-a-half tatami rooms.

In the same period he also started to use walls that were plastered with a kind of
mixture of straw and clay, instead of wallpaper like J66 had done and which therefore
could not be used for karamono. He also appended the low nijiri-guchi entrance that
has become one of the characteristic of chanoyu (see p. 7) and created a new rougher
and simpler kind of tea room than was used before.

The utensils he used changed as well. From karamono and meibutsu he started to
make more use of bamboo tea scoops, and he was the first tea-master to use bamboo
flower vases. He made use of Japanese pottery and is also credited with the design of
‘Raku tea cups’ (45Hi), a roughly-made tea cup that is still very popular among the
practitioners of chanoyu.

In 1591, Hideyoshi’s younger brother Hidenaga, who was also one of Riky(’s
patrons died, and in that same year Rikyl was ordered by Hideyoshi to commit
seppuku. It will lead too far from the subject of this paper to discuss the reasons why
he was forced to do so, but it seems likely that with the dead of Hidenaga, the power
balance at court shifted leaving Riky{i, a commoner from a relatively low background
in the world of the warrior class elite, in a precariously weak position.

7. Tea after Rikyii, Furuta Oribe.

After RikyQ’s untimely dead, Furuta Shigenori (i FHE#X, 1544-1615)", usually
known as Furuta Oribe (7 H %) took Rikyl’s place as the most influential tea-
master. Oribe was daimy6 of Yamashiro-Nishioka ([L3%V5[i]) a domain of 35.000
koku?® in the south of present Kyoto prefecture and one of Riky(i’s foremost students.

As a warrior, Oribe first served as a vassal of Oda Nobunaga and after the Honno-ji
incident (A BESF D Z), at which Nobunaga was betrayed by his general Akechi
Mitshuhide, Oribe became a vassal of Toyotomi Hideyoshi, then still known as Hasiba
Hideyoshi (P45 ).

Oribe, became known as Furuta Oribe (f##)5), changing his name from Shigenori
after 1585, when he was promoted to the lower fifth court rank (7 (. ) and
received an honorary position known as Oribe-no-shi (##% #F #)?'. He then also
received his position as daimy6 of Yamashiro-Nishioka. Although he joined many of
the battles and sieges that were fought by both Nobunaga and Hideyoshi, he was not
particular famous as a warrior, but is known as a tea master as the following quote by
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Kumakura Isao shows:
FEWWF =T ERA v F v 2
When compared to chanoyu (he) has no name (for himself) as a warior.

Oribe did, however, reach great fame as a tea master. Before reaching his forties he
does not appear in any of the surviving records of tea gatherings and so it might be
concluded that he did not have much of an interest in chanoyu. After Nobunaga’s
assassination he met Riky(Qi, who by then had become Hideyoshi’s leading tea-master,
for the first time. It seems that only after this meeting, Oribe became seriously
interested in tea. He became a student of Riky( and was later known as one of the
seven most important students of Riky(, the‘RikyG-no-Shichitetsu’ (F{A D #).

There are a few different explanations concerning who these seven were, but the
most reliable is probably the one that appears in the ‘Koshingegaki® (V1.4 & i),
written by Sen Koshin Sosa (T7L% 5%/, 1613-1672) in 1633. Sosa was a great-
grandson of Riky(l and the tea master of the Kishti Tokugawa family (/M ##)1[). The
Koshingegaki contains stories about the chanoyu of his father Sen Sétan (7% H,
1578-1658) and great-grandfather Riky(. The work is often used for research
concerning the Sen family and seems to be a rather reliable source. Concerning the
Shichi-tetsu it mentions the following**:

@ Gamb Ujisato (74 K45, 1556-1595) @ Shibayama Kanmotsu (|LiE&%, 2-?) (@ Furuta Oribe.
@ Takayama Ukon (& LA3E, 1552-1615) ® Seta Kamon (#iE#RLE, ? -1595)
@ Hosokawa Sansai (#)!| =%, 1563-1646) ® Makimura Toshisada (BhiF 5, 1546-1593)

All of the above students of Rikyl were feudal lords, Hosokawa Tadaoki, for
instance, was lord of the Kokura domain and is the first generation ancestor of the
later daimy6 family of Kumamoto. It is very well possible that these students were not
necessarily his best students but they were his most important students seen from their
social position. Society in the Azuchi-Momoyama period (1573-1600/3), was by no
means as strictly divided between the warrior and other classes as it would become
during the beginning of the Edo period. A good example of that is of course Rikyf,
who although wealthy, was a member of the merchants class and yet became one of
the most powerful and influential advisers to Hideyoshi. However, it should go
without saying that a feudal lord had more power than a member of the other social
classes.

Although the members of the Sen family can of course be regarded as the heirs and
successors to their ancestor Riky(, seen from the social structure of society, his place
as the tea-master of the realm could only be taken by a member of the warrior-class.
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The above quote of the ‘Koshingegaki’, continues with the following sentence:
W Rz SR e

Which essentially means ‘Oribe has no talent for chanoyu’. It is however, important to
realize that this record was written later in the Edo-period, by a person who, although
an ancestor of Riky(, was not a member of the warrior class and therefore could never
reach the status of a daimyo like Oribe. It seems quite unlikely, considering the large
following of students Riky(i had among the feudal lords of the country, that Oribe
would have been named to this list if he did not have any talent for chanoyu at all.

Although he was a feudal lord of some rank, he would not have deserved a place in
this list for that reason alone. It seems more likely that this remark is a personal
judgement of Koshin So6sa himself, who probably did not agree with the way in which
Oribe had changed chanoyu to his own liking, moving away from the sdan-cha
chanoyu that was originally practiced by Riky.

Kumakura Isao, also shows that Tokugawa leyasu had a great liking for Oribe,
which is interesting as Ieyasu did not show a great interest in chanoyu at any time.

THEBRHFE FEAHE AL S, EHED K b EEL AR Y

In 1584, Oribe performed a tea ceremony at Osaka castle together with Oda Uraku
(NHAHE, 1547-1622), a younger brother of Nobunaga and a famous tea master in his
own right. In 1610, he was invited to Edo-castle by second Tokugawa shogun,
Hidetada (#1175 &, 1579-1632). He travelled to Edo via Shizuoka where he
performed a tea ceremony for leyasu, before traveling to Edo and performing a
ceremony for Hidetada as well. From that time on, Oribe is regarded as the tea master
of the Tokugawa shogunate, although such a position did not in fact officially exist.
That does not mean, however, that he was not the instructor of the shogun; such
records do not exist concerning Riky( either. He does appear in the records of the
Tokugawa family, the ‘Tokugawa Jikki> (#/11527)*® in which he is praised as the best
tea-master in the country (X F—).

According to Oribe’s own family record the ‘Furuta-kafu’ (@ % 7%)?’, he was
requested by Hideyoshi to create a form of chanoyu that was suitable for the ruling
class as opposed to the form of chanoyu that was developed by Riky( that was
regarded as the tea of the commoner. Although Oribe did create his own school of tea
that differed in many ways from that of Riky{, there is no additional evidence that
supports his claim.

Although some of the changes Oribe made are now indeed part of the schools that
have become known as daimyé-cha (K4 4%) or the’ tea of the daimyd’, there is no
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evidence or indication that his school of chanoyu was actually solely created for the
needs of the warrior class and not just to his own liking.

The most striking difference with Rikyl’s tea can be found in the way in which
Oribe constructed his tea rooms and the way in which he used various rooms as a part
of the ceremony.

Were Rikyu built rooms of two or less tatami with very few windows, Oribe
preferred rooms of a larger size and added a one-tatami space known as the ‘shéban’
(tE1F) seat that could be closed off with sliding doors. This space could be used by the
servants of a feudal lord so that they could be present without actually being in the tea
room itself. It could also be used to make a room larger when deemed necessary. This
may sound insignificant, but the close exchange between the host and just one or two
guests in the smallest possible room was a fundamental part of Riky(’s s6an-cha. The
fact that Oribe actually made space in the room for the servants to follow their master
can be seen as a strong separation from the chanoyu of his mentor. Indeed this was an
innovation or adjustment that did seem to have the needs of the warrior class in mind.

Oribe also made use of the official ‘shoin’ rooms for parts of the ceremony.
Depending on the participants and the circumstances, guests would leave the room
through the exit that was also used for serving of the meals that were part of the tea
ceremony, the ‘kyiiji-guchi’ (f5f1: 1) and would sometimes not use the nijiri-guchi at
all. They would proceed to a more official shoin-style room known as the ‘kusari-ma’
(85 ft]) were the entertainment of the guests would continue, before returning to the
tea room itself and departing.

Another notable difference between the rooms designed by Riky( and Oribe is that
Rikyu’s s6an tea rooms only had few windows and were rather dark, but Oribe
preferred to make the room brighter and created a large number of windows, as he felt
that would have a positive influence on the state of mind with which the participants
took part in the ceremony. He also regarded windows as a part of the form or design
of the room as can be seen from the following quote from his own records in which he
essentially explains that it is import to have many windows in the room to make it
brighter, that windows are a part of the rooms ‘landscape’, and they affect the state of
mind of the participant:

BHBCET L ANLEZE, () EBHZR g, LAAH,

Oribe was very much interested in form and where for instance Rikyl thought that
the design of the ‘tobi-ishi’ (R UVA) stepping stones in the garden of the tea room or
‘roji’ (##h) should be designed with a balance of 40 percent on beauty and 60 percent
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on practical use, Oribe designed them with 60 percent on beauty and 40 percent on
practical use.
FIRNEY 2 RSA, BRUSAIZE~BEH, B DY 25 A,
BEEAS AT ~HE Y

Oribe also designed his own earthenware, which is known for its extravagant
shapes and colourful designs. His designs were so extremely different from what
people were used to in those days that they were called ‘he-ukemono’ (~7 7 & /)*
or ‘strange’, in the records of Kamiya Sétan (#4533, 1551-1635), a wealthy
merchant and tea-master from Hakata, who also had a close relationship to Hideyoshi.

As can be seen from the above, Oribe had an elevated position as a daimy6 and was
respected by both Hideyoshi and the Tokugawa family that succeeded him. He was
one of the foremost students of Rikyli and became his successor after the latter was
forced to commit seppuku. He created a school of chanoyu that differed in many ways
from what was usual in his days, and because of his connection to the Tokugawa
family, to a certain extend also influenced the practice of chanoyu in general. After
Oribe, tea rooms became lighter than before and new forms of pottery were designed.

During the Summer Osaka campaign of 1615, a vassal of Oribe was accused of
high treason against the Tokugawa and Oribe was ordered to commit seppuku. It
remains unclear whether he was indeed responsible, but Oribe did not defend himself
and after him, his son also committed seppuku. The Oribe family became extinct.

Although Oribe created a radical new style of chanoyu, his overall influence on the
development of chanoyu was in the end more limited than would be expected, because
of his disgrace and untimely dead. Although he is on the one hand remembered as one
of the greatest tea-masters in history, he is also remembered as a ‘he-ukemono’. He
was succeeded by his student Kobori Enshii (/NJii ), 1579-1647), daimyo of Omi-
Komurohan (Gr7L/)#), who became the tea-master of the third Tokugawa Shogun
Temitsu (#)11525%, 1604-1651). Kobori will be the subject of a forthcoming paper.

8. Conclusion

Tea was first brought from China to Japan by Buddhist monks. Tea drinking or
‘kissa’ became fashion at the imperial court and Buddhist temples, but after the
abolishment of relations with Tang dynasty China, the nobles lost their interest in
Chinese culture and subsequently in tea, and the custom of tea consumption continued
only in temples.

In the twelfth century, tea was reintroduced to Japan in the form of matcha tea and

—100—
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through the monk Eisai, it became a popular beverage at the court of the Kamakura
shogunate. The Ashikaga shogun family owned their own tea plantations and their
chamberlains, known as doboshi, collected tea utensils from China, known as
karamono. They also created a way of tea preparation that was first performed in an
adjoining room, but over time became a ceremony that was performed directly in front
of guests.

A new kind of tea known as ‘wabi-cha’ developed, that made less use of Chinese
utensils. This form of tea practice also became known as chanoyu and spread from the
wealthy merchants of trade cities like Sakai to the court of the shogunate.

When Oda Nobunaga deposed the last Ashikaga shogun and became shogun
himself, he adopted some of the cultural activities of the Ashikaga, such as the tea
ceremony, as a means of confirming his power. He does not seem to have had a great
interest in chanoyu personally, but his treatment of it placed it at the center of the
cultural interests of the ruling warrior class elite. Nobunaga’s influence on the
contents of chanoyu was however, negligible.

Nobunaga’s successor Toyotomi Hideyoshi continued his tea politics and under his
patronage and that of his brother Hidenaga, Riky(i became the leading tea-master in
Japan. RikyQi was one of the most influential tea-master in the history of chanoyu and
much of what we regard today as being characteristic of chanoyu is in some way
related to him. Riky( was succeeded by daimyd Oribe, who created a new style of
chanoyu, but who, because of his untimely dead, was unable to succeed in
establishing a lasting school of tea.

The position of tea practice as part of the etiquette and social customs of the elite
of the warrior class is wat gave it its eminent position and without the patronage of the

warrior class, chanoyu as such would most likely never have come into existence.

Notes:

1 The tea ceremony is commonly known as either sadd or chadd using the characters Z%iH, or as
chanoyu using the characters %4%;. Because of its older roots, the latter will be used in this
paper.

2 Michael Cooper (2001), Jodo Rodrigues Account of Sixteenth-Century Japan, The Hakluyt
Society, London.

3 Hieizan, Senshi-in,fuzoku-gakuin o AX 11 # A& BE b I8 7Bt (1975). Denkyd-daishi-zenshii,
kenkaironengi {~# A HTELE Bk mizdr. Sekaiseitenhakkokyokai it B2 813817845, Tokyo.

[(ZHOYE, BHORKRL, HiE 2T T 2810, BRI LT TEIZE S
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15
16

17
18

19

20

21
22

Ogawa Koraku /N 11#%%% (1980). Chanobunkashi Kissashuminonagare 70X (L&, WD
/41 Bunichisdgoshuppan X —#4A i, Tokyo. p.76.

Watanabe Shoko i1 Hi7:, Miyazaka Yasho =AW (1965). Nihon-koten-bungaku-taikei,
Sangdshiki/Shorydshii, Shoryoshic H A L (EAFERGE 4, =I5/ 1EEE, 1HFELEIwanami
Shoten, Tokyo. P. 568-572. July, 814 TH#ORBUIKFICEIE D LA 5, KHHB L K-> TE
(HDEX)TRADEER D, |

Nihon Koki (HA%#7L), the third volume covers the period between 792 and 833 and was
completed in 840.

Kuroita Katsumi (editor) B4k 33 (1974). Shinteizéhokokusitaikei, Nihonkoki #7774 #1/H LA
%, AA# 7. Yoshikawa Kobunkan 71154308, Tokyo.

Entry of 22 April, 815; H " H ., JF{LEEEEIRICET, (1) 2WEEEY | 82 EY | (AE4L
o IR Zm <, BAaE TR, (OREIKE, FEH DR Z T THEHT(-)

A scholar, poet, politician, who reached the senior third court rank. He was deified as Tenman
Tenjin (Kiii K47), the Shinto god of learning.

Minnan is also pronounced as Mydan.

National Institute of Japanese Literature H A< 3% #F 72 & £l fif, Azuma Kagami 7 2 $%
http://basel.nijl.ac.jp/infolib/meta_pub/AZMDefault.exe?DB_ID=G0037830azuma&GRP_ID=
G0037830&DEF _XSL=default&IS TYPE=csv&IS style=default

Role 23, entry of the 4" of February, 1214.

There were seven tea plantations established in Uji of which six were controlled by the
Ashikaga.

Sen Soshitsu (editor) T 525 (1971). Sadokoten-zenshii dai-ni-kan # 8 i/ #i£% 7 &,
Tankosha #2241, Tokyo.

Idem. Dai-roku-kan %5775,

Hisamatsu Shinichi A2 E— (1990). Nanporoku /7 7 ## Tankosha #2541, Tokyo.

Note 11. Idem. Dai-yon-kan #;V4%.

Kumakura Isao B&ALh7% (2001). Nanporoku-wo-yomu [ 5## 7 #r. Tankosha %42 +E, Tokyo.
Also pronounced as ‘kaigdshi’.

Hori Shin 37 (1961). Nobunaga-ké-ki-wo-yomu 152 7 # #@7r. Yoshikawa Kobunkan. 1]
5L3C#E, Tokyo.

A nickname that was given to these three tea-masters in later years.

Uit de Otomoke-bunshoroku A %55 X Z#% weer gegeven in Tanihata Akio A5 (2007).
Yokuwakaru-sado-no-rekishi J < .03 #8 OJF L. Tankodsha %71, Tokyo.

There is some discussion about his date of birth, this article follows the explanation of Kuno
Osamu A 875 (1997). Oribe, Furuta-Oribe-no-subete Oribe i #5507~ T. Chdeisha &5
#t, Tokyo. P.72, p73.

A domain of 10,000 to 50,000 koku was regarded as a small domain, of 50,000 to 200,000
koku as a medium domain and of 200,000 and above as a large domain.

Also pronounced as ‘oribe-no-tsukasa’ and also written as #&88) or #kEBIE.

Kumakura Isao &8 2h 7% (others) (1995). Shiryé-ni-yoru-chanoyu-no-rekishi ge LFHE Lo 35D
BOMERL F. Shufu-no-tomosha 47 D A4t p.139.
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23 Note 11. Ibid (1977) dai-ji-kan, Késhingegaki, 7514 /I 4 & 2 P.71.
—3& b STREEATR, & @l mhG o S = I =55, U L, B WE A A
B, N BOR R ORI, B O Ak B

24 Ibid.

25 See note 22.

26 See note 22.

27 Kuwata Tadachika =M EH (1979). Sado no rekishi 7 D fF%. Kodansha ikt Tokyo.
p.129-137.

28 Note 11. Ibid (1977) dai-jiiichi-kan, Sekishii-hyaku-ka-jo, F1-2 #M E + 5. P.255.

29 (1977). Furuta-Oribe-chasho 1, Furuta-Oribe-tsukasadono-monsho & [A#EHFPr 1, 2 A%
A /822 Shibunkaku JELSCR. p. 86.

30 Note 22, p.127-132

—103—



BgEE 2 —amtk] 45

—104—



[RIGERFESHEHBENIEE ¥ —inte] 245 20164E3 H
Minnan Eisai and Hirado

- The Introduction of the Rinzai school of Zen and Matcha tea to Japan -

Noboru YAMASHITA
Center for Language Studies, Nagasaki University
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Abstract
Buddhist monk Minnan Eisai is popularly known as the founder of the
Japanese Rinzai school of Buddhism and is often credited with the
introduction of Zen Buddhism to Japan. He is also known as the person
who introduced matcha tea from China to his home country. Eisai
arrived back in Japan at the island of Hirado, but his stay here is hardly
mentioned in any work on either Eisai or matcha tea. This paper will
discuss the reasons for Eisai’s travel to China and will investigate the
traces Eisai left in Hirado on his return. It will discuss the possibility
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that he first taught Rinzai in Hirado and also cultivated tea there.

Keywords: Eisai, Hirado, Zen, Rinzai, Matcha tea, chanoyu,

tea ceremony

1. Introduction

Minnan Eisai' (#/#2¢74, 1141-1215), was a Japanese Buddhist priest of the end of
the Heian (794-1185), beginning of the Kamakura-period (1185-1333).

Dissatisfied with Buddhist practices in Japan, Eisai travelled to Southern Song
China (1127-1279) twice, to study recent developments of the teachings of Buddhism
in the country that was at that time regarded by Japanese monks to be the center of
Buddhist practices and scholarship.

Eisai is popularly known as the founder of the Japanese Rinzai school ([#72) of
Zen (##) Buddhism, the school of Zen he studied during his second visit (1187-1191)
to China.

As will be discussed later, parts of the doctrine and practices of Zen Buddhism had
been introduced to Japan earlier and had been integrated into the practices of the
esoteric Tendai school (CK#&7%), one of the dominant Buddhist schools in this time
period. Rinzai was therefore not the first form of Zen Buddhism that was introduced
to Japan. It was, however, the first school that developed into an institutionalized
independent monastic organization.

After its introduction to Japan, Rinzai, which strongly emphasized discipline,
personal effort and the promise of enlightenment rather than heaven as Tendai and
Shingon did, had a profound influence on the practice of Buddhism as a religion and
the regulations of monastic life. Rinzai monasteries became centers for Chinese
learning and through their knowledge of the cultural developments in Southern Song
China, also greatly contributed to the development of art forms such as calligraphy,
painting and chanoyu - the Japanese tea ceremony” - in other words, of what we at
present know as traditional Japanese culture.

Next to his involvement in the propagation of Rinzai, Eisai is also known for
introducing ‘matcha’ (F£4%) tea® and the ceremonies that were used for the preparation
of tea at the time of the Southern Song dynasty (1127-1279) in China to his home
country.

For anyone not involved in the world of chanoyu, the introduction of something as
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trivial as a kind of tea, in essence just a variation on other existing kinds of tea, may
seem insignificant. However, whereas in its land of origin matcha tea has grown out of
fashion hundreds of years ago and has completely vanished, in Japan matcha is still
one of the more popular kinds of beverages. What is more important, chanoyu, one of
the foremost expressions of Japanese culture, centers completely on its preparation.

In 1191, Eisai returned from his second visit to China, arriving back at the island of
Hirado, in present Nagasaki prefecture. Eisai stayed for some time in Hirado, but most
works concerning him do not mention his activities at the island at all, although one
would expect him to have started teaching Rinzai there soon after his arrival.

Concerning the introduction of matcha to Japan, his stay in Hirado is also largely
ignored. According to the ‘sadd-daijiten’ (7%7H K##8)* and most other works of
authority on chanoyu in Japan, Eisai established the first plantation for tea cultivation
at Furise Reisen-ji temple (75 #£521li<F) in present Saga prefecture, however, the
Senkd-ji temple at Hirado also claims to have the oldest tea plantation in Japan.

This paper will first discuss how Zen Buddhism was introduced to Japan and the
reasons why in this particular time period, monks like Eisai travelled to Southern
Song China. It will then show that it is likely that Eisai started teaching Rinzai
doctrine directly after his arrival in Hirado and it will discuss the possibility that the
first matcha tea plantation was also established at the island.

2. The Introduction of Buddhism and the Zen school of Buddhism to Japan

According to tradition, Zen Buddhism originated in India and was introduced by the
monk Bodhidharma to China during the fifth or sixth century. Not many details are
known about where Bodhidharma had achieved his knowledge of Buddhism and what
his background was. The oldest record in which an entry concerning him appears is
‘The Record of the Buddhist Monasteries of Luoyang’ (%5 k5{in# it )° that was
compiled in 547. In this entry it is mentioned that Bodhidharma was the third son of
an Indian King but more precise information concerning his life before coming to
China is lacking.

Concerning the Zen school of Buddhism he propagated, known in China as ‘Chan’,
the same can be said. It is not clear what it actually beheld and how he formed it. Any
knowledge that we have of this first stage of Zen doctrine depends mainly on the
traditions that are handed down within the various schools of Zen Buddhism.

Zen became the largest school of Buddhism in China during the era of the Song
dynasty (950-1300), when a strictly organized system of temple ranks and
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administration was developed. In this period the practice of Zen also took the shape
that we know today, the use of zazen-meditation and koan® for individual study were
institutionalized, and the rules and regulations that formed the code of conduct for
monastic life were determined.

According to the Nihon Shoki (H A##d)’, after the Kojiki (##7z) the second
oldest work of classical Japanese history, Buddhism was first introduced in 552, when
king Seong of Baekje (?-554), a kingdom at the Korean peninsula, sent a mission that
included Buddhist monks to Japan.® Although there are Chinese texts that mention
older missions, there is no evidence to supports these texts.

The Zen school of Buddhism was first introduced to Japan in the seventh century
by monks like Doshd (GEM, 629-700), who visited Tang dynasty China (618-907)
around 653, where he was exposed to the teachings and meditation techniques of the
Zen school. At that time Zen was still one of the minor schools of Buddhism in China
and his main purpose was to study the Wéishi school (M£7#%7%), in Japan known as the
Hoss6-shil (¥£+H7%) school. Although he was not a Zen monk and did not propagate
Zen as a separate school of Buddhism, he did found the first meditation hall in Japan
at Gang6-ji temple (JLHLTF) in Nara.

During the Nara (710-794) and beginning of the Heian (794-1185) period, more
Japanese monks travelled to China to study Buddhism and consequently some of them
also became familiar with Zen.

Saichd (¥, 767-822) who founded the Japanese Tendai school (K5 75%) of
Buddhism and his successor Ennin ([El{=, 794- 864)°, were also acquainted with Zen
through their travels around China and the latter recorded some of these encounters in
his diary.'”

For a variety of reasons Chinese monks also visited Japan, some taking part in
envoys and others to propagate Buddhism. Gikd (322, ?-? ), for instance, was sent
from the monasteries of Mount Wutai in North China on request of an envoy from
Empress Danrin (fE#k5 )5, 786-850)!!, the first consort to emperor Saga (&I K &,
786-842). He supposedly also introduced Zen to the emperor.'?> Another example is
Désen (i %) who arrived in Japan in 736.

Although Zen was known in Japan since the end of the seventh century, it did not
become a separate school of Buddhism for centuries. Saichd adopted parts of its
practices and doctrine and in this way Zen was incorporated in the traditions of Tendai,
together with the Shingon school (25 7%), one of the two most influential schools of
Buddhism in Japan at that time. There is some discussion as to what extent Saicho
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adopted Zen, but there is general consent among Buddhist scholars that he established
the doctrine of the Japanese Tendai school by integrating Buddhist precepts based on
the exoteric Lotus Sutra (75#E#%), esoteric Buddhism (% %), Buddhist prayer known
as nenbutsu (‘&14), and Zen.

Official embassies to China had ceased from 894. There were some informal

1™ century but there were no large scale exchanges. One of the main

contacts in the 1
reasons Zen was not established as a separate Buddhist school in Japan was probably
this close of official relations between China and Japan from the 9™ century, because
of which Buddhist monks in Japan were not aware of the developments of Zen into
one of the largest and most influential school of Buddhism in China.

Another reason was the popularity of Tendai and Shingon among the circles
affiliated with Japanese nobility. It was not until the thirteenth century and the rise to

power of the warrior class that Zen would become a school of direct importance.

3. Renewed Introduction of Zen Buddhism

Towards the end of the Heian period, official relations with China were restored,
which resulted in an influx of information concerning the cultural and religious
developments in China in the several hundreds of years that had passed. This again led
to a surge in the interest in Chinese culture which for obvious reasons also strongly
influenced Japanese Buddhism and as a result, many Japanese priests visited China to
study Buddhist practices that were new to them.

In 1127, the capital of the Chinese Song dynasty had been moved to Southern
China, the period that followed is hence known as the Southern Song dynasty (1127-
1279), and most priests traveling to China took up residence in this part of China.

When relations with Japan were reopened again in the late 12th century, Buddhism
in China had changed greatly. The doctrine of Pure Land Buddhism (¥ +:7%) and its
recitation of the Amitabha Buddha prayers had spread widely and Zen had become the
dominant branch of Buddhism, becoming more popular than Tendai and the other
older schools. !

A group of central monasteries, known as the ‘5 mountains’ or ‘Gozan’ in Japanese
(11r) had been created and this system was later also adopted by Japanese Zen. Next
to these five central monasteries, 35 lesser monasteries had also received official
status and the Zen school had established strong ties with the civil government
bureaucracy. '

During the Southern Song dynasty, Zen reached its height of social prestige and
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influence in China and it was this firmly established Zen that visiting priests from
Japan encountered.

Many of the monks that traveled to China, came from Enryaku ji-temple (ZE/&<F) at
Mount Hieizan (tb%X(L), founded by above-mentioned Saichd. Enryaku-ji was the
headquarters of the Tendai school and one of the foremost centers for the study and
practice of Buddhism in Japan.

It seems that many monks had become discouraged by the state of Buddhist
practice at the end of the 12" century and were hoping to find new texts, practices and
teachings that could revitalize Buddhism in Japan. The founders of the Rinzai and
Soto school (&fi’%) of Zen, Eisai and Dégen (GEJt, 1200-1253), of the J6do school
(¥ +57%), Honen (J5%4, 1133-1212), and of the Nichiren school ( H3#%%), Nichiren (H
ji, 1222-1282) were all originally ordained as monks of the Tendai school. This fact
gives an indication of both the high level of Buddhist scholarship that was achieved at
Hieizan, as well as the existing dissatisfaction with contemporary practices among the
monks of Enryakuji-temple.

4. Minnan Eisai and his travel to China

Eisai was born in 1141, in what at the time was known as Bitchi ({if#'[E), present
day Okayama prefecture. He was born to the Kaya (52)2) family that served as priests
of the lower rank (konegi, il ) of Kibitsu Shrine (75 i 4t)"0.

In 1151 at age ten, he entered Anjo-ji temple (%% =F) in Okayama, and in 1153 at
age 12, he moved to Enrakuji-temple at Hieizan to start his official training as a monk
of the Tendai school. He received the name Eisai in the year after that.

The Tendai school, generally known as Tiantai Buddhism out of Japan, was the first
school of Buddhism that was completely of Chinese origin, contrary to the schools
that were founded prior in China and that were regarded as originally Indian schools
of Buddhism. Until the rise of the Zen school, it was one of the leading schools of
Chinese Buddhism.

Tendai regarded the Lotus Sutra that preached Buddha-hood for all living creatures
as its supreme teaching and also had a system of meditation. Eisai studied amongst
other things, the Buddhist theology of the Tendai sect and Mikkyd (% %) or Vajrayana,
a form of esoteric Buddhism.

Dissatisfied with Buddhist practice in Japan, Eisai travelled to Southern Song China
for the first time in 1168. Here he studied at Mannen-ji temple (#4<F) situated at

Tiantai-mountain (X 15 (1), the mountain the school derives its name from. Eisai
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travelled to China to study and practice the Tendai doctrinal system. However, when
he arrived in Tiantai he found that Tendai had become strongly affiliated with Zen. He
left for Japan in the same year and returned to Mount Hieizan.

In 1187, he travelled to China again, this time with the intention of a pilgrimage to
India for which he first had to travel through China. However, not receiving
permission to go to India, he boarded a ship to return to Japan, when a storm forced
him and his companions to Rui’an (J#%’) in the Eastern coastal province of Zhejiang
(#WriL). Eisai then decided to travel to Mount Tiantai again, where he became
acquainted with the Ory( (35#EJR) school of Rinzai Zen or Lin-chi in Chinese. He
enrolled under Zen master Kian Ej6 or Hsu-an Huai-ch’ang in Chinese (1 #&{#fik)
who in 1191, recognized his enlightenment and gave him the seal of direct
transmission (F17]).

Eisai was not the first monk who studied Rinzai to return to Japan. Kakua (5],
1143-?), like Eisai originally ordained as a Tendai monk, had traveled to China in
1171 and had arrived back in Japan prior to Eisai.!” Kakua returned to Hieizan and
remained a Tendai monk. Although he was probably the first monk to have studied
Rinzai and returned to Japan, he did not establish a Rinzai school and as can be seen
from the fact that his date of death is unknown, died in obscurity.

Dainichib6 Nonin (K H FE#E &, ?-?), was another Tendai monk who became
involved in the propagation of Zen and who was originally ordained as a Tendai
school monk. After studying texts on Zen that were brought from China, he wrote a
paper on the insights he had achieved through his study and practice of the Zen
doctrine. Unlike Eisai and Kakua, Nonin did not travel to China himself but he had
two of his students travel overseas to have his state of enlightenment acknowledged.
They succeeded and Noénin received proof of his enlightenment from Settan Tokukd
(HFEREYE, 1121-1203)'8. Settan played an important role in the development of the
Ashokad-ji temple (F7]5 F<F) as one of the five central temples or ‘mountains’ of
Chinese Zen Buddhism, but was also strongly criticized by Tendd Nyojé (K& 4ni4,
1163-1228) for his lacking attitude. "

After obtaining the proof of his enlightenment Nonin established his own school of
Zen, known as the Bodhidarma school ( H A& £ J& 52). However, in 1194, under
pressure from the influential monks of Tendai at Hieizan, the imperial court forbade
him to propagate Zen any longer. Although both Kakua and Noénin taught the Zen
doctrine in Japan before Eisai, they did not succeed in establishing a lasting tradition
of Zen schools.
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5. Eisai in Hirado, Shufun-an and Senké-ji Temple

In July of 1191, at age 51, Eisai left Southern Song China and returned to Japan,
where he arrived without any delays in Hirado at Kibiki (A#5|) in Ashi-no-ura (& /
#). The arrival of Eisai has been recorded in the Kozengokokuron (B4 [E]55)%,
written by Eisai himself around 1198, and is also confirmed in the second volume of
the Genkoshakusho (7t % B #)?!', the first book on Buddhist history that was
presented to the imperial court in 1322 by Kokan Shiren (/& RETSH, 1278-1346)%,

At the end of the twelfth century, Hirado had not yet developed into the
international harbor it would become halfway through the sixteenth and beginning of
the seventeenth century, when it was a center for trade with Chinese, Portuguese and
later Dutch and English merchants. It was however, because of its vicinity to the Asian
continent and its convenient geographical position in connection to the seasonal
currents, a well-used port for travel to and from the Asian mainland. More than three
and a half centuries before Eisai, the famous Shingon monk Kiikai (Z=ff,774-835)%
had also travelled by way of Hirado when he left for China to study the
Mahavairocana Sutra (& BB AR ALK ZE N FFE)?, in 804.

At Hirado, Eisai was welcomed at a small temple which was built by a certain
Kiyotsura (7% &), who is described as senior-assistant minister of popular affairs®.
The name of this small temple where Eisai was welcomed was ‘Fushun-an’ ('E &),
as can be seen from the following entry for 1191 by Koho Toshun (&g s, 1714-
1779) in Nihon-Zenshii-Shisho-Senké-shoshi-ryakunenpu?®:

A RERTIN TP B, FERRRRIE B AN (RS 8BRS TO6F) i

The entry first mentions that Eisai returned to Hirado Island in Hizen, the name the
area of present Saga and Nagasaki prefecture was then known by, and also like the
aforementioned works, specifically mentions Ashi-no-Ura as the place where he
landed.

The entry continues saying that Eisai was welcomed at a small temple that was
made by Kiyotsura, but it does not mention a surname. It remains unclear who this
Kiyotsura was and why he would have built a hermitage there, as there remain no
records that connect any Kiyotsura in this era to Hirado. In some works concerning
Eisai, the name Fujiwara-no-Kiyotsura (867-930) appears. This Kiyotsura is a
historical figure who held the position of senior-assistant minister, but considering the
fact that he died more than 250 years before Eisai reached Hirado, it does not seems
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likely that he is the person that is referred to.

The entry also mentions the name of the small temple Eisai was welcomed at as
Fushun-an, which later was renamed Senkd-ji temple.

Ko6ho Téshun was the 335™ abbot of Kennin-ji temple (#:{~<F) in Kyoto, which
was founded by Eisai himself. It is not clear on what historical sources K6ho bases
this entry, but considering the fact that his entry concerning something as trivial as
Eisai’s place of arrival is consistent with the abovementioned works, the tradition of
the Rinzai school seems to be trustworthy.

The existence of a temple with the name Fushun-an is also proven by an entry in
volume 20 of the Go-kaden-kdshd (153 1= % f&)* records of the Matsura (#27H)
family?®, the feudal lords that ruled Hirado from halfway through the sixteenth century.

In volume 20, the following article appears on the 25" of May, 1695:

ARoIEFRE  FEBHILT S
frzwdm o\ ax TAHUE LS SFEHAR A

This entry describes that on May 24" of 1695, Fushun-ji temple at Kibiki, received
‘Ryttd Mydsan (BEEHI (1) as its ‘sangd’ (1L1%5) and Senko-ji’ (T:5F) as its ‘jigd’
(55%5)°. This entry is of a date 500 years after Eisai visited Hirado and it makes clear
that a temple with the name Fushun-an, the same name as mentioned by Ko6ho, then
still existed at the same location Eisai had landed and where he was welcomed by
Kiyotsura. It is, of course, not very likely that the same building that Eisai stayed at
still existed, but there is no other explanation for the usage of that name for a temple
at that specific location, than that concerned a successor to the original temple where
Eisai stayed. If Kiyotsura is indeed assistant-senior minister Fujiwara Kiyotsura, that
structure could be the successor of an even older temple structure. However, as it is
not clear who this Kiyotsura was, that is a theory that will lead far away from the
present topic.

The entry in the Go-kaden-kosho does not explain why the name ‘Fushun-an’ was
changed to Senkd-ji. However, ‘Senko’ is actually a name that Eisai received while he
was studying in Southern Song and in Japan he is often referred to as ‘Senkd-kokushi’
(FtEHf), which is an honorary title that was bestowed on Eisai. Considering the
historical connection between Eisai and the temple at this location, it seems likely that
the temple was given this name to commemorate the relationship between this temple

and Eisai. However, no clear proof of that exists.
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The same record also mentions Rinzai monk Bankei Yo6taku (#EE7KEK, 1622-1693),
who was also bestowed with the posthumous title of koku-shi, as ‘chiko’ (F#t) of the
Senkd-ji temple. A chiikd in Japanese culture is a person who is responsible for the
revival of a school of religion or art and is therefore regarded as kind of a second
founder. It seems that the Matsura family felt Senk6-ji was of such importance that
they invited one of the most respected monks of the Rinzai school at that time for this
position.

Bankei was also asked to become the founder of the Y{iko-ji temple (K7 =F), which
was established on request of the 30 lord of Hirado, Matsura Takashi Y{ko (FiffE,
1646 -1713 ) and still serves as the main temple for the Matsura family.

According to the same entry from the 25™ of May in the records of K6ho Toshun,
Eisai first taught Zen in Hirado in August of 1191, at Fushun-an.

NHBEATHBL, TR, SRR A

This is sometimes mistakenly regarded as the first time that Zen was directly
transmitted from China to Japan, but as mentioned, Eisai was not the first person to
travel to Southern dynasty China and study Zen. Monk Kakua had travelled to China
before Eisai and there at the Reiinji-temple (522 =F) in Hangzhou, he received
instruction is Rinzai Zen from Katsudoeon ([t 5, 1103-1176)%", also known as
Bukkai Zenji ({A####5T). Kakua had received the ‘Inka’ (FIF[) or proof of Dharma
transmission and after returning to Japan, he stayed at Hieizan where he probably
remained until he died. There are no records of importance that concern him, and he
obviously did not succeed in spreading Rinzai Zen in Japan.

The significance of Eisai propagating Rinzai Zen in Hirado lies not in the fact that
his practice of Zen in Hirado may or may not have been the first time the doctrine of
the Rinzai School of Zen was taught in Japan, but in the fact that it was the first time
for Eisai, the founder of the first school of Zen that grew into a Buddhist monastic
institution.

The successor of Fushun-an, the present Senkd-ji temple, does not stand at the
original location where Fushun-an was built. Entries of the third of February 1702, in
two records of the Matsura family, mention that the temple was rebuilt and one of the
two specifically mentions that it was rebuilt at a different location, albeit within the
Hikibie area where it originally was situated.

The first is a short entry in the Kasetdden-yon, honden (F tit#t (s, A4x)2.
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Entrance to the present Senkoé-ji temple in Hirado The main building of Senko-ji temple

ARGIFS IR 5 P A

This can be translated as; ‘rebuilding of Senko-ji, Kibiki village’. This entry uses a
different character for Senko-ji writing it as ‘R 57" and not ‘T3¢, Using different
characters for the same pronunciation was common practice during the Edo-period
and as there are no other temple in Kibiki village, it is clear that this article concerns
the same temple.

The second entry is from Part 23, Yko-ko 5, of the Go-kaden-kosho (15 1x 5 —
+ =, HMEFE/ATL) because of its length, only the part showing the request for the

rebuilding or relocation of the original Senko-ji temple will be printed here.
RGBS THIFEE 2t DB AEHREAE M A TFRREEEZ A R ()

The entry mentions that there has been a requested from a monk for the re-
establishment of the Senko-ji temple at Hibiki, which at that point does not own any
land at all. The entry continues in the part that is not shown, mentioning that at the
request of lord Ytiko, a plot of land that was owned by Murata Gonuemon (' H 44
#1F9) was given to Senkd-ji and the original temple was moved to its present location.

As can be concluded from the above, the original Fushun-an temple was renamed
Senko-ji, possibly to honor Eisai, in 1695 and was transferred in 1702 to the location
in Kibiki where it is now situated.

The exact location of the old Fushun-an is not described in any of the remaining
records in Hirado, but according to local tradition it was situated at a location close to
the present Senkd-ji. At the presumed location of the old Fushun-an, a large stone can
be seen, that according to same local tradition was used by Eisai himself for zazen-
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meditation.

The zazen-meditation stone of Eisai Close-up of the zazen-meditation stone of Eisai

There are no contemporary records remaining that directly link this stone to Eisai or
describe him using it. However, as can be seen from the above entries, there are hardly
any contemporary records concerning Eisai’s stay in Hirado and the existing records
are not very detailed concerning his activities on the island. The lack of written proof
therefore does not necessarily rule out the possibility that he did actually perform
meditation on it. The stone itself is not of any special quality and is the kind of stone
that can be found anywhere in the mountains in the vicinity. As the present location is
not a mountain itself, it is quite impossible the stone somehow ended up there
naturally, so it must have been relocated to this spot with a specific goal. The fact that
this stone is situated at the location where, according to the local tradition, the old
Fushun-an had been built, makes it plausible that this was indeed the location of
Eisai’s Fushu-an.

An investigation of the stone itself by the author, who is also registered as a zazen
instructor of the forenamed YUko-ji temple, did confirm that the stone is indeed very
well suited for the practice of zazen.

As is clear from the above entries, lord Yko treated Senko-ji temple with the
greatest respect, supporting its move to a more suitable location. The involvement of
monk Bankei in the re-establishment of Senkdji temple on request of the Matsura
family again shows the importance that was still given to places related to him, even
500 years after Eisai had stayed in Hirado.

One question that does arise is why the temple needed the help of the Matsura
family in 1702 in the first place, if the temple was treated with that much respect. The
reason for that is that it was only the 29" generation of the Matsura family, Shigenobu
Chinshin Tenshou (#1{5 X+, 1622-1703), the father of lord Yiko, who converted to
Rinzai Zen and before that the family had belonged to a different school of Buddhism.
Until the 29" generation, the family did not seem to have had any interest or
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involvement in the legacy of Eisai.

6. Eisai in Hirado, Fushun-en Tea Plantation

As mentioned before, next to introducing Rinzai Zen to Japan, Eisai is also known
as the person who first brought matcha green tea to his home country and introduced
the tea practices of the Southern Song dynasty.

Eisai himself did not mention the fact that he carried seeds of the tea bush with him
when he returned to Japan in his own works and there is therefore no definite proof
that he actually did plant tea seeds in Japan.

As has been discussed earlier, Eisai was not the only, nor the first monk to visit
China at the end of the twelfth century and he was most certainly not the only monk
who was strongly influenced by the culture and religion of the Southern Song dynasty.
For that reason, one would expect that other monks were also interested in the tea
culture that was a part of monastic life and brought back tea to Japan, as well. After all,
the same had happened at the beginning of the Heian-period (794-1185), when tea was
first introduced to Japan and in 815, even presented to emperor Saga (Wl K &,786-
842) by monk Eichii (7k i, 743-816), as can be found in the Nihon Koki ( H A#50).

As mentioned, there is the strong possibility that in the same era, other monks
brought tea to Japan, as well. However, as in the case of the teaching of the Rinzai
Zen doctrine, it is not significant if Eisai was or was not the first to introduce matcha
tea, the more important fact is, that Eisai succeeded in spreading the custom of its
cultivation and was also partly responsible for spreading the custom of tea drinking as
will be discussed later.

The Sadddaijiten, (F%:iE K#FF4L) and other works that discuss the history of tea,
mention Reisen-ji temple at Mount Sefuri-san in present Saga prefecture as the place
where Eisai in 1193, two years after his return to Japan, first cultivated the tea seeds
he brought back from China.>’

It seems strange if not illogical, that Eisai would go through the trouble of bringing
back seeds of the tea bush to introduce tea to his home country and would then wait
for two years before finally planting these.

Except for being somewhat awkward, it also seems quite unlikely from a botanical
point of view. One of the specific qualities of the seeds of the tea bush is that they are
in fact rather weak and generally lose more than 80% of their strength over one year
of storage. It seems therefore unlikely that Eisai would have succeeded in cultivating
tea had he indeed waited for two years to plant the seeds he brought back from the
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Southern Song.

What is more, Eisai returned to Japan in July, which when we consider the seasons
for the cultivation of the tea bush, meant that the seeds he brought back were from the
year before and already close to one year old at the time he arrived in Japan. It seems
therefore likely that he planted these seeds in Hirado first, and brought the seeds from
his plantation in Hirado to other places in Japan, although there are no documents to
support this.

Another possibility that cannot be ruled out is that he did not actually plant the
seeds he himself brought back from China, but planted seeds he received from
someone else that returned to Japan after he did. In that case, it is possible that the tea
plantation at Sefuri was indeed the first tea plantation in Japan, albeit not started with
the seeds Eisai himself brought back, as tradition states.

Fushu-en Tea Plantation At the right, the stone reading ‘Fushu-en’ can be seen

At present, at a location between the site of the present and the old Fushun-an and
Senkdji-temple, a tea plantation can be found that is known as Fushun-en plantation
(&% [=). In it stands an old stone in which the kanji-characters for ‘Fushun-en’ are
carved. The origin of is this stone is unclear and as there is no date written on it, the
reasons for it being situated at that spot remain obscure. There is no way of telling if
this stone dates from the era that Eisai visited Hirado, but it does show signs of
considerable aging and could date from the Edo-period or before.

The location of Fushun-en plantation itself seems to have the right qualities for the
cultivation of tea. The tea that is produced there at present has been used at different

chanoyu gatherings and is usually received rather well.

However, although as
discussed before, it seems likely that Eisai first planted the tea seeds he brought back
from China in Hirado, it seems very unlikely that the present tea plantation was
actually the tea plantation he founded.

An investigation by the author of the tea bushes that can be found at Fushun-en at
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present, showed that they are at most one hundred years old. It is possible that about
one hundred years ago, for one or another reason, all tea bushes at the plantation were
replaced but there is no evidence that supports this possibility. It is therefore
impossible to determine the establishment from a botanical point of view.

Since the second half of the fifteenth century, the Matsura family of Hirado has had
a strong interest in the tea ceremony or chanoyu. The 29" head of the family, lord
Shigenobu Tenshd, the same person who was mentioned before as the first Matsura to
convert to Rinzai Zen, was the founder of a school of tea known as Chinshin-ryt (#1
{E1).>" It is very well possible that he established a tea plantation at this location that
was so strongly connected with the founder of the Japanese Rinzai school. However,
if he had done so, one would expect to find records of Fushun-en in the archives of the
Matsura family, but none exist. There actually exist no records that concern a tea of
the plantation at this location or the consumption of tea from that plantation, at all. As
the Matsura family is strongly involved in chanoyu and there is no evidence that the
Fushun-en plantation is in any way connected to their chanoyu tradition, it seems
likely that the present Fushun-en plantation has been established relatively recently.

Except for the stone reading ‘Fushun-en’ and the local tradition that says that
Eisai’s ‘Funshun-an’ temple stood at a location just below the present Fushun-en tea
plantation, there is no proof that the present plantation was established by Eisai. It is
possible that the present tea plantation was founded in the Edo-period by the Matsura
family but there is no proof of that either. Only since the year 2000 has the city of
Hirado, in association with Senkd-ji temple and Chinshin-ry( started working on
improving the quality of the tea bushes at Fushun-en.

Although the original tea plantation of Eisai does not exist anymore at present, it
seems likely that, unless he obtained seeds of the tea bush from someone who
travelled back to Japan at a later date than him, Eisai first planted the seeds of the tea
bush that he according to tradition carried with him from China, in Hirado.

7. Eisai After Hirado
After leaving Hirado, Eisai stayed in various places in the north of Kyushu and then
traveled to Kyoto. Eisai started teaching the doctrine of Rinzai but met with strong
opposition from the clergy of the Tendai school. As a result, he was just like Nonin,
formally prohibited by the imperial court from continuing his propagation of Rinzai.
Eisai, however, maintained that Rinzai Zen is not a new Buddhist sect that would
replace Tendai, but that it is an addition to the existing Tendai teachings, equal to the
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Zen doctrine and practices Saichd had incorporated in the Tendai school. Eisai was not
just saying this to convince the Tendai clergy from subduing him; he actually believed
this was true. It is in this context that it is important to realize that Eisai stayed a
Tendai priest all his life and that the Rinzai school as an organization was actually
founded not by him, but by his successors.

In 1198, Eisai wrote Ko6zengokokuron®®, in which he in Tendai fashion explains that
it was to the advantage of the ‘secular Law’, in other words the worldly rulers, to
protect the ‘religious law’, or temples, as Buddhist deities would then in return protect
the state. However, he met with no appeal and as he was not able to defeat the
opposition from the Tendai monks at Hieizan and was also met with fierce opposition
from the Shingon-school, he decided to leave Kyoto.

Eisai then moved to Kamakura, the capital founded by the new warrior government,
known as the ‘Kamukara-shogunate’ (1185/92-1333). The shogunate had moved its
capital to Kamakura as a means of distancing itself physically from the old capital of
Kyoto, in an attempt to reduce the influence of the powerful and demanding Buddhist
schools as well as that of the imperial court and the court nobles.

At that time the Kamakura shogunate was trying to develop its own culture distinct
from that of the imperial court in Kyoto to support its status as the new political and
military power of the country, and welcomed the new teachings of Eisai.

It is not clear if the warrior elite actually really cared for the contents of Eisai’s
teachings but they supported his propagation of Rinzai and he was treated with great
respect.

There are 42 entries in the Azuma Kagami (%-228)%, the records of the Kamakura
shogunate, that concern Eisai. Although these entries show his strong relationship with
the shogunate, he appears in them as an official priest at memorial services and
prayers for the shogunate. He is, however, mentioned as a Ritsu Vinaya priest (f:5%)
and not as a Zen master. The Ritsu school is one of the six schools of Nara Buddhism
and it seems he was present as a master of Buddhist ceremonies and not as much as a
Zen monk.

After receiving the support and protection of the shogunate, Eisai in 1200,
established the Jufuku-ji temple (F1#<F) on request of H6jo Masako (AL5:B+-, 1157-
1224), widow of Minamoto-no-Yoritomo (i #H 51, 1147-1199) founder of the
Kamakura shogunate.

Eisai increased his influence on the world of Buddhism when he, with the support
of second shogun Yoriie (J7#H22, 1182-1204), founded Kennin-ji temple (&1 ==F) in
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Kyoto, which was completed in 1205. He was also involved in the revival of Todai-ji
temple (HK=F) in Nara.

Both Jufuku-ji and Kennin-ji were temples that followed the principle of Sanshi-
kengaku (—=’%3k’¥), meaning that the doctrine of Zen, Shingon and Tendai were
taught at the same time. This can also be seen in the Shasekishli (7> £i4£)%, a ten
volume work on Buddhist traditions written by Muji Dogy6 ({3 5EBE, 1227-1312) in
1283. According to Mujt, Eisai observed the teachings of Tendai, Shingon, as well as
those of Rinzai Zen. He also encouraged the practice of nenbutsu prayers.

Eisai would remain a Tendai priest to the end of his life and was not referred to as
the founder of Rinzai Zen until long after his death.

Except for his influence on the practice of Buddhism in Japan, Eisai also had a
prolonged influence on the revival of the interest in tea, which was first introduced to
Japan during the Heian period, but had grown out of fashion in the years after the
official relationship between Japan and China was abolished.

In 1214, Eisai presented his Kissay6jo-ki (#2475 4=50) to the third shogun of the
Kamakura shogunate, Minamoto-no-Sanetomo (3251, 1192-1219). Kissay06jo-ki can
be translated as ‘Work on the prolonging of life and the practice of tea drinking’ and in
it he discusses the medicinal qualities of tea, the way it should be cultivated, the
methods necessary for its production, and the proper way of drinking it.

The reason why he presented this work to Sanetomo can be found in the Azuma
Kagami records of the Kamakura shogunate.*' According to the entry of February the
4™ of 1214, Sanetomo suffered from a hangover and recovered after drinking a cup of
tea that was presented to him by FEisai. Eisai then also presented him with this work on
tea. Sanetomo took a liking to tea, after which the custom of tea drinking spread
among the members of the warrior class. Eisai is in this way responsible for the
revival of the interest for tea in Japan and the growing appreciation among the warrior
class for this beverage would again lead to the development of chanoyu at the end of
the Kamakura period.

8. Conclusion

Minnan Eisai is popularly known for traveling to Southern Song China and on his
return introducing the Rinzai school of Zen and matcha tea to Japan.

Zen was first introduced to Japan at the end of the seventh century. Although it did
not become a separate school of Buddhism for centuries, parts of its practices and
doctrine were incorporated by Saicho in the traditions of the Tendai school.
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Official embassies to China had ceased from 894 and even though there were some

informal contacts between Japan and China in the 11™

century, there were no large
scale diplomatic or cultural exchanges between the two countries.

Towards the end of the Heian period, official relations with China were restored and
many Japanese monks visited the country that was then regarded as the center of
Buddhist scholarship.

Eisai, who was ordained as a Tendai monk at Enryaku ji-temple of Mount Hieizan,
was one of them. Dissatisfied with Buddhist practices in Japan, he travelled to China
twice to study the recent developments of the teachings of Tendai Buddhism. Eisai,
however, found that Zen, which reached its height of social prestige and influence
during the Southern Song dynasty, had become the dominant school of Buddhism in
China. He had set out to study the developments of the Tendai school, but returned to
Japan with a profound knowledge of Rinzai Zen.

In July of 1191, Eisai returned to Japan after his second journey to China, where he
arrived at Hirado Island at Kibiki in Ashi-no-ura. He was welcomed at a small temple
named ‘Fushun-an’ which was built by a certain Kiyotsura. It was here that in August
of 1191, Eisai first taught Rinzai Zen. It was not the first time Zen was taught in Japan
but it was the first time that Eisai, the founder of the Japanese Rinzai school, taught it.

The records of the Matsura family, the feudal lords of Hirado, show that in the
seventeenth century a temple named ‘Fushun-an’ was situated in Kibiki and that the
name of that temple was changed to ‘Ryttd Mydsan Senkd-ji’. These records are
proof of the fact that five centuries after Eisai had visited Hirado, there was still a
temple known as ‘Fushun-an’ located in the same area that he had stayed. Eisai was
also known as "Senko’ and the fact that ‘Fushun-an” was renamed ‘Senkd-ji’ temple,
indicates that this temple was recognized as having a direct connection to Eisai. The
same records also show that the present Senko6-ji temple does not stand at the original
location of Fushun-an, but was moved to its present location in 1702.

Eisai is popularly known as the first person who brought matcha-tea to Japan. Eisai
does, however, not mention this himself and there is no proof that he actually brought
the seeds of the tea bush to his home country.

Tradition has it that he first cultivated tea in 1193, at Reisen-ji temple in present
Saga prefecture. This seems quite unlikely from a botanical point of view, because the
seeds of the tea bush lose more than 80% of their strength over one year of storage. As
he returned in July, the seeds he supposedly brought back from China must have been
picked the year before and were already old at the time he arrived in Japan. It seems

—122—



Minnan Eisai and Hirado

therefore likely that he planted these seeds in Hirado first, and brought the seeds from
his plantation there to other places in Japan, although there are no sources to support
this.

The original tea plantation of Eisai does not exist anymore at present. Fushun-en in
Hirado is situated close to the location of the old Fushun-an and has the necessary
qualities for a tea plantation, but there is no evidence that connects it directly to Eisai.

In 1214, Eisai presented Kissay6j0-ki to shogun Minamoto-no-Sanetomo, who took
a liking of tea, after which the custom of tea drinking spread among the members of
the warrior class. Eisai is in this way indirectly responsible for the revival of the
interest in tea in Japan and the growing appreciation of the warrior class for this
beverage would again lead to the development of chanoyu at the end of the Kamakura
period.

Notes:

1 Minnan is also pronounced as Myo6an. Buddhist scholars of the Rinzai school usually use
‘Minnan’. Eisai is also pronounced as Ydsai. Buddhist scholars belonging to the Rinzai sect
seem to prefer this pronunciation. However, as he is more widely known as Eisai, that
pronunciation will be used in this paper.

The tea ceremony is known as either ‘chanoyu’ 2(?)#%; or ‘sadd’ (518).

3 Matcha is a finely ground powder of green tea, that has been especially shade-grown before
harvest and from which the stems and veins are removed before grinding. It has a dark green
color.

Iguchi Kaisen #: 01#E{l (2010). Sado-daijiten #:& A F##. Kodansha, Kyoto p.638.

5 Broughton, Jeffery L. (1999). The Bodhidharma Anthology: The Earliest Records of Zen.
University of California Press, Berkeley. p. 54-55.

6 A question or statement used in Zen practice to test a student of Zen and to stimulate a deeper
understanding of Zen doctrine.

7 The Nihonshoki was completed in 720, eight years after the Nihonki.

8 Bowring, Richard John (2005). The religious traditions of Japan, 500-1600. Cambridge
University Press, Cambridge. p. 16—17.

9 He is also known as ‘Jikaku Daishi’ 245 KFifi.

10 Reischauer, Edwin O. (1955). Ennin’s Diary: The Record of a Pilgrimage to China in Search of
the Law. Oxford University Press, New York. P. 44, p. 210.

11 Tachibana-no-Kachiko (#%%:% +-). She founded the Danrin-ji temple (F#kFF) and hence
became known as Empress Danrin.

12 Imaeda Aishin 4 k7% B (1962). Zenshii no Rekishi #2520/ 1. Yoshikawa Kobunkan 5 )1[5L3C
ff, Tokyo. p.1-7.

13 Kenneth Ch’en (1964). Buddhism in China: a Historical Survey. Princeton University Press,
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21

22

23

24

25

26

27

28

29

30

Princeton; Zurcher E. (1958). The Buddhist Conquest of China. Brill, Leiden.

An outline of the five mountain system can be found in: Imaeda Aishin 4B %5 (1970).
Chuusei zenshii no Rekishi +# #1720 fF . Tokyo Daigaku Shuppankai Bnt K2 H R 2,
Tokyo. p.141-146.

Idem.

A shrine in present Okayama-city, Okayama prefecture.

Yanagida Seizan #IH &1L (1967). Rinzai no Kafuu f7F @5 E. Chikuma Shobo HEEE,
Tokyo.

Dumoulin Heinrich (2005). Zen Buddhism: A History, Japan, Book 2. World Wisdom,
Bloomington.; Breugem Vincent (2006). From Prominence to Obscurity: A Study of the
Darumashii: Japan's first Zen School (Ph.D.Thesis), Leiden University.

Kagami Genry( (editor) 8% /50 (2004). Dégen-zenji-zenshii, shohdgenzo 2, dail6, gydjige 18
TLPHATELE, IE5EE 7516, 777F 1. Shunjusha FFkft, Tokyo.

Fujita Takuji BT (2014). Eisai-zenji-shit Kyozengokokuron sankan #&PGHEATE, H#7¢ (7
i, —#. Zenbunka-kenkytsho #i3C{LAF4E7T, Kyoto. p. 1-290, p.399-560 ; Eisai (author) 14,
Nishimura Eshin (editor) FaAf &5 (2003). Kydzengokokuron Chimyakudaigo kanchii 77/
i, B, ey B 7. Shikisha PAZE£L, Tokyo.

Kokan Shiren (author) j&BiHfi##, Fujita Takuji (editor) M E & (2011). Genkéshakusho
zennikan v FHZ £ % Zenbunkakenkyiisho £ 3C{LAIFZEHT, Kyoto.

Kokan Shiren fERgfiligk (1278-1347), patriarch of Japanese Rinzai Zen, also well-known as a
poet.

Kikai is also known as Kobd-Daishi (5414 KHT). He is the founder of the Shingon (5 &) school
of Buddhism and credited with the invention of the ‘kana’ writing system, the syllabary that are
used together with ‘kanji’ or Chinese characters in the Japanese written language.

The Mahavairocana Sutra, a manual on tantric Buddhism that was translated from Sanskrit into
Chinese around 724, is one of two central texts in Shingon Buddhism.

FELRFAR kohdjird or FEBKHH, minbu-no-taiyd, a position of the higher fifth court rank, iF f7
.

Fujita Takuji & H¥K 7] (2014). Eisai-zenji-shit Nihonzenshii-shisosenkésoshi-ryakunen & 75/ 47
2E HABGAGH TOE#AINGZE. Zenbunka-kenkytsho #SC{LAFZERT, Kyoto. p.395-445, p.755-
798.

Unpublished records in the possession of the Matsura Historical Museum in Hirado. None of
the records contain page numbers.

In case of the head branch of this family, the name is pronounced as ‘Matsura’ and not
‘Matsuura’ as would be expected.

In note 1 is explained that in the case of Eisai, the same characters should be pronounced as
‘minnan’, but in case of the temple they are pronounced as ‘myodan’.

Temples usually have two names known as ‘mountain name’ (L) and ‘temple name’ (57 5-).
The mountain name can be related to the location of the temple as is the case with the Tendai
temples at Hieizan, but it can also be symbolic in cases of temples that are not even in the
vicinity of a mountain and then usually refer to a mountain, often in China, that has a
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31

32
33
34

35

36

37

38

39

40

41

connection to the specific school of Buddhism the temple belongs to.

He is also known as the instructor of Ji Gong (#4/ 1130-1207), a Buddhist monk who became
a minor deity. A Chinese folk hero who supposedly possessed supernatural powers which he
used to help the poor and protect the people form injustice.

See note 27.

Gokaden-sokd, Yukokogo MIF (A EfE .+ =, HEEHFATL, see note 27.

Nihon Koéki (H A% FC) the third of six volumes on Japanese history, covering the period
between 792 and 833. It was completed in 840.

Kuroita Katsumi (editor) S 538 (1974). Shinteizéhokokusitaikei, Nihonkoki #7775/ LK
%, AA# 7 Yoshikawa Kobunkan &% )1[5L3CAE, Tokyo.

Entry of 22 April, 815; = H . ¥/TEBE#ERICET, (<) EWFEEREY . ZI2EY | (L&A
o BHICRRTFZE <, BAaED TREZMT, (OREIMKE, FEH DR Z M THEHT(-)
There are some doubts about the correctness of this article, as the date Eichii supposedly
presented the tea, does not meet the dates of Eichi’s return to China. It is possible that his tea
was given to the emperor by someone else, but was possibly offered by Eichti.

See note 4.

From the personal experiences of the writer, who has been involved in chanoyu since 1999.
Chinshin-ryt, is one of the few schools of tea that were founded by members of the warrior
class that remain today.

See note 21.

National Institute of Japanese Literature H A SC#FFEE #HE, Azuma Kagami 722485 database,
http://basel.nijl.ac.jp/infolib/meta_pub/AZMDefault.exe?DB_ID=G0037830azuma&GRP_ID=
G0037830&DEF _XSL=default&IS TYPE=csv&IS style=default

Watanabe Tsunaya (editor) JEiAfiI (1966). Nihon-koten-bungaku-taikei 85, Shasekishii H K7
% 85, %, Twanami Shoten ‘&% #)5, Tokyo.

See note 39. Role 23, entry of the 4™ of February, 1214.
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Land of the Spas and Women —Maupassant’s Mont-Oriol —

Eri OHASHI
Center for Language Studies, Nagasaki University

Abstract

Maupassant’s novel Mont-Oriol published in 1887 depicts the
situation of the Spas in the 19th century. One theme of this novel is the
romance between Christiane, a married and aristocratic woman and of
Paul, a rich and single man. This paper analyzes the relationship
between the women and the land of the spas. Paul abandons Christiane
who is pregnant with Paul's child. However Christiane feels the sense
of unity with the land where the natural hot water springs, in other
words, the new resort place, which was traditionally used as a vineyard.
Even the men who belonged to the old society, Gontran, Christiane’s
brother, and Paul engage with the farmer’s daughters who were born
and grew up in the land of a new Spa named Mont-Oriol. Mont-Oriol
describes the change from the farmland which had continued until the
18th century into the space of a modern concept, hot spring resort, and
the beginning of the new world created by the people of all classes who
are involved in this place.

Key words: Mont-Oriol, Maupassant, Spa, Women, 19" century
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Madeleine Durand et Edouard Parayre et révisé par Lily Denis, préface de Roger
Grenier, Gallimard, Paris,1999) NE4 THAH, V=—r « F—AXAT7 4 D [l
%) (Jane Austen, Persuasion, Oxford Bookworms Library, Stage 4, 2006) 7%
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14
15

16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31

32

BOERELTA—ANBRET 5, £12UIT 4 1=/ 7V F = 7 | 3RRIAE
HOEFIZHONWT, Ya—L AT LA~LD [V x8— K] (Sholem
Aleichem, Marienbad, translated by Aliza Shevrin, Wideview Perigee Books,
1984) FOMEMICH D Z &N TE % LHEH L T\ 5 (voir Kulturgeschichte des
Heilbades, op. cit., p. 165),

Romans, op. cit., p. 529.

Idem. 7 V7 4 =3 [K MR OALSE] oFT 11800 R DIT L HITIE,
K>S R BEOMENZEOGINC /e >7=) LfRfEL T\ % (voir Alev Lytle
Croutier, Taking the waters : spirit, art, sensuality, Abbeville Press, New york,
London, Paris, 1992, p. 112, fRHIC&H 72 » TlTilE E= 1Rk [k EIRR OB,
=, 1996 FES LT,

Romans, op. cit., p. 533.

Idem.

Ibid., p. 534.

1bid., p. 531.

Ibid., p. 533.

Ibid., pp. 587-588.

Ibid., p. 588.

Ibid., p. 498.

1bid., p. 504.

1bid., pp. 613-614.

Ibid., p. 662.

Ibid., p. 547.

Ibid., p. 677.

Ibid., p. 524.

Ibid., p. 501.

Ibid., p. 508. E— Xy OESOF TR, LIXUILEMMITERIEREEZ LT 5
(Vie de Guy de Maupassant, op. cit., p. 170),

Romans, op. cit., p. 700.
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2 FEFED e-learning B ([ K B ENFEBHRIZDOINT
—G-TELP DT—3 LUV 75— ERMLDEER—

/NI ELE] - B BA - B [~ - William COLLINS
RIGRFSEHEMN L 2 —

The Effects of Extracurricular Studies Using Two Kinds
of e-Learning Materials
- Based on Data Obtained from G-TELP Test Scores and Student Surveys -

Shinji OGASAWARA, Akira HIROE, Ako OKUDA, William COLLINS
Center for Language Studies, Nagasaki University

Abstract

The purpose of this study is twofold: (a) to investigate the possibility
of improving students’ English listening and reading skills through
extracurricular studies using two kinds of e-learning materials and (b)
to find their opinions and attitudes towards the e-learning system by the
use of questionnaires. In 2013 all the first-year and second-year
students of Nagasaki University were required to study e-learning
materials as extracurricular studies. To investigate the first-year
students’ English proficiency progress, their G-TELP scores in the first
and second semesters were analyzed and at the same time, were
compared with students’ scores in 2012 and 2011. The data shows that
their scores in the first semester of 2013 were statistically higher than
students’ scores in the first semester of 2012 and 2011. However, the
data of the first year-year students in 2013 shows that the
improvements in test scores from the first semester to the second
semester were not statistically significant. Moreover, we find that two
thirds of the students were not interested in e-learning materials and
many of the students study with the e-learning system inadequately.
Finally, we report some drastic reforms for the 2014 school year to
improve the situation.

Keywords: 3-Step, PowerWords, questionnaire, TOEIC, G-TELP
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i)

1. IL®IC

AETlE, 78— UbOBEICx LT, 2FICEEE I om E a2 EiEik e L,
HBEHE OVFEHB BT, 2 FIHD e-learning #ibt % Fhk 25 4£% 1 0 Ak
1. 2 FAERTA 3,200 ZITEL LTz, Bbhid, BERMTZT Tl ans miE & B
bid VA= 7 ) LREFEIIOFKE BIZ, TEXRFTHBE SN 3 770K
AFA VT D [(RXT—TU—X ) AR LT,

ARIPIE, EFER, FEE, A, AR . R, BREERISE, L. K
PETFHE D 8 FHMNDRDMAERTFTH LN, FHMOFEDORGETINL, 1720 D
OLENHLONBIRTH D (NEFRETR], 2013), 22T, 2EMNRIEET O]
T RFoHKE LT, 2 flHO e-learning HM OFEHZEANL ., FRk 25 FENHIT
ZDOFEOBEREEBREO—EBITINZ D Z Lk, ZAEOFEEZ L VfENRLOIZL
L9 ERATHEL

2 FE¥AD e-learning M D 5 6, THERFTHEINL 3TV K AT 4]
X, BV A= 7hika BE & LB 7203, T CIEH LT 5 28R T,
U—F 4 > T NERIZE DR OERA LRI LD (EiEh, 2005; 713 - A0k,
2005; Trafth, 2009; 173 - 112, 2009), £z U —TU—X] X, FEEFEICRHME
LB THLIN, T4 T—varevy R—A 7Ol bLAR SN TEY, U
A=V TRAE —F 7 OIEMERE b ARER B LWz D, o, LV T EOFESE
LENARETH H DT, FEHEDOHIEDLEIFEN AR TH Y . RO EH TH
A9 (A, 2008),

Flo, RFETIE, %80 1, 2 FE2E81Cx LT G-TELP (HEXER) L~v 3
& TOEIC-IP 7 A k&3 L T\ %, G-TELP L~L 3 [T A% 2 £ T 3 JE, £
7= TOEIC-IP i%, 1 & 3FERD 2 EZHRT L, T DOEMHITT X TRFENAML
TwW%, G-TELP (HEE#HEM) X, /I9~v—, VA=VT, V=T 47D 350k
7 arnbiRbNTUADLINT A NTHY . ZRENN 100 s A TERA S,
GEE2 300 S CTH D, . G-TELP L~L 3 1%, G-TELP @ 7:)~C, TOEIC 400
BINE 600 SdhT- 0 OEESE L 75T D 3, G-TELP OBZERIC LV, HE LS
ELEMANCIGEN 2R T A2 ZENTEDLLDITD L L bIZ, G-TELP ORfEIL,
R A AN SN TEY 4. G-TELP OZBREN, 12T 7 T ZADHED 100%
ThonH W FEER (MMEFRETF], 2013), FAEOT A M~DEFX—T 3 VORI
ZEWEE-> TN D,

L2 AT, BEH - HEA (2011) <0l (2012) oL H D L HIC, FAELK
OFNERE ERE T Z L%, EROREOREREDO L TIIRDRDES 2
ZETEHRNWEFADTHA D, Mt B PR Al C T W0V E D& LT,
BN D e-learning FH ZFNH T2 HENEZ BN 5, e-learning FH ORCRIL, &

—140—
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TILEL OBREFFIND D0, ZD%L M CALL #ES—HORETORENTY
INHARL 725 TEY | BERFITBIT D EENFEH LB L W D b TOEBRRE
EhED ALY (FIE, 2011 SR - BT - B, 2014),

A TIE, AFEFIZSE T 25 TOEIC-IP DA a7 %7 V57 A &L, G-TELP 7
— B ERARTARE LTHWT, e-learning 38 27 U7k 25 4FEOLEDRK
fa . FERLARTONRL 23 R LU 24 FEOFAEDRHE & 2 0 #mairic kv
Rt L. 5} e-learning FE O RO FELZWET 5, F£72 e-learning FH L, F
EDOFFEFEHOERICED LI EEZ LT LD E, 77— Fl&EIZ LV 5
i, SB%OMESBLIOREREEZLIZWEES,

2. IRDER

FEKFEEHREUEFHREAEEE % — (2014) BEIRLEFAEMEEICLD L&,
ENZKFI2317 5 LMS (Learning Management System) O3 A (X 78.4% TH Y |
LMS #i&HH L7z e-learning % 3 L TV 5 ESLRZITAD 72 220, FBFEHE &0 D
SZEB W T, BifE. CALL (Computer-Assisted Language Learning) % L 7=
FEIBRIL, T B EH LIZBERFE NS T NV— T8 —FRENLTEE
DLV DEFRGIZK IS TE HERREE THILIZHE Y (I, 2007), Z¥EFICk
7% ICT OIERIEEATH D, BEATOFHIZBNTH, THE, ara—F|C
MR T, 27 Ly MgRPLAST—F 74+ OERIZLD | IFFREDOFENA o F—
X v bR CE DRI 2 HUE, e-learning B &2 L C. K & HETICHI
SNDZLRLEFFETE L LRI H D, FEFERITNAEL S D E R
DR % e-learning IZ X > THIZ D Z &1, FEEICLE S THRERAY v MNEEF
ZDIEA D, FEEHF IR T S, W FEEICL > TER BT F—F/ I—)
SxHIUX, D7V O LUV E TR B FEE N ARETH Y . e-learning 73 5E5E
A EO—Z72 5 Z LIFE 5 FTHR,

L7 s, Z£D—J5 7T, e-learning ([ZIXMEA LA TV D, SRELHERERR
RT3 8 0 152D & W D URIAS, DvZ - CHRFEFLEE ITHELA - KRIRF0VD D0 H
D HEELETWDLMRIENH D Z LIFHETER, e-learning DR R, [ % 18
LTHFEEZITO 2 b, HECMHEEEDY D7y | TEERE THLRTE
17251 OKH, 2012) LHEX B, WEEFEICHT 24—~/ I —08FbiL T
FRY | keI 72 e-learning TOfERFE T ICHETH L LEZE 2 BN D,

MMZ T, e-learning Z M L7z FEH OGEITIT. FHBM OE OfARDNETH D
EWO i s H D, e-learning A OBHFE X, FHEICER LN TND T —ANRL
(I, 2012) 720 T2< . B oFicid, SEREOF SR 7 = BER 23 ka0 L,
FEDRDPBRES N TORWEM b 2 AFET D UK, 2002), EnZTEnyE
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Tl
i)

BREA— 1 I =Moo TWTH, FEMEDIFF TRV EH 2 &I
STHEETLHEEETIZ LWES S, eleaming Z{EH L, 35 M L4 BIET5HA
2, BEDNFEDREZH CEXIHEMEREL, FHEOF— /) I—% EORE
BRTE DM E I Do T,

3. e-learning ## # AL V\-F¥E & G-TELP (EE%EH)
3.1 3-Step CALL System [ZD(\T°

TERZETIE, ME (1997) XTI 3 700 R v 274 (LUF,
3R) OFFEIGRABRA L2 BM AN RFITDb TS, 3R Tik, BEfF)) &35
FHNCB W TR SN REHEOREG VAT LA THY . AV AT & (REHER
KB OER & BIROFEE) . £ AT & (BB, 8807 Y FITxhi) . HEV A
T A GhEMNREEDOER) . T AT &5 GhEMREEMIOEKR) 4305
N7- ABDOLEL AT LA THERESNS, 20 3R OFEMRHZ IV TER S -2t
AT A (K1) I28WT, S TIERVWHNEL | JETHffsd X9 &89,
FHAMEBCE > MEBRZHWARAD 3 BT CoREE S Z bk, Hfig
AR | AR DN e B & ATREIZ L T D,

L. AT LoE (FrsE - KOk, 2005)

32 CNETOIRICET 5HARDOHMEDFE LD

3R OS2 H TR /=8 1X, Listen to Me! v U — X E£4 41T B,
ZHETIC 10 U EOEMBRREITOIL, ZOFEDRNFEEEINTE, 4F
TOMZEN D, 3R ZHAWEEM 2 H L T8 L2842 1) TOEIC (2 X 554580
5L 2) FEMRORS, 3) T LS OMILRE~ DI L STV D,
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2. 3R #t#t (Listen to Me!> ) —X) L FDL~L

TOEIC |2 X 215 m.0 B TIT, HFEEE I 28T T 2N L Sh 5 RGEIE
BUCEEF 7N — 7 CTHHEMIT 56 RO R EADNHERE S TWD  (EiEf, 2005),
Flo, FEHEBEOSWRELZHLET5FAETIE 100 82825 EA R0
WEbLHY (1 - Ak, 2005) . —BICHEREEEE S D LR L~ O g~
ISTEXDHEMTHLHHZ LN, TTICHEIRFEATH D (rEfh, 2002), &Iz, FH
MROBE LW FIZELTL, 3R 2 L2 EDLA L £ 9 TERWEG LI
8 L72BRZ, TOEIC TR DGR LA 255 720123, FERRIC 10 577 DO %)
WD LR DT (r#Efh, 2001), 7=, BEMEA LS OHE~DIRR &
V9 RICEBWTIE, TOEFL % W38 EA- &2 B2 L7oRGEIcs\ W\ T, Fefif i
85%. STIEJNT 110% DEEBE A 57 & 7p o 7= (P25, 2005) .

VDX ) ICEFEOEIEHNZED D Listen to Me! v U — XD EE B MBFEHA ST
T, LoaLenns, B (2011) THHRARLATWD L HIZ, AFTHERINT
RS RIL, PR A ST D 0 OEEST T &2 F E L2 fRE AR T L C
T TWBEAMNR£EL . Listen to Me! O#iht % A %2 H 8 ] O e-learning bt & (i{&
Fe5HE TIERY, ZHETERR TR OB OFE R ZHEET 5 22,
HEHEMEM L LTEE LG E0FEMREMEREHL NI TS E L BIT, #
BEOA— ) I —OBFRFEEMRTHENMETHDL EEZ D,

33 /XD —7—X] 220U\ T
T EBEHNSIRESN TS (XU —T =X (3, 12 DDLUl
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[ElEPNeE

3IRTEOIE, AR (Luv ), #ifk (L 2~4) Ffk (L~uL 5~T7), Bk
(LUl 8~10)., bk (L-UL 11~12) 1T LRSS Tn5g, £/-, 8

J—T =X, FRLENDOL~ULR 50 Oa=y FORERINTEY, 02D
=y N CEDOHFELZFZETH LT/ TND,

X 3. NT—T =D L~YLRE (77 HERLD
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AT TITERL 24 FEND, FHPICOL SO LL a8/ 425 &9 I2HE
LTHEY, ZogREbmELTWD UNEE, 2013), £72. | FHONNT—T—X
DA FEE OFIL, TIFEBEHFCHEEZETHL LV HIHELH Y (GTA, 2008), &
FO X DICHFEOETFIRFEROFAE L A2 TN D KD REcB VN TL, A
BB ENZ D, FERRERICENT, HBICHEX 2P ERERGERICBEL X F
BEEZNETNZT 7 v 7 VR MEERT D VAT ABMAEANLNTEY, £EED
FEEEICB L CEPFEE L AEETH D (AR - BH, 2007,

P2 3-Step TIRDPHIFFTEX AV A= 7 NEB LY —F 4 > 7 2B LTI,
receptive vocabulary OFEREZIERLT Z ENELTH Y (Webb, 2005), ZDEKT
t 3-Step ENT—TU—XEZMAEDLELZ LT, IR IDITHET OO LD
N5,

34 G-TELP [ZDWT

G-TELP ([EBE# M) o E X4 1L, General Tests of English Language
Proficiency T V) . HEEREGEFG G SN O KB FLEHEN EORERFEL I 2 =7 —
TarFEELTHMETLIRRNZALTCVINERET L7 A N ThbH, BHHIERST,
7 AU B E%EO ITSC (International Testing Services Center) 237> T\ 5, HA
ENOFRRIEEFL, K EBERMAEE LTS,

7 A MNZIE, Grammar, Listening, Reading & Vocabulary ® 3 >D& 7 > 3 > )
Heb, £t a3 100 AR TER 300 RTHD, 7 A NOESEIE, L
vl (@)~ 5 (Ry) o S BBER S D, Lo 30 ITSC ik s e
TOEIC400 i~600 SfEEDONE L > TV, RFETIE, AFRFIEE O EHAFE O
TOEIC-IP D& R 2 S EIT, 7L & L~Ub 3 Zfikfee L THERi L T\ 5,

LoUL 30E, AT A b (Form) 23 20 ffEREHE S TR, 7Y - RA T
A2 FTT AN Form B2 5728, ZRRRFNTIENATRETH D, 7 A ORFHIEL Sy
X, Grammar 20 43, Listening % 20 47, Reading & Vocabulary 3553 T&H YV, 90 7>
DERFFFN TOERN+IFRETH D, /o, BBEODRVZIMAD I LENTE,
FRAED 7 4 — F/3y 7 RRNZ Ll B KD G-TELP Z85H L72 Bl TH 2,

IRBEARFTIR, R 23 LN DR 25 FEE T, LD XL 9 IZ[F T Form 7 U
RElCER L, 3FEMOT — 2 ORTEx b L oIc L T& T,

1 /£ R
Rk 25 4R FE 2013 48 7 H i G-TELP Form 312
Rk 24 4R 2012 48 7 J 5 G-TELP Form 312
Rk 23 4REE 2011 47 7 A % i G-TELP Form 312
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1 A%
YRk 25 4R 2014 4 1 H 5 G-TELP Form 319
Rk 24 4R 2013 48 1 J 520 G-TELP Form 319
Rk 23 4RFE 2012 48 1 H 5 G-TELP Form 319

2 AT D D WV TR
TRk 25 4R 2013 48 7 H FEfi G-TELP Form 314
(—H O TIL 2014 4 1 A %)
Fpk 24 A2 2012 4 7 H 32 G-TELP Form 314
(—HBOFETIE 2014 4 1 A Fhie)
Rk 23 A2 2011 4 7 J 520 G-TELP Form 314
(—HBOFETIE 2014 4 1 A Fhi)

4. Bk
41 YY—FHIRFI >

TRk 25 R IT, BEBBE A BET D 1. 2ERFAR 3200 Akt LT, 3-Step #
MENRT—U—XIZELT, £ 1, 2 OLO RETHEIRELZITWVEE Lz, 4L,
3-Step #okt & FHITIC AR 15 BRILLE &\ D BESR BRI 2 U 7 —F 52 L &
NI —T—=ZREL~VD 50 2=y N T35 LaBRkaniz, 2 MEOHEM
DEER R L, AT L om0 LR L, RN Z ThoTz,
ABFGE T, TR 25 R L ERIORTE A, LLFD 2 20 F—F 7/ 2 AF 3 v &
BRE LMGET 5 2 & T, Rk 25 EE D e-learning Hbf M EL DD R L RRE S & B &
T LW E S STt 1440 G-TELP OEOEEZBS 2L &350,

(1) e-learning Bkt MHME(LIL, FAHEDRAKE DM LIZH N2 FTIELE >TeDTH A 9 A,
(2) e-learning Zbf MME(LITKE LT, FAEITEMAY LB CEATZ DO TH A 5 0,

BERIZIE, VY —F 7= 2F a (DITk LTI, e-learning ZbF M MEAL LART Dk
23 AR HS K ONERR 24 4R O E A DR & 43y O HTIC &0 SERR 25 4RI O RGRE & bk
L. 20BOHEAHIOICHRT 5. £72. U HF—F 7 TAF 2 QT
I%. e-learning Hhf MMELIZK LT, AT ED L O REE CTEATZONET Vir—
FRAEIZEZ VLML, MERRENL, SROUESRELISDHI L LT D,
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# 1. Rk 25 4 3-Step - E R EHHS

2 FlSHD e-learning HB T L HFRAVFEE B FIZ SN T

S S il Z DA DT
1 4E71H# | 3. New York Live (#)#%) 1. First Listening (#J#%)
1 4% 4] | 4. People at Work (%) 2. American Daily Life (#J#%k)
2 | 6. Introduction to College Life (F#%) | 3. New York Live (fJ#k)
2% | 7. College Life (71 1-#%) 4. People at Work (%)

K2 NU—U—XFEEEERS

SRR 25 4R
7 R - D Z D DR
1 AR LoUL 5 (k) LoUL 3 (MI#k)
1 1% LoUL 6 (k) LoyL 4 (FI#k)
2 AR Loy 7 (k) LeUL 5 (Fikk)
2 % LoUL 8 (#R) LoUL 6 (k)
42 FYTR b+

gk 25 HE D e-learning FE R A | e-learning & MME(L L TR o 72 Rk 24
R IOVERR 23 FE LT 572010, RFARNRICAFRICER/RL TV 5
TOEIC-IP Oz 7V T A FE L THMHr Lz, £ 3 1% BE 3 FR ORI O
TOEIC-IP OAETH D, Z D 3 M. ARBIEDOED 720> Te A7 TIE, 1ZIER
CLXVDFAERANFELTWD DL PREND, ENEFEIET H7-0I1C, 3 FERO
RAELZ%6E L C 2 JEECE DS 24T o 12, T FiRIE, K528 (9 2258 7T b,

BEAIC 30 L2 U, PR RICHREA EERNFET 20 K

5% LT %, AT, TOOIERTH D,

% 3. Rk 25, 24, 23 EJE 4 H £ o> TOEIC-IP Bl ks (CF) )

L7, EHEIX

. H25 &) H24 &£ H23 &)

== _Li;fgn }}ggd Total I;;lsgn {}g;d Total _Li;f;n {}g;d Total
B 1399 | 2094 | 165.6 | 375.0 | 208.7 | 161.6 | 370.4 | 236.1 | 191.7 | 427.8
i 50| 247.0| 2144 | 461.4 | 2325 | 2089 | 441.4 | 262.2 | 218.6 | 480.8
R 81| 2649 | 2324 | 497.3 | 262.1 | 241.0 | 503.1 | 256.3 | 231.2 | 487.5
KpEE | 113 | 191.8 | 148.1 | 339.8 | 192.1 | 137.5| 329.5| 191.3 | 145.5 | 336.8
Rt | 100 | 2334 | 194.8 | 4282 | 2409 | 197.0 | 437.9 | 2259 | 192.1 | 418.0
#E | 238 | 197.1 | 149.2 | 346.3 | 201.4 | 150.6 | 352.1 198.1 | 152.8 | 350.9
T | 377 | 2003 | 150.1 | 350.3 | 189.5| 140.7 | 330.3 | 194.8 | 150.0 | 344.8
BeBE | 137 | 210.0 | 164.6 | 374.6 | 196.8 | 148.6 | 3454 | 201.8 | 150.1 | 351.9
E= | 101 | 302.7 | 290.4 | 590.0 | 308.6 | 298.1 | 606.6 | 285.7 | 275.7 | 561.4
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# 4. TOEIC 2 sohliE ot (0L oY ZH/EM-SX)
Df Sum Sq Mean Sq Fvalue Pr (>F)

Year FIR 2 6685 3343 0.330 0.71903
Faculty &l 8 5211750 651469 64.311 <2e-16 ***
Year-Faculty 16 339872 21242 2.097 0.00707 **
Residuals 7853 7931726 10130

K4 X0, FRHENTZZ L TIEHDHM, FH I LIZ TOEIC 2 2 7 (ZHGHIA B2
DR E Tz (p < 2e-16), AR T L2 TOEIC A2 7IZZ1E, 720 E W) Hiat
FIFER (p >0.05) BNELNT, ZOZ LIk, FEHL~LTRESA, ANFRE,
Mt ESERk 23 FE~SERRE 25 4R 3 AR, REBICF N ENR RN ENHB LTz, 272
L. P EERICZAERAPRDENTZZ E12EY (p <0.007), —#EIc k- T
IFHER T LI TOEIC AaTIEZNH DL ARENRH D E bW 2 b, Tk, Fpk 23
FEORBEFMIZB T, BIAMICHALEHF DA TOEIC #ZBs¥/-Z &

(n=160) 23, ZO—HNTH59 L Bbhd ¥,

5. #E8
5.1 G-TELP Form 312 BIEiD#ERD 3 FRE D LLER

Rk 23, AR 24, FRR 25 ARE L b, IR UHRE (%o 13[81H 7 H) 12 G-TELP
DR CE (Form 312) 2 AW TRERETT o7z, £ 513, 2R X OFBBIOFER Z L O
G-TELP &5tsi (300 i) OWRR, BERZE, SBMAKZRL TS, 2RO
R RUE, YRR 25 AREEIE, PR 23 AR L OV 24 FEE L D b, 7 AR EA L
TWDZ EDNHBA LTz, JGEICEFRRPAENRZ N E B LN TWAKEZLERIZH VLTI,
15 SR ANEL InoTo, K 4 1%, 3 MOV ROEE®RT 7 Ab L=
DTIH D,

# 5. G-TELP Form 312 1 fEZAERTHAMER & & OS5 (300 siditig) . HEHERZE, A

e | BE | R | BT | R | Y | KT T | RS | OKE

H23 §if] [170.4 |154.1 |177.8 |224.3 |183.0 [195.6 |212.7 |154.0 |166.1 |148.0
SD (38.6) | (35.6) [(32.7) | (20.8) |(24.8) |(35.0) |(22.6) [(32.3) | (28.1) |(36.9)
NOE) | 1470 [243 265 [103 100 |39 |89 [392 |127 |112

H24 wii#] |171.5 |155.8 |176.9 [228.3 |187.0 [202.4 |216.6 [153.7 |160.12 |145.9

SD (39.7) [(36.2) [(33.2) |(20.1) | (31.9) |(32.3) [(23.9) [(31.8) |(32.4) [(34.8)
N 1520 (227 346|105 |104 |48 |78 373 |128 |[l11
H25 510 [178.0 |161.8 |182.9 |232.5 |188.2 [205.6 |217.5 |161.2 | 1682 |163.6
SD (38.3) [(36.6) [(30.3) [(22.1) |(31.4) |(29.2) [(26.3) [(32.3) |(33.2) [(35.9)
N 1525 (233|348 108 |101 (43 |76 (379 |131  |106
H24

H25 3% 6.5 6.0 (6.0 4.2 1.2 |32 0.9 7.5 8.0 17.7
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4. G-TELP Form 312, 1 4FAERTHIER & & O ¥ 5550521k

Rk 25 AFEED e-learning FE MMELAI R 2. MMEL L TR0 T2 FRR 24 R
BEOYRK 23 4R L i3 572012, 2 3 ER ORI G-TELP OakfEIZHR LT 2
TCRLE DB AT o7z, AT HIER. &5 (9 585 6. EERIC 30 4%
U, G-TELP OY2) s KGR BEMMFAET 20, et Lz, FEHRIET 5% &

ERAP

% 6. G-TELP Form 312 ®if8#l 2 A&

ST (IR L&Y ZHAEM )

Df Sum Sq Mean Sq Fvalue Pr (>F)
Year FIR 2 10861 5430 4.927 0.00748%**
Faculty B 8 572868 71609 64.311 < 2e-16%**
Year-Faculty 16 8742 546 0.496 0.95001
Residuals 783 863027 1102
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FZ6 LV, FRICAEZENPRBOONTZZ LITL V| Rk 25 FEORFED ., ELL
AT 2 M L0 bFGEE LR ol 2 dh 2 Z LAV L7 (p <0.00748), F7-2.
R L FHBOZ EERIZ. AETIERNo 7,

5.2. G-TELP Form319 £ EAD#ER & ATHi & DLk

WIZ, AR 25 AEFEIE. TR 24 FREE s K OVERR 23 4R & bl LT BB AR
e-learning “EEHBNRN D o722 E D NI LT, MGEEEAT o 72, FREK 23, PRk 24,
Rk 25 FEEE B, TCICHEM LI L 91, WU (%o 13 [1H 1 A) 12 G-
TELP ®O[F UE (Form 319) #HWCTREBRZITo72, & 7 1%, 2B L OS5
DEFERZTE D 1 FREM O G-TELP Aitsi (300 AA) OFHE R, FHERE, %
BN Z R LTS, EEOF T, Rk 25 FIE, Bl & i LT, £ LIAT
DFFE L DZEN/NEL 720 | BBV T, e-learning 734 OZh R FTHHIE E Tl
RoTe kD ThH D, FHHINZATH, Pk 24 FE L L T, B FEERIC e-
learning OZNENB X THODHHT, L5, KEO XS ML &HH03, ORI L
TN L Lo TWD, K SIE, 3HEMOFEHRDOENERES T 2L LIb D ThH
Do

# 7. G-TELP Form 319 1 A% MFER Z L ON#)5 (300 Simm) . EERFAE, A%

R | BE | | B | R | Y | Y | T | BB | KE

H23 %M1 [179.1 |161.6 |185.2 |233.8 |187.7 |206.0 [221.6 |163.8 |172.0 [162.8
SD (40.3) | (39.6) | (31.7) |(27.8) | (30.4) [(38.2) |(25.9) | (34.8) [(33.2) |(34.8)
N(A¥) 1470 [243  [265 103 [100 |39 |89 (392 |127 |[112

H24 %81 |180.8 |166.6 |186.3 [235.2 |193.8 [210.6 [223.1 |161.4 [173.9 |[159.4
SD (41.8) | (40.4) |(33.8) |(23.6) | (32.2) |(37.6) |(29.1) | (36.3) |(36.7) |(38.4)
N(A¥) 1520 [227 |346 |105 [104 |48 |78 (373|128 |11l

H25 %3] | 184.5 |165.2 |187.9 |234.6 |197.4 |218.3 |226.8 [170.6 |175.7 |168.5

SD (40.3) | (39.0) [(31.2) |(22.1) |36.5) [(32.2) |(24.8) | (35.4) |(36.8) |(39.2)
N(A¥) 1525 [233 [348 108 [101 |43 |76  [379 |131 |106
H24 &

3.7 -1.4  |1.6 -0.6 (3.6 7.7 3.7 9.2 1.8 9.1

H25 7

172 LT, BENTEBWTHIEID SIEFHIC e-learning 28 O RITMMEE L7-DOTH A
I FOREWILNIT H720IC, 3 TlES BT (FiX, ey 7RT) %
1To7,

B (9 ) D, EAEAIC 30 A& L. SR RICHEA B EDFET
L0 MET Uiz, FHIEX 5% &35, B, I LT, FHMHICEEER D
HZEFALNTHLN, BIRRELHIEHT 57201, 7ry ZKT7E L THEALL,
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240.0
230.0 -
220.0 -
210.0 -
200.0 -
151
1000 1 m H237 11
m H247% 87
180.0 H257% %A
170.0 -
160.0 -
150.0 -
140.0 . . . . .
e H % ®E K W K T BROK
w v #H F ?%% 5 pE
B
5. G-TELP Form 319, 1 F-/E% AR Z & OS2 i ml e b
7% 8. G-TELP Hii#fl Form 312 35 L UM% Form319 3 JuAdi&E s # oA
Df Sum Sq Mean Sq Fvalue Pr (>F)
IR 2 10861 5430 5.051 0.006612 **
e 8 572868 71609 66.603 <2e-16 ***
Y 1 15044 15044 13.992 0.000197 **=*
YR 2 904 452 0.420 0.656996
7 796 855821 1075

F 8 LV, KR LIZ G-TRLP OFFHIAEENMRIE SN (p<0.006), Fi-,
FH T L2 G-TRLP OFFAEESBRH SNz (p <0.0001) Z&icky, 2k
ELUTHIMIE D bBBIOBIEN LW E B L, L LARRD, k¥ ED
THEERBPBHSh R -7 (p >0.05) Z &k v, EH5-HRH% LTk 25
FEEOHBBICIN T, e-learning FE ORI L 5 FE RO EAPHERGAZETIE
PRl 2 E AV LT,
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Rk 25 AEEORTHIL, e-learning 8 O FAN L AVLIRTOELE L il L CTREEHN
WHAEBETHATb DR, BHICEWTIAE TR BRTREIX, E0Hitdhsd
DTHH I FHEOFHEEORE L LELBDONLDT, KETIET »or— i
BEOMREITTL2L T2,

6. 7Uor— FRAERR - o
6.1. 77— FDER

AEE £ T, 3-Step MY — T — XA EGDOHET-H T, BEZELZEET D
RSB LT T O B2 AN 13 5 B OfRERICZER L7~ G-TELP O
REGTTHZETRIEL TE T, — T, ZOXIRFHEBNONEIZ/R ST
FEN, EOX D BREEFDL T 3-Step B LT —U—XZR VA TE 2%
25T, Tor— MREEIT-oT-,

e-learning #hf % A~ L CX 72 AT T CIOl 7228, Tl — T s a4
DOFAEFED I IICZITIEDTWEDTEA I D, ZORMICEAZRHOT 5 E:
BD25 7720 144 1025 /27— MNEEZIT-7=, 77— M, 1 4
DEI O FAIZ R TRITEFTLA TITo 7o, RETIE, 207 7 — MRELFEMIC
TS5 2 & CHAEN e-learning B & E O ME o TELENEHLNIL, 5% D
FEOBEL Lz,

B 6 12X, 7o — MNAEEZIToTFHOREZRLTH D, K 6 ([TIFFFH L
R DT —Z NV, TNENEED 7 T AT, 27T RE 1 75 RV D
T, AENIEED V7 7 A AL -T2,

[E= 5 3 {3

6 7 — NGO A
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TUr—FORNEIZ, K& 37V aviiarnTnb, kot s v a T
L. F4A D e-learning OFEHEEFMICEA L TRE L7, ROEZ v 3 T, e-
learning 2% O H L%z - 72 3-Step B IOV T SBOEMEZHE L7, 51T, 3
FHORZ v a Tk, FHEHELHTABICHET 2EMZ 9177,

6.2 e-learning N E iR

X 7 1%, e-learning 7’7 7' J M EORERV AT E VWO EMTH D, TN
MWZRRIZ 1 R EFE L7z), 9=y ZHANCE O TFEE L), NFEAE
FE Lotz 2EbEDSE T4T7%I2H72 0, 13T 4 500 3 OFAENRERNITEY
MERNoTZE VIR ->TND, ZOFEET, 1 F4%IIL, e-learning “~H
AL TH, FEOBFHEFHOMRIC, SR LICEYIZITER L 22> 72l D
ZEEEHRLTWD,

ZHZ b e-learning FE 2T Z L ~OHEMORKRITERIX, —HTHRE S FE
RICHEHEORGER B ZH YT 2T X TOHBLHRIITONLD FDIZBWTH,
BEOHBEND THHIZROHETIELWY X Te-leamning ZHRf OFE L9 DIF, K
K. FADBEMIZIMVAAL O THY | RFEFEM ZRZETIZEATE Y] L
STEERABHIN TV, LLRRs, KEENOMIbE RFITEARTE & L Ti<
HHHLTEBY, EFMNEEREO TOEIC O BAES (ZN7ETTIEZR2WnE LTYH)
ARELTNAZEND Y, 7 OFEREBEBICZITIED, 5% CF5k 26 L
BE) (OO TIENTRERNDH D, FRIHBEAE LTH LM o722 &Ik, 4
MOEFEEZ L TWRNZ ETh D, FEk 26 FLIBRIL, T = v 7§55 EHCT
R EOFRNPVETHA D,

P R AT < T A 1 5ERRI—1 pERS

um

7. 1% 727D e-Learning A ~D Y #LAI1L 2 |
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—J., ZZTHEHLRHLON, FAOEFEHEX T LOMHBEKRTHL, £ T,
FADORFENOoAm E X T OFBEBRZRRL 201, BBNEGEN 250 & D
DFELE L TARETEMA LTS TOEIC A7 D4 & 7 a AL %1772, D
FERNX 8 TH D,

FEEFRIZ OV T

160 ..................................................................................................................................
140 ............................................................................................................................. VRS IRERILS F i34
i —r FEE L
100 ................................................................................. ARG BRI LS Fidas
80 ................................................................................. FTEE
60 .................................................................................. S W[ PR 1R LY
40 ——>5 § — ) g
20 I ........................................................ %I)’:?Elﬁﬁﬂ:i&@
A REA LT eI
N e @ & e -

8. e-learning “#E K] & TOEIC A =17 O EIf%

8 MBBIEREIND Z LT, &RaIZ. TOEIC DOfEICEfFR R < TR AV -
(2 1 BELL B2 Uin) ERIB LI RAERE N -T2 E VW) EETH D, EET-BIT,
RN THRAR 1 @I 1 RELL B ) 238 L CENRn, Db 14
EOBINIT, T OFHEEMESFo 2 PAERE L R, ZOBBITEREDCFHE LD
FOERRNZ ERbhotz, EOREMORAICH LT, 3-Step BT —U
—RXZEBIZIRY T L O &7, PRk 26 FEN DI, BFAEHRIC,
3-Step bt D/NTF A R & 2EFEMT H 2 LT, WEE TN 20,

6.3. 3-Step H#t

# 9 1%, 3-Step ZHICPAT 2ERMOMRTH Y, M 9 1xxhamrs 7 7Lz
DTHD, BT, TTSHETIT- 72,
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# 9. 3-Step BFFIZ-HOWT

DMENHET HIBEY EE6EEE HINHT FoR(HT

7454 ] 2
¥z THER  amlL GEbmL HEoml TAESE

o 40 207 320 224 124 20| 1,025
2 WE MEVDICRREROT 3.9% 20.0% 31.2% 21.9%| 12.1%  2.0%| 100.0%
i 8 435 327 105 52 200 1,025
3 HBEREYITHOL 8.4% 42.4% 31.9% 10.2% 51%  2.0%| 100.0%
o ] n 150 383 260 118 85 20| 1,025
4 BR ATAMSFEOBIT RIS 14.6% 37.4% 26.2% 115%  8.3%  2.0%| 100.0%
- 15 3712 32 93 53 20| 1,025
5 HREHETHIL 11.2% 36.3% 36.3% 91%  52%  2.0%| 100.0%
s | o oo 262 398 240 61 44 20| 1,025
E> MEERORICIIT 25.6% 38.8% 23.4%  6.0%  4.3%  2.0%| 100.0%
- _— 97 322 369 145 72 20| 1,025
7 Stepl, 2, 3 LEGILONETILSIAT 9.5% 314% 36.0% 14.1%  7.0%  2.0%| 100.0%
. o O 43 251 411 187 113 20 1,025
BEIO (VA=) DABONVELERS 42% 245% 40.1% 18.2% 11.0%  2.0%| 100.0%
- 4 165 331 243 225 20| 1,025
9 FEERULOL 40% 161% 32.3% 23.7%| 22.0%  2.0%| 100.0%
41 159 317 244 243 21| 1,025

- N —_T oF Nl -
10 ZoYI)-ZA0ROHEMTHREE LN 4.0% 15.5% 30.9%| 23.8% 23.7%| 2.0%| 100.0%

“DEIETEED “HERELTHED SCBBCE 231
BHE)S CFERL SR 2 " HEHEA

M, bEysCERE =0k

HEELET THE

BH, 323 EED IR
G

T BRRE TR ST

2 TRARD 1% T

Swepl, 2, 3HERONETRLAE
Bk
SRS D N1 b s e AVl
3

UL ol

CUU=X0 B ¢ FELE
b

T 0% A% A% A% 100%

9. 3-Step BT oW T
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F 9 1%, 3-Step #EMZDHLDIZFAENE I W IHIREL W= E, ZAMICH D
TFHEETHD, TWE., Ny ZICHKER-7-) (HE 2) Zr&, [HESEITEY)
Thot=) (HHE 3) 5 ey MNIBfEOKICL-T-) (HHE 6) £T, #Mzond
DIZHKLTIE 0720 ¥ TEESL ) & [HOIRESTETED | Z268bEE, KIKT
% 47.5%LL | & BRI Td o 72,

L2 AN, IStepl, 2, 3 L#ETRIZONTRHIT A L )iz (HET) 26 [Zo
VU —=XOROFEMTHFEE LIz (HE 10) W) SOIXEMICED A TERR
RNMFETETWDLNEINERSHEAOESE, 1720 TTED) & ThIRE
UTIFED 2HbEERbLENVHOTYH, IStepl, 2, 3 LRIz O>NTHITH XD
IZ7eo72) (GHE 7) @ 40.9%ThH V., LSO B ILEAE A 30%LL T & 72> T
B, OFED . HEMAFITITEEE - BLRH-TH, e A= 7 IRl &
W) EEPFF TRV EEZRLTVWDHEEX LD,

6.4. EESECESEEE
ZHTIE, 3-Step b & EIHIT0o THT, FAETERLE LTED L ) Z2mlifhz
Hi=oh, BARFIZE 10 B L OX 10 THEEL TH X 9,

# 10. FEEHFIECHFEBIZONT
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=R IETHES RERESCHES EERCEER I
HEIDTFEALLY CE S =T = {a T ] FEHEE
Bz, EEQS - TERIRNTE

26 6%

hTLTE B 1SS,

11 AFROFoeD OIFHAC, FEhiz iR
10BFEEL 7 -LE,

-~
=

- I
- o}
=

B SR EF EEFED RN B
F#CE ofz.

BEPICHIStep e -0 JOMSLG
EBELTELL ok,

FEDIstep-eT— IO ILERL
FlElis T ARFToTE L B,

.|
S

16.3%

]
==

(%]

=
et .
=

BEEDSENL, H DAL FADEEDH
DT DO BT TELICEERAC -

—
=R

156%

36tapreT -2 AT IE SR T
otz

[os]
=

18.1%

Rald. B9 noihi EEEFS0

I, (LoENLE BAE AT, 38

ISep eI I TOYILELEER
SR (=TI DI DNCEED,

=

oo
=

21.2%

0% 2C% 40% 50% 30% 100%

10. FEELELHFEHEICOWT

Rk 25 FEOFEE~OFREIL, 3-Step BB L Tid, RIS EREM & 3 O xt
LIZL T, PRI 3 &, FHEMOT = > 7 247o72, 11 HlIZiX, 2 BIHD
BFHOFE—FOFT = v 7 EAT0IZOIEN, TOWROEEEE LMoo, HA
12 Tho, HRMICZOHEBAD 111 HROF = v 7 ORI, @RS V7-Ref] 10 K
Wz7V7 L) FUn, Ihaeo ¥ TidEs) & THRESYTTEL) BNt
75.6%& 8 BEUr IZide o7, ZaUd 10 B OB M A2 T = v 7B E TlcZ U 7
Lignd | FHIROFGEOHFIIMR SN NZ LB AL/ RTHA D, vk
TOT > r—MERNPO b LMD LI, FWFD 3 EDOF = v 7 TlE, FHEID
ANCE O TEETLFEOEN BB TE D,

EHICEERDIL, 3-Step HME2L-TH [HHDOWELEEMO A2 RTHR
WHBHZ 2o 72) (BHB 13) ICBAL T, 770 Y Tk s & THHBEYTITE
L] OBEFHP 3 50 1 BETHY, HEVREFEHOFOLICEIN TR
EWIERETHAI, £, AKkHDHRELKTHD e-learning HFHEICEHLTH,

[FLIZ, e-learning ¥ M/ CHED CWNT D HERH D) (HA 11) 28 23780y
TIEED & THHEEYCTESL) TLEHEREETHY, S%FHELS— N/ I—
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DERSEZDLERD D,

7. AARDFE LD ESEDFEBRERIZAITT

Rk 25 AEFEIE. 1 AEAICEI LT, BTN O T e-learning b4 528 O &0 AN
BRGNS, BBV T, TOFRMPHLLIZZ L 2®E Lz, S BICE
“THOT »r— MERPL, BFERICET2¥EEL— N/ I—0FRbL 4T
ol Z Linh, Rk 26 FELEIL, REXNGOMET A ML LTO/MT A b
BATo7e 0 EHEOF = v 7 REEEOT R EDTREHNT, FAEDA— /3
—DOBEROTIMTE2THZ ENEBEEbhd, T CICEERN AR ET B, Fk
26 4R X0 EfilZ Ao T D,

HARMIIZIZ, 3-Step 1%, FHEEM O B 15 BEELL L E DS IZ0EETH D
M, PR E RIS E D WD FIEESD HMNERH A D, FEFEHETORE
iR 2 T, £ OFEBR & FBANZHET 28/ N7 2~ (6 [BIH & 12 [ H D%
SERFIZ 25 FREECHEME) &Rk 26 FEMNGBMA L, 2O X I LT, HIEHM
AEEWLICLIZY, HDEINEE LD TR ZES R EOFE TG TE R0V E D
RGHE Lz, £, 6 WAL 12 BIAICEAL T, ZRENRBREMHAIEET 5 2 &
T, KOFERLRLTVWEOIC Lz, T MORFICIERE & 5 ELE LT 20,
AR DOBENITFAED e-learning FHEOEME mDO LD L EH,

—Ji. NU—U—=RE, PR 25 X, P L EIZE o7 F =y 7 BE PR 26
EELIRET, 3 ISR L L Bic, HLUbd 50 D=y MNZELT, F=v 7
HETOKRT2=y FEEEELE, Z0Zkicky, FHRICED L TR —D
—RFEREFHESED LI L, WTHROL-VUZBWTHLEKT = v 7 BHETIZ
50 D=y hEKZDHI EEROTNDN, FFFIZ, BEHEHY D7 7 AT,
TELMEVEREVNT A FERERICERTH LR TREED ATV 5,

e-learning #hf1%, AXK, FENEHBTFTEHE LTTI., DWW, HEOHMBITSY
DEENZRIZTRELOTH A H N, FFEORENE 1~2 [MRREOHBHE TO%
AEDOIFEN ZMIZTITE, DROZRTROOLESLEE X LD, BERETIE, Tk
25 HEFED 1AEARTINCEB W T, e-learning A S E(LLIRTL Y & G-TELP #B&(C
BWTHE EARRBEOR RS,

LU s, 20—, 1 FEBICBW T, BEOm ERHE Y 25N h
ST b HEFETHY, T — MlEND S e-learning ZAf MELIT3TT 5 8GED
WEMERH S b 7pode, ZNEEEE 2 TERR 26 AFELIRRIX, T CIIARE TR~/
O RBELFER T TH D3, ke LT, IEOZEIDIBIT 7 — il 2 i
THZENMETHAD, £, KZFOZEICHST-MEOEMBRE L. LR
RN B T DIREO FIEOUGE E IR L 72 A S,
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3 77 K AT L) X, TERELOHERZNE DL, RFEICEALT
MBI, AFTHE [3-Step) LMEA TS, F72. e-learning b/ ix, CALL #=
RKRFNOAZELT, BFHEME LT, IXTOFPAEPNHETHFETE LR
FEzHELTWD,

KFPOHRAE T, | FAERTH, BEREE L #FEaIa=r—Tar L 14
AR, RAIEEEIL WEaIa=r— a1 & VEATEIC 2 BIPEEORE
PHESNTWD, 2 FATIE, ATIckRGREE T (FEIC L - T, mE= 3
a=—var ), #YPICEFEaIa=r—rvar I (FEFICE-> T, BE
BEEE I & WD HERR T, JEEEORZEITHE 1 BITH S, PRk 25 1L, e-learning
DB CEPEZRAE LIL MBI OWEEa I 2= — g > 1 O
FEAT D 20% R L7z,

G-TELP v ~L 2%, TOEIC 600 25 800 s, L~L 1%, 800 sl ED¥ES
ELENTWD, HfiE, http://www.g-telp.jp/about/a003.html # S D = &
G-TELP (%, #E%5E L 11, III THEEL CWBH 2, ZOFHOREITKIT 5558
NOMEEZ LD BN G, REO I3EIEICEKL TND, LB TRFEDY:
AN 2 FAOK TRFE TIZ, G-TELP it 3 BIZBT 52 &b, £z, &k
#H13% G-TELP ® 2 27 % FHIR OIA HFE D AERHM D 20%IZFIH3 2 Z & 28
BT B THY . G-TELP IZAGEHMI ORI B FIH STV b,

379 F« 274 BR) ICEALT, RZEIZEHEA ST Listen to Me!>V
— X%, 3-Step #brdH D\ ik, 3-Step CALL System & FEA TS O T, JMlZ
DODHFEZANDZ & LT 5,

LRl 2R Z W R R B IXT LD, G-TELP O BRI A JeqE T T L
TWDH, #EIEEE I OBGE, A & BRI OBL TWLH 72O TH D,

AT, Rk 25 FEIE 8 FETH L, EFEIL, EFE L REFRIZ S0
BDo LTENR-T, EREICIE 8 S THLHD, HE EZNENIMNL LT E LT
T 50T, 9 ERTLTHIELEET S,

A e-learning F8 OB R % R 5 7-9121%, HAMIZIIHIR OFET G-TELP
DZEREITH ZEMBRTH DL, LNLERS, PESCRBOMER THEE TE 22
WOT, ZEFREN 4 AICZBT 5 TOEIC-IP OfiR%E27 V7 A NE LTHRIAL,
WE 3 FH Ol EZIT) Z & & Ui, Pk 23 FEDORFE T OMMEIT. FISMY
Ry —RALBILT, HElEDS 28 &7 5,
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