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Role of Justin in Madame Bovary

Eri OHASHI
Center for Language Studies, Nagasaki University

Abstract

This article addresses an issue in the manuscripts analysis of the role
of a servant, Justin, in Madame Bovary of Flaubert. He has been
considered as a character of minor importance. However, his name
often arises in the episodes which determine Emma’s fate, from the
very beginning of the manuscripts of this book. For example, Emma
first realizes the contempt she feels toward her husband when she
notices he always carries his knife like a peasant, and mutual love with
Leon also originates with Justin's intervention. Rodolphe, looking at
Emma nursing Justin who has fainted, decides to tempt her, and he
becomes her first lover. This paper provides a consideration to the role
of Justin as intermediary who finally leads Emma to her bankruptcy
and to her suicide.

Key Words: Flaubert, Madame Bovary, manuscripts, Justin
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T BMERNEE RS E. ROELSBEGTLOIFERFORENODET 225
Tho, BIFTEANIAA-FOMMOMLHFEZ L TWDHZT T, fFalh=ey— Kz
o TWABB AW TIEA, R MHIEm <~ ICBNENLTEBY ., Yyl e
Iy~ DRELOENBR AL LT TWD?, Vo A% o ANpigIcHE
LT, 77 4—X +dy h=ALTaid, =0~ BEIZIZLAS Y2 AZ Y
LT, ZU~DBELZETH D LFRRFC MEdmoi) & L TOMIEARIE S 1T
HEEWLTWDS, £, ~—72 « VT —LEV 2 AL UNA A —D N4 % ATk
T AZEZ R LTS EHIT B, 20XV RZ IO EE NG %
BRSZ 7R D T2 O ORI R BN 2 > T D L —IRINICE X bl TE T,

Ll [RY 7V —=RA) @ (7702 F U4 ZRTN &, ZOYIHEH
MOBERBGE L TnD Z EIZRI<, i ms gg 9, 215 Tix « Emma & Léon
causent ensemble. - le petit Justin vient a plusieurs reprises chercher homais »” & =~
TRAA =, WEDOBAND—ANERD VAL EBICARBTRINTEY, TOMmD%
KDOTZANTBEDENRONDDTH D, A TIEERZEL T~ DBEOIRE
EVICET LV 22Z o ORENEHBF L, Va2 A X O NBREBE LTV,

2. TURELFY

ET Va2 RZ B THBE~BG T O2HEHOEREZTZE>TNI 9, Ms gg
2232 291 TV 2 AKX L, «les petits Homais, 4 enfants, sales-&-géatés- les jouaitier
& les menait au jardin, fonction qu'il partageait avec Justin. C'était un petit cousin de
Mr H. 14 ans, a la fois domestique & aide - pharmacie. il servit dans les premiers
temps a l'installation Homais I'envoya »° & R 7' 7 U —FOWNEIZHRAI B A0 AT
ANpELTHRESN, A A—DOF I bOMEEE T 2R AKOIERO ZLEF > &
HSIFBLE 2TV D, RO ms gg 2232 290 T I LV &2 X Z L OmkiE 1 i%
FETO 13 %&b, FRICAA—D 4 N\OFHHOFER S REIIL 14 w06 8
) IRWT 19 5% EFEDNTZBHRE S, A& 15 36 10 %) IS DA
TS, ZD% ms gg 223% 2 99 v TRAIICT A—D 4 AOFft7-HI1E SN D
105% L ENDA, ms gg 223 £ 167 v Tl T BOERIT LTRSS T,
Va R OFERD 14 R HRE S L. EALLARERERE T L WE OFmAE LD Z
EiF7ewn, L, BERPESRIZONY 2 XX DERNA A —OFRUEICR % (2
DNIZEWND TEND, TNl E T Lo FE e T oV A X et
RADOBEMIGEL LTERELLI ELTWEEBEXLND, DED, VaRZ
ITFEREIZEFIZLRWATREME S RADRT TIZR ST b OEFTAL TS AMEDLE
25, FLTCIDEI BT 2 AZ U NF, =~ OEMMNPEANCIEIT 2 HERLE
DEEICHLTIREEDLELDTH D,
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ENTE, EF2o~x e A OBaE2RTHEI, KA, =o~iF TvA e
LTWDLDMNEIDEBEZLY Eb LgdoTe, [] = =i3l@n>FE > TWVDHERC
I, ZOEERO ECTRAKRNEBICRD Z E2HMbRRroTe, ErbiElIEzmENRiITN
FEDOFEFELRLLZ STV LV oTo, 23, BRT < IREICRRE R
THEDTHLY, ZOEo>nTFLhol-DiZ, Ry V—KE, LAy, AA-LF
bz, Vo AX R T2 RFEI T HOHKEThH T, ZOMHREL (77
e F U A ms gg9, 221 T« épisode des seeques. - hiver, neige, Justin porte les
parapluies - haine de Charles. - mouvement de joie » & E7h°, ELf§ Tld ms gg 2232
Pl%’@@f%#ﬂé FA—=DFPF R LA AR ZFEA BT T D AR

ANTEH %%@Mﬂ%ﬁr%&#@#@kﬁ@w/;x&/i&@i9_m%
« - si javais un couteau pr racler dit Justin, ce sera plus commode. Charles proposa le
sien allons se—dit Em. Intérieurement - allens, ben-! il a couteau dans sa poche
maintenant comme un paysan. peasa-t-elle ». 71 —_X— /LI FHICV 2 AX LD
SHELY THEGEEIC) LTS, ZoEil LB 25 Y — RNiE, 1ZIERED
TCET ms gg 2237 £° 187, 1° 186, 2185, 2207 LT > TEMNT WD, 7272
L. P 187 b, YaRF rORFIFEEIHETIIR 2, ThIZL>Tzr~D
EZFFEOMBANRHFH S ND KL 91272 D, £ L TH#fm TiT « Napoléon se prit a
pousser des hurlements, tandis que Justin lui essuyait ses chaussures avec un torchis
de paille. Mais il elt fallu un couteau ; Charles offrit le sien. - Ah ! se dit-elle, il porte
un couteau dans sa poche, comme un paysan ! »' * & i 5, T OBEOERICT

TIET NN E VA DB T DR, ZZTIET Y DY X L ADIE LA L
W KD AREBENREREIIEO L TVRY, DU R Y Y LA~ OREE A S T
SEYVHRETL201E, HEANMPTHENZEZEZTWD LA L DIETIER L,
WOBL LB NTEDY WABERADDEY 2 2Z L LDORBIZ L > TROTH D,
VaRAF U TIZFHFoTHRWNT A 7 H2 T ¥ VAR TN Z EIZ > Ty v v
DOFEDIR S N ERT 207,

NN, ZORBDORY Y VADREAL A —DRIAToTeb &, = <iT— AR
270 77 > ms gg 9, f° 21 {2« mouvement de joie » & H 7= K Hlc LA TxtT D
BEERA O~z T 5B LEMET 5, « elle [Emma] répétait, en
avangant ses lévres comme pour un baiser : - Oui, charmant ! charmant !... N'aime-t-il
pas ? se demanda-t-elle. Qui donc ?... mais c'est moi ! Toutes les preuves a la fois
s'en étalérent, son cceur bondit »'*. BIFR T 45 B2 LIRTIEL, =2 ~ 13 EERE T &L
kmhtmﬁ®$®D7/74/7&EM LR AR I Thoted, YaRH

NN LS TRADE LA RN A EOHEBHEEZELZAERL, ZOTEY— %
%ﬁ@&bfﬁ%@u s LEEBIA TN T2 D,
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3. RU7U—RTOYaRrREY

VA EDEL, EHRI T 4 TRAONEED Z L TEEPN VST AED
KM, FOBT U ~iEn N7 ERERRICHKS, 2 FAZIHEMLTIELWENS
HODOTFBEHFES Ty VLV EROINCHRTHREZRE, 72U U7 L TNV 2 A
R 7 V=FRDOEANTE EEVIAL, X WV Z R T D £ 91
Te,

L'éleve en pharmacie
Justin qui était toujours prét a faire
des

toute autre besogne que la sienne - & qui/e Me

ou il y était devenu B. vingt fois le jour trouvait rédant dans

un espéce de domestique  son escalier, tant il semblait affectionner sa

libre s'empressa
MSedépéeha d'enjamber par-dessus les
ou ils prenaient B
B—assisaJa fraiche et dans le corridor

paysans, [---] et ala-trewver Charles
(ms gg 223°, 1°37)

HRATRY 228 2R T 7 ) —FZOEAANERYEZTZ LD ZEE, Vaxy
URDNIART 7 U —FIZR CATHWENE R LTS, Bz ~IZ@ENE# 0T
WDV a AZ NIARRDBENVETHLHEAMOHEL VAT 7 V —FOHFLELS
HFTNDHOTHY, 2Dy~ D L THEME/RLWZOICHEEZ 1 BIC
20 [ D ADLKDE, 22T, [Varzr LW ARIBHE S, TEARIO R
B LEINDDOE, BEABORICBLTWAZ LERFATH-0THASH, £h
ERFFICEDNTZRAD [—EOFHOEAAN] LWV FHEIRY 7 ) —FTHVa
AR EAGEOHFERAADO—NESIZEBEXTNDZERL, YaAX URWZEICEL
FRRERANMTHDL BRI TS EEZLNRD,

ET, kD ms gg 223°, £ 3813 f° 37 LIZIFFEEDRIR L 22523, ms gg 2237,
39 TEHERTFHOMEHANTR T 7V —F% 5 HAD0TWND EW ) FHITAIBR S,
ms gg 223%, 2 309 v IZ/2 % & BEICHAT HIERLEI ST ML S5, £+
D% B ZOLEIT, ms gg 223°, 236, ms gg 2232, 2222 v, ° 254 TITHIE S 47208
5 b TV D, HRRER TIIRO X S IZEIND,
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- Puis-je voir Monsieur ? demanda-t-il a Justin, qui causait sur le seuil avec Félicité.
Et, le prenant pour le domestique de la maison :
- Dites-lui que M. Rodolphe Boulanger de la Huchette est 1a.
Ce n'était point par vanité territoriale que le nouvel arrivant avait ajouté a son nom la
particule, mais afin de se faire mieux connaitre. [...]

Charles entra dans la salle.

Z ZTClE Ms gg 221, 2 254 FTENLCW TEEAIETO BEW ] LW EFEOH
B HIBRS L, ¥ a AZ 3ARIDRLINDTETIZR D, ZONDVIZ, ¥y LR
HRIZA - TL 52 LEOHNAIMENZDIE, ms gg 223°, £ 37 TY 2 2 X2 L O
D& X ML OEBO/, ms gg 223, 240, 39, ms gg 223% 12309 v. ms gg
223° 236, ms gg223°, 2222 v, ms gg 221, > 254 TiE v AL DOEBHICEINT
Wier RV OSHNEOHHATH L, Bl E LTE, ZORmOERN e RV
LU ORPIOHENIR D Z D, 7r—_X— BV aRF I br FLvr
WCERZbbEDZ 2RI LI EEZILND, L L, (EEDNEROREE
BrECTYaAF Bl T IR AR LIV ZEiE, B AT R~ CHE S =
OITEY 2 AX U EBEE R TUIWT RN E NI B Z LRI =8V ) 2 L DFEE
ThHh A9, B RVTRART 7 U—FRIZADIZIX, ETVaRF BN RITNEIRD
WD TH D,

4. T EORILTDEEL
0 RLVTDORY 7 ) —FA~DBNFEDOBE TIEY = A X AT B3t i3/ RIS
ZONTEDN, HBEY 2 AZ INOHBHE TG T 5, 77 0 ORENS T OHHEIT

7
A o N

« wogorpne—<hez—\V OVa p

Emma-le-soigne—charmant soleil Emma jette la cuvette pleine de sang » (ms gg 9, f°
23) LELEAL, ms gg223°, 240 TIEZKRD X 5 I b,

ne lui donna pas le temps

Mais Justin qui ne demandait pas mieux que

et monta vite dans de faire toute autre besogne que la sienne se précipita dans
la ch. de Mde prendre il fut qque temps car
ce qu'il fallait

I'escalier chercher cela. - on entendit méme Emma qui

disait. « eh bien, qu'es-tu que tu attends donc ?-»

descends » &-ilreparut-tenantles-dewx-objets.
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UH
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A NET = ) T MO EF DT DI, i/v@iﬁﬁ AToTH Lz -

TLDEICD VDT TR, TS EV 2R U REZOEEZRTEOICHEEELED

Z CHIBREWOIX « Justin qui ne demandait pas mieux que de faire toute autre
besogne que la sienne » &9 CEA, ms gg 223°, ° 37 T R TR 2 2% T
VX NMNERFATETUILWEBALEROXELIZEFR LA THDH, 7 H—N—/L)N
RO E2 DIGHEIHAPOLEEZFFEALIZDL, P2 AZ DT~ ~DOENLORS
ERBET LD EEZ LD, ERIXROEHE T, « il y resta qque  pev—ou
temps, on entendit méme une voix de femme qui répétait/er « descends donc ? que te
manque-t-il ? » (ms gg 223% 2308 v) &, T =DZFICHLTHRELL EEEASH &
LT, BRDRDPBETICHREY X9 LAWY a2 Z VORREOHENL LA THAS I,
—J ms gg 223°, 240 75 ms gg 223°, 222 VICEL F CIE LY RSN LT~
DY 2 AH NIk D« que tu attends donc ? » &9 SHEEL, HALDF TV 2 AKX
Y OMBERIR NI IR NTE ST, BARLERAAL LTHBRICHE > TWnWDs 2 L%
RLTWD,

E7o, 240 & ms gg 223°, 42 Tk, BENLBIZ AT 501 [y~ OFfF
72 L EPNBE L OFIEDRHTEICH LIH STV 525, ms gg 223% 2308 v X° ms gg
223°, 236 1D L, Thtkofs) LETREN, U~ EWIARBHER D, &6
12, ms gg 223°, 222 v T Bl T&ikE] EVWHBELWEAT [F) PUBSEIZ5
Y 912720, ms gg 221, 2254 Tl ¥ WAREREREH > TE T ML ETAT
I T«alers MrBevary-commanda-ala—cuisiniére-d'apperter une bande et une cuvette »
7= YU T TR ARTORY TR ([Covby, T=r<v0@E=E] Lo
H® 250, #ENRED XL ITZNLEZRD TV > T2y, B EOREDFE Lo T-fE
WRFTNTHESIND, ZORWIZHWD NI T~ DARTMR A Z 520D
HRLVTEFTHDLZEND, 7a—R— AR DFEEZHE LD, v FLT7
OREICE HIZhbEnLE Ll SN DY, ZREFRFECY 2 2% 0T8I b
PrEiu, = E—JRA ms gg 222, f* 206 AR TIE. RO K 912725, «Et, le
[Justin] prenant pour le domestique de la maison: - Dites-lui que M. Rodolphe
Boulanger de la Huchette est 1a. [...] Bovary commanda donc d'apporter une bande et
une cuvette, et pria Justin de la soutenir »"°.

L. 2SS Zo v BG T O HRE TV 2 A ANIEBERER RS2 &

2725, XYW bMEZITEOLMWERF LI ICE b, TNy 2 A K
/’G&?)of:i)\ MR TRERSTLEY, VaRF L OZIORMNRE > T L7
T, YYWLVEZHEICW D = U~ E D, (XL T ~idn RV T7ORNCEZH T 2
Ll d, TNEEZBEBIZAND LERPORERETY B —_— /LI ADHEWITT
EHLRRSTEBE TV 2RV ENAIELI L LTWEZ &b D,
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&T. ms gg 223°, 2 43 TiZ. &HIE « on » LEESHTWARWAIRRE K-
T2V a2 AR T —T NI EE L R0, F 1T « on » 1 XHRH Sk & B S 7=
iTa R 7icE&EEHzons,

ma femme cria
Ch. embarrassé
- ma femme !-eria-Charles-embarrassé - elle descendit
« du vinaigre ! - ah mon dieu ! deux a la fois
« du-vinaigre,»-eria-t-il
Tranquille
- ce n'est rien disait Mr Rodolphe. veila-mon-homme
prenant Justin dans ses bras
le
qui-revient, tandis que il posait Fastin sur la
tranquillement
table

2T —_— LT LU LT E] « embarrassé » &, = KL 7Zxf LT
I%« tranquille » & « tranquillement » &5 FELZFEH L TWDH0, FiuET v b
DRELED L RV T7OWEFIEZBELTZE L) LW I BRINRH S T=NHTEEEZ LN
%o S BTN A SN 7= « prenant Justin dans ses bras » £\ 5 REIX, =~
Za RV 7DEMEE L TONBNAEON 2 RELTOELERLTESL D, LDk,
ms gg 223°, £ 44 TIEZ ORBNARUCH Y AL, « tranquillement » & 05 S
AT 2 A ZI D, « Mr Boulanger tranquillement tout en prenant Justin dans
ses bras gu'il pesaitfatrangquilement, sur la table ». © L T v /L/LIZkF L CTld« dans
I'émotion de tant d'embarras il avait du mal a mettre la compresse » & & & ([ZHEFES D
BEFTMA LI, ZHOHOXRIRAMRE TIEE A LT D Z LiFan,
INTRZ B EDE I 2R Z 2T HDTHAS I, 7H——)LT

ZO%mAE 77 ms gg 9, 227 T, « Emma décravattant Justin. - Vinaigres sur les
temples] F : i i iené i
mal—Emma—}%seng%—eha%man%e soleil  Emma jette la cuvette plelne de sang » &
L, TURPT2RFOXRT A 2 @EEZ T LT ORTTORIIOITH L&
ELTWD, £ LTERms gg223°, 250 TlE, =~ 27 LREDITA% LT-
& &' «il [Jusitin] sourit, en prenant une g* respiration » &\ 9 LERHNE LT
W5, ZIUEIHTNb IR XA B TT S, HEEM Oy 2 A Z R
PAABIZND L) THDH, SHIT, ms gg223°, 248 TlE, = ~DITEINZEMIC
OID,
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se-mit-a-lui défaire retirer il y avait un noeud
ele-défit sa cravatte. et comme les rab cordons
minutes aux cordons eut du mal a pouvoir
resta gque-pes de sa chemise ee étaient nouées, elle e/fut du-mal gques-temps
elle fut gg-temps a d'ouvrir le col

remuer avant-d'en-venir-a-bout. ses-doigts I'(étranger)regardait /
\ll Lo . 6
V/ses doigts de-femme qui-s'insintaient avec-impatience-dans
elle Puis Puis-enswite

dans le cou+ blanc / du jeune gargon

TR LI NODICE T LT 2 AZ DYy Y OO E 2R\ =5
ERVIBELEESHED NS, FLIITEHTy vV a2 RAZ LW BEFAIIHER S
9. «jeune gargon », « femme » LW O EXADAMIFELDITH L L TR TE
D, ZE THRTW:E regardait] O « Iétranger » =1 KL 7 L7 o TS, —
ANa BB « Pétranger » (28 > T, HWBMORZ XA 4L, TORTHD
«le cou blanc » % EDLIFICE E S DMENBIRLZMEDR | FERICEZ v Vg A A—
CVEBRESELDIIHAATH D, S DITERKIIFR T To T FTEED Z D
AL TR, HEEO EE, Lo LIRS EZRENT L8, £
DEIFRD b DITEEREF 2O 27,
Z OBEITRAMAR TIX, RO X SIS,

Madame Bovary se mit a lui retirer sa cravate. Il y avait un noed aux cordons de la
chemise ; elle resta quelques minutes a remuer ses doigts légers dans le cou du jeune
garcgon ; ensuite elle versa du vinaigre sur son mouchoir de batiste ; elle lui en mouillait les
tempes & petits coups et elle soufflait dessus, délicatement."”

F° 48 Lz d 5 &, «le coublanc » L\ 9 ¥ a A X O EKRK R F KOO
~DIEDOEEX 2 HDOH D « Pétranger » & W) SENEA IS L ToaT A
MIFEMENTND, LML, RNIV Va2 RF U ORENTEL S Z LTy, 20
I CHENMERBEHOOE DX 2 2EZ b5, O EDEFMmE R TREKRD L5 72k
DHIRNENBE L HEEELENTNRT 22~ OROXI ZZ0, HEZORA L7
THEE LCOMAZE+FICEIEHT I EIhDZNLTHD, bHIVEDIE, BOIKAL
TWL Y2 RZ a2 MAT H2HEDOET, TOBREZ EBERKRICEDLNDE FLT7 L
TUYDREERIELNLTEERBDND, EER NV TP EREZFHEXRT L L2 RE
TLHD0E, ZORY 7V —F~OFBOIRVEROIE, =<l EPNEDOERRT 7Y
—FHIZE) LI RATDRT, VaRF U DREBEBRDVEIDTH D,
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F, 77 ms gg 9, {23 T « charmaent soleil Emma jette la cuvette pleine de
sang » L EPN TV Z E 2BV Z 9, B ms gg 223°, £ 50 TEOEASITFHL
<Hrh D,

D s "
le noircissant
elle était sur la soleil frappait dessus - & y faisait, comme une

table /_ disque

plaque de cuivre rouge, oscillant entre les parois de la
Emma la prit ouvrit la fenétre

porcelaine, &-deautre, tournant-l'espagnolette
de-lafenétre,qu'ele-ouvrit & versa dans le

- nappe rouge que traverse le soleil - comme un
jardin sur-unresier lambeau de pourpre au vent.

WOFIZHDDIE, v RAT7PREATEZRROBM LM THD, = ~id, BR
RV 2 AZ W) BHENRTRMET DL KREOMIZEBOA D Z L Zh%
FEREBOIMNIHETD, T, BROFRL LIZELSEME VW) FuT R &
PEBL, ThART o ~IIRRe ) 252 T, Yryr=vrz=—nL - Uiy
—ADBER L7 L 2107 B —_X— L OEM/NHOR THEKITE 7 v U T LIEFIC
BRFEDRONTNDY, SHICZ R FTHBROMERLL ) —FOFTHLR
ZRR. MAEIMIBETETS &) LSIE, FEICEONTREDO k2SN fif =
HLTEWEWIGEE LR TWDHEFEZXDHTEAD, P E W) BANINTZZE/RTNT
(ZHEDR D ARWIRIRIE, B OISR 7210 TR S EUSRNTHL > TS &) KD
IR EETE>TWD LR Z D, Ehidmr~nm N7 & TCRgE &
HoOFPOERZBE X%, « le soleil horizontal, passant entre les branches, lui
¢éblouissait les yeux. Ca et la, tout autour d'elle, dans les feuilles ou par terre, des
taches lumineuses tremblaient, [---] elle sentait [-:] le sang circuler dans sa chair
comme un fleuve de lait »*'. Z ORI ENT-HANCS TR (T8, =2 ~D
HEIEFEES, TLTARRNUHOFR Tr KArv7icianrivizoy~<~o Tl iZIv7 o
WD XS ICHRICHEZETKD D7, TIV7] LW FEL, = ~hrbii
SIHTWERFD Y = A% D B2 « des fleurs bleues dans du lait » D &L 9 ThHh o7z &
VW) Bl & bl L‘L%.’;T“Z@%ﬁo DD ZODOGHEIZIE, ., Ko, f, I
7LV LOIZEERLERRHEN D TH S,
éf\&@ms%231F49k&6k\7D~N~wﬁiyvﬁ?~7wmhﬁ
HoT=MAERD &V HITADRAIC « lamet sous la table - juppe qui bouffe » & EX
b, 0% ms gg 223°, £ 48 TiE., T4 E T « rouge » 2« poupre » & > 5 ]

_9_
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RO «rose » ~E L ZE(L L, MOEZRNEN TV O & FEFICREAICAES

iz < OIREOH ERAICT Y AEN D, T LT ms gg 223°, 255 12725 &,
TURFT =T NDEOWER S TEOIMIMZFET L O TR KAITmOA -

M ET—T7NVOTIZEL L9270, « c'était une robe d'été a quatre volants de
couleur jaune, longue de taille, et large ample de tour — donc [--*] quand elle se
releva courant d'air - & la poussiére des pavés sur les guétres de l'étranger » & RH

WIETZ DO R ARSI HIZFHE LR EIND, T~ T THED FL R TER

MEN, TR Tofeh Lz W) SETIHEFEICRMERNZRA A -V S

5L TS, SHIC THE] 1Ir RVTZRRT 7 U —FIZBFE LIk T3

B OFREDT TN b, FROWESOBE SR ZDEO—HICKRBE SN T

Wb EBHERITE D259, £, AXITIE « qu'elle fit en se baissant par terre sa
robe d'été bouffa. dome léger dont elle semblait sortir - eorame la moitié d'un globe

tremblant - sa taill- et ses bras. - ses épaules a la hteur des genoux de Mr Boulanger »

LREIND, WHATZTEMDO RLANGHBLL TV KO ICR A DT~ DORIIaN

CEENTT 7aT7 4 —T 2 BESED, 2L T MLOERT 70V = KROBOE

SIHD) EWVITENDL, v FLTRREE L T2DITNPRIA ATV D Z DB,
B # LD DEZIAALTNDIREBTHL ZEDRREINTND, D% ms gg

223, 2273 v T, U~ ORIETRD £ 5 IR/ D,

comme Emma par terre, remuait-sur

chancelait un peu agitaittes-bras te-gonflement
écartement ses-talons, les/aplis-bouffissure de I'étoffe mince
en alongeant les bras\/ ea-&la ea-&la
le gonflement se crevait, enplistongs selon les inflexions de son [-**]
de place en place corsage. Quand elle se releva d'vn-meuvement

Puis tout a coup

: g " . o

bruseue
une bouffée tont-c-eoup-parit
hateine tont-a-coup
une beutfée rapide s'échappa de son
vétement, et souffla méme de la poussiére sur
les guétres de I'étranger.



FTRT7U—RAN BT DY 2 252 o OFENZHSWT

2 RNLVIZNEDEZIAENTW DU S 720 5RO W7l B DR ZE 1347 2053
Wi % S BRI D 5 < BT E > THED D, Ms gg 2237, 2 55 O A TR AN
UL H BN T2REIT « la poussiére des pavés sur les guétres de l'étranger » & ED i
TV, 7 —_"—LOELTIHEUIE UL TR BPAE, FRICBEMOTEIZL S
ABEOBEICHET 52, ZOERTIE £ 55 b RAHOLENRALICERY =
., R BRe RV T7or— R o BIZEHL 80D LER 3 BHiInd, Hio
FREZEEMICE L SE DA RLADLO [ S/ fraiche] = X &%, =
vDFEVEEGSLELHEREINATE A, Zo~vDHEKROFEY N, BEEWNENSE R

RVT7 D7 — b MUZZENEE L TORE, BTz ~éna ML 7 Lo e b R TEGL,
B HDEBOBRNES D) LI RENTWA LB ER 5, SbITms gg223°, 255,
ms gg 223% 2273 v, f° 243 v TOT =D L 2% EET % « dome » < « globe »
EVIBEIIREDA A=V LEFEODL, 4 BEOBEITIKRBEO MO L 9 ITHEL i,
JETe Z LT Ko THEW RUARFEROE VIZILN DT o~ BRI T
NWTWLHEIICHLRRS, Zo&o7k D) & R OPICHFET L= ~<id, Bk
EBMEFBRT B E VD 2HEEHA TN DHEZXBND,

7225, ms gg 221, 2256 12705 b, b~ dD R LA LR L OBEHEZRRRITH
S, WAELZDEVITIER T2 WH RBZFITMRA b D, =~ DRNG D%E
[OTLE, BLXOZOZLETE KVT7DF— MAASNEBEBRATT L) CE LK
HS4L, ms gg 222, £° 208 TIHERICHIBREN D, £ L TR TIZRO X 9 IZHin
nNoE2175%,

Madame Bovary prit la cuvette. Pour la mettre sous la table, dans le mouvement
qu'elle fit en s'inclinant, sa robe (c'était une robe d'été a quatre volants, de couleur
jaune, longue de taille, large de jupe), sa robe s'évasa autour d'elle sur les carreaux de
la salle; - et, comme Emma, baissée, chancelait un peu en écartant les bras, le
gonflement de ['étoffe se crevait de place en place, selon les inflexions de son

corsage.23

78— IO T GO H WD B EERIZET I LT, =YD RN
2D e ZHISGH T R EOFEEZRENICE EEETn5, £72, FLADOHEN
JRRD DI NE A DO EEHTEIND Z Enb, o ~OHKRIEH E LT B
XM DFIEDOBEMEN R S, JIZE 72 B L ZADFEOD B Le D R D Bl <
NEMIHLHIND Z L1225, ZHICE > Ty~ DOHRIZEHME L7k I HE s
MEDIIL, B VTNl m5 EFT oNTEREATY 2 XX OE#RILS &
LHDOTHD,
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bz ent, VarZ ORI 2 2bobEEZOND, O LD, o
METH D, MOFERANEERERY, PaAX UFETIEIAA—FERT 7 ) —F452H
HIZITE KT 5, B3 TIEHITER R 72 DR ZFE ORI HIFEERDTH Y |
FOLROIBRY 2 AZ DML s T ~Id LA & OBEBREARICA T T
5L, 8 V73O RN REINCZMA < OTH D, b IOEOORKIE, V=
AB UM E > THBFHEL BVWZDEZETH D, W ~DIE THLICEE
LT D0, AA—IWN 7 =V TR L TWD LREFTHL, mo~h Vo AH
Y ORBIEIC AL GMANT, T LAWERT-VEEE T Y, EBE, WRIHEOR
FORHTH, YaAZ AIFICE > THEHEORE T T, [aekoHimick
WTh, MasETa088 A7t > TUEERD [FHNE|, =<tk > Tk
FBHNRIZTTHD, DEVMBIZE > TFEBBRDPRNVD XY 2 A 3/
MAHEL L TOREZREZLTVWEEEZONDTEAD, LLY 2 A o O&RENL
TN TIE R, R I o~ OIEIT D DT T < DRI HIE
SBEABRLTWENSLTHD, ZORIZOWTIMEELD T Uz,

5

=]

1 T£Z22A1 072037 =" RATTANEBFMHITKEL, AU/ TELS D, Ny
Tlr=VYaxy ME, 7o —_— VI ZEOELUEAER L CWELEMBL TS (voir
Rayonde Debray-Genette, « Genése du récit dans Un ceeur simple » dans Métamorphoses du
récit, Paris, Seuil, 1988, pp. 74-75), £z, VI NNE [RTY 7V —k Al o7 =V o FiF, =
v DRBBE L DOREBEATEEERT D ENOB|RFORBEELOND EHEHLTND
(voir aussi Luce Cziba, La femme dans les romans de Flaubert : mythe et idéologie, Lyon,
Presses Universitaires de Lyon, 1983, pp. 286-287)

2 TUROFEKRY 2 AL AT ANEROFEE T, [HHRROBDERDIFL VIZ, — ADDER
OZETWVTHMNTWe, TTOMIXITFERZOMTANLID L LOOHIKR LY LEHY B3
WEHIZO LN T, MoFIzdH 2Tz (Gustave Flaubert, Madame Bovary, préface et
commentaires de Pierre-Louis Rey, Paris, Pocket, 2011, p. 400), #RHEICH=>Tix [7r—~
—nafE] F1E (PFRRER) . JEER. 1965 F43R LT,

3 Voir Claudine Gothot-Mersch, « La description des visages dans Madame Bovary », Littérature,
n° 15, 1974, p. 23. ik [=r <[i3fiz N\ TE o LHHZ R 72, Z2ENEL L LIEXE
ZLOVOXRT, BETENATHDOZFILOTRLEE, ZObDLONRDEY 2 A F TR,
FABERFH LWHRAL A2 LI RKNB LT, ZOHTONIICBRZLEDTH-o72]
(Madame Bovary, op. cit., p.263), Fv R=A v aid, “Uo~vORBILRFILERL, £
NPRINZY 2 ZAZ AIFELEDEZOE L IITEPNBRBLbBRRALOE LML TS, £
ZOREIFT DB Y VVDOFRIEON T —FEORLDBZIIGE L 6N D EoHTT D,
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Voir Marc Girard, La passion de Charles Bovary, Imago, 1998, p. 56.

EREOBIHICE LTI, Vv—7 v KED Les manuscrits de Madame Bovary, édition intégrale

sur le web, (http://www.bovary.fr/) ZZH L, ITHRXRBEDOEEZALITA XY v 7 RIZ LT, 7

B, 7+ VAOFERHYENEICEL CHLREYA FESB L, £7-. Gustave Flaubert, Plans

et scénarios de Madame Bovary, présentation, transcription et notes par Yvan Leclerc, CNRS

éditions, 1995 2 18 Matthew MacNamara, La textualisation de Madame Bovary, Editions

Rodopi B. V., Amstredam-New York, 2003 &/ L 7=,

Ms gg 223% ° 91 T « un petit cousin de Mr Hy T 5723 2 2 Z L7273, kO ms gg 2237, {°

90 Tid« parent éloigné de Mr Homais » & 721, ms gg 223% 98v (2725 L « wa parent fort

éloigné de Mr Hemais » <°« arriére neveu fort de Mr Homais » & £ 15, #&&HE TiX « un

arriére-cousin de M. Homais » (Madame Bovary, pp.118-119) IZHEBHE X, Va2 A F &4 A

—KEDBEFRIZEI LY bELSARVARRL G, MERKITHOBERSTZEFE LD,

Ms gg 221, £2 169 TiE, Y2 AZ U RART 7 )V —FD5| o LA ED LI ICF BT S

N5, « entemployapendant quinze jours exelusifs-a l'installation du ménage-Bovary .-aussi-dua

atin—au-seoiril-était-contintellement-a passer sur la place-portant la boite aux clous ev—ggue

avtre ustenstle car domestiqueprétéparitapothicaire-qui-se-montra vraiment/ le meilleur des
voisins ». LML, Z0H, Va2 RZURRT 7 U—ROF| oL 2 Fs 5 R ITHEESND,

Madame Bovary, op. cit., p. 135.

7Ty A Ms gg9, 223 T, « promenade a la fabrique. —. Justin - retour - ne va pas

chez Homais - seule avec ses pensées. débuter par le monologue » & 2 i, Y2 AFX R T

DIFE CHBELREEHZRIZL TV DLDRDND,

Madame Bovary, op. cit., p. 137.

Voir Pierre-Louis Rey, « Questions de savoir-vivre » dans Madame Bovary et les saviors,

Presses Sorbonne nouvelle, Paris, 2009, p. 128. => ~<IT ¥ L2y [ A 7 couteau) % Hi-o

TWD I L TWEBET L8, Fide A7 bLbArd 1947 canaif] Z2F->T\5, L

L, Ex—)b=/1A « LAFIHBEDT A 713« savoir-vivre » D72D72 L5 T >~ O

ZHRALTND LT 5,

Madame Bovary, op. cit., pp. 137-138.

Ibid., pp.165-166.

Ms gg 9, f° 206 Ti. « Bovary commanda donc d'apporter une bande et une cuvette, et pria

Justin de le/a soutenir » &9 K512, AR E D2 A X ZHZ TN E WD Uy VLV O BRI

EELHIND, HONITT Y MME, YaRF 20O BERY ST 5 2 & L LAk

f@wi@ﬁ%~i@%\V;X5VKﬁLTﬁ@K%T60:A&%iyvm®§%§<ﬁ\

I ~NEFITMTESHLOEDND T ENL Y Y AN E Y a AF AT IEED BT

INb,

Madame Bovary, op. cit., p. 166.

« enlassaut-sur-une-table-le-dos-appuyé-atamuraille » (ms gg 223°, f° 43).

« - du vinaigre ! cria-t-il ! ah mon dieu ! deux a la fois comment faire ? » & > ¥ L /LRALED
WK LTHa R 7iF«-cenestrien » E Z x5 &9 X912, ZADREEIIRIE 2o T 5,
iH%@iainw%ZB{F%\Fw\F%\FM\F%;$ﬁEh\%%ﬁTi&®£

5 WZEFENPN D, «- Ma femme ! ma femme ! appela Charles. D'un bond, elle descendit
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l'escalier. - Du vinaigre ! cria-t-il. Ah ! mon Dieu, deux a la fois ! Et, dans son émotion, il avait
peine a poser la compresse. - Ce n'est rien, disait tout tranquillement M. Boulanger, tandis qu'il
prenait Justin entre ses bras. Et il I'assit sur la table, lui appuyant le dos contre la muraille. Et,
dans son émotion, il avait peine a poser la compresse. » (Madame Bovary, op. cit., pp. 166-167).
Ms gg 223°, £ 50 TIHKD L HI2EN TS, « -Emma versa—sarsen—meuchoir bien vite
dénoua la cravatte de Justin - mouvement de téte qui balotte - et la rosette qui attachait sa
chemise —[...] - elle versa sur son mouchoir du vinaigre, soufflait dessus A, et elle lui en
tamponnait les tempes ».

Madame Bovary, op. cit., p. 167.

Vyr=rrz— - J Uy —/UE, DUIPRIINCE P TICHE 2 £ L5 T, RIENE
M EFERONTND Z & 2Rl L T\ 5, Voir Jean-Pierre Richard, Littérature et sensation :
Stendhal et Flaubert, Paris. Editions du Seuil, 1954, p. 161.

Madame Bovary, op. cit., p. 202-203.

TEZ222] O TTAF—ANRT7 =Y T 2HR-ETHET 2HBEICH TR BE-T
W%, «les quatre chevaux, en trainant leurs pas, soulevaient de la poussieére. Puis, sans
commandement, ils tournérent a droite. Il I’embrassa encore une fois » (Flaubert, Trois contes,
introduction, notes, chronologir et bibliographie mise a jour par Pierre-Marc de Biasi, Paris
Flammarion, 2007, p.46) . =V v 7 =L« ANV T2V I 224 T, 7=V v T ET4 KR
— LD TR & HE OB O B & FEMIC 0T LT % (voir Fric Le Calvez, « Le baiser de
Félicité » dans Geneéses flaubertiennes, Editions Rodopi B. V., Amsterdam-New York, 2009)
Madame Bovary, op. cit., p. 167.
Voir Sylvie Triaire, « Vanités flaubertiennes : le savoir de la mort » dans Madame Bovary et les
savoirs, op.cit., p.77. VaAX UNRTUwOETHEPIZFEE M EITEE R 2T S8
HHDTHDHITHLLNPOLT, TNEHBLELVF AT — RV EHEREEENCD 2 &
o, M= UIZ 227 m—_"=D Y Y AL 5D m=—% FHL T\ 5,
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Grammar Listening Activities in an Online Listening Course

William COLLINS
Center for Language Studies, Nagasaki University

Abstract

With the widespread availability of online course management systems
such as Moodle, teachers have a tool to allow greater student autonomy
and also provide a more intensive focus on grammatical points than
limited class time permits. In addition, the ability of systems such as
Moodle to display audio and video content makes it possible for
teachers to pair written grammar and audio-listening exercises, which
enable students to learn grammar in a multi-media context. This article
will explore a range of such self-access multi-media study exercises
developed for the author’s English Communication courses.

Keywords: Grammar, self-access listening, participle, gerund,

countable and uncountable nouns

Introduction

As part of a range of online listening content, the author developed materials
specifically focusing on grammar patterns useful for improving students’ score on the
TOEIC. Selection of the patterns was guided by the author’s observation of frequent
mistakes made by students in using that pattern. Care was also taken to select patterns
that were useful in spoken conversation. The activities usually begin with a general
explanation using both English and Japanese. This is followed by a set of video
questions connected with a grammar cloze exercises featuring examples of the target
pattern. This article describes the content of five of the online grammar-listening

activities.

The Grammar-Listening Activities
Activity 1: Past and Present Participle Distinction (Tired/tiring)
The first online grammar-listening exercise deals with present and past participle
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forms that express emotions, and aims to help students recognize which form should
be used. The exercise begins with an explanation to students that, when choosing

2 (13

between “bored/boring,” “excited/exciting, “interested/interesting,” and so on, it
depends on the subject of the sentence. When the subject of the sentence is a person,
then the feeling experienced by that person is expressed using the past participle “-ed”
form, as in “John looks really bored.” However, when the subject of the sentence is an
event or situation, then the present participle “-ing” form is correct, as in “The movie
was really boring.”

Following the introductory explanation, the students continue to audio listening
exercises. In each question, there is an example sentence with a blank and two choices.
There is also an audio recording with the sentence read aloud using both possible
answers. The example sentences for the past and present participle exercise are shown

in Figure 1:

Figure 1: Past and Present Participle Quiz Questions

I'm really ( / ). Why does it have to rain on my day oft? (bored/boring)
I'm getting pretty ( / ) of riding my bike to work every night. (tired/tiring)
He makes this really ( / ) noise when he eats. (irritated/irritating)

She could tell that the little boy was very ( / ). (frightened/frightening)

A e

It was very ( / ) to practice so hard and then win first prize.
(satisfied/satisfying)
6. The baseball game was really ( / ). (excited/exciting)

I was really ( / ) when I found out I had passed the entrance exam.
(excited/exciting)

The book I'm reading right now is really ( / ). (interested/interesting)
I was really ( / ) that Obama won the Nobel Peace Prize.
(surprised/surprising)

10. Did you hear the ( / ) news? Michael Jackson died! (shocked/shocking)
11. Are you ( / ) in going to the Nagasaki Kunchi Festival?
(interested/interesting)

12. The computer graphics in that movie were just ( / ). (amazed/amazing)

Activity 2: Countable and Uncountable Nouns
The second online grammar-listening exercise deals with countable and
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uncountable nouns, and aims to help students recognize when the word “many” plus a

[P ]
S

plural “s” following the noun should be used and when “much/a lot of” without plural

“s” should be used. The exercise begins with an explanation to students that certain

99 ¢

nouns are countable (such as “books,” “cars,” “tables’) and require the use of “many”

29 ¢

with an “s” on the end, while other nouns (like “information,” “snow,” “help”) are
uncountable and are used with “much/a lot of”” without an ““s”. (It also noted that “a lot
of” can be used with countable nouns and a plural “s”). Finally, a set of more
ambiguous nouns is presented with example sentences to illustrate how they can be
used as both countable and uncountable nouns with a corresponding change in

connotation. Examples provided in the activity introduction are shown in Figure 2:

Figure 2: Nouns that can be both Countable and Uncountable

John needs to make a lot of improvement in his studies if he wants to go to a good
university. (3, i#)
We've made several improvements to the school. For example, we've installed a new

computer room, built a student gym and added video screens to all the classrooms.
(e - E)

There’s too much noise. I can’t sleep! (5%

I heard many strange noises last night. (%)

She’s had a lot of difficulty adjusting to her new school. (KZETL 7, )
Helen Keller overcame many difficulties, including being blind, being deaf and other
people’s prejudice. (FAFH)

There was a lot of disagreement at the meeting about what to do.
(BRANLETHAEDRN-T)
We’ve had a few disagreements over the years, but basically we have a good relationship.

(esw)

Following the introductory explanation, the students continue to audio listening
exercises. Again, with each question, there is an example sentence with a blank and
two choices. There is also an audio recording with the sentence read aloud using both
possible answers. The example sentences for the countable/uncountable exercise are
shown in Figure 3:
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Figure 3: Countable and Uncountable Noun Quiz Questions

My parents gave me ( / ) about saving money. (a lot of good advice/

many good advices)

Our teacher gives us ( / ).(too much homework/too many homeworks)
This is my first job so I'm going to need ( / ). (a lot of help/many
helps)

We saw ( / ) on our drive to California. (a lot of beautiful scenery/

many beautiful sceneries)
We've had ( / ) about the economy lately. (a lot of bad news/many bad
news)

During my trip, I went skiing, stayed with an Australian family and had

( / ). (a lot of nice experience/many nice experiences)
Our garden is quite big so there ( / ) for our children to play. (a lot of
space/many spaces)
I don't get paid ( / ) at my part-time job. (much money/many monies)
I haven't really had very ( / ) as a mechanic yet. (much experience/
many experiences)
10. After we bought the house we made ( / ) . (a lot of improvement/many
improvements)
11. My son has made ( / ) in his English class. (a lot of improvement/
many improvements)
12. I've had ( / ) with Math this year. (a lot of difficulty/many difficulties)
13. He overcame ( / ) in his childhood to become a great athlete.

Activity 3: Conditional Verb Tense

The third online grammar-listening exercise deals with the conditional verb tense,

and aims to help students recognize the connection between conditional sentences and

negative sentences. Unlike previous activities, the conditional tense activity begins

with a music video. The song “Wouldn’t It Be Nice” by The Beach Boys features

numerous examples of the conditional tense (‘see Appendix 1) and allow students to

begin with noticing the tense before moving on to practice activities. In the online

activity, there are three examples of negative sentences and students are instructed to

convert these to conditional tense. These are followed by three examples of

conditional sentences and students are required to convert them to negative sentences.

In each case the students are required to enter the full converted sentence and are
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allowed to check their answer. If their sentence is incorrect, they may then play a
video located directly above the text of the question in which the teacher recites the
correct sentence. Students must catch the exact wording in the video and enter the
sentence verbatim. The questions in the conditional tense practice questions are shown
in Figure 4 together with the correct answers in italics below each sentence.

Figure 4: Negative to Conditional and Conditional to Negative Practice Sentences

1. Not enough emphasis is placed on math and science in U.S. schools, so test scores
don't improve.
(If enough emphasis was placed on math and science in U.S. schools, test scores

would improve.)

2. I wanted to win first prize in the skating contest, but I didn't practice enough.
(If I had practiced hard enough, I would have won first prize)

3. I'wanted to ask her out on a date, but [ wasn't brave enough.
(If I had been brave enough, I would have asked her out on a date)

4. If we hadn't bought that car, we wouldn't have run out of money so quickly.

(We bought that car, so we ran out of money so quickly)

5. If there were any truth in what they are saying about my son, I would punish him.

(There is no truth in what they are saying about my son, so [ won't punish him.)

6. If I hadn't been so busy I could have called you earlier.

(I was so busy, so I couldn't call you sooner)

Activity 4. Must have done/should have done

The fourth online grammar-listening exercise deals is broken into two parts. The
first part deals with the two senses of “must,” the first of which expresses a
requirement or obligation to do something (as in “You must study if you want to pass
the exam.”) and the second of which suggests the likelihood of some situation or event
(as in “You must be very excited.”). The goal of the exercise is to help students learn
to distinguish between the two senses. In the exercise, there are ten audio recordings
containing “must” sentences and students must answer “1” if the “must” in the
example sentence expresses obligation and “2” if it expresses likelihood. The

sentences in the exercise are shown in Figure 5.
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Figure 5: Two Senses of “Must” Practice Sentences

Before you make a right turn you must look both ways to make sure no cars are
coming. (obligation/requirement)

When you apply for a passport you must have a driver's license and one other picture

i.d. (obligation/requirement)
When you have a job-interview you must be well-prepared. (obligation/ requirement)

I was so sorry to hear about her divorce. She must be so depressed. (speculation/
likelihood)

I can't find my keys anywhere! My wife must have them. (speculation/likelihood)

There mustn't be any careless mistakes, otherwise you will lose points. (obligation/

requirement)
You didn't bring a coat? You must be so cold! (speculation/ likelihood)

You must be careful not to mention the divorce. It will only upset her. (obligation/

requirement)

Wow, look at this crowd! There must be close to 1,000 people here! (speculation/
likelihood)

10. The neighbors' car has been gone for a week. The must be out of town. (speculation/
likelihood)

The second activity focuses on raising students’ awareness of the difference

between “must have done,” which has the sense in Japanese of &> &—TL &

9] or TBZFHL—ITE W], and “should have done,” which has the sense in
Japanese [--FHUXLo>7cDIZ ! | or [——-FT5H_&7Z 572, | . In this activity, there

are ten sentences with the text of the sentence and a blank where the students are

required to choose the correct form “should have done—

(13

or “must have done—

“ followed by an audio recording reciting the sentence with both choices. The text of

the verb in question does not appear, so students must correctly hear the verb to

answer the question. The ten practice sentences are shown in figure 6.
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Figure 6: “Must have done” and “Should have done” Practice Sentences

1. She said the package hasn't arrived yet. That's weird. I sent it a week ago. It

( / ) by now. (should have arrived)

2. You ( / ) and told her you were going to be late. I'm sure she's worried.
(should have called)

3. He was a bit late for the meeting. He ( ) caught in traffic. (must have been)

4. You ( / ) me. [ would have given you a ride. (should have called)

5. He had a lot to drink at the party. He never ( / ) allowed to drive. (should
have been)

6. She ( / ) really upset when she heard about the accident. (must have
been)

7. I( / ) there two hours before the bus finally arrived. (must have waited)

8. You ( / ) me you needed money. I would have lent it to you. (should
have told)

9. I see lights on in the neighbors' house. They ( / ) back from their trip.

(must have gotten)

10. She kept giving me strange looks. You ( / ) her my secret. (must have

told)

Activity 5: Verb + (to do ~/doing ~)

The final online grammar listening practice exercise deals with instances when two
verbs are contiguous and aims to help students learn to distinguish which preceding
verbs should be followed by a succeeding verb in the “-ing” gerund form, and which
should be followed by “to” and the second verb in infinitive form. The exercise opens
with a detailed explanation of how to make the distinction. First a set of verbs which
are followed by “to” and the infinitive form of a second verb is given, and these verbs

(13 (1P 2 (13

include “agree,” “aim,” “ask,” “decline,” “demand,” “fail,” “hesitate,” “hope,”

“hurry,
example “agree to sell,” “declined to answer” and so on). Then a second set of verbs

29 ¢¢ 29 <6 2 <

manage,” “offer,” “plan,” “prepare,” “refuse,

99 <6

want,” and “wish” (for

[3

which are followed by verb in the “-ing” gerund form is given, and these verbs




include “admit,

RIGRFES
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99 ¢¢
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avoid,” “consider,” “delay,” “deny,” “detest,” “dread,” “envisage,”

9% e6y

“feel like,” “finish,” “miss,” “recall,” “resent,” “risk,” “suggest,” “imagine” (for

example “admitted lying,” “feel like watching a move” and so on). Finally, there is a

set of verbs which can be followed by both the infinitive form and the “-ing” gerund

form, with a change in meaning. These verbs and example sentences of each are

shown in figure 7.

Figure 7: Verbs which can be followed by both infinitive and gerund form

VERB + fo do~

VERB + do~ing

Y YV R S R

Eo Lyl TE T,

wouldn’t fit.

Come They came to accept her as part of ) )
] She came racing down the stairs.
the family.
FT--H L Tb-- DE LT, _
T . ex . (RO TEESTZDID)---RV FElT 7,
After telling us about the writer's )
g0 on . ) Although the doctor told him to stop, he
life, he went on to discuss the .
went on drinking.
poem.
- DIZsTb, -LanEniT
T BoL O EST, ETOOESRD, ~LEnL i
LW ETHEND LT,
mean I meant to tell you tell you about it
. ) If you want to get there before sundown,
but it slipped my mind. . )
that means leaving in the morning.
EVNIOSHLWNIETT N, W%
rearet DEMED 2R Z HPFE D A PRI o722 & 2 RIICE - TV 5
8 We regret to inform you that your|I regret having a baby so young.
proposal was rejected.
. ANCR o722 & &)W
[CHMDT5 7 R AL 5z | T 1B
remember I remember having my keys at the
Remember to call before you leave.
restaurant but not after that.
sto [--ZTH7DIl]EE o7 [-ZT5DERDI
P They stopped to have lunch. They stopped talking when the bell rang.
LI ELTEBN(TERNST _
FELED S LEDBCCERDATINN ey ¢ g 5 maT LI
try I tried to put it in the cabinet but it

I tried drinking some hot tea before bed.

In the activity for this grammar point, there are fifteen sentences with the text of the

sentence and a blank where the students are required to choose the correct form “verb

1 +to [verb 2]” or “verb 1 + [verb 2]-ing” followed by an audio recording reciting the
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sentence with both choices. The text of the verb in question does not appear, so
students must correctly hear the verb to answer the question. The fifteen practice
sentences are shown in figure 8.

Figure 8: Verb 1 + to [Verb 2] or Verb 1 + [Verb 2]-ing Practice Sentences

1. Did you remember ( / ) your answers before you handed in your
test? (to check/checking)

2. The client was very late and they resented ( / ) to wait for him. (to
have/having)

3. She narrowly avoided ( / ) the man on the bicycle. (to hit/hitting)

4. Here's the money I owe you. Sorry, I meant ( / ) you soonetr. (to
pay/paying)

5. We tried to persuade her to stop, but she just goes on ( / ). (to
smoke/smoking)

6. He was very young when they moved and could no longer remember

( / ) in the house. (to live/living)

7. As I walked through the gate, the dog came ( / ) toward me. (to run/
running)

8. The chairman thanked everybody for coming and then went on ( / )

the subject of the meeting. (to introduce/introducing)

9. They discussed ( / ) a second family car. (to buy/buying)

10. We regret ( / ) you that your application has been rejected. (to
inform/informing)

11. T regret ( / ) school after Junior-high. (to quit/quitting)

12. She refused ( / ) him the name of the person. (to tell/telling)

13. You could see the doctor today but, as you haven't got an appointment, it would
mean ( / ) a while. (to wait/waiting)

14. Although it was hard at first, she came ( / ) working for the airline.

(to enjoy/enjoying)

15. Maybe you should think about ( / ) your parents for some money.
(to ask/asking)
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Conclusion

The five grammar listening activities described in this paper are part of a range of
other listening activities including lifestyle and culture news video activities,
conversation activities and music video activities. Over the four years that these
activities have been developed and incorporated into the author’s English
Communication course requirements, these activities have been among the most
popular with the students. Future research will seek to measure the degree of
improvement students are able to achieve when repeating the activities a second time,
and also seek to ascertain the effect of students completing these activities on their
TOEIC or GTELP scores.
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A Practical Report on Using a Task-Based Approach
in the Japanese University EFL Context
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Abstract

This paper considers the current state of EFL pedagogy in Japanese
universities. First, this paper gives a brief introduction of English
education reform plans in Japan. There is ample evidence to suggest a
motivation problem in Japanese university EFL classes. Second, this
paper examines the current state and issues surrounding the topic of
EFL syllabus design in Japan. Recently, there has been a great deal of
research advocating a task-based approach (TBA) over other approaches.
Yet, despite its vast potential, task-based learning (TBL) is not often
fully utilized in Japanese EFL classes. Third, this paper attempts to
provide a much-needed link between research and practice where TBL
is concerned. To this end, this paper describes and analyzes the design,
implementation and effects of a TBA in an EFL class in Nagasaki
University. The initial results seem to confirm that a TBA holds great
promise in the field of English Language Teaching (ELT).

Key Words: EFL, task-based learning, motivation, syllabus design
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Abstract
According to the records of the Jesuit Mission in Japan, there were at
least 350 Christians living at Takushima Island in the Hirado domain.
From the end of the 16™ century, Chancellor Toyotomi Hideyoshi
started the prosecution of the Christian church, and this policy was
continued and intensified by the Tokugawa shogunate. As a result of
this prosecution there were no Christians left on the island at the end of
the 17" century. The fate of those 350 remains uncertain. This paper
will show the activities of the Jesuit mission in Hirado as recorded by
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the Jesuits themselves and through participant observation research of
the ‘Bongodrei’ Obon-festival and oral traditions of the island, discuss
the fate of these vanished Christians.

Keywords: Takushima, Hirado, Christian history, Bongorei,
hidden Christians

Francis Xavier'

1. The Unknown Fate of the Christians of Takushima

Takushima is a small island of less than three and a half square kilometers off the
coast of Hirado, Nagasaki prefecture and has a population of around 828 people
(Planning and Promotion Department Hirado City). The island can only be reached by
ferry and because of its isolated position is not particularly well known and only
seldom visited by tourists. However, in the 16" century the island regularly welcomed
the fathers of the Jesuit mission and was one of the strongholds of Christianity in the
Kyushu area, appearing in the records of the Jesuit fathers on many occasions.

The suppression of Christians in Japan and the situation concerning the Hidden
Christians of Nagasaki have been described in several publications that focus mainly
on parts of the Goto islands, the island of Ikitsuki and the area of Shishi and Neshiko
in Hirado.

Ikitsuki, Shishi and Neshiko belonged to the Hirado domain and were controlled by
the Koteda family, vassals of the Lords of Hirado. The head of the family, Koteda
Yasutsune, was one of the first known members of the higher ranks of the warrior
class to be baptized and he strongly promoted the spread of the Christian faith in his
domain. Koteda also controlled the island of Takushima.

There are no Japanese records that deal in much detail with the situation of the
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Christians in Hirado and hardly any that mention Takushima in this time period at all.
The records of the Matsura family and the Hirado domain are no exception to this and
also contain very little information concerning the introduction of the Christian faith
to the area and the way in which Christian converts were oppressed in later days. The
records themselves have been copied and categorized in the second half of the Edo
period and are well preserved. However, it seems that any reference to that particular
part of history was regarded as a liability to the future of the House of Matsura and all
traces of it have been erased from them with the exception of some parts that prove
that the Matsura were not devoted Christians themselves.

The only records that give more detailed information concerning the history of
Christianity in Hirado are those of the Jesuit Mission in Japan, in particular ‘The
History of Japan’ (Historia de [apam) written by Luis Frois (1532-1597). The records
discuss the situation in Hirado in some detail and it is through these records that we
can get an idea of the activities of the mission at the end of the 16" and beginning of
the 17" century and the way in which the Matsura dealt with those activities.

It should be kept in mind though, that the relevant records were sent to the
headquarters of the Jesuit mission in Goa, present India, and that it is therefore very
well possible that the Jesuit fathers somewhat exaggerated the number of converts in
their reports to please their superiors with the results of their work, as can be seen
from the differences in the number of converts that become clear when the accounts
written by different fathers are compared. However, even with some reservation, it can
be concluded that a considerable part of the inhabitants of Hirado, and possibly the
entire population of about 350 people of Takushima, converted to Christianity.

Notwithstanding the important role Takushima played in the history of Christianity
in Japan, at present the only Christians living at the island are people who have
married an islander and moved there. Furthermore, contrary to the other areas that
were controlled by Koteda, there is no proof of the existence of ‘Hidden Christians’ on
Takushima. The 350 Christians that according to the Jesuits lived at the island
vanished during the Christian persecution of the end of the 16" century and because of
a lack of Japanese sources or other hard evidence, the situation is largely ignored in
most publications concerning the history of Christianity in Japan. We know that
Inomoto Gonuemon was sent to the island in 1597 on orders of Lord Matsura, but
what occurred there remains uncertain.

While living at Takushima for four years, doing participant observation research of
the island’s traditions and dialect, it became clear that its celebration of Obon, known
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as ‘Bongorei’ (£ Z 9 #1\") is strongly related to the fate of the Christians who lived at
Takushima. The form that it takes, which is strongly related to the Shinto religion, as
well as the oral traditions of the island are evidence of the fact that a large group, if
not all, of the Christians at Takushima were executed by Inomoto Gonuemon at the
end of the 16" century on orders of Lord Matsura. This will be shown in the following
sections.

2. The Koteda family and the Jesuit Mission in Hirado

In 1549, Jesuit missionary Francis Xavier (1506-1552) arrived in Japan as the first
Christian missionary to reach the land. He started preaching the Christian faith in the
Satsuma domain with permission of its Lord Shimazu Takahisa (1514-1571) but after
initial success met with strong opposition from the Buddhist clergy. In July 1550, he
heard of the arrival of a Portuguese ship in the port of Hirado, or Firando as the
Portuguese called it, and left for that domain, accompanied by fellow missionaries
father Juan Fernandez (1526-1567) and father Cosme de Torres (1510-1570).2

Frois’ History of Japan mentions a number of 150 converted Christians in the 10
months the Jesuits stayed in Kagoshima, from which it can be concluded that the
mission in Kagoshima was far from successful, explaining Xavier’s eagerness to leave
for Hirado.?

Xavier was met with great respect by the captain of the ship who saluted him with
cannon fire, duly impressing the people of Hirado and affirming Xavier’s status. Two
months after his arrival in Hirado, Lord Takanobu (Ddka) (1529-1599), 25" head of
the Matsura family, gave Xavier permission to start a mission in his domain and
according to the records of the Jesuit Mission they converted 1000 people in less than
two months.* This number, however, seems to be an exaggeration. According to the
entry of Balthasar Gago (1515-1583) in his letter of September 20, 1555, the number
of converts in Hirado was only 500 when he moved there from Yamaguchi, making it
very unlikely that there were 1000 converts only five years earlier.” Either way, Xavier
seems to have been satisfied with the results of his work and decided to leave for
Kyoto to arrange an audience with the emperor, whom he then still assumed to be the
central political force in Japan. He took Ferndndez with him as his translator, leaving
Cosme de Torres in charge of the mission.

In the following years there are no entries concerning the number of Christians in
the Hirado area and we may therefore assume that there were no major developments.
The first record that again gives a more detailed report of the mission is the above-
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mentioned entry by Balthasar Gago in 1555. Next to the number of Christians, he also
mentions that a daily mass was held that was attended by so many of the Christians in
the area that they did not fit in the building that was used as a church. Around this
time, Takanobu also granted the missionaries the use of a graveyard as well as giving
them permission to erect a crucifix.

In a letter directed to the head of the Jesuit Mission in India on October 16, 1555,
Takanobu expresses his pleasure over the large number of converts in his domain.’ He
continues saying that some of the members of his house have converted to Christianity
and implies that he himself is willing to convert as well.

The members of Takanobu’s family that converted to Christianity are the
aforementioned Koteda Yasutsune and his brother Ichibu, who were both descendants
of Koteda Hisashi, brother of the 23" head of the Matsura family, Hirosada. Koteda
Yasutsune was a man of great stature in Hirado. He had proven to be a brave and
skilled warrior during Toyotomi Hideyoshi’s invasion of Korea and more importantly,
had protected the young Takanobu as his guardian when the latter succeeded his father
as Lord of Hirado at the young age of 23. The Matsura clan only managed to
consolidate its power as lords of Hirado under the rule of Takanobu himself and
Yasutsune was, according to the records of both the Matsura clan and the Jesuits, the
most powerful lord in Hirado next to Takanobu.”

Yasutsune, known by the Jesuits as ‘Don Antonio’ (Anthony), controlled the major
part of the islands of Ikitsuki, Takushima and the areas of Shishi, lira, Shiraishi and
Kasuga on Hirado island, while his younger brother Ichibu, known as ‘Don Jodo’
(John), controlled the remaining part of Ikitsuki and Neshiko.

All the above areas were home to what are known as ‘Hidden Christians’, groups of
Christians that continued practicing their faith in secret all through the Edo-period.
There are many differences between these groups and there is also some discussion
about what these groups should be called in Japanese. I will leave that discussion for
another paper but would like to focus on the fact that Takushima is the only part of the
old fiefs of Koteda that does not show any trace of this kind of hidden Christian
tradition at all.

3. Lord Takanobu and the Jesuits

The first mention of Takushima in the records of the Jesuit mission appears in a
letter by Gaspar Vilela (1525-1572) to the Jesuit Headquarters in Goa and Europe on
October 28, 1557 ®. He describes the island as consisting of several villages and
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having about 200 houses which would indicate, considering the family structure of
that time period, that the whole island had close to 1000 inhabitants. Vilela is probably
mistaken here, as later records state that the whole population of the island is around
350 people.

The letter also mentions Lord Takanobu’s approach of the Jesuit fathers. Although
Takanobu acted friendly toward the missionaries and pretended to have the intention
to convert to Christianity, the Jesuits seem to have been very well aware of the fact
that his intentions could not be trusted. Gaspar Vilela states in the above-mentioned
letter that, ‘the Lord of the port is our friend on the surface’, meaning that Takanobu,
described as ‘Lord of the port’ in this writing, is just pretending to be a friend of the
mission but in fact is actually not.

Obviously, trade with the Portuguese opened possibilities for the lords engaged to
improve their financial situation. It was also a way for them to get access to the
firearms the Portuguese had introduced to the country. Takanobu understood that the
fact that he himself had not converted to Christianity did not do much to improve his
credibility. Instead, as mentioned above, he had his uncles of the Koteda family
convert to solve that problem. Proof of this can be found in the ‘Kd&ydryoku’ one of
the records of the Matsura family. The K&yoryoku mentions that it was Takanobu’s
objective to have the Koteda brothers be baptized in order to win the trust and favor of
the Jesuits and that Takanobu’s main motive for this was to obtain the knowledge
necessary for the production of large cannons.’” It also states that he intended to have
them leave the church again as soon as he had achieved this goal. Although there is a
possibility that this entry was added at a later time to support the fact that neither the
Matsura nor their branch families were themselves professing Christians, it does seem
to be a likely strategy concerning the circumstances of the time. Living in the era of
‘Sengoku’ or the ‘Warring States’ and ‘Gekokujd’ (vassals trying to overthrow their
lords) Takanobu tried anything possible to consolidate the power of his family as lords
of Hirado. The access to canons was an important means for him to be able to do so.

Contrary to what is written in the Koyoryoku, the Koteda brothers remained in the
church and became strong protectors of the Jesuit mission. This could indicate that the
records of the Matsura were adjusted in a later period and that the Kotedas were
baptized of their own free will. Neither the Jesuit Records nor those of the Matsura
give any details concerning when and by whom they were baptized, however, judging
from Takanobu’s own letter to the head of the mission in Goa in 1555, it is most likely
that they converted in that year.
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Takanobu had to maintain a fragile balance of power trying to keep the Portuguese
in Hirado, while at the same time also keeping peace with the Buddhist and Shinto
clergy of his domain.

4. Growing Tension in Hirado, the Exile of Father Vilela

In 1557, Gaspar Vilela (1525-1572) took over the mission in Hirado, but only one
year after his arrival he was banished from the domain. In his records of September 1,
1559, he gives his own version of the matter, explaining to the ‘collegio’ or council of
the Jesuit mission in Goa and Europe that he had stayed in Hirado for a year and that
in only two months 1300 people had been converted.'’ He also mentions that under
his supervision three temples were turned into churches which greatly grieved the
‘devils’ as he calls the Buddhist priests of Hirado. He continues saying that these
priests falsely accused him and asked for him to be banned from the domain. He
further mentions that they demolished the crucifix and caused other harm which he
does not discuss in great detail.

Luis Frois also describes the circumstances that lead to Vilela’s banishment from
Hirado in Chapter 18 of History of Japan, calling the lord of Hirado the most
important enemy of their mission.'" He also states that he only unwillingly accepts the
Jesuit mission because of the profits he can make from trade with the Portuguese and
because of the power Koteda had in the domain. According to Frois almost all of
Koteda’s vassals have by that time been converted to Christianity, totaling a number
of 1500 people. The records of Frois and Vilela show a difference of two hundred
people and this is again evidence that the records of the mission are not fully reliable
when it comes to the number of converts.

Frois explains that the Buddhist clergy showed great resistance to the mission and
Koteda himself went to Takushima to forbid his vassals from joining the Jodoshu sect
of Buddhism. In History of Japan, it is noted that Koteda could not stand the fact that
some of his vassals were not yet converted, and he tried whatever he could to have
them become Christians.'> According to the Jesuit records, Vilela then decided to
attack a number of temples, after consulting Koteda. The above records mention that
the priests of Mount Yasumandake and Mount Shijiki joined forces and demanded that
Takanobu punish Vilela while warning him that his own rule over Hirado could be
challenged.

Although the Christians protected by Koteda formed a strong political force within
the domain, they were far outnumbered by the followers of Buddhism and Shintoism,
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and Takanobu decided to banish Vilela from Hirado. The latter left for Hakata and
from there traveled to Bungo, the domain of Christian Lord Otomo Sourin, the most
powerful feudal lord of Kyushu at that time.

The record of Frois gives a clear picture of the problems Takanobu was faced with
and the zealous way in which some of the missionaries attacked the Buddhist temples
in the area. The example of Vilela does not stand on its own as will be shown later.
The same records also show the fragile power balance Takanobu had to maintain. The
Buddhist priests threatened to kill Koteda but Takanobu stopped them from doing so,
afraid that the killing of Koteda would lead to an uprising."

For some time Portuguese ships avoided the port of Hirado but they continued their
trade relationships when Takanobu allowed the missionaries to return to his domain.

Takushima again appears in the records of the mission when Luis de Almeida
(1525- 1583) visited Hirado in 1561 and describes it in some detail.'* According to De
Almeida, there were 500 Christians living at the island. He continues explaining that
he baptized the last eight people living there who had not yet converted and now the
whole population of the island had become Christians.

He also mentions that the island had a beautiful church that was looked after by a
former Buddhist priest and calls the island an island of angels. He describes the
islanders as being poor.

De Almeida decided to visit Ikitsuki, another island under the control of Koteda.
He explains in the above letter that the island had a population of 2500 people of
whom 800 were Christians. This makes clear that only a small fraction of people in
Koteda’s fief converted to Christianity.

The tension between the Christians of Hirado and the Buddhist clergy did not cease,
and in 1561 a group of Christians fled Hirado to the domain of Christian lord Otomo
in Bungo, leaving all their possessions behind."

5. The Miyanomae Incident and the Attack on Yokosenoura

In 1561, the ‘Miyanomae incident’ occurred. Portuguese merchants got into a
quarrel with merchants from Hirado and when a vassal of the Matsura named Itou got
involved, the quarrel developed into bloodshed in which according to the Portuguese
records thirteen Portuguese sailors were killed, including the ship’s captain.'® Directly
related to this incident, the Portuguese started to avoid the harbor of Hirado again and
travel to the port of Lord Sumitada of Omura at Yokosenoura. Sumitada was baptized
by Cosme de Torres in 1563, further strengthening his relationship with the Jesuits.'”
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In August of 1563, a rebellion was caused by vassals of Omura and Yokosenoura
was burned to the ground in November of the same year. Although the rebels’ main
motive was to have an illegitimate son of the old Lord of Omura replace Sumitada,
their anger was in large part also caused by Sumitada’s suppression of the Buddhist
sects in his domain. As mentioned before, some of the Jesuit fathers attacked Buddhist
temples and Omura himself destroyed his family temple and its graves. The rebellion
was therefore not only directed towards Sumitada himself but also at the Jesuit
missionaries. Koteda Yasutsune of Hirado sent a ship to rescue the missionaries and
both Luis Frois and Juan Fernandez escaped to Takushima. At the island Frois started
learning Japanese and worked with Fernandez on his first grammar and dictionary of
the Japanese language.

After this we find various entries concerning the island and its inhabitants. The
islanders seem to have been extremely poor as described by De Almeida but all of
them, totaling about 350, were Christians.'® Again we find a considerable difference
concerning the number of converts as given by various fathers. Frois himself lived at
the island for some time and his number is considerably lower than that of 500 given
by De Almeida. It is therefore not likely to be an exaggeration, and probably gives the
best indication of the actual number of converts at the island.

A new church was built but this burned down on the 1st of December, after which
the missionaries bought a straw-thatched house to use as a church. They had lost most
of their possessions but the islanders tried to help them in any way possible and they
began rebuilding the church, one bringing wood, the other bringing straw, and so on.
Frois also explains that there were many people on the island that followed him from
Yokosenoura or came from Hakata.

Takanobu, wishing to resume trade relationships with the Portuguese, invited the
missionaries back to Hirado and gave them a house to use as a church. Frois describes
in the same letter of October 3, 1564 to the Headquarters of the mission in Goa that so
many wished to take part in the celebration of Christmas that there was not enough
space in the church for all to enter.

In December of 1564, Takanobu allowed Frois and the other fathers to remain in
Hirado and gave them permission to build a church. The Church was finished in the
same year and named Tenmon-temple, Church of the Virgin Maria.

In 1568, Takanobu retired and was replaced by his son, Shigenobu (Houin) (1549-
1614). Shigenobu was a strong believer of the Buddhist Shingon sect and had very

little compassion for the Christians in his domain. On various occasion the Jesuits
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describe him as ‘an enemy of God’ and the biggest threat to their mission, as
compared to Yasutsune whom they regarded as their most loyal protector. Even
though Shigenobu did not favor the mission, the number of Christian converts kept
growing and according to Vilela, by 1571, there were no fewer than 14 churches and
3000 Christians in Hirado (of an estimated total of 30,000 Christians in the whole of
Japan).'® By 1576, this number had increased to 4000 people.*’

6. Hideyoshi’s Decree and the Persecution of Christians in Hirado and Takushima

In 1582, Koteda Yasutsune, the great protector of the Christians in Hirado passed
away. Yasutsune was succeeded by his son Yasukazu (Jeronimo).

In 1587, Chancellor Toyotomi Hideyoshi filed his Decree for the Expulsion of the
Catholic Fathers, in which he declared that Japan is the land of the gods and ordered
the departure of all foreign missionaries. The only remaining original piece of this
declaration is now in possession of the Matsura Historical Museum in Hirado.

The fathers assembled at Hirado and most of them decided to stay in Kyushu and
continue their work disregarding the decree. It is not clear where the fathers
assembled but this must have been either at the Christian strongholds of Ikitsuki or
Takushima. Oral tradition at Takushima has it that they did so at Dosanando in the
north of Takushima but there is no actual proof of this.

Hideyoshi took the land that the Jesuits controlled and that they had received from
Omura Sumitada from them and placed those areas under direct control of the central
government. This policy was continued by the following Tokugawa shogunate.

In 1587 Takanobu passed away and in 1592 Shigenobu, no longer restrained by his
father, expelled all the catholic priests from Hirado, even though his own son and heir
Hisanobu was married to Lady Mensia (1575-1657), daughter of Omura Sumitada and
a Christian herself. The activities of the Jesuit mission consequently end here.

In 1597, Inomoto Gonuemon was appointed by Shigenobu and started the
persecution of Christians at Takushima. There are no written records of what
happened at the island but no trace of the 350 or more Christians that lived at the
island remains. In 1616, the Jodo-shu Rytliganji-temple, a branch of the Seiganji-
temple in Hirado, was established. According to the oral tradition of the island, the
Matsura supported the establishment of this temple as a memorial to the massacred
Christians. Inomoto Gonuemon stayed in Takushima and was buried there, his grave
remaining until the present day. The Inomoto family, from generation to generation,
held important positions as officials of the Matsura family at the island, among others
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being in charge of religious affairs.

In 1599, Koteda Yasukazu (Jeronimo), son of the late Yasutsune Antonio and 600 of
his vassals left Hirado and took refuge in Nagasaki. This shows how severe the
suppression of Christians in the Hirado domain had become and gives an indication
that what had happened at Takushima, a part of the fief of the Koteda family, was
enough reason for the family itself to leave Hirado altogether.

From then on there are various records that show that the suppression of Christians
in Hirado intensified, involving the killings of many of them, all of this supported or
at least encouraged by the decrees banning Christianity of 1614 by Tokugawa leyasu
and 1616 by Tokugawa Hidetada.

In 1613, Inoue Hachirdheiei executed Nishi Genka (Gaspare) of Ikitsuki and his
family on orders of Lord Matsura. Nishi was the representative of the Koteda family
on Ikitsuki and his killing put an end to the last hopes the Christians in Hirado might
still have had. It was not the last massacre of Christians or priests in the domain but it
was the end of an era of almost 65 years since the first visit of Francis Xavier, in
which Christians could practice their religion in relative freedom.

The ‘Ukihashi-Mondo Incident’ of 1639, in which a vengeful former vassal of the
Matsura falsely accused them of secretly being Christians, was further incentive for
the lords of Hirado to maintain their policy of suppression. The Matsura successfully
defended themselves and the 26™ generation head of the family, Shigenobu (Chinshin)
(1622-1703), was even appointed Commissioner of Temples and Shrines. However, it
is clear from the way in which almost all references to the history of Christianity have
been erased from the records of the Matsura family, that they regarded it as a liability
to the future of their house. I will discuss the details of the Ukihashi-Mondo Incident
and the records of the Matsura family in a forthcoming publication.

As a result of the Tokugawa shogunate’s policy, halfway through the 17" century,
most remaining Christians had converted to Buddhism, some of them practicing their
religion secretly until religious freedom was again allowed in 1873. Roughly one
hundred years after the arrival of Francis Xavier, the Christian Age of Japan came to
an end.

7. The Bongorei Festival at Takushima

In the above I have discussed the history of Christianity and the Jesuit mission in
Hirado, the domain of the Matsura family. It has been made clear that a large group of
Christians lived at the island of Takushima and that there are no written records of
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what became of them after the persecution of Christians in this area started. In the
following 1 will try to explain what happened to them through the result of my
research of the Bongorei festival at the island.

Raising of the banners at Rytganji*' Stick-fighting at Rylganji Raising of the banners at the medical center

While living at Takushima for four years, doing participant observation research of
the island’s culture and its particular dialect, I had the chance to take part in many of
the island’s traditional seasonal celebrations, one of them being the Obon festival. The
festival is known as ‘Bongorei’ (% Z 9 #11") at the island itself and was declared an
intangible cultural heritage of Nagasaki prefecture. Bongorei takes the form of a so-
called ‘daimy6 gyoretsu’ (K4 1751), a feudal lord’s procession. It is an imitation of
the processions in which feudal lords from the various domains in Japan traveled to
the old capital of Edo to pay respect to the Tokugawa shogun. The performance of
‘daimyd gyoretsu’ can be witnessed at various festivals throughout Japan but is not
commonly a part of the Obon festival anywhere else in the country.

The procession used to be held on the 15™ and 16™ of July, the days of Obon
following the traditional calendar or ‘Kyu-bon’. However, because of the declining
population of the island the festival is now held for only one day on August 15, which
since the Meiji period is the common date for the celebration of Obon around
Nagasaki prefecture, enabling more people to attend due to the summer holidays.

The procession goes around the island and visits various places of importance to
the islanders. At present, Takushima is divided into three wards: Ura in the south, once
the political center of the island; Chiibu, the geographical center of the island; and
Sanmen in the north. The heads of the wards play the part of the old feudal lords,
wearing a simple kimono, a black haori coat with their family crests and a straw hat.
Next to these feudal lords there are six groups of participants in the procession: the
Suko-dance performers (H 718 ¥ ); the Footman-dance performers (#0# ¥ ); the Girls-
or Children’s-dance performers (82 0 /78 V) ); the stick- or staff-fighters (#%#H);
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the banner carriers (f#H); and the musicians that accompany all these performances
and who play at the temple and the shrines that are visited.

Every ward has its own representatives that usually start walking from the Shinto
shrine central to their part of Takushima and then meet up around the main shrine
situated at the border of Ura and Chibu. At every stop the different groups perform
their own dances and while some of these are common to all wards, some of them are
particular to one part of the island. For example, the stick-fighting forms that are
performed at present are a part of the old traditions of Chubu-ward and although the
elder people that I interviewed clearly remembered that the other wards used to
perform their own forms as well, these have been forgotten and there are no sources to
bring them back.

The performance of all these dances, the stick-fighting forms and the raising of
banners are specific features of the Bongorei celebration at Takushima and especially
the raising of the banners in connection to the Obon festival does not seem to be
common anywhere else in Japan. The most striking of all these performances is the
raising of the banners. Until last year, every ward carried two banners, bamboo sticks
with a length of eleven meters, with a long, thin bamboo stick of another 3.66 meters
attached to its top. The raising of these banners is performed by the young men of the
island and is seen as a considerable proof of their masculinity. It is particularly seen as
a great feat of strength when this is performed on the narrow steps in front of the
Rytiganji temple in Ura ward.

The banner is attached to the eleven meter long bamboo stick and is divided into a
black and white colored horizontal line. The white in the banner stands for the gods of
the sky and the black for the gods of the land. The form of the banners itself resembles
that of the banners on the ‘tenmasen’ boats that were used for trade by the merchants
of Hakata. To the 3.66 meter bamboo stick the so-called ‘mando’ is attached. The
mando is a small box on which the name of the main shrine of Takushima is written
and it is seen as representing the presence of the Shinto gods of the island. As the
banner is seen as a sacred object, great care is taken not to have it touch the ground,
hence the great importance that is giving to the raising of it by the young men. Until
recently, every ward had two banners but in the summer of 2014 this number was
decreased to just one because of a lack of young men to carry them. Women are not
allowed to touch the banners.
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8. The History of the Bongorei Celebration

There are no written sources from the 16™ or 17" century that discuss Bongdrei or
its origin and therefore, the only sources that can be used for a discussion of its origin
and its religious context are the oral tradition of the islanders and the present form of
the celebration itself.

The oral tradition of Takushima has it that Bongorei started around 1670 to ask the
Shinto gods to maintain peace at the island and to pray for a good harvest on the land
as well as a good catch for the many fishermen living there.

When looking at the performance of Bongdrei at present, the Suko-dance and the
fact that it takes the form of a daimy6 gyoretsu, give an idea of the earliest possible
date that the celebration could have been held. The Suko-dances are performed under
the same name in other parts of Kyushu as well, and according to tradition are related
to the siege of Suko castle in 1584. After that castle was lost, its defenders escaped to
various places around the West Kyushu area and these dances are thought to have
derived from the dances that were a part of the cultural tradition of these warriors.
This would date the beginning of this celebration to the end of the 16™ century or later.

The fact that Bongorei takes the form of a daimyd gyoretsu on the other hand,
makes it likely that it started halfway through the 17™ century as the ‘sankin-kotai’
system that forced the feudal lords to travel to Edo and pay their respect to the shogun
dates from 1635. It is therefore quite possible that the oral tradition of the island is
correct and that the Bongorei tradition that remains today dates from the second half
of the 17" century, combining different dances that were known at the time.

9. Bongorei and its Relation to Shintoism

Bongorei shows various features that are directly related to Shinto. As mentioned
before, the banners are regarded as sacred objects and on the morning of Bongorel,
they are taken to the sea to catch wind and be purified. After that they are also purified
with sake and branches of the Sakaki tree, regarded as a sacred tree in Shintoism. The
banners are then brought to the main shrine of the ward where they are again purified
and blessed by the Shinto priest in residence. After being purified, the banners are
carried around the island and at every place the procession halts, the banner carriers
have the top part of the banner, to which the mando is attached, touch the roof of the
temple and shrines that are visited but also the houses of people who request them to
do so, in this way purifying and blessing the building and the people that use it.

Purifying rituals are a very important feature of Shinto religion that are not found to
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that extent in Japanese Buddhism. Another example of this in Bongorei is the way in
which the men, not the women, who take part in the celebration prepare themselves.
Traditionally, the males who took part in the celebration would stay together in the
same house for a two or three of days making the necessary preparations for the
festival and avoiding, as much as possible, any contact with the women of the island.
Nowadays, that tradition is fading, as is the idea of performing Bongorei as a part of
Shinto tradition. At present only the boys that perform the stick-fighting forms stay
overnight at one house, which to most of them is just a fun and exciting part of the
summer holidays, and the adults return to their homes and stay with their families.

On the morning of Bongorei most of the men, in particular the stick-fighters and
banner carriers take a bath in the sea to purify themselves. This is another feature of
the festival that was followed less and less in recent years, however, a large group of
men joined this purifying ritual again when the NHK came to make recordings of it,
possibly reviving an old tradition. Like elsewhere around Japan, the younger
generation seems to have less knowledge of, and less interest in, the traditions of their
parents and grandparents than the previous generation.

10. Bongorei and Obon, a Misunderstood Religious Context

As Bongorei is performed at the time of Obon and obviously because of its name,
one would assume that Bongorei is an Obon ceremony and as Obon is strongly
connected to Buddhist religious practices, one would again assume Bongorei is too.
However, from the above it can be concluded that it is, on the contrary, a Shinto
ceremony and actually shows no features of Buddhist religious practices at all. In fact,
there are only two things that seem to connect Bongodrei to Buddhism and those are
the fact that it is held at the same day as the traditional Obon celebrations, and the fact
that one of the places the daimy6 gyoretsu visits is the Ryliganji-temple, the only
temple of the island, according to tradition founded in 1616 as a memorial to the
massacred Christians of Takushima.

Obon is celebrated everywhere around Japan by people who wish to honor their
ancestral spirits. This practice, however, is not a part of the Bongorei tradition. At
Takushima, the services for the ancestral spirits are held in the three days preceding
Bongorei and although Bongorei is held directly after the last day of Obon and the two
festivals succeed each other, they are in fact two separate festivals. This can also be
seen from the fact that whereas in the Obon festival, people who commemorate a
family member they have lost in that particular year, also known as ‘hatsubon’ (#]72),
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are at the center of the festival, until two years ago, they were not allowed to take part
in Bongorei. The rules concerning their participation have been loosened as the
declining population of the island has forced changes to the tradition by the
organization responsible for the preservation of this intangible cultural heritage.
Fortunately, my research began several years ago, otherwise I might not have learned
about this practice and that Bongorei is not a part of the Obon festival but a separate
festival honoring the ancestral spirits through a purifying ritual based on Shintoism.

In other areas of Hirado the ‘Jangara’ (¥« % 7) festival is held in the same
period as Obon. Jangara, like Bongorei, is performed as a Shinto ritual asking the gods
for peace and prosperity and much like Bongorei the participants walk in a procession
visiting several important places in their area, albeit not in the form of a daimyo
gyoretsu. They also perform dances, but unlike Bongorei they only have one form of
dance, and they do not carry a sacred banner. Jangara is performed on the exact same
days as Obon, not on the following day like at Takushima. Moreover, people who
celebrate ‘hatsubon’ are allowed to take part in the festival and the houses of people
who are celebrating ‘hatsubon’ are also visited.

It is clear from the above that Bongorei and Obon are two separate festivals and
that Bongorei does not honor the recently deceased as its tradition (until two years
ago) did not allow celebrants of hatsubon to take part in it. The fact that Bongorei is
held on the same day as Obon is traditionally held in other areas of Japan, yet has no
connection to the honoring of the recently deceased, is significant proof of the fact
that it actually honors something other than the direct ancestors of the families living
on the island. These ancestors are, as mentioned before, honored in the three days of
Obon that precede Bongodrei. The only other group of ancestors that are connected to
the island but who might not have a direct relationship to the families living there now,
are the Christians that lived there over 400 years ago and who had no descendants as
they and their children were killed.

The fact that the procession visits Rylganji-temple and in this way a Buddhist
temple is purified through a Shinto ritual, is an interesting though not solely unique
feature of Bongorei. Until the separation of Shinto shrines and Buddhist temples by
the Meiji government in 1868, the distinction between shrines and temples was not
strictly observed. The performance of Jangara at Obon is also an example of this. It is
this feature, however, that is usually misunderstood and leads outsiders to believe that
Bongorei is a part of Obon. It is also a feature that, because of the very nature of the
temple’s existence, connects Bongodrei to the commemoration of the Christians of
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Takushima. Furthermore, according to the oral tradition of the island, Rytliganji was
the site of one of the churches that were built by the Jesuit fathers, giving this visit
further significance.

There is one more tradition of Bongorei that is not very widely known which
connects it directly to the persecution of Christians at Takushima. That is the fact that
the heads of the wards and the other officials involved visit the grave of Inomoto
Gonouemon on the morning of the festival, clearly linking it not to the Inomoto family
as such, but directly to Gonouemon himself. This visit is not written in the notes of the
organization for the preservation of Bongodrei, nor does it appear in the NHK
documentary or in any research publication, but it is direct proof of the connection
between Bongodrei, Gonouemon and the Christians of Takushima.

Considering the above, it is most likely that Shinto was used as a pacification ritual
for the spirits of those killed Christians, a common practice of which there are
numerous examples in Japanese history, the most famous being the deification of
Sugawara-no-Michizane in the Heian-period. Hence the development of the
performance of a purification ritual on the day of the commemoration of the death,
while the actual commemoration of the ancestors of the islanders is performed on the
three days preceding it.

11. In Conclusion: the Fate of the Vanished Christians of Takushima

The many interviews I had, especially with the elderly residents of Takushima, give
an image of an oral tradition at the island that is still very much aware of its Christian
history. This tradition remembers the harbors that were used by the Jesuit fathers
(most of them now hidden from the eye under a wall of concrete), the places where
they supposedly built their churches, like the sites of the Rytiganji temple and the
main shrine of Takushima, and also a place called the ‘senninzuka’ (T A¥%) where
according to the same oral tradition more than one hundred Christians were killed.

Archaeological excavations have not found any proof of the existence of such
buildings but if it were not for the Jesuits records, the existence of at least 350
Christians at Takushima could not have been proven. And, although we know exactly
how many Dutchmen and Englishmen died in Hirado at the beginning of the 17"
century, their graves have been destroyed as a possible sign of Christianity and hardly
any physical trace of them remains either. The oral traditions of the island are by no
means hard evidence but it is striking that more than 400 years after these Christians
vanished and the Matsura family erased almost all traces of their history from its
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records, the Christians and Jesuit fathers are still remembered in the stories told from
generation to generation until the present day.

Bongorei is celebrated on the same day as in most places in Japan Obon is held. It
is, however, not a Buddhist ceremony to honor the participants’ ancestors, rather it
shows strong evidence of being a Shinto purification ritual. It does not commemorate
the recently deceased but actually regards them as a taboo, which is a strong
indication that the festival is connected to the Christians that were killed at the island
and who have no direct connection to the people who are at present living there.

The touching of the banners to the Buddhist Rytiganji temple could be seen as part
of the old religious tradition in which Shinto and Buddhism were not strictly separated.
However, that ritual gets a whole different meaning when one recalls the oral tradition
about the underlying church and the fact that it was built to commemorate the
massacred Christians. In this light, the ritual may be viewed as a pacification rite for
the spirits of the victims.

The visit of the Bongorei leaders to the grave of Inotomo Gonuemon implies his
central role in the event, also pointing at a connection of the festival to the persecution
of the Christians at the island.

Inomoto Gonuemon was sent to Takushima for the persecution of Christians in
1597, two years before the Koteda fled from Hirado. He stayed at Takushima until he
died and it is therefore not very likely that there were many Christians left at
Takushima when the Koteda family escaped to Nagasaki. We know from Jesuit
records that there must have been at least 350 Christians at Takushima and all together,
around 4000 Christians in Hirado, including those in the Koteda domain. 600 of those
Christians followed Koteda to Nagasaki and there are no sources that are evidence of
the killing of thousands of Christians on Hirado itself, a fact that certainly would have
been noticed by the Jesuits despite their ban from the domain in 1592.

As only a minority of the Christians remaining in Hirado seem to have continued to
practice Christianity in secret, it is likely that the majority of them converted to
Buddhism under pressure from the Matsura, in the same way many had probably
converted to Christianity because of their prior relationship to lord Koteda.

As there are no records of what happened at Takushima, it cannot be said with
certainty just what occurred in 1597. It seems likely that under pressure from
Gonuemon, some of the islanders converted to Buddhism, especially as some of them
were probably forced converts to Christianity under Koteda. However, considering the
oral traditions of the island, the fact that the Matsura went so far as to build a temple
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to commemorate or pacify them, and the way in which Bongorei has been performed
until this very day, it is likely that hundreds of Christians on Takushima were
massacred, becoming martyrs for their faith.
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Abstract

In 1600, a Dutch vessel named ‘Liefde’ arrived at the shores of Usuki,
Japan. This event marks the start of the relationships between Japan
and the Netherlands. The relations between the countries continued
when Japan started its policy of isolation, and have lasted for 414 years
until the present day. For over 200 years, the Dutch at the island of
Dejima in Nagasaki, were the only gateway to the West. All knowledge
from and about Europe was introduced to the country via the Dutch and
hence became known as ‘Dutch Studies’ or ‘Rangaku’. This article will
discuss the development of Rangaku and its ultimate abandonment at
the beginning of the 19" century when the country was forcibly opened
to the outside world.
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1. Introduction

In the year 1600, a Dutch vessel named ‘Liefde’' arrived at Usuki, in present Oita
prefecture, Japan. The Dutch arrived in Japan at the end of the Azuchi-Momoyama
period (1573-1603),” at a time when the Spanish and in particular the Portuguese had
already established strong relationships with Japan. However, at the beginning of the
Edo period (1603-1868), the Spanish and Portuguese were banned from the country
because of their inextricable ties with the Christian mission, regarded by the central
government as a liability to their rule. Japan was gradually closed off from the outside
world and a self-imposed period of isolation began.

From 1639, the Netherlands was the only Western country that was allowed access
to Japan. As the Dutch settlement at Nagasaki was the only gateway to the West, the
Dutch subsequently played an essential role in the introduction of Western medicine
and technology during the Edo period and the beginning of the Meiji period (1868-
1912).

In April of 2014, the School of Global Humanities and Social Studies was
established at Nagasaki University offering a the Dutch Studies Course 47 > Z k¢
=1— A This article will, because of restrictions concerning its length, not focus on all
the historical events concerning the Dutch-Japanese relationship, but will give a short
history of the development and meaning of Dutch Studies in Japan showing the
historical significance of the establishment of a Dutch Study Course in Nagasaki.

2. Start of Dutch-Japanese Relations

From the late 16™ century to the middle of the 17" century, the Dutch were fighting
their independence war (1568-1648) also known as the ‘Eighty Years’ War’, against
the Spanish. When in 1580, the king of Portugal died without a legal heir, Philip II of
Spain (1556-1598) claimed the Portuguese throne, invaded the country and became
king of Portugal. Although officially an autonomous state, the country was in fact
under Spanish rule, deriving Portugal from a separate foreign policy. Spain’s enemies
became Portugal’s enemies and consequently the Dutch were denied access to the
Portuguese trading ports.

Portugal was at that time the center of trade with Asia, and the ban on trade
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seriously harmed Dutch interests as this meant they lost access to the lucrative spices
that were brought to Europe by the Portuguese. The Netherlands were forced to
reconsider their position as an inter-European trading nation and to shift their focus on
trade with Asia.

Many small trading companies were founded for the purpose of trade with Asia and
in 1598, five vessels including ‘Liefde’* owned by the Rotterdamse Compagnie, left
Rotterdam to find a route to the Far East through the Straits of Magellan. Of the five
vessels that left Rotterdam, only Liefde arrived in Japan.

Interestingly, the records of the Matsura family, lords of Hirado, have an entry for
1598 of the arrival of a Dutch ship in their port.” Although the possible arrival of a
Dutch ship (or a chartered Chinese ship under Dutch flag) cannot be ruled out
completely, there is no other proof supporting the appearance of a Dutch ship in
Hirado as early as 1598, and therefore the Liefde is generally regarded as the first
Dutch vessel to have reached Japanese shores.

William Adams (1564-1620), the pilot of the Liefde and second mate Jan Joosten
van Lodensteijn (1556-1623), gained the trust of Tokugawa leyasu f#)I|5ZHE (1543-
1616), the most powerful member of the Council of Five Elders Tk #° that
controlled Japan at the end of 16" century. In 1603, Ieyasu became shogun’ and the de
facto leader of Japan. Adams, who became a personal advisor to leyasu, was granted
an estate, a stipend of 250 koku® and the status of ‘hatamoto’, a samurai in direct
service of the Tokugawa family. He also received a Japanese name and is known as
Miura Anjin =/#i###° in Japanese. Jan Joosten van Lodensteijn received a stipend of
100 koku, but did not receive the status of hatamoto. Both men learned Japanese and
became fluent speakers of the language. Adams instructed officials of the shogunate in,
among others, shipbuilding, astronomy and navigation.

It is most likely because of the efforts of these men to understand the Japanese
language and culture that the Dutch were treated favorably by the shogunate,
notwithstanding the fact that at first they had to communicate with the Japanese
through their enemies, the Portuguese Jesuit missionaries who acted as translators for
the shogunate. The Portuguese had arrived in Japan as early as 1543, acted as advisors
to the shogun and the Portuguese Jesuit mission had converted, according to their own
records, about 30,000 Japanese to the Catholic faith.'”

3. The First Trading Post at Hirado and the Transfer to Dejima

In 1609, leyasu granted the Dutch permission to trade with Japan and in the same
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year, the first Dutch trading post was opened in Hirado, present Nagasaki prefecture.
The Dutch remained here until 1641 and enjoyed relative freedom; they could walk
around the port town without restrictions and even married Japanese women.

However, after the Shimabara Rebellion in 1637 the situation changed. The
rebellion was caused by the misrule and cruelty of the lord of the area, Matsukura
Katsuie IA BB (1598-1638),' but trying to avoid responsibility, he blamed it on the
many Christians in the area. Shimabara was at that time known for its large number of
Christians and many of them were involved in the uprising. The shogunate suspected
the Portuguese of assisting and spreading the rebellion and as a consequence they
were banned from Japan in 1639, making the Netherlands the only western nation
allowed access to the country.

In 1640, Inoue Masashige # EBr#E (1585-1671), one of the officials of the
shogunate in charge of the suppression of the Christian faith, ordered the Dutch to
demolish all the buildings of their trading post. The official reason for this order was
that on the fagade of a warehouse built in 1639, the year was written using the
Gregorian calendar, which was regarded as a violation of the prohibition against
Christianity.

The head of the trading post at that time was Frangois Caron (1600-1673) a man
with profound knowledge of the Japanese culture. Caron himself was married to a
woman from Hirado and in this time-period, in which the study of Japanese was not
yet thwarted by the authorities, fully engaged in study of the language and culture. He
understood the possible consequences of these accusations and had the concerned
buildings demolished immediately, this way ultimately saving the Dutch merchants
from banishment from Japan.

Proof of Caron’s wide interest in and knowledge of Japanese culture can be found
in his work ‘Beschrijvinghe van het Machtigh Coninckrycke Japan’, ‘Description of
the Mighty Kingdom of Japan’, published in 1646 and the first study of Japanese
culture in Dutch.

The usage of the Gregorian calendar was not the only cause that led to the
resettlement of the Dutch to Dejima. Three other factors that should be kept in mind
are: 1) the role the merchants of Nagasaki played; 2) the fact that Nagasaki-city was
an area directly under control of the shogunate; and 3) the position of the Matsura
family, lords of Hirado, within the shogunate.

Because of the presence of the Portuguese, Nagasaki had become an international
trade port and had prospered accordingly. The expulsion of the Portuguese meant the
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abolishment of international trade, obviously causing the strong displeasure of the
wealthy and powerful merchants of the city. In 1636, a group of 25 of these merchants
financed the construction of the artificial island of Dejima, built to house the
Portuguese, and the expulsion of the Portuguese obviously meant they would have no
revenues on their investment which certainly provoked their strong dissatisfaction.

Not only the merchants were directly affected by the loss of trade with the
Portuguese. In 1588, Toyotomi Hideyoshi (1527-1598) put the area under direct
control of the central government. The Tokugawa continued this policy, this way
being able to profit from trade with the Portuguese on one hand, and control the Jesuit
mission on the other. The shogunate itself therefore also lost an important source of
income.

The last cause can be found in the position of the Matsura family, who were so-
called ‘tozama daimyd’ 4% K4, lords that did not belong to the inner circle of direct
vassals of the Tokugawa family.'? To leave foreigner nationals under the supervision
of a tozama daiymé went against the policy of shogunate to disclose and control the
country.

As can be seen from the above, the decision to have the Dutch transferred from
Hirado to Tokugawa controlled Dejima benefited the shogunate itself and the
influential merchants of Nagasaki.

In 1639, two years before the Dutch were confined to Dejima, their Japanese wives
and children had already been deported to Batavia. The Dutch were not allowed to
live at Dejima with their families, and including their servants from the Dutch East
Indies, there were usually no more than ten to twenty people living on the island. For
most of the time, they were not allowed to leave the 1.3 acre island, and they were
strictly guarded day and night, under constant observation by the Japanese working on
the island.

They were only allowed to leave the island for the ‘Hofreis’ or ‘ Edo-sanpu’ L7 %
Ji¥. The Edo-sanpu was a visit to the capital Edo, to pay homage to the shogun. Until
1790 this visit took place every year and from 1790 once every four or five years."
The Edo-sanpu has been described by some of the Dutchmen who will be introduced
later in this article and give us vivid information about Japan during the Edo period.
Only four or five members of the trading post usually joined this visit, which was led
by the chief merchant known as ‘opperhoofd’ by the Dutch and ‘Kapitan’ 7 v % '
by the Japanese.
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4. The ‘Oranda-Tsiji’, Translators of Dutch

As mentioned above, the forced transfer of the Dutch was part of the policy of the
Tokugawa government to close off the country from interference from foreign nations.
Like the Chinese, who were also allowed to trade through Nagasaki, the Dutch were
strictly guarded, and were constantly spied on by the Japanese that worked for them.

Every time a vessel entered the port of Nagasaki, detailed records would be written
of the ships’ name, its captain and other things important for the administration. Bibles,
other prohibited books and even the ammunition and weapons of the Dutch vessels
were sealed up until their departure.

Contact between the Dutch and the Japanese government was controlled by the
‘Oranda-tsuji’ %7 > % @7 or ‘translators of Dutch’. Whereas the translators for the
Chinese known as ‘Kara-tsji’ F& i@ 7, consisted of nine families of translators
originally from China, all the translators of Dutch were Japanese.

There were more than 100 people involved in translating for the Dutch at the time:
4 head translators, 4 assistant translators, 20 to 30 translator trainees and around 80 to
100 general translators."

The profession of translating had, as so many professions in Japan, become
hereditary and after the Dutch trading post was moved from Hirado to Dejima, many
of the families of translators moved to Nagasaki with the Dutch, among them the
Shizuki #HE#H and Motoki 4K, families that would play an important part in the
development of Dutch Studies in Japan. Families from Nagasaki also became #siiji,
among them some that would play an important role in the translation of Dutch texts
like the Yoshio /4, Narabayashi #§#k and Nakayama #1111 families.

As for the duties of these #siiji, they were not just translators but also functioned as
intermediaries for trade and as representatives of the government, to some extent
being entrusted with what was regarded as the safety of the country.

Some of the more talented #szji became scholars of medicine and other sciences that
were introduced to Japan through the Dutch.

It is not certain how well the #siji actually mastered the Dutch language. Sugita
Genpaku & H % H (1733-1817) a famous Japanese scholar, complains about their low
level of comprehension and mentions that they received permission to study Dutch
letters, implying that at least some of them were not able to do so at the end of the 18™
and beginning of the 19" centuries. This could be seen as an attempt by Sugita to
discredit the #siji and marginalize the important role they played, as Honma Sadao
shows in his article on Dutch Studies and School Textbooks (Honma 2004).'¢
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However, Engelbert Kaempfer (1651-1716), a German physician working for the
Dutch, writes in the preface of his book ‘Beschryving van Japan’, ‘Descriptions of
Japan’ published in 1727, how he taught his Japanese assistant Dutch and mentions
that after one year of study he could read and write the language better than any of the
interpreters. '’ Although it is very well possible that Kaempfer exaggerates his
achievements somewhat, it does imply that the level of the translators was not as high
as one might expect for professionals of this trade.

The Dutch themselves did not study Japanese much, as the shogunate basically
would not let them. Carl Peter Thunberg, a Swedish naturalist who stayed at Dejima
from 1775 to 1776 mentions this his diary.'® However, Thunberg also strongly
criticized the lack of interest the Dutch had in learning the language and culture of the
country. ' He unfavorably compares them to the Portuguese missionary Jodo
Rodriguez (1561/62-1633), who wrote extensively on both subjects.

Although, indeed, most of the Dutch did not seem to have had much interest in
Japan, Thunberg overlooks the fact that unlike Rodriguez, most of the Dutch only
stayed in Japan for a limited time, and because of their isolated position at Dejima did
not have the same means of learning the language that Rodriguez had. As the Dutch
were not involved in missionary activities, and on the contrary were hardly allowed to
engage in direct contact with the Japanese, they did not have the same need for an
understanding of the language as the Jesuit fathers did.

5. The Beginning of ‘Rangaku’ or Dutch Studies

From the second half of the 17" century, the Dutch were Japan’s only window to
the Western world. All knowledge of Western science, technology and medicine was
introduced to the country through the Dutch at Dejima, usually in the Dutch language
and hence this knowledge came to be known as ‘Rangaku’ [~ or ‘Dutch Studies’.
The term Rangaku therefore does not refer to fact that what was introduced was Dutch,
but rather that it was introduced through the Dutch. It should be noted, though, that
the Netherlands played an important role in the development of sciences in Europe at
that time.

After the shogunate began its policy of suppression of Christianity, it became close
to impossible to import western books. Third shogun Iemitsu 7)!|5Z): (1604-1651),
had forbidden the import of Christian books in 1630 and the control of the import of
foreign books became even stricter under fifth shogun Tsunayoshi 7&)I##% (1646-
1709). Even the import of books that did not deal with religion but that contained
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words or names that might refer to Christianity were prohibited. The shogunate
employed officials for the purpose of checking books known as ‘Shomotsukaieki’ 4
1% at Nagasaki.

Even though the import of foreign books had become virtually impossible, the
Japanese were still very much interested in the study of medicine and the Dutch being
aware of this took great care in employing the doctors that served at Dejima. Contrary
to the merchants that worked at the trading post and whom Thunberg complains had a
lack of interest in the Japanese language and culture, many of the doctors living at
Dejima did study the language and published their own records of their experiences in
Japan.

Unlike the other officials of the trading post who had hardly any chance of getting
into contact with the Japanese, (that is except for the ladies of pleasure that regularly
visited the island) the interest the Japanese had in Western medicine offered the
residing physicians ample opportunities for exchanges with Japanese scholars, albeit
strictly controlled by the #siji and other government officials. They also had the
chance to leave the island once a year when they joined the Edo-sanpu to the court in
Edo. This gave them the opportunity to see the country with their own eyes and to
experience Japanese culture and customs directly by engaging with the Japanese they
met.

During these visits they became acquainted with many of the Japanese scholars
interested in Dutch medicine and sciences, who would come to visit them where they
stayed. These exchanges proved beneficial to both parties and the collaboration
between these physicians and Japanese scholars led to growing interest in Western
medicine and the first translations of books from Dutch to Japanese on one hand, and
a better understanding of Japanese culture on the other.

Caspar Schamberger (1623-1706),° a German physician with a French background
who came to Nagasaki in 1649, stayed behind on the court journey and for some time
instructed the court physicians. His teachings were known as ‘Kasparu-ryu’ 71 %73V
iit, the *Caspar school of Surgery’, which survived until the end of the Edo period.

Willem ten Rhijne (1647-1700) a graduate of Leiden University who stayed in
Japan from 1674 to 1676, is another example of a medical doctor of the trading post
that had a keen interest in Japan. He assisted zszji, Motoki (Shoday() Ry6ji AA(E K
k) BEE (1628-1697) with the translation of ‘Pinax Microcosmographicus’ by
Johannes Remmelin (1563- 1632 ), from a Dutch translation. This was the first
Japanese translation of a Western anatomy book. Based on his translations, Motoki
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published ‘Treatise on the Internal (Organs)’ #f# N % # in 1681 and ‘Dutch
Illustrations of the Meridians, Muscles, Artery and Viscera’ [ i &8 #E i DRI /7
in 1682.

Motoki’s pioneering work, however, did not reach wide recognition until Suzuki
Shtun $5 K77 = (?-?) reintroduced it in an anatomy publication in 1772.

With help of the #s:ji, Ten Rhijne himself translated a work on acupuncture to
Dutch which he published as ‘Dissertatio de Arthritide’ in 1683 (London, the Hague,
Leipzig), making him the first scholar to introduce acupuncture and moxibustion to
Europe.

Motoki was not the only translator to translate a Dutch medical textbook.
Narabayashi Chinzan #§#k#5(L1 (1648-1711) published Transmission of the Surgical
School of the Red-haired Barbarians’ L34 5%z in 1706, a Japanese translation of
what again was a Dutch translation of a work by Ambroise Paré (1510?-1590) on
surgery.

As can be seen from the above examples, many of the works that caught the interest
of the Japanese were not ‘Dutch’ but were Dutch translations of important books of
that time.

Engelbert Kaempfer is an example of a physician with a keen interest in Japan, who
used all the opportunities he had to study the land and its culture to the fullest.
Kaempfer, yet another German physician working for the Dutch East Indian company,
lived in Japan from 1690 to 1692 and joined the Edo-sanpu twice, even being allowed
an audience with shogun Tsunayoshi. Only after his death, his records of Japan were
published as ‘History of Japan’ (London, 1727) and became an immediate best-
seller.”! As Bodart-Bailey, translator and editor of the work to modern English notices,
in the two hundred years after its publication, the European image of Japan was
almost entirely based on his work.?

Although the Japanese showed great interest in Western medicine, only a few
translations of Western books were made before the beginning of the 18" century. The
reason for this can mainly be found in the ban on foreign books and the fact that most
tstiji were not scholars by profession. Not all of them possessed the knowledge needed
for the translation of books on Western science and as the ban on books also caused a
lack of practical experience, they might not have had enough comprehension of the
Dutch language to be able to translate and publish these kinds of works as can be
judged from the comments by both Sugita and Kaempfer.

Sugita also mentions that the knowledge of the #s7ji that had become physicians
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was merely practical medical knowledge and that they were not educated as
scholars.”

Although, as mentioned above, #siiji like Motoki and Narabayashi did have the
scholarly interest and ability to translate medical works to Japanese more than 50
years before Sugita himself would, they might have been an exception to the rule.

Sugita’s ‘Tabulae Anatomicae’ The original ‘ Tabulae Anatomicae’*

6. The Development of ‘Rangaku’

In 1720, the eighth Tokugawa Shogun, Yoshimune (1684-1751), lifted the ban on
the import of non-Christian books as a part of the Kydho reforms Z{f: ek #:.%
However, this development did not, as is sometimes thought, directly lead to an
increase in the number of imported Western books. As Honma points out, the lifting of
the ban was more about allowing Chinese books than Western books (Honma 2007).

Two forerunners for Dutch Studies did, however, appear in this time period, namely
Aoki Konyo & AE; (1668-1769) and Noro Genjo B 2 soit (1696-1761). Aoki was
originally educated as a Confucianist scholar and worked in various positions for the
adminstration of the shogunate. In 1739, he was entrusted with the management of the
book stock of the shogunate. He set out to make records and copies of all books that
he found of interest around the present Kant6 area, most of which can now be found in
the national library. In 1767, he was appointed Commissioner of Books of the
shogunate EHE# 71T,

Noro Genjo % = eHL (1696-1761) was a specialist of herbal medicine and was
ordered in 1720 to do a study of medicinal plants in Japan.

On orders of the shogunate, Aoki and Noro started studying Dutch together. Aoki
later worked on books on the Dutch language and Noro, among others, translated
‘Cruydt-Boeck’ by Rembert Dodoens (1517-1585), the first study of Natural History
translated to Japanese. He was assisted in his effort by some #s#ji from Nagasaki and
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visited the Dutch physicians who came to Edo on the court journey to ask them for
advice. This work was published between 1742 and 1750 as a ‘Japanese Translation of
Dutch Herbalism’ [l BEFE A FOfiE.

However, like the works of Motoki and Narabayashi, the works of Noro and Aoki
did not lead to an increase in the number of translations of Western books and it was
not until the second half of the 18" century that we can see a serious increase in the
interest in Rangaku. It was the publication in 1774, of the translation of ‘Tabulae
Anatomicae’ a work on anatomy by Johan Adam Kulmus (1689- 1745) that aroused
the interest of the Japanese scholars, leading to a sudden interest in western science
and technology in a wide range of disciplines such as medicine, astronomy,
mathematics, botany, physics, geography, geodesy and with the increasing pressure by
foreign nations to open up the country for trade, an increase in interest in the military
sciences, especially ballistics. Note that little attention was paid to art and culture.

‘Tabulae Anatomicae’ was translated under the supervision of Sugita Genpaku, a
scholar and physician from the Obama domain in present Fukui. 7Tabulae Anatomicae
was a Dutch translation of the German original by Kulmus and was published under
Sugita’s name in 1774 as ‘New Treatise on Anatomy’ fi# {43 £. Sugita did not
perform the translation of this work alone, but supervised the translation and was
assisted by Maeno Ryotaku Aii#F R R (1723-1803) doctor of the Nakatsu domain in
present Oita, and Nakagawa Junan (Junnan) H)I[E /& (1739-1786), a junior of
Genpaku from the Obama domain.?® Nakagawa seems to have had a particularly good
comprehension of Dutch. In 1776, Nakagawa and another Rangaku scholar named
Katsuragawa Hosha ##)1H )& (1751-1809) visited Thunberg when the latter came to
Edo, to be taught medicine and botany. Thunberg, who was so critical about the Dutch
lack of interest in the Japanese language, remarked that Nakagawa spoke the Dutch
language rather well.?’

The publication of ‘New treatise on Anatomy’ caused a stir in the world of medical
scholarship and caused a strong increase in the interest in Dutch language textbooks.

However, it is not as many textbook mention, the oldest book on Western anatomy.
That honor goes to Motoki’s ‘Treatise on the Internal (Organs)’ that was published as
early as 1681 and its better known edition published by Suzuki is from 1772, still two
years before the publication of the translation by Sugita.

Sugita also published ‘The Beginning of Dutch Studies’ %= 44 in 1815, in which
he explains the history and development of Rangaku.”® There are some doubts about
the reliability of this work and as Honma (2004) states, the work is clearly focused on
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the development of Rangaku in Edo, while the developments in Nagasaki and the
work of the #siji are not just forgotten but are largely ignored.”” Modern researchers
challenge Sugita’s knowledge of the Dutch language and his lack of proficiency might
be an explanation for his critical and possibly somewhat jealous view of the
translators of Dutch in Nagasaki.*

One of the few #siji that Sugita does mention and actually praises is Shizuki
(Nakano) Tadao E#UEHE (1760-1806). Shizuki, however, retired from his work as a
translator because of his weak health and afterwards mainly worked on the translation
of book, a fact that is mentioned by Sugita who for that reason makes a clear
distinction between Shizuki and other translators.’’

Shizuki needs special mention as a translator of over 50 works on various topics
like the Dutch language, astronomy, physics, geography, etc. In 1801, while
translating a work by Kaempfer, he also invented the word ‘sakoku’ $4]E which since
has become the official Japanese word for the period of closure of the country.

A person on the Dutch side that needs mentioning is Isaac Titsingh (1740-1812).
Titsingh stayed at Dejima as ‘kapitan’ from 1779 to 1780, 1781 to 1783, and in 1784.
He established amicable relations with many Japanese, some of them court nobles.
Because of the Fourth Anglo-Dutch war (1780-1784) there were no ships from
Batavia in 1782 and he occupied himself mainly with his study of Japanese culture
and customs. He wrote several treatises on Japan like his ‘Illustrations of Japan’
(London, 1822).

7. Rangaku at the end of the 18" beginning of the 19™ century

As mentioned in the above, the publication of ‘New Treatise on Anatomy’ was the
beginning of an increased interest in the study and subsequent translation of Dutch
language works.

50 years after Yoshimune abolished the ban on foreign books, private Dutch schools
were established in Edo, Osaka and Nagasaki for the study of Dutch and in particular
medicine. In Edo, Sugita Genpaku founded Tenshinrdé KEA% and Otsuki Gentaku X
M Z R (1757-1827) founded Shirandd 2 B &, after studying with both Maeno
Ryétaku and Sugita Genpaku. In Osaka, Ogata Koan #& /7 {t& (1810-1863) founded
Tekijuku # %A and in Nagasaki, Yoshio Kogy®, who was a tsiji as well as a physician,
opened Seishikan F%F5 .

The increase of interest in the Dutch language also led to the publication of the first
Dutch-Japanese dictionaries. Rangaku scholar, Inamura Sanpaku fi+f =1f (1758-
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1811) worked on a dictionary with the assistance of zszji Ishi Tuskaemon ‘A H-1E 451
F9 (1743-?), his fellow Rangaku scholar Udagawa Genshin “ZH)I| Z 5 (1770-1835)
and Katsuragawa Hosha ##)I| & & (1751-1809), third generation of a family of
physicians to the shogun and the same person who together with Nakagawa Junan had
been taught by Thunberg in Edo. They used Frangois Halma’s ‘Dictionary of the
Dutch and French language’, ‘“Woordenboek der Nederduitsche en Fransche Taalen’
and hence their dictionary became known as the ‘Halma Dictionary’ or ‘Haruma-
Wage® % B8R Ffig. It was published in 1796.

In 1833 the ‘Doeff-Halma Dictionary’ or ‘Zifu Haruma’® X — 7 « /~/L< also
known as ‘Déyaku Halma’ i&7R/~/V'~ was published. This dictionary was compiled
by the ‘kapitan’ of Dejima, Hendrik Doeff (1777-1835), with the help of zsiji Yoshio
Gonnosuke ###E2 B (1785-1831), who had studied with Shizuki Tadao and eleven
other translators.

Because of the Napoleonic Wars (1801-1815), during which the Netherlands were
occupied by the French and Dutch East India was controlled by the British Empire,
Doeft could not return to the Netherlands or Batavia. He would remain on Dejima
from 1803 to 1817 and was appointed head of the trading post in 1805. Like the
‘Haruma Dictonary’ his dictionary was also based on Halma’s French-Dutch
dictionary. It was originally completed in 1816 but after Doeff’s departure from Japan
the work was continued and in 1833 it was finally published. Only few copies of it
were made and it was regarded as extremely valuable.

Next to the work on this dictionary, Doeff also personally instructed the zszji in the
Dutch language. The officials of the shogunate seemed to have been satisfied with his
work as later on he was also asked to teach French to six of the #siji.

As mentioned before, the British Empire had taken control over the Dutch East
Indies during the Napoleonic Wars and in 1809, the HMS Phaeton entered Nagasaki’s
harbor to ambush Dutch trading ships that they mistakenly expected to arrive. They
took some Dutch officials as hostages, but after they learned that there were no Dutch
ships arriving that year, left the harbor again. This event is known as the Nagasaki
Harbor or Phaeton Incident and is one of a number of incidents that occurred at the
end of the 18", beginning of the 19™ century, when Russian, British, French and
American ships came to Japan to force it to open for trade. After the incident with the
Phaeton, the Dutch at Dejima were also asked to teach the Japanese English and it is
clear that the Japanese, feeling the weakness of their coastal defenses, started to look

at other countries than the Netherlands.
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In 1823, Philipp Franz von Siebold (1796-1866) came to Dejima. Von Siebold was
born in Bavaria, present Germany and came from a prominent family of scholars and
physicians. He entered the service of the Dutch East Indian army and was dispatched
to Dejima as an army doctor in 1823. Von Siebold began giving lectures on medicine,
zoology and botany, and learned Japanese from Yoshio Gonnosuke, one of the #siiji
who helped Hendrik Doeff with the ‘Doeff-Halma Dictionary’. In 1824, he was
allowed to open his own school of study in Nagasaki, the ‘Narutaki-juku’ F&#E2%. Von
Siebold was the first physician to be allowed to examine his patients personally.

Rangaku scholars from all over Japan came to his school and through them and his
participation in the court journey, he acquired a wide knowledge of the country and its
culture. Sadly enough, he was expelled from Japan, in 1829 after it was found that he
was in the possession of maps of Japan, which was prohibited by law. His banishment
put great pressure on the Dutch-Japanese relationships, and had a negative influence
on the study of Rangaku.

Von Siebold had a daughter with a Japanese woman Kusumoto Otaki (1807-1865),
named Ine (Oine) (1827-1903). She would become the first female doctor in Japan.
After his return to Europe Von Siebold published a number of works on Japan of
which ‘Nippon, an Archive for the Description of Japan’, ‘Nippon, Achiv zur
Beschreibung von Japan’, first published in Leiden in 1832 had a significant influence
on Japanese Studies all over the world. Even though his banishment harmed Dutch-
Japanese relations for some time, Von Siebold played a significant role in stimulating
the relationship between The Netherlands and Japan, introducing modern knowledge
to Japan on one hand and introducing Japan to Europe on the other.

Von Siebold was also the first teacher of Johann Joseph Hoffmann (1805-1878)
who in 1855 was appointed the first titular professor of Chinese and Japanese
languages at Leiden University and as such in Europe.

One of the maps that caused Von Siebold’s banishment from Japan™
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8. From Dutch Studies to Western Studies at the end of the Edo period

From the end of the 18" century, French, Russian, British and American ships had
visited Japan in an attempt to negotiate trade relationships. During the Napoleonic
Wars the Dutch were in conflict with Britain and were not capable of sending ships to
Dejima. American ships under Dutch flag had, under the request of the Dutch,
frequented Nagasaki and had become acquainted with the country.

In 1849, Captain James Glynn (1800-1871) sailed for Japan to negotiate trade
relationships between the countries and to demand the release of 15 American sailors
who were imprisoned after they were shipwrecked of the coast off Yeso in the north of
Japan. He successfully negotiated with Japan and on return to the US he
recommended the US Congress to back up future negotiations with a demonstration of
force.”

The Congress followed his recommendations and in 1852, Commodore Matthew C.
Perry (1794-1858) arrived in Japan. After handing over his demands for the opening
of the country for trade relationships, he left Japan to return in 1854. Japan, in no
position to withstand the American navy, signed the ‘Treaty of Peace and Amity’. In
the years following this treaty Japan also signed treaties with Russia, France, Brittan
and the Netherlands, thus ending Japan’s policy of seclusion.

At the end of the Edo period, Japan was in a state of shock, being shown the
weakness of its defenses and its backwardness in the technical field compared to the
developments of other countries. Political unrest ultimately led to the Meiji
Restoration, the downfall of the Tokugawa shogunate and the establishment of a
political system under the emperor of Japan.**

Trying to withstand the foreign forces, Japan started studying Western sciences as
never before and in 1855, the Nagasaki Naval Training Center E IR E(=EFr was
established by the shogunate. The government also ordered modern steam warships
from the Dutch in an attempt to modernize its defenses and to meet the threat posed
by Western nations.

The Dutch tried to maintain a difficult balance by not offending other nations with
their support of the development of Japan while at the same time trying to maintain
their position as one of the country’s closest trading partners.

At the request of the Japanese government, a large number of Royal Dutch Navy
officers were put in charge of education at the Nagasaki Naval Training Center,
amongst others for the study of naval matters, Pels Rijcken (1810-1889) who would
later become Dutch Minister of the Navy, Willem Huyssen van Kattendijke (1816-
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1866), who would become Minister of the Navy and of Foreign Affairs. Medical
science was taught by J.L.C. Pompe van Meerdervoort (1829-1908) who founded a
medical school that would develop into the present Medical Faculty of Nagasaki
University and Jan Karel van den Broek (1814-1865) a medical doctor, helped the
Japanese construction of iron foundries, steam engines, etc.

Van den Broek was actually dispatched as a medical doctor. However, he had a
wide knowledge of chemistry and other sciences and as there was a strong shift in
focus from medicine to modern technology in the interest of the Japanese, that is what
mainly occupied him.

In 1857, the shogunate founded the ‘Language Training Center’ #&%{=3 AT in
Nagasaki, which in 1858, was renamed Saibikan 7 3f§. This was originally an
English school for the #siji; later, French, Russian, Chinese and Dutch were also
taught. Although Dutch was taught at this school it was no longer the first foreign
language of Japan, a clear reflection of the fact that ‘Rangaku’ or ‘Dutch Studies’ had
become ‘Western Studies’.

In 1858, Fukuzawa Yukichi f&i%5a 5 (1835-1901), who had studied Rangaku at the
Tekijuku School in Osaka, opened a Dutch Studies school, Keiogijuku BEEzs%4,% at
the manor of the lord of the Nakatsu domain on the latter’s request. The samurai of the
Nakatsu domain were mostly interested in Dutch gunnery techniques and naval
sciences. Because of the new presence of foreigners other than the Dutch in and
around Edo, Fukuzawa, soon found out that the Netherlands were only a small player
in world politics and he was one of the first to seriously start learning English.

In 1860, Japan sent its first mission to the US and Fukuzawa was one of its
members. In 1862 and 1863 two other missions followed to Europe, the first of which
Fukuzawa joined. Also in 1862, a group of men was sent to the Netherlands to study a
variety of subjects, from technical matters and medicine, to law and social studies.
Among them were Enomoto Takeaki 4 #5 (1836-1908), one of the founders of the
Imperial Navy and Akamatsu Noriyoshi 7R¥AHI| B (1841-1897) nicknamed the father
of Japanese shipbuilding.

The establishment of the Naval Training Center and the fact that Japanese officials
were sent to the Netherlands by their government to study modern Western technology
and sciences can be regarded as the peak of Japanese interest in the Netherlands. It
was however, also the beginning of a new area in which Rangaku lost its meaning and
changed to ‘Western learning’.

While the Netherlands and with it the importance of the Dutch language, slowly but
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surely lost their importance within, Johann Joseph Hoffmann at Leiden University
became the first professor of Japanese and Chinese in Europe. In 1867, he published
‘Japanese Language Study’, ‘Japansche Spraakleer’, the first work of its kind in
Europe.

Hoffmann is usually regarded as the person that institutionalized Japanese Studies

in Europe.

Japanese books used by J.J. Hoffmann®®

9. Dutch Language and Culture Education from the Meiji period to the Present

In 1868, the first year of the Meiji period, four imperial universities and eight
schools for higher education were established. At these schools French, English and
German were taught but Dutch was not.*’

In 1916, the Tokyo School of Foreign Languages started classes of Dutch. However,
these classes were not part of a Dutch language and culture program but were started
to support the study of Malay. In 1917, the Nagasaki Higher Commercial School &}
P AR also started classes of Dutch. This school was established in 1905 and
taught various foreign languages, including Chinese and Korean. Dutch was at first
only taught as a subject in its International Trade department.’® In 1923, however,
Dutch became a full second language elective subject.

As the department policies state, the goal of this school was to educate human
resources that could work in China, Korea and the South Pacific, showing Japan’s
focus on this area in that time period.’” The study of French and Dutch seem to have
been important for the Japanese because of the presence of the French in French
Indochina and the Dutch in the Dutch East Indies.

In 1949, the Japanese school system was reformed and the Nagasaki Higher
Commercial School became the Economics Department of Nagasaki University. With
this reform Dutch Language education was taken from its curriculum.

From the 1970s on various private and national universities opened courses for
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Dutch. The Tokyo University for Foreign Languages had a course that mainly focused
on the study of the Indonesian language and culture and because of the historical
background also offered Dutch. The Universities of Hokkaido and Kyushu also
offered courses but all of these were eventually dissolved.

In 2007 Nagasaki University received a grant for a project for the education of
global human resources which has as its theme Dejima and Dutch Studies.*” A class
on Dutch language as well as one on Dutch culture and history became part of the
official curriculum of the University. Dr. Jaap Grave was invited from the Netherlands
to teach half a year at a time as visiting professor at Nagasaki. In 2010, Grave was
succeeded by Yamashita Noboru, who was appointed full time assistant Professor in
2013.

In April 2014, the Nagasaki University School of Global Humanities and Social
Studies opened its doors. It has a course of Dutch Studies for 10 students a year, who
will also be enabled to study at Leiden University, opening a new page in the history
of Dutch-Japanese relations.

10. In Conclusion, the Future of Dutch Studies in Japan

This article has given a short history of the development of Dutch Studies, since the
arrival 414 years ago of ‘Liefde’, the first Dutch vessel to reach the shores of Japan.

After the Portuguese were expelled from the country in 1639 and Japan started a
self- imposed period of seclusion, the Dutch became the only Western nation with
access to Japan and hence it became Japans only gateway to Western knowledge. As
this knowledge was brought to Japan through the Dutch, it became known as ‘Dutch
Studies’ or ‘Rangaku’.

From the beginning of the 18" century there was an increase in the interest in
Rangaku that was in particular aroused by the translation under supervision of Sugita
Genpaku of ‘Tabulae Anatomicae’, a work on anatomy. The Japanese were mainly
interested in medical sciences and the Dutch took great care in choosing capable
physicians to work at their trading post at Dejima. Many of these physicians also
engaged in the study of the Japanese language and culture, and men like Kaempfer
and Von Siebold have left significant works in these fields.

The pressure of foreign nations to have Japan open itself for trade at the end of the
18™ and beginning of the 19" century led to a strong interest among the Japanese in
Western science and technology in a wide range of disciplines. The shogunate
established a Naval Training Institute in Nagasaki at which the Japanese were taught
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by officers of the Royal Dutch Navy. This may be viewed as the peak of Japanese
interest in Dutch Studies.

However, at the end of the Edo period Japan sent missions to America and Europe
and slowly but surely the Netherlands lost their position as the primary international
partner of Japan. Dutch Studies became Western Studies and the Dutch language
disappeared from the curriculum of Japanese institutes of education.

In the 1970s some private and national universities ran Dutch courses again but all
of them have since been dissolved.

In 2007, Nagasaki University started a new program offering a Dutch language and
a Dutch culture and history course. In 2014, Nagasaki University established its
School of Global Humanities and Social Sciences, which offers a fulltime Dutch
Studies course, the first and only one of its kind in Japan today.

The Netherlands are no longer Japan’s only window to the West, but with this
course Nagasaki University has opened a new gateway to Europe that is founded on a
long tradition of Dutch Studies. The students of today will visit the Netherlands like
their countrymen did in 1862, starting a new era of Dutch Studies from Nagasaki: a
significant new chapter in the long history of Dutch-Japanese relations.

Notes:

1 ‘Liefde’ (Love).

2 1573 is the year that Oda Nobunaga took direct control over Japan.

3 Some historians have the Edo-period start in 1600, after Tokugawa Ieyasu’s victory at the battle
of Sekigahara. However, 1603 is the year that Ieyasu was officially appointed shdgun fiE 5 KR
T and therefore seems to be more appropriate.

4 Hoope (Hope), ‘t Gelooue (Faith), Trouwe (Loyalty), Blijde Bootschap (Good Tiding, referring
to the Gospels).

5 Kaseden Ftt{x, unpublished document in possession of the Matsura Historical Museum in
Hirado, Nagasaki prefecture.

6 Council created by Toyotomi Hideyoshi to rule Japan until his son Hideyori 75%# (1593-1615)
would come of age.

7 Military governors in name appointed by the emperor but from 1192 to 1868, the de facto rulers
of Japan.

8 A koku‘fi is historically defined as the amount of rice to feed one person (man) for one year;
250 koku made Adams a fairly well-to-do man.

9 Miura =i is the area the estate of Adams was located in and Anjin &t stands for steersman,
his profession.
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10 Matsuda Kiichi #2HZ— (1998), Jiroku/Jimanaseiki lesuzukai Nihonhdkokushii +7~ - £t
A = X2 HARRELE, Dohosha [RIAE, Part 11, Book 4, p. 125-154

11 Katsuie was stripped of his domain in 1638 and after further investigation was beheaded in the
same year for his misrule and cruelty.

12 Tozama daimyd are a group of feudal lords that became vassals of the Tokugawa family just
before or after the battle at Sekigahara. For most of the Edo period they were not appointed to
any position of importance within the shogunate. The hereditary vassals of the Tokugawa are
known as fudai daimyd &4 K4.

13 Katagiri Kazuo ;i #il—5 (2000), Edo no orandajin kapitan no edosanpu L7 DA 7 % N 1
v’ % o OJLF &, Chikoshinsho HAMTE

14 from the Portuguese ‘capitdo’

15 Iwaki Taichi A K— (2013), Nagasaki Rangaku lecture handout, May 9, 2013.

16 Honma Sadao A EH K (2007), Nagasaki rangaku to rekishikyokasho, Rangaku no furonteia
sizuki tadao no sekai RWGHS L BHRHFE, M¥EO 7 a7 4 7 EFLBEO T, Nagasaki
Bunkensha, &I STk

17 Kaempfer Engelbert, edited by Bartice M. Bodart-Bailey (1999), Kaempfer s Japan, Tokugawa
Culture Observed, University of Hawai’i Press, p. 28-30

18 Michel Wolfgang, Torii Yamiko &3# %+, Kawashima Mahito )II&i& A (2009), Kyishii no
rangaku, ekyé to koryi, JUMN O, #5E & 225, Shibunkaku Shuppan BT, p.79—86.

19 Thunberg Cal Peter (1796), Voyage de C.P. Thunberg, au Japon, Paris.

20 Michel Wolfgang (1999), Von Leipzig nach Japan, Der Chirurg und Handelsman Caspar
Schamberger, Ludicium

21 Kaempfer, p.7

22 Idem.

23 Katagiri Kazuo F#il—% (2007), Rangaku kotohajime W24, Kodansha gakujutu bunko ##
AREEINTSCEL, p.156

24 Taken by N.Yamashita (2013). All books are in possession of Leiden University Library,
Scaliger Institute.

25 A collective name for the reforms of the government in the period of Yoshimune, 1716-1745.

26 Aoyanagi Seiichi FHIIE— (1996), Shinryohéshii no rekishi 2% o FE 51, Shinbunkaku
shuppan BRI AR, p.155-160.

27 ldem.

28 Katagiri Kazuo (1996)

29 Honma Sadao (2007)

30 Sugimoto Tsutomo #£A2> & 1, (1994), Chi no békensha tachi. Rangaku kotohajime wo yomu 7
DOEMET- L, WFFEHh% e, Yassaka Shobo K ERE

31 Katagiri Kazuo (2007, p.67-68.

32 Map of Edo Castle. Taken by N.Yamashita (2013). All books are in possession of Leiden
University Library, Scaliger Institute.

33 Arnold Bruce Makoto (2005), Diplomacy Far Removed: A Reinterpretation of the U.S.
Decision to Open Diplomatic Relations with Japan, University of Arizona



A Short Introduction to the History of Dutch Studies in Japan

34 One can discuss if the power of the emperor was actual ‘restored’ as it is doubtful any emperor
in history had full political power.

35 Present, Keid (Gijuku) University.

36 Taken by N.Yamashita (2013). All books are in possession of Leiden University Library,
Scaliger Institute.

37 Shimizu Taku #8#:# (2009), Nikon no orandagokydiku to oranda no nihongo kyéiku no hensen
ni kansuru ichikésatsu BARDF TV HFEHBE LT T X O ARFEHEOEBIZET 5 —BE,
Nagasaki Ryfigakusei sentaa kiy0 dai 17 go6 B RZE FAE v ¥ —FL8E 17 5.

38 Keirin Kai B#k% (1975), Nagasaki kétéshogyogakkd/Nagasakidaiigaku keizaigakubu 70 nenshi
TRy = S P A - RIRR SR 58 70 4252 Keirinkai hen B AR 2 .

39 Idem

40 iR THE] FMOEBRAER & RIGHEFH, BREE=— AWMV AT 7 7T 4
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Study of the Phonological System in Shaanxi Dialect
- A Case Study of Xian, Hanzhong and Yanan Dialect -

Xiaoan YANG"', Fang GAO
"I Center for Languages Studies, Nagasaki University
"2 Faculty of Economics, University of Nagasaki

Abstract
Shaanxi dialect is a complex one composed of three dialects: the dialect
of north Shaanxi which belongs to the Jin dialect, the dialect of south
Shaanxi which belongs to the Xi’nan dialect, and the dialect of
Guanzhong which belongs to the Zhongyuan dialect. Based on a field
investigation of the three representative places of the sub-dialects of
Shaanxi province (Xi’an, Hanzhong, and Yan’an), this articles makes a
detailed analysis of the characteristics of the sound, rhyme and tone of
the aforementioned three representative dialects and their metrical
similarities and differences, compares their systems of sound and
rhyme with those of the Old and Middle Ages, and thereby, explores
the characteristics of the system of sound and rhyme of Shaanxi dialect.

Key Words : Jin dialect, Xi’nan dialect, Zhongyuan dialect
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Using Linguistic and non-Linguistic forms to facilitate communication

practice in English Communication classes

Dawn Michele RUHL
Center for Language Studies, Nagasaki University

Abstract

This paper reports on a study related to linear and non-linear
communication activities in first year English communication classes at
Nagasaki University.

Previously collected 1% year English communication student feedback
reflects low interest and motivation to write narratives in both English
and Japanese.

Students report that combining English narrative writing with Mind
Mapping and Visual Mapping is more interesting, more useful and
challenging. Data also reflects that the perception of imagination varies
depending on the faculty. Visual mapping is an effective method to
exercise imagination.

Non-linear activities promote learner motivation to improve the quality

of linear and non-linear communication.

Keywords: linguistic, meaningful learning, narrative, non-linguistic,

process

1. Introduction

The aim of this study is to trial visual tools for constructing representations of
knowledge that can be integrated with linguistic (linear or written) representations of
knowledge. It is estimated that visual tools ' would support learners to take personal
information and examples which would be otherwise static and transform their ideas
into active maps of knowledge. Buzan, Hyerle and Margulies offer up the following
ways in which maps would offer many benefits:

® (onstructing meaning;
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Remembering meaning;
Communicating meaning;
Negotiating meaning;

Assessing and reforming meaning;

Connecting meaning to familiar and hitherto unfamiliar ideas;
IN ADDITION TO:

® Rediscovering information;

® Rediscovering experiences;

® Rediscovering ideas;

® Re-connecting to new and old ways of understanding.

Mapping in particular is estimated to be the exercise in which our communication
students can gain mental fluency to transform information into meaningful and
relevant knowledge. Instructors can then scaffold the map activity with interactive and
interpersonal speaking, active listening and reading. The famous cartologist, James H.
Wandersee, states that cartography links perception, interpretation, cognitive
transformations, and creativity®>. Furthermore, mapping serves four basic purposes
which can be related to students in our communication classes working solo, in pairs
or in discussion groups:

1. To challenge one’s assumptions;
2. To recognize new patterns;

3. To make new connections; and
4. To visualize the unknown.

The following is a list of common dichotomies that (English communication class)

instructors face:

Content or Process?

Factual Information or Conceptual Knowledge?
Linear or Holistic thinking?

Analytical or Creative?

Recall or Understanding?

The Basics or Higher-Order Thinking?

Classes of diverse learners require differentiated instruction and benefit greatly
from instruction that supports developing habits of mind and high-order thinking
according to learning specialists and current brain research.’ Therefore, more activities
that exercise the right side of the above dichotomies should be incorporated into

(English communication) class design.”
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Another reason to incorporate more non-linear/non-linguistic, visual representations
of knowledge is that they are likely more easily accessible to more learners than
linear/linguistic representations. Researchers believe that the human brain receives
70% of information from our environment through our eyes and that humans make
and store images and pictures of this information in our brains. Furthermore, the
majority of our students, though not all, are predominantly visual learners (followed
by aural and kinesthetic learner types).’ Media and technology has been steadily
increasing the use of keywords that are associated with images, feelings, smells, and
sounds. Similarly, such keywords and associations might be used in activities which
integrate “the basics” with high-order processes an promote better retention, faster
understanding, awareness of connections to personal experiences, professional goals
and global themes. For instructors teaching large classes, visual representations would
therefore be more accessible to a variety of learner’s with diverse experiences, varying
levels of motivation and learner skills and diverse personal cultures and personal
interests.

English Communication class sizes at Nagasaki University vary between thirty-five
and forty-five students with students of higher and lower skill sets and motivation
being mixed together. The researcher wanted to try a writing activity that would 1)
Challenge English communication students to write longer and what could be
considered more meaningful - intelligent, emotional and innovative- essays. 2)
Exercise a wider range of communication through invention, and 3) Integrate
speaking, (active) listening and reading activities in interactive ways in the learning
laboratory.

The researcher’s first hypothesis is two-fold: that writing activities would be more
successful if 1) There were a focus on writing about something they were familiar
with in their lives, and 2) The risk of failure were low. The hypothesis was that a non-
fail narrative essay related to the students’ general experiences in the present time
would ensure high participation.

A second hypothesis was that if the writing practice depended solely on the
students’ personal experiences, plagiarism and cheating, which is quite common
among 1% year students according to data collected and presented by CALL language
instructors in our center at recent FD workshops, would be reduced.

Students were asked to write two essays. The students were given nine quotes from
Albert Einstein or were allowed to select their own quote as a theme for each essay.
The reason for choosing Einstein’s quotes was that virtually all students were familiar
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with him. Before the assignment, there were discussions in class, which centered on
the meaning of the quotes and on the duality that each of the quotes represented.
These quotes were chosen to encourage the students to not only think and reason more
critically, but also to exercise empathy and increase attention to the particulars of their
experience rather than on generalizations. Student writers were also encouraged to
choose a stance or point of view towards the quote: agree or disagree. Student writers
were challenged to present an example that supports the opposite view and then
present personal experiences and specific personal details to defend their point of
views. These stipulations would serve to increase the complexity of the messages
conveyed and enable discussions with student writers who had similar points of views
or opposite points of views.” When these stipulations were not implemented, the
researcher noticed how student writers generally tended to present simplistic and
rhetorical points of views.

The essays were required to be written in six paragraph narrative style. Paragraph
one introduced the meaning of the quote, the duality of the quote and the writer’s
stance or point of view; paragraph two related the quote to at least one of the students’
personal experiences; paragraph three related the quote to a required previously read
text; paragraph four related the quote to their major area of study; paragraph five
related the quote to their hobby or passion; and paragraph six was the conclusion.

The third hypothesis was that the activity would place greater emphasis on the
process of writing than on the final product. The researcher estimated that the writing
process would benefit from non-linear, also called non-linguistic, forms of
communication practice. Indirectly, these alternate forms would give students more
varied opportunities to invent, review, reflect, re-interpret and re-use their personal
experiences, personal details and ideas, impacting positively on the quality of meaning
and on high order thinking skills. In order to promote this effect, mapping activity was
further supported during class time by scaffolding narrative essay writing with
associated speaking, (active) listening, reading activities and other non-linear forms
such as Mind Maps. In other words, learners spent more class time interacting with
other students about their narrative essay quote and paragraphs, adding details and
ideas to their maps and notes to their rough essay drafts in English and Japanese.
Paragraphs were typed in English outside of class time for homework before the essay
interactive reading and peer evaluation day. Essays were collected at the end of the
essay interactive reading and peer evaluation day by the instructor. Any late essays
were automatically graded 55%, ensuring that no student could fail this activity nor
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pass easily without some genuine effort.

Mind Maps and metaphorical visual maps were used to support in class authentic
speaking and active listening activities. Associated speaking with symbolic
representations of the essay message in the form of Mind Maps and Visual Maps is
less predictable, and requires more interpretative and spontaneous engagement by the
speaker and active listener/viewer. This activity promotes authentic speaking and
active listening among English learners with high skill and high motivation. English
learners with low skill and low motivation also benefit because they are more quickly
able to see and understand the symbolic representations than written text.

The Mind Map according to Buzan is a key word, picture and symbol
representation of something. The five rules that govern Mind Maps are: 1. A main
theme in the middle; 2. Main points are on thick lines drawn around the main theme; 3.
Keywords and pictures associated with each main point are on lines that go from
thicker to thinner; 4. Printing goes from larger near the center to smaller on the
outside; and 5. New keywords, pictures and symbols can be added to any main point
easily. ® Metaphorical visual maps are not defined by organizational rules as in Mind
Maps. ' Main themes are suggested by pictures and symbols primarily and keywords
secondly. The pictures are representations of the key message and often have
associations that increase the potency of meaning. The layout and design of
metaphorical visual maps is highly individual although generally the main themes are
found in the middle of the paper.

The metaphorical visual map activity involved choosing the keywords of the essay
theme and paragraphs and then choosing a concrete object to represent the outline and
pictures to represent keywords and ideas. Initially a house and a bicycle were used as
generic examples to introduce the metaphoric representation of narrative essay
paragraph messages. As learners became familiar with the metaphorical
representations the researcher challenged the learners in each faculty to choose objects
that could be related to their major.

The researcher used a hand drawn picture of a Mt. bike as an example. It was
divided into parts and each part was labeled with a part of the essay: The_handlebars
of the bike = the meaning and paradox of the essay theme; the front tire = the English
graded reader; the back tire = the major area of study; the chain = experience; the
brakes = interest/passion and the light is the conclusion. Smaller pictures related to
each part of the essay are placed in and around the metaphor.

The illustration is the essay cover page. A fourth hypothesis is that these metaphoric
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visual maps will provide the writers with the opportunity to interpret their ideas in
different ways and give increased context to the readers as they see the writer’s
thought processes. The researcher predicted that there would be interest in the
metaphor representations of their essays when attention was directed towards the use
of metaphor in songs (both Japanese and English). Weather metaphors and metaphors
for love were exemplified during class time using YouTube and a search engine to
listen to live performances and read lyrics. These types of ground breaking activities
ensured that more students were acquainted with how figurative language, in
particular metaphor, operated in subtle and pervasive ways to communicate emotions

in non-linear, non-linguistic ways.

2. Methods
2.1 Study Site and Participants

This study was conducted at Nagasaki University in November 2010. Two hundred
and eighteen first year, first semester students in six different faculties participated in
this study.
2.2 Procedure

This study used convenience sampling in the six different English Communication
classes. Data was collected by anonymous self-reported questionnaires with closed-
ended questions. Questions were written in English and orally translated into Japanese
by the researcher and by class members.
2.3 Content of Questionnaire

The questionnaire contained questions about demographic characteristics such as
age and gender. Descriptive data was collected about the narrative essay writing and
metaphorical visual map activity. Three questions were asked: 1) Was your essay
writing experience useful? 2) Did you feel that the metaphorical visual map technique
was interesting? 3) Were you satisfied with your metaphorical visual map?

Answers were scaled using a five-point Likert-type scale. Each of the three
questions uses the same scale with different categories.
The categories for question 1 were your essay writing experience useful were: Very
Useful = 5; Useful = 4; Ok = 3; Not Useful = 2; Absolutely Not Useful = 1.
The categories for question 2 were: Very Interesting = 5; Interesting = 4; Ok = 3; Not
Interesting = 2; Absolutely Not Interesting = 1.
The categories for question 3 were: Very Satisfactory = 5; Satisfactory = 4; OK = 3;
Not Satisfactory =2; Absolutely Not Satisfactory = 1.
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Question number four asked about the importance of imagination: Is imagination
important? The fourth question used a simple yes or no answer.
2.4 Analysis

Descriptive data is shown by percentage.

3. Results

75 females and 141 males completed questionnaires for the study.

Graph 1 (ES = Environmental Science; T = Technology; E = Economics; D =
Dentistry; P = Pharmacy; F = Fisheries) shows the usefulness of the narrative essay
writing by faculty. All students rated the usefulness at over 80%, with the exception of
Fisheries (F) which rated it at about 70%.

Graph 1 Narrative Essay Writing is Useful

Graph 2 shows the interest in the metaphoric visual map technique. Over 80% of all
students in all faculties showed an interest in the metaphoric visual map technique.

Graph 3 shows the comparison of essay cover page satisfaction. High levels of
satisfaction were reported by students in the faculties of Environmental Science (ES)
(93.6%), Technology (T) (80.4%), Economics (E) (81.1%), Dentistry (D) (97.1%),
and Pharmacy (P) (85.7%).

The Faculty of Fisheries (F) shows a lesser degree of cover page satisfaction
(68.9%).
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Graph 2 Narrative Essay Writing is Interesting

Graph 3 Visual Map Cover Page Satisfaction

Graph 4 shows the comparison of answers to the question, “Is imagination
important?” The highest levels of affirmative responses were reported by the Faculty
of Pharmacy (91.2%), and students in the Faculty of Fisheries (89.7%). 87.5% of
students in the Faculty of Dentistry answered the question affirmative. Students in the
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Faculty of Technology (Tech.) answered 83.3% affirmative. Students in the Faculty of
Economics (Econ.) (71.8%) and Environmental Science (Env. Sci.) (58.1%) report
that the imagination is important to a lesser degree.

Graph 4 Is Imagination Important?

Eight students in the Faculty of Dentistry did not answer the question; Five students
in the Faculty of Economics (Econ.) did not answer the question; three students in the
Faculty of Technology (Tech.) and in the Faculty of Fisheries did not answer the
question; two students in the Faculty of Environmental Science (Env. Schi.) did not
answer the question and one student in the Faculty of Pharmacy did not answer the
question.

Students were from a variety of faculties, including Technology and Fisheries
which are considered hard sciences. Among the 218 students sampled, 75 were female
and 141 were male. With respect to the first question regarding the perceived
usefulness of the essay writing activity, 139 students reported that it was useful or
very useful and 48 reported that it was OK. (See Graph 1) With respect to the second
question regarding the level of interest in the essay metaphor, 128 students reported
feeling that it was interesting or very interesting and 58 reported that is was OK. (See
Graph 2) With respect to the third question regarding the level of satisfaction with
their cover page, 122 students reported being satisfied or very satisfied and 94
reported that it was OK. With respect to the last question regarding the importance of
imagination, 162 students reported Yes, and 38 students reported No, and 18 students
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did not answer the question.

This data is an indication that narrative essay writing with metaphorical visual maps
was an activity that almost all students reported on positively. (See Graphs 1 & 2) In
particular levels of satisfaction with essay visual map cover pages was higher than
expected. This data is important to consider because class design was focused on
including activities that increased student autonomy and student interaction in order to
develop complexity through meaningful learning activity. Therefore, high levels of
personal satisfaction reported by students are considered to be generally positive
indications of success.

Students in Fisheries reported that the activity was least useful and least interesting.
One reason for this might be that these students in this faculty generally tend to be
lower skilled students that have a lower intrinsic motivation to learn English.
Csikszentmihalyi ® discusses similar findings in other studies of hard science students
in which their focus tends to be on the product of learning rather than the process of
learning and therefore, resulting in feeling less enjoyment of the activity.

Students in the faculty of Fisheries reported the lowest levels of interest and
satisfaction yet a higher number of students reported that imagination was important.
The lack of enjoyment is reflected in the data from the faculty of Fisheries in which
students reported that the essay metaphor activity was interesting, but also that they
felt a low level of satisfaction with their essay cover pages. In fact, 10 of the 29 visual
map cover pages for the first essay designed by the Fisheries students revealed a lack
of originality (these cover pages used the same metaphor as the instructor). However,
only 1 of 29 was not original for the second essay. This data indicates that students in
the faculty of Fisheries probably feel less confident about writing activities and
activities that feature their creativity.

Metaphorical visual map cover pages from the faculty of Environmental Sciences
were also investigated in order to find out how many students designed an original
metaphor and how many simply copied the examples introduced by the instructor.
Students in the faculty of Environmental Science reported the highest levels of interest
and satisfaction overall, yet also reported that imagination was not important.
However, only 1 essay had no metaphorical visual map cover page. All first essays
except for 4 had original visual map cover pages and for the second essays, this
increased to 5 visual map cover pages that used the same metaphor as the instructor
and therefore could be described as lacking in imagination. The increased lack of

imagination in metaphorical visual map cover pages for the second essay is an
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indication that ongoing idea development, support and encouragement needs to be
provided for students (who feel imagination is not important).

Data from the faculty of Dentistry revealed that 8 students did not report on if
imagination was important or not. This finding was surprising because of the high
level of essay cover page satisfaction reported and the wide age range of students in
the class. Further inquiry into essay cover pages designed by students in this faculty
found only 4 visual map cover pages for the first essay to lack imagination and 1
essay did not have a visual map cover page at all. While students reported that
imagination was not important, the majority of students did find imaginative
metaphors for their essay visual map cover pages and students in this faculty reported
the highest level of satisfaction with their essay visual map cover pages.

While data indicates that the majority of students, well over half, reported that
imagination is important, slightly more students in the faculties of Environmental
Sciences and Economics reported that imagination is not important. Furthermore, 8, in
the faculty of Dentistry did not answer the question, and 5 in the faculty of Economics
did not answer the question. In total, one quarter of the students report that
imagination is not important while 18 students did not answer the question.

4. Discussion

This study revealed that although 1% year university students reported low
motivation to write in 1 and 2™ languages, almost all students wrote and typed two
essays in English, each with six paragraphs and each paragraph with sentence
requirements in this study. There were no known cases of plagiarism or copying of
other student’s work. Rather, students appeared proud and humble of their typed
essays and a large number of students also were able to take pride in their hand-drawn
visual map cover pages. The latter students may otherwise have not had an
opportunity to use their talent of drawing in non-linear message making and therefore
would not have received any recognition for their developed spatial-visual intelligence.
This study reinforces the researcher’s determination to strive to include a variety of
class activities that promote the eight intelligences in order that all learners have
opportunities to exercise their preferred communication form, rather than imposing
the status quo linguistic and mathematical logical intelligence focused instruction.
Assessment of these activities should also, therefore, strike a balance between
qualitative and descriptive rather than strictly quantitative and prescriptive. ° Under
such conditions a focus on process with the aim of an authentic and meaningful
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product may be attainable while learner motivation is maintained, and even increased.
This study is an indication that students are able to write longer narrative texts when
the challenge is process focused, not product focused and when the fear of failure is
not present. In other words, message making and meaningful communication were
positive outcomes across all faculties.

Activities that supported the narrative essay writing and mapping were tailored to
the multi-leveled and multi-skilled class contexts and the incorporation of blended
learning using the CALL system in the computer learning labs for the associated
speaking and active listening class activities which promoted a variety of cohesive and
holistic learning experiences. Integrated activities included recorded pair discussions
with active listening of essay paragraphs and metaphors, reading of graded readers
(students wrote an essay paragraph about a graded reader); active reading for
communication practice with group members and the author of the essay and peer
reviews in random groups in which essays and cover pages were assessed using a
rubric in the form of a Can-do checklist.

Linear representations of the essay in the forms of an outline with questions to be
answered in each paragraph and homework assignments in which students were
encouraged to write details for each of the paragraphs in either English or Japanese to
increase intrapersonal communication were provided by the instructor. This activity
was followed up with other intrapersonal meaning making activities including solo
recordings about the essay paragraphs and the essay metaphors for weekly homework.

Narrative essay writing and metaphorical visual map cover pages were a successful
activity in terms of high participation rate and low failure rate. More students than
expected reported that the narrative essay writing activity was useful and that the
metaphorical visual map cover page (metaphor) was interesting.

5. Limitations of the study and future research

While the number of students in this study gives a good indication of whether or not
the activities of narrative essay writing and visual map cover page designing was
useful, interesting and satisfying, student participants in the study were from the
researcher’s classes. Thus, the students had some influence from the researcher. In
order to gain better insight into if these activities really promote complexity, the study
needs to be extended to other university classes taught by other instructors.

A second limitation of this study is that there were varying degrees of awareness
and understanding among students about self satisfaction with the visual map activity.

—100—
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In particular, more thorough data collection needs to be conducted in order to gain a
better understanding of what influences students’ concepts of self satisfaction.

Self reported satisfaction is problematic because of the subjective nature of the
question in this study. High achievers may not report a high level of satisfaction in
relation to their big effort to find original metaphors. Despite putting a lot of effort and
thought into their metaphor, these learners did not feel satisfied with the results.
Perhaps these learners had high expectations but not a high visual-spatial intelligence.
On the other hand, students who did not make a big effort may report a high level of
satisfaction because the activity was new to them or because they are low achievers.
None the less, this study reflects that reports of high levels of self satisfaction are
important because they are related to increased intrinsic motivation. This would be the
case when students find the activities compatible with their preferred intelligences.

A third limitation of the paper is with regards to inquiry about imagination. Some
students may have felt some dilemma about admitting the importance of the
imagination since they have been educated in primarily knowledge based education
systems and societies. The information age, of which parents and other respected
elders experienced during the eighties and nineties, also reinforced the value of
knowledge and in particular, verbal communication.

A fourth limitation of the paper also addresses the question of imagination.
Generally speaking, we might find a lack awareness of the roles that both imagination
and knowledge play in the learning process, writing process, and in professional and
daily life. Intuitively students might have circled Yes, (Imagination is important.) yet
not really have clear examples or ideas of the ways in which the imagination operates.
Raising awareness of the above is essential and ways in which it can be done would
be taken into consideration in future research.

Future research would take into account the importance of including more visual
tools in activities such as (extensive) reading, discussion, previewing, reviewing, and
reflection. Continued research and documentation into what non-linguistic
representations facilitate student’s learning and, more precisely, which impact
positively on English communication skills.
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